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Standard Four: The Academic Program 
 
The	institution’s	academic	programs	are	consistent	with	and	serve	to	fulfill	its	mission	and	purposes.		The	
institution	works	systematically	and	effectively	to	plan,	provide,	oversee,	evaluate,	improve,	and	assure	
the	academic	quality	and	integrity	of	its	academic	programs	and	the	credits	and	degrees	awarded.		The	
institution	sets	a	standard	of	student	achievement	appropriate	to	the	degree	or	certificate	awarded	and	
develops	the	systematic	means	to	understand	how	and	what	students	are	learning	and	to	use	the	evidence	
obtained	to	improve	the	academic	program.	

The University of Massachusetts Amherst is the Commonwealth's flagship campus, offering a full range 
of undergraduate, graduate and professional degrees. A nationally ranked public research university, 
UMass Amherst awards 112 bachelor’s degrees, six associates degrees, 77 master’s degrees, and 48 
doctorates. The university is ranked in the top 30 public universities nationally by the U.S. News & World 
Report, rising dramatically from its #52 ranking in 2010.  

The bachelor of arts and the bachelor of science degrees are the foundation of UMass Amherst’s 
undergraduate program. In addition to the B.A. and B.S., the University offers bachelor of fine arts 
degrees in architecture, dance and studio arts; a bachelor of music degree; and five bachelor of business 
administration degrees in the School of Management. A bachelor of general studies is offered through the 
University Without Walls (UWW) program. In the fall of 2017, 21,527 undergraduate students were 
pursuing baccalaureate degrees on campus (i.e., excluding UWW), with an additional 85 students enrolled 
in the associate’s degree programs offered by the Stockbridge School of Agriculture. The University 
offers a number of program specific master’s degrees, such as the master of public health, master of 
regional planning, master of business administration, and the master of public policy and administration, 
in addition to the master of arts and master of science. At the doctoral level, UMass Amherst offers 46 
doctor of philosophy degrees along with a doctor of audiology degree in the Department of 
Communication Disorders and a doctor of nursing practice offered online by the College of Nursing. 
After an extensive self-study, the College of Education replaced its doctor of education degree with a 
doctor of philosophy, which is more in line with the research-focused degree. An education specialist 
degree (Ed.S.) is also offered by the College of Education.  

Assuring Academic Quality 
 
While attention to quality and impact has led the university to make great strides over the past decade, our 
vision is to continue to dramatically improve so that we “deliver for the people of Massachusetts and 
beyond, a public university that shares the same qualities of excellence, impact and outcomes as the best 
public universities in the nation and world.” Academic quality is at the core of this vision. 
 
The design, coherence, and strength of the academic programs at the University of Massachusetts begins 
with the faculty, along with the organization and governance to support program innovation. The 
university has made many changes as a result of the strategic planning conducted in 2013 to support 
academic excellence.  We apply a “culture of evidence” toward decision-making and program 
development, supported by a range of student outcome and self-report data, productivity indicators, and 
other metrics to inform annual planning and resource allocations in a newly developed process; these are 
described in Standards Two and Eight. The Academic Quality and Development (AQAD) process, also 
described in Standard Two, is designed as an evidence-based external review and self-study process for 
academic departments to evaluate and address issues to improve academic programs.  
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Standards and criteria for academic programs are established jointly by the campus administration and 
faculty, in accordance with the shared governance framework detailed in the Trustee Statement on 
University Governance. New programs and program revisions require approval by the Faculty Senate, as 
described later in this standard. New programs additionally require approval by the Board of Trustees and 
Department of Higher Education. 
 
Students entering the University are presumed to be proficient in English; non-native speakers are 
required to verify English language proficiency. Proficiency may be demonstrated by submitting recent 
scores for the Test of English as a Foreign Language (TOEFL) or the International English Language 
Testing System (IELTS) or by submitting to a third-party unscripted interview. International students 
whose entire secondary education was at a school where English is the primary language are not subject 
to these procedures. International transfer students who are already studying in the United States and have 
successfully completed two English composition courses may not be required to demonstrate proficiency 
of English based upon review of their academic records.  
 
International graduate students are also required to demonstrate English proficiency by submitting test 
results from TOEFL, IELTS, or the Pearson Test of English (PTE). International graduate students whose 
native language is not English and who are interested in teaching assistantships must also demonstrate 
oral English proficiency by either passing the Test of Spoken English administered by the Educational 
Testing Service (ETS) before their arrival on campus or by passing the Speaking Proficiency English 
Assessment Kit (SPEAK) test once arrived. 
 
 Academic status is defined in the academic regulations and is determined by cumulative grade point 
averages. Academic suspension, academic dismissal, and immediate reinstatement are permanently 
recorded on official transcripts. Academic warnings, academic probations, and probations continued are 
recorded on internal records only. These standards are applied fairly and consistently to all students.  
 
Learning Objectives 
 
The 2013 campus strategic plan called for becoming more intentional in establishing campus-wide 
learning objectives that permeate the educational program.  Out of that process, four overarching themes 
were articulated: community, agency, responsibility, and proficiency. These themes are shown to 
incoming students through their schools and colleges during New Student Orientation, with plans to 
communicate them more widely in the future.   
 
New campus-level student learning objectives, as discussed in Standard Eight, have been developed by a 
Joint Task Force on Student Learning Outcomes Assessment. These objectives -- individual 
responsibility, knowledge and inquiry, communication, social responsibility, valuing differences, 
collaboration, critical thinking, and integration -- are scheduled to be received by the Faculty Senate in the 
fall. The objectives align with the overarching themes and will be mapped against individual department’s 
objectives and goals as articulated in the newly-launched educational effectiveness plans (EEPs). Through 
this process, departments will be encouraged to assess how these objectives align with their field and 
educational goals, and how those goals fit into the larger campus aspirations. As this process is new, 
additional communication will be needed to familiarize faculty and students with these objectives and 
how they can be incorporated into their own educational initiatives.  
 
Of the 54 departments and interdisciplinary programs offering bachelor’s degrees, 52 established learning 
objectives during a spring 2013 program assessment led by the Office for Academic Planning and 
Assessment (OAPA). The process began with departments creating an inventory of their current 
assessment practices, particularly as they relate to student learning. Departments developed objectives 
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specific to their majors. As would be expected with such an array of departments, objectives varied from 
specific technical skills to lifelong pedagogical philosophies. Regardless of the scope of the objective, 
however, departments were charged to define its success and provide a list of current and potential 
assessment tools with which they could evaluate the success of their goals. For these assessment tools, 
many combined surveys administered by the university, such as the Student Response to Instruction 
(SRTI) and graduating senior survey, with additional metrics developed within the department or college 
or required by program-specific accreditors. A number of departments also include experiential goals in 
their learning objectives, such as research projects, internship opportunities, and capstones. The 
assessment reports for each department are accessible on OAPA’s program improvement webpage and 
are inventoried at length in the E-series forms in the appendix to this report.  [Update Based on 2018 
EEPS] 
 
The importance of learning objectives has additionally been formalized within the course approval 
process on campus. When an instructor or department proposes to create a new course, or to obtain 
permanent status for an existing experimental or otherwise temporary course, the proposer is asked to 
identify the specific learning objectives of the course. Although it is not required, learning objectives are 
now also included on some course syllabi. Some departments also publish department-level learning 
objectives on their webpages or in their entries in the Guide to Undergraduate Programs.  [Update Based 
on OAPA INFO] 
 
Appraisal and Projection 
 
Five years ago UMass Amherst developed its first comprehensive strategic plan to expand our impact in 
serving society and to make a distinctive kind of education available to students in our state. In the 
ensuing years, guided by priorities outlined in the plan, we moved the campus ahead using a strong focus 
on student success (described below and in Standard Five), implementation of entirely new approaches to 
allocating and managing resources by the institution’s first integrated planning and budgeting process 
(described in Standard Two), and expanded assessment and analytic capabilities ranging from 
performance metrics for academic programs to direct assessment of student outcomes (described in 
Standard Eight). These will position us well for the next decade, as we plan our academic programs with 
consideration of key trends in higher education: growing expectations on the part of students and society, 
greater competition for talented students, and rising resistance to higher costs. In addition, soon a 
demographic shift in the form of a shrinking pool of college-age young adults will be felt throughout 
higher education, and institutions of all kinds will need to act strategically and account for this shift. 

 
Meeting these challenges relies on doubling down on the “destination of choice” strategy formed five 
years ago. We have made important progress in this regard, so we begin the next period with a solid 
trajectory. The university’s academic oversight systems, strengthened by an evidence-based annual 
planning and resource allocation system, ensure high quality in our academic programs while enabling 
timely responses within a shifting higher education landscape.  Ad-hoc faculty senate committees, such as 
the 2018 Ad-hoc Committee on Language Proficiency, are formed as needed to study and recommend 
changes to academic requirements or policies. The newly launched educational effectiveness plans begin 
to assess and address student learning outcomes more fully at the unit level.  Moving forward, fully 
communicating, implementing and monitoring educational effectiveness planning are the next steps 
toward better utilizing evidence to improve the student experience and academic quality. As indicated in 
the 2018 campus plan, we plan to elaborate on the qualities we wish to impart to students during their 
UMass Amherst experience: community, agency, responsibility, and proficiency. Learning objectives 
associated with each have been developed, and their discussion and incorporation into curricular and co-
curricular plans will help bring focus to what a distinctive educational experience means to our current 
and future students.  
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Undergraduate Degree Programs 
 
Student Success 
 
A world-class educational experience is defined in terms of student success: providing students the 
educational and personal development opportunities they seek and the preparation they will need in a 
timely, effective, and coherent way. It involves offering the right program mix, making the right courses 
available as needed, integrating experiential learning and high impact practices (such as internships, 
undergraduate research and study abroad), and guiding students through their choices in a way that 
maintains their momentum and minimizes the time needed to reach their goals. A well-rounded education, 
bringing together perspectives from the arts, humanities, the social and natural sciences, remains as 
important as ever.  A unified student success strategy has guided planning at all levels for the past five 
years, and remains central to the destination of choice strategic goal. It is “unified” in two senses: 1) it 
approaches the undergraduate experience comprehensively, knitting together formal curriculum, 
experiential education, co-curricular activities, health and wellness,  and career and personal 
development; and 2) it emphasizes shared responsibility for student success across organizational units 
and levels.  

Using this unified strategy, the university has made numerous changes in areas critically important to 
student success, retention and persistence.  These include reorganized systems and processes to support 
student success, new academic and co-curricular programming for first-year students, a focus on 
integrating curricular pathways, further development of the general education program, and expanded 
focus on career and professional development. These priorities were reaffirmed and strengthened in the 
2018-23 campus plan and are discussed below. 
 

Reorganized Systems and Processes for Student Success 

The “unified student success strategy” called for in the 2013 strategic plan led to creation of a new 
Associate Provost for Student Success in 2016 —reporting jointly to the Vice Provost and Dean of 
Undergraduate Education and the Vice Chancellor for Student Affairs and Campus Life — and a broad 
program of coordinated efforts, including participation in the Education Advisory Board’s Student 
Success Collaborative. The Associate Provost for Student Success is charged with creating a strategy for 
the campus that will align current campus-wide retention and persistence efforts, identify student success 
needs, and create collaborative new initiatives to address these needs.   

From institutional retention, performance, program assessment, demographic, and survey data, 
Undergraduate Student Success has identified and begun work on many strategic priorities, including 
piloting an academic early alert process;  developing additional support systems to increase First 
Generation student success; improving academic advising through the use of advanced technology, 
comprehensive training and improved advising workflow processes; improving career advising and 
opportunities; and assessing and developing strategies to improve persistence. The campus has made a 
significant investment in technology (EAB Campus) to better connect students with resources, facilitate 
seamless student referrals between units, monitor student progress, and create early alerts and 
interventions. Additionally, this technology allows for appointment scheduling and tracking across all 
areas of campus, in a centralized searchable database. Phase one of adopting this technology has been 
with academic and career advising units, and residence life. Additional phases include campus-wide use 
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of the platform in areas of student support where information sharing and appointment tracking are 
critical to student success and retention.  

Other administrative changes to support advising first-year student and career advising are described in 
sections on the exploratory track and career and professional development. 
 
Curricular Coherence 
 
At UMass Amherst, curricular coherence is at the core of educational impact.  For students to experience 
t h e  i m p a c t  t h a t  we intend, a coherent curriculum that scaffolds within major pathways and across 
general education learning goals is important. Opportunities for improvement include careful curriculum 
mapping during formal curriculum reviews and new program development, demonstrating how learning 
goals translate to actual student experience, and communicating how curricular “pillars” such as the 
writing requirement, Integrative Education, and high impact experiences, fit into the larger curriculum.  
These are described in the sections below.   
	

Undergraduate degree programs at the University of Massachusetts Amherst consist of three components: 
a set of introductory or foundation courses within the disciplinary area, a set of prescribed courses 
representing a coherent progression of content and methodologies, and a set of electives within the major 
or in related fields that provide the student with disciplinary context and demonstrate the application of 
work in the field. A student’s major provides depth to his or her undergraduate education, complementing 
the University’s General Education program, which allows students to explore the breadth of intellectual 
opportunities afforded by a comprehensive university. Taken together, these components prepare students 
with the knowledge and skills necessary to excel in a specific field and the capacity lifelong engagement 
with a constantly evolving world.  
 
General Education 
 
All students seeking baccalaureate degrees at UMass Amherst are required to successfully complete the 
General Education program along with their respective major requirements. All programs require at least 
two courses dedicated to written communication, an introductory college writing course and a course 
taken in the junior year specific to writing in the student’s academic program. Entering students are given 
a placement examination, read and evaluated by three trained essay scorers, to determine their placement 
in either basic writing or college writing. Students whom the evaluators believe would benefit from an 
additional semester of dedicated writing coursework must pass basic writing before enrolling in college 
writing. A number of qualified students are exempted from the college writing requirement based on 
previous coursework. For the incoming class of 2017, 626 students were exempted from the college 
writing requirement, the vast majority by attaining scores of four or five on the Advanced Placement 
English Language and Composition Exam. Students are expected to fulfill the college writing requirement 
during their first year on campus. Transfer students who have not fulfilled an equivalent requirement are 
expected to fulfill the requirement during their first semester.  
 
At the time of UMass Amherst’s comprehensive evaluation in 2009, a new set of General Education 
learning goals had been implemented, along with two substantial changes to the curriculum: an increase 
in credits from three to four for a subset of General Education courses and the creation of a new upper-
division General Education requirement, the Integrative Experience (IE). Both changes were made in 
hopes of increasing the depth and coherence of the General Education experience. The credit increase, 
along with a simultaneous fine-tuning of General Education learning objectives, has provided increased 
opportunity for deep learning and reflection. The Integrative Experience was designed to incorporate that 
greater depth of learning into the student’s major and create a capstone experience that connects the 
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student’s early General Education knowledge with study in the major and application beyond the 
University.  
 
UMass Amherst’s General Education program was among the first the nation to include a diversity 
requirement in 1985.  In 2001, the curriculum was revised to require students to complete one course with 
a United States diversity designation and one with a global diversity designation. In May of 2017, 
additional revisions, discussions for which were based on extensive student and faculty feedback, were 
approved by the Faculty Senate. These revisions will take effect in the 2018-2019 academic year and, 
along with necessary relabeling for consistency, are comprised of two changes: a revision to the diversity 
learning outcomes of the General Education program to emphasize interdisciplinarity and the ongoing 
effects of structural discrimination, and a mandate that students fulfill the requirement in their first year. 
The revision to the learning outcomes was the result of months of discussion among various campus 
constituencies and the General Education Council. The first year requirement was explicitly requested by 
a number of students and faculty during the process of drafting the University’s Diversity Strategic Plan 
during the 2014-2015 academic year.  
 
As the impact of globalization and immigration on society continue to grow, while demands for 
competence in a second language as well as other skills evolve, the faculty senate approved the creation 
of an Ad Hoc Committee on Language Proficiency in December, 2017, to study the place of second 
language proficiency in the overall design of undergraduate curricula and review current campus policies 
relating to language proficiency and recommend changes as needed. 
 
 
The Major or Concentration 
 
The student’s major constitutes intensive and specialized coursework in a particular department or 
interdisciplinary program. It provides depth to the student’s undergraduate education. Credit requirements 
for majors vary widely depending on the field of study. All majors entail the successful completion of at 
least 30 credits in a coherent set of courses within a specific discipline or focus; many require more. 
Major requirements are reviewed and published annually in the Guide to Undergraduate Programs. 
Changes to major requirements require review and approval from the Faculty Senate and the Provost.  
 
Integrated Pathways 
 
In the fall of 2014, departments created unit plans to align with the new campus-wide strategic plan’s 
goals. Departments were charged by the Provost to consider ways to strategically improve the 
undergraduate curriculum and student experience. Departments were asked to give attention to academic 
advising and career preparation, areas that the senior survey had indicated needed improvement in many 
departments. The following fall, departments were charged to consider how they could improve student 
experience by emphasizing coherence of curriculum, program structure (or “scaffolding”), course 
sequencing, and class size.  
 
Many programs offer multiple concentrations within their degree. Concentrations constitute a specific 
pathway to degree completion that allow students to pursue a sub-field or specialty within the framework 
of the degree requirements. Completion of a degree with a specific concentration is noted on the student’s 
transcript. The academic affairs planning process noted how a “mapping” approach may be beneficial to 
student experience and post-college success. Emphasizing pathways and tracks within various academic 
fields increases the agency that students have in completing their education and applicability of their 
degree to their chosen career paths. The Pathways program within College of Social and Behavioral 
Sciences is a strong example of how a college can clearly communicate academic offerings and 
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opportunities within the college or a single major/degree program. The campus is now looking to extend 
this model to other colleges to create more diverse academic offerings within existing programs and 
clearly communicate these tracks to students.  
 
The Exploratory Track 

As part of the 2013 strategic planning process the areas of undergraduate advising and career 
development were identified as critically important to student success, retention and persistence. As a 
result, there was a strategic realignment and growth of services aimed at improving student access to 
advising and career development services and creating a unified strategy for student success on the 
campus. The Office of Undergraduate Advising and Learning Communities, previously charged with 
advising undeclared students as well as providing a variety of campus wide advising functions, was 
dismantled with the team of staff advisors relocated into the academic colleges to form college-level 
advising offices more closely aligned with the particular needs of students within the schools/colleges. A 
new Exploratory Track (ET) was created in 2015 within each college so that students who are undecided 
can explore within a more focused curricular context. Additionally, the ET track students are assigned a 
specific set of advisors trained in assisting students in the exploration of major interests and familiarity 
with major requirements across their college’s majors as well as majors in other colleges. ET students 
work with their advisors to declare a major by the end of their 3rd semester at UMass. Results from this 
realigned focus are promising with students declaring a major significantly sooner than previously. 

First-Year Seminars  
 
UMass Amherst began offering faculty first-year seminars in 2009. Faculty first-year seminars gave new 
students the opportunity to connect with a faculty member and engage in a topic of the instructors 
choosing. First-year seminars were greatly expanded in the fall of 2015 with the goal of assisting students 
in the transition to college by offering a small course in a low stress environment. These one-credit 
courses, capped at 19 students, engage students intellectually and provide useful information on resources 
available at UMass Amherst. A survey of students participating in first-year seminars conducted by the 
Office of Academic Planning and Assessment indicated that the content related to the transition to college 
and resources on campus was not consistent across the seminars, significantly decreasing the benefits of 
the courses for some students. Beginning in the fall of 2018, each first-year seminar is required to contain 
elements of common content that enhances student engagement by informing them about available 
resources and opportunities, fosters students’ connections with others on campus, and increases students’ 
abilities to become self-guided learners. First-year seminars are subject to review by the Provost’s Office, 
and many of the fall 2018 proposals were returned to the proposers to make revisions to increase this 
content. While not required, proactive advising during the New Student Orientation has increased 
participation in first-year seminars to nearly 90 percent of entering students.  
 
Residential Academic Programs 
 
Residential Academic Programs, or RAPs, have a long history at UMass Amherst. In the 1960s and 
1970s, the University introduced the Inquiry Program and Residential Colleges in the Orchard Hill and 
southwest residential areas. These programs would evolve into the current RAPs model, in which around 
40 percent of first-year students enroll. A number of RAPs include a general education course that fulfills 
University requirements, while some programs have major-specific RAPs that fulfill major requirements. 
The Commonwealth Honors College offers RAPs that fulfill specific honors requirements. The Global 
Pathways to Success (GPS) program within RAPs provides information on opportunities for students to 
enhance their education beyond the UMass Amherst campus, through programs like the domestic 
exchange and study abroad, and assists students in pursuing these options. Beginning in the fall of 2018, 



Standard	Four:	Academic	Program	5-10-18	

	

8	
	

the campus will be offering a RAP specifically for transfer students, with the goal of easing the transition 
to a new campus. Certain RAPs also have a first-year seminar component. 
 
The primary goals of the our residential academic programs are to support students for a smooth transition 
into college; ensure first-year students are aware of the resources and opportunities available on campus, 
through both curricular programming and supplementary materials; promote the curricular goals of the 
general education program; prepare students for their junior or senior year integrative experience (IE) 
course by making connections between the general education curriculum and life experiences to deepen 
engagement with coursework to increase the overall value of the UMass Amherst education; and provide 
structured guidance in the development and advancement of the skills necessary to succeed at UMass 
Amherst and prepare students to be engaged members of the global community upon graduation.  
 
Information on RAPs is provided to students at New Student Orientation (NSO).  Students can 
additionally find useful information on the programs at the RAPs website, https://www.umass.edu/rap/.  
 
Career and Professional Development 

Preparation for careers and development of skills for a professional workforce are among the key interests 
of students, their families, and other important stakeholders. To better support our ability to prepare 
students for life after the university, organizational units were recently restructured. Mirroring the new 
decentralized academic college-based advising structure, the previously centralized Career Services office 
was reorganized, placing the career advisor positions within each college. This new structure leverages 
college and major level understanding of career development best practices providing student access to 
career services within each academic unit, affording a more intimate and customized experience for 
students within the context of their major college. In addition, through the new annual planning and 
budget process, the administration allotted strategic investment funds to improve advising and career 
development across the campus beginning in 2015. 

At the curricular level, the importance of career development has been realized through an increased 
emphasis on experiential learning, which includes internships, co-operative learning experiences, and 
other co- or extra-curricular opportunities. Through unit planning, departments have been asked to 
consider how to fit these valuable opportunities into their curricula. A number of departments offer 
courses with internship components that allow students to better connect their academics with their 
prospective careers while also affording internship experience without impeding progress toward a 
degree. This model, which has been effective in management programs, is being explored in the arts and 
sciences as well. Additionally, a number of programs have developed one- or two-credit career 
development courses that connect the major with specific career paths or encourage students to think 
about how their major can align with a prospective career.  

The 2018 campus plan calls for better communication all of the various options available to students in 
their programs that extend beyond the classroom, aligning specific areas of study with co-curricular 
activities, internships, student organizations, and off-campus opportunities. In addition, the recent 
acquisition of the Mount Ida campus in Newton, Massachusetts, discussed fully in appendix XX, opens 
up expanded opportunities for students to participate in career and professional development opportunities 
with businesses and industries in the vibrant economy of the Greater Boston area. 
 
Appraisal 
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There has been much progress related to student outcomes over the past 5-10 years, as described more 
fully in Standard Eight. Self-reported learning outcomes among seniors have generally increased over the 
past decade.  Direct assessment of critical thinking is also encouraging. Despite this progress, there 
remain gaps in the skills that our graduates in the workforce find to be important versus those that they 
consider strong contributions from UMass Amherst, such as speaking clearly and working effectively 
with others.  
 
[Add data and interpretation if available – IE 6-yr review summary, ET or FYS data if available] 

 [if these are going to be in Standard 8, just summarize a sentence or two here] 

The actions developed over the past decade have resulted in generally increasing retention, 4-year and 6-
year graduation rates (Standard Eight).  While rising, these rates do remain below those seen among the 
highest performing public research universities, and thus further attention is needed to improving student 
outcomes in the upcoming period. Early work is encouraging, however. Previously, involuntary 
undeclared students had the lowest graduation and retention rates among all students on campus, and 
students who declared majors later in their careers had lower four-year graduation rates than students with 
declared majors. The exploratory track was, in part, developed and implemented to help students who 
may otherwise have remained undeclared and experienced difficulty in completing their degrees. One-
year retention had been trending up before the ET was implemented, and that trend has continued. The 
average time at which students who were not admitted directly into a major (formerly undeclared, now 
ET) declare their major has decreased. To further encourage early major declaration and support student 
success, the University recently approved a policy that requires students to declare a major by their fourth 
semester on campus. This policy will go into effect in the fall of 2018.  
 
Projection 
 
The 2018-23 campus plan sets out numerous strategic action steps toward the Destination of Choice goal: 
 
1. Identify and address obstacles to retention and timely graduation, and provide appropriate 

access to courses, curricula, and advising, within a supportive climate that promotes student 
well-being. 
  

Much progress has been made in describing and understanding student progress. The challenge now is to 
apply those insights through more widespread use of predictive analytics to anticipate roadblocks and 
develop preventive interventions, via the EAB platform and other efforts. Steady progress has been made 
in creating programs and services for first-year students, including extensive development of residential 
programming. On that foundation greater attention should now be devoted to the different needs of 
sophomore and junior students across their curricular and co-curricular experiences.  
 

The recent campus climate survey represents a milestone in understanding the environment in which 
learning and student development occur. Results highlight important differences among social identity 
groups in perceptions of sense of belonging, campus commitment to inclusion, experiences with unfair 
treatment, and classroom climate.  Deriving actionable insights that can drive short- and long-term 
planning at the campus, college, and unit levels is now the next step underway.  
 
 
2. Increase the coherence of  the undergraduate educational experience through careful curricular 

scaffolding and integration of classroom and co-curricular high-impact practices such as 
internships, study abroad, research opportunities, community service, etc.; Create well-
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designed pathways that mesh major requirements, General Education, and out-of-classroom 
experiences.  
 

Effective advising and timely progress rely on the right kind of framework, well-designed pathways that 
can guide students through the many — and evolving — choices they confront. Much of the work over 
the past five years has focused on constructing these pathways, which are essential in developing and 
conveying greater intentionality. This focus will be even more important going forward.  
 
One important step will be clearer articulation of campus-wide student success goals. These include 
expansion of opportunities for effective undergraduate research experiences, study abroad, and 
community service, as well as further development of the campus-wide learning objectives described 
above.  
[Describe any plans for next steps as relevant – Gen Ed diversity, IE, ET, FYS, etc.] 
 

 
3. Engage students actively in the career advising process, making explicit the connections 

between formal academic programs, school/college efforts, and organized career and 
professional development opportunities; Provide more experiential opportunities locally, 
regionally, and globally.  

 
Writ large, the pathways guide learning, knowledge acquisition, and experiential opportunities to prepare 
students for life after their undergraduate degree.  Career and professional development is therefore a key 
consideration, and increasingly an explicit expectation on the part of students and families. A sharper 
focus on career and professional development goals, choices, and activities throughout a student’s 
lifecycle, not just in the year or two before graduation, is important, as is demonstrating how the 
curricular, co-curricular, internships, student employment, volunteer activities, and other forms of 
experience can be mapped onto the career and professional development of the student.  
 
While the campus offers a rich set of resources for students, there is still too little active engagement with 
students to guide their choices. Connections between formal academic programs, College efforts, and 
career and professional development opportunities need to be more explicit and more effective. Stronger 
connections are also needed with employers, graduate schools, and alumni.  

 
[sentence on Mt Ida plans] 
 
Graduate Degree Programs 
 
Graduate degree programs foster rigorous study and mastery of complex fields that prepare students for 
careers in scholarship, research, and professional practice. Graduate programs emphasize advanced study 
in each discipline. The mastery of a field displayed by a graduate student at UMass Amherst is developed 
via core graduate courses based on the fundamentals of each discipline and elective courses tailored to a 
student’s specific interest. Ph.D. students prepare oral and written sections of a preliminary 
comprehensive examination based on the fundamentals of their field and their planned research that leads 
to the completion and defense of a dissertation. Dissertations prepared by Ph.D. students reflect original 
work of publishable quality.  
 
Graduate programs exceed related undergraduate degree programs in terms of the level of required 
coursework and expectations of the students. Graduate degree programs are not offered unless adequate 
resources exist to support the program or can reasonably be expected in the immediate future. Proposals 
for new graduate degree programs are approved by faculty curriculum committees, faculty senate councils 
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(including Graduate Council and Program and Budget Council), campus administration, UMass system, 
Board of Trustees, and Board of Higher Education (described in Standard Three).  
 
Each graduate program offered by the University of Massachusetts Amherst is built on the foundation of 
the strength and expertise of the department’s tenure-system faculty. Faculty are appointed graduate 
faculty status prior to serving as instructors of graduate courses or as members or chairs of graduate thesis 
committees (outlined in Standard Six).  
 
Admission to graduate programs is competitive and based on the applicant’s academic qualification and 
potential for advanced graduate study. Graduate admissions decisions are made by the department based 
on its judgment of the qualifications of the applicant. Admissions criteria include, but are not limited to, 
undergraduate grade point averages, scores on the Graduate Record Examination (GRE) or the Graduate 
Management Admissions Test (GMAT), recommendation letters that specifically address academic 
ability, prior experience in conducting research, and samples of previous work. Applicants must hold a 
baccalaureate degree earned in the United States or a comparable degree or diploma from a non-U.S. 
institution before enrolling in any graduate program at UMass Amherst. International applicants who are 
non-native English speakers are required to submit TOEFL scores.  
 
Graduate degree programs emphasize advanced study in the discipline. Expectations are appropriately 
differentiated between master’s and doctoral degrees. A number of professional master’s degree programs 
on campus offer separate degree plans that emphasize research as well as professional practice. Research-
oriented master’s degree programs require a thesis and close coordination with an advisor. Professional 
practice-oriented programs typically require six additional course credits in lieu of the thesis. All degree 
programs have a core curriculum to ensure that students acquire essential knowledge and skills, which is 
demonstrated by the student in the evaluation and examination of his or her thesis, performed coursework, 
and interactions with faculty. Post-graduation success provides further evidence of program strength, 
although alumni data can be difficult to obtain for graduates working outside academia.  
 
[Add any Grad learning Outcomes from E-series] 
 
Professional Graduate Programs 
 
The number of students enrolled in professional graduate programs at UMass Amherst has increased 
substantially since the last evaluation, with the number of masters students rising from 1334 in Fall 2008 
to 1,980 in Fall 2017, and professional doctoral students rising from 78 to 205 in this same period.  In 
contrast, enrollment in the state-supported masters and doctoral programs have remained relatively steady 
during this time.  
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Accelerated Master’s Programs 

In 2010, the university developed a policy (Faculty Senate Document No 10-043) under which programs 
could create master’s degree programs that could be completed by UMass Amherst students or students in 
the Five College consortium in an accelerated timeframe by completing a set number of pre-determined 
graduate-level courses in their senior years and, when necessary, utilizing the summer and winter 
intersessions. These accelerated master’s degrees, sometimes called 4+1 degrees, have doubled since 
2010, with 24 programs approved by Fall 2017. The Accelerated Master’s Degree Option is created to 
encourage undergraduate students with top academic records to remain at the university for a graduate 
degree and enables graduate programs to identify potential candidates as early as their junior year by 
extending an “early” (conditional) offer of admission. The requirements for the bachelor’s and master’s 
degrees remain unchanged. 

Appraisal and Projection 
 
Graduate education is a defining feature of our mission as the Commonwealth’s flagship university. We 
strive to be the destination of choice for graduate students as well as undergraduates and continuing 
professional education students. To achieve this goal, the 2018-23 campus plan describes several action 
steps: 
   
1. Attract and retain high-achieving graduate students by creating an overall environment that 

compares favorably to other leading public research universities in educational opportunities, 
mentoring, compensation, and student experience and outcomes. 

[show retention/yield data? – any to peers?] 

It is important to attract the highest quality graduate students who make timely progress toward their 
degree. While program statistics vary within the institution, doctoral applications in general have declined 
in the past ten years, although enrollment has remained relatively steady. Improvements in recruitment 
and mentoring will continue to be very important. With anticipation of a tighter external resource 
environment, academic programs will need to be strategic when deploying university resources to support 
graduate study, with considerations of student success outcomes when allocating or reallocating 
scholarships, waivers, fellowships, and assistantships, along with other supports. 

Since 2013, the campus has incorporated several indicators of graduate education into the annual planning 
and budget process.  Annual SRTI responses can point to areas for improvement by programs. Other areas 
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--Overall Quality, Quality of Advising, and Likeliness to Complete -- are representations of responses 
from the 2013 doctoral student survey. As new data from surveys in 2018-19 become available, these 
should be communicated and incorporated into program plans, along with any program-specific data 
available.  

2. Expand curricular and co-curricular programming to enhance the professional knowledge and 
skills necessary for graduate students to thrive in academia, industry, public policy, and the 
non-profit sector; Increase graduate on-line and continuing professional education 
opportunities for non-traditional students and working professionals, expanding into the 
Greater Boston market as appropriate opportunities arise. 
 

There has been significant development of new master’s programs in the past five years to meet 
workforce development and other postgraduate training needs. Continued strong focus on professional 
development in preparation for post-UMass success is needed, as is continued creation of new 
professional Master’s programs to meet professional development needs in the workforce.  Expanded 
internships and externships will be needed to help position students for success beyond UMass.  As the 
university expands its capacity for online education, development of additional professional graduate 
programs where there is alignment with faculty expertise, program strength, and student interest will be 
important.   
 
The Graduate School’s new Office of Professional Development was created to position graduate students 
for success in their careers at UMass and beyond and to help students develop the professional knowledge 
and skills necessary to thrive in academia, industry, public policy, and the nonprofit sector. There has also 
been a recent additional focus on graduate student success by improving faculty mentoring skills and 
enhancing research productivity; these should continue in the future through participation in programs 
offered through the Graduate School as well as Research and Engagement, schools/colleges, centers, 
departments and peer train-the-trainers. 

 
3. Ensure a safe and supportive climate for graduate students regardless of nationality, ability, 

race, ethnicity, cultural and socioeconomic background, and gender identity.   
 

In the past ten years, the diversity of the graduate student body has grown, with the percentage of 
ALANA masters students rising from 14% to 23% of students, and ALANA doctoral students increasing 
from 22% to 27%. The international graduate student body has also increased, with 36.8% and 43.9% of 
masters and doctoral students in 2017, respectively.  While recruitment of a diverse body is important, it 
is critical to ensure that the education, climate, preparation, and overall experience of our graduate 
students is inclusive and effective. Over the past five years, the campus has invested funds and secured 
training grants to support professional development, mentoring, travel and fellowships for graduate 
women, URM, and STEM students.  Expanded efforts are needed for continued success through 
additional fellowships, mentoring, training grants, and leadership and career preparation. A new Graduate 
School Office of Inclusion and Engagement will be central to these efforts, as will participation in units 
across campus.  
 
The 2016 Campus Climate Survey provides much data to inform efforts to improve the campus as a place 
to live, work, and learn. While the campus climate is viewed positively overall, certain subpopulations of 
graduate students perceive the climate less positively, with a lower sense of belonging, less connection to 
their College, less positive climate views, fewer recommendations that UMass is a good place to go to 
school, and lower perceptions of an inclusive campus. As noted in the 2018 Schools and Colleges report 
overview, “the concerns of graduate students across the board require a closer look at why their 
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experiences, in the classroom and beyond, are more negative than undergraduates. As faculty overall 
report very positive relations and interactions with their graduate students, it is important to understand 
which components of graduate students’ experiences rest with the faculty, such as the classroom 
experience, and in what other domains attention could be paid to improve the experience of graduate 
students.” Development of unit plans to address relevant findings, planned for 2018-19, will be important 
to improve the graduate student experience. 
 
 
Integrity of the Academic Credit 
 
Naming conventions for all academic offerings are consistent with those typically utilized by American 
institutions of higher education. The Massachusetts Department of Higher Education maintains an 
inventory of programs for all public institutions in the Commonwealth and uses the federal Classification 
of Instructional Programs (CIP) for all programmatic organization. An inventory of programs offered by 
the five campuses of the University of Massachusetts system is additionally maintained and made 
publicly available by the University of Massachusetts President’s Office. The Approval Procedure Guide 
clearly defines and differentiates its program offerings, which are: degree programs, concentrations 
(alternative tracks to completion of degree requirements), minors, and certificates. These definitions are 
formalized within the program approval and revision process.  
 
Baccalaureate degrees require students to complete a minimum of 120 semester credits, associate’s 
degrees require at least 60 semester credits, master’s degrees require at least 30 semester credits, 
undergraduate certificates require at least 15 credits, and graduate certificates require at least nine credits 
at the graduate level. The vast majority of undergraduate majors can be completed without exceeding 120 
credits. A number of programs offer “accelerated” master’s degrees (programs for which a student may 
earn a bachelor’s and a master’s degree in five years). All of these arrangements are required to consist of 
at least 150 semester credits (120 undergraduate plus 30 graduate).  
 
Students must complete at least 45 credits in residency at UMass Amherst to be awarded an 
undergraduate degree. Courses are listed in the Guide to Undergraduate Programs and in the Graduate 
Bulletin and semester-by-semester offerings are made available on departmental websites and on SPIRE. 
 
The University of Massachusetts Amherst maintains oversight and authority of all academic elements of 
offered courses via the course approval process. This process mandates that all courses obtain approval by 
the offering department’s curriculum committee, the department head, the college curriculum committee, 
the Dean, the appropriate Faculty Senate council(s) (Academic Matters, Graduate, General Education), 
the full Faculty Senate, and a designee of the Provost’s Office before being scheduled. When a course is 
proposed for approval, the offering department is required to provide extensive information on the course 
content and development, including a sample syllabus, justification of the course level and credit load, the 
qualifications of the proposed instructor, and a bibliography of texts used in the development of the 
course. The department is also required to note the mode of delivery and grading options open to the 
students. A detailed explanation of the University’s shared governance structure and approval procedure 
processes for all types of academic proposals is provided by the Faculty Senate Office at 
www.umass.edu/senate/program-proposal-info.   
 
Undergraduate graduation requirements are reviewed and published annually in the University’s 
Academic Regulations, which is accessible on the Registrar’s Office website. University graduation 
requirements, as well as the formally approved requirements for each undergraduate program, are also 
published in the Guide to Undergraduate Programs.  
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Courses with General Education designation are subject to five year reviews to ensure its continued 
alignment with the goals and standards of the General Education program. Courses with an honors 
designation are subject to a similar five-year review in order to maintain honors status.  
 
The awarding of credit for standard lecture and laboratory courses follows the typical conventions of 
American institutions of higher education, modeled on the Carnegie unit. Special course numbers are 
reserved for internship, practica, and independent study courses, and the awarding of credit for those 
courses is directly supervised by a faculty member. Dissertation and other non-course-based credit at the 
graduate level are determined by institutional policy and are detailed in individual program requirements. 
All assignment of credit, and changes to the credit load of any course, are subject to the course approval 
and revision process administered by the Faculty Senate.  
 
Credit for Experiential Learning 
 
Credit for experiential learning is awarded only through the University Without Walls (UWW) program. 
UWW students prepare special transcripts and a prior learning portfolio, or PLP. The PLP is developed 
during the student’s second semester in UWW 370, Writing About Experience. UWW follows the 
guidelines developed by the Council for Adult and Experiential Learning in awarding credit for prior 
learning. Each UWW faculty member has received or is in the process of receiving certification for prior 
learning assessment. Additionally, randomly selected PLP are chosen from among UWW 370 courses 
twice a year and reviewed by an academic team to ensure consistency. Generally, students are awarded 
between one and fifteen credits for prior experience. If a student wishes to seek more additional credits, 
the PLP is completed over an additional semester and the portfolio is reviewed by two additional faculty 
members. An outside evaluator will review the portfolios of student seeking more than 24 credits. 
 
Transfer of Credits 
 
The transfer of college course credit into the University of Massachusetts Amherst is overseen by the 
offices of admissions and the registrar. Transfer credit is only awarded if previous coursework is 
comparable in content and scope to courses offered at UMass Amherst and a grade of C- or higher is 
earned. Internships, co-ops, technical, vocational, or highly specialized courses are generally not accepted 
for transfer credit. The Registrar’s Office evaluates all transfer credits within the context of University 
and department policy.   
 
UMass Amherst is a participant in MassTransfer, a collaboration between the the University of 
Massachusetts system, the Commonwealth’s community colleges, and the state universities. Students who 
complete approved associate’s degrees at a community college are guaranteed a minimum of 60 transfer 
credits at participating universities, and students receive a financial benefit if they pursue mapped 
pathways with qualifying grade point average. Advanced placement (AP) and College-Level Examination 
Program (CLEP) credits applied to an associate’s degree may not be applied to any UMass Amherst 
degree until the University receives official score reports on the student’s performance.  
 
No more than six semester credits may be transferred to UMass Amherst at the graduate level. 
 
Credit for Course Substitutions 
 
UMass Amherst maintains strict guidelines on the substitution of coursework for credit, articulated on 
pages 26-28 of the academic regulations, www.umass.edu/registrar/sites/default/files/academicregs.pdf.  
Any proposal for a substitution must be endorsed by the undergraduate dean of the school or college in 
which the student is enrolled and is subject to final approval by the University Registrar.  
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University examinations exist for students to earn exemption from certain requirements and are 
administered either during the New Student Orientation session or during registration periods. Students 
may also be exempted from foreign language requirements based on results of examinations administered 
by their school or college. Students attempting to satisfy the requirements of a course by taking a 
departmentally approved examination are subject to a per credit fee and may earn no more than 15 credits 
in this manner. Grades and credits taken by examination, including failing grades, are included in the 
student’s cumulative average. Credit by examination may not be applied to courses in which an 
independent examination mechanism exists, such as in math, college writing, or foreign languages.  
 
Academic Honesty 
 
The University has a clear policy on academic honesty, which was revised in 2017 to improve clarity and 
efficiency. The policy applies to all courses, including online classes. The policy requires that the faculty 
give the student an opportunity to understand the suspicion and respond, and describes informal and 
formal resolution processes.  
 
 
Certificates 
 
Certificates are clearly defined by University policy and are subject to Faculty Senate review and 
approval similar to program approvals and revisions. A comprehensive review of existing policies and 
procedures surrounding certificates was undertaken by a joint faculty-administration committee in 2008. 
The Ad Hoc Committee on Certificates (ACERT) studied national best practices for certificates, with 
particular focus on public research universities, and drafted new guidelines for certificates at UMass 
Amherst. Specific additional guidelines for undergraduate and graduate certificates were adopted by the 
Academic Matters and Graduate Councils. UMass Amherst offers over 30 undergraduate certificates and 
nearly 20 graduate certificates, with more in the process of obtaining approval. A number of these 
certificates are offered online, and many are Five College partnerships, in which courses from various 
member schools of the Five College consortium may be applied for credit. (Five College certificates are 
subject to the same review and approval process as a certificate being offered solely by UMass Amherst.) 
Over the past five years, the demand for certificates has increased. In the 2012-2013 academic year, 244 
undergraduate and 44 graduate certificates were awarded on campus. In the 2016-2017 academic year, 
339 undergraduate and 85 graduate certificates were awarded. The guidelines recommended that 
certificates be reviewed every five years to ensure their quality and that they remain current with their 
fields. In the coming year, the Faculty Senate and the Provost’s Office will need to determine the 
appropriate structure and timeline for review to ensure that the certificates are reviewed regularly. 
 
Concentrated Courses 
 
During the summer and winter intersessions, some courses are offered in concentrated semesters of five 
and three weeks, respectively. Courses offered during these intersessions are subject to the same approval 
and oversight as all other courses offered by the University. No distinctions are made between courses 
offered during the regular academic year and those offered during intersession. For a course that is 
offered both during the academic year and during intersession, all course objectives are maintained, 
though assignments may be adjusted to allow for appropriate reflection and analysis within the 
concentrated time frame.  
 
Online Education 
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Online education at UMass Amherst has grown substantially in recent years. As with resident education, 
the faculty have primary responsibility for academic matters.  
 
[Enrollment figures.]   
 
Online courses use the same course evaluation system (SRTI) as in-person courses. The new Online 
Education Group (OEG) is discussing if any additional or replacement items should be added to the 
evaluations for online courses and, if so, how best to maintain the ability to compare data across all 
UMass Amherst courses, whether online or in-person. The eLearning unit with OEG offers training to 
new online faculty to ensure that content is being presented in the most effective possible mode.  
 
The OEG has recently created to role of course coordinator for all online courses. Typically, this 
coordinator is someone who has offered an on-campus section of a given course who maintains 
responsibility for content quality across online sections. This program has been successfully piloted 
within the Isenberg School of Management.  
 
Online students access their courses securely via a NetID login, the same way that all registered students 
access SPIRE and other student data. OEG has experimented with assessment tools that use video and 
biometrics to authenticate a student’s identity before exams or at other points in the course, but we are 
continuing to evaluate options to strengthen student verification. 
 
Instructional support for online students is outsourced to a third party, Pearson EMBANet, which can 
provide 24-hour support for issues such as resetting login information, accessing content in the learning 
management system, and submitting assignments. As the online offerings continue to expand on campus, 
the third-party model may be replaced with an on-campus support group. Academic interactions are 
between the student and instructor. Access to faculty for online students is assessed as part of the SRTI 
evaluation, but that only reflects student experience after the fact. Faculty are responsive to online 
students via email and discussion threads, but currently the University does not monitor these activities in 
real time. The OEG is exploring how analytics within the learning management system can be used to 
provide insight into how to encourage increased faculty interactions with students without creating an 
atmosphere that feels overly monitored.  
 
Integrated Field Programs 
 
In the summer of 2016, the University of Massachusetts Amherst submitted a substantive change request 
to NEASC with the intent of entering into a partnership with Boston-based Shorelight Education, LLC 
that would allow for UMass Amherst to offer master’s degrees to international students through a hybrid 
of residential and online instruction. UMass Amherst has a long tradition of innovation and success with 
online education through the Division of Continuing and Professional Education (transitioning to the 
Online Education Group). However, online graduate programs have struggled to attract international 
students. UMass Amherst’s residential graduate programs consisted of nearly 40% international students, 
while international enrollment in CPE graduate programs was less than five percent in 2016. The design 
of the degrees to be offered via the partnership with Shorelight, referred to as Integrated Field Degrees 
(IFDs), was intended to utilize UMass Amherst’s strengths in online education in a format that would 
attract more international students.  
 
The field degrees offered by UMass Amherst and Shorelight combine an on-campus summer residential 
period, online education, and class meetings in the students’ home country. Students from the same city 
and pursuing the same degree enter as a cohort into a six- to eight-week summer session. When they 
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return to their home country, they continue the program online as well as meeting as a group to participate 
in class sessions run remotely by a UMass Amherst-based instructor. Programs offered as field degrees 
are fully approved following the same process as all other programs offered by the university. Instructors 
are UMass Amherst faculty who have been granted graduate faculty status by their departments.  
 
The field degree program at UMass Amherst is coordinated through a joint venture between Shorelight 
and the campus called UMass Amherst Global, an independent entity. A steering committee that guides 
the efforts of UMass Amhers Global includes Provost John McCarthy, Senior Vice Provost for Online 
Education John Wells, Associate Provost for Administration and Finance Deborah Gould, and three 
leaders from Shorelight. The managing director of UMass Amherst Global and representatives from 
Shorelight leadership are additionally in regular contact with Senior Vice Provost for Academic Affairs 
Tilman Wolf, who coordinates the program on campus and reports directly to the Provost. The Provost in 
turn regularly updates the Faculty Senate Rules Committee on the status of the program currently and on 
any potential developments. This communication has been sufficient in keeping all required and 
interested parties informed. If, for any reason, this system of communication no longer suffices to meet 
the needs of the faculty, the Faculty Senate has authorization to establish an ad hoc committee to serve in 
an advisory capacity to the program.  
 
Recruitment to the program is done by Shorelight. To be admitted, students must meet the same or 
equivalent requirements as students enrolled in equivalent residential or online programs already offered 
by the University. The University’s contract with Shorelight stipulates that all parties involved in the 
recruitment of students will be held to the same high ethical standards used by the University in student 
recruitment.  
 
The first program being offered as a field degree is the master’s of science in electrical and computer 
engineering. As will be the policy for all field degrees, this 16-month program has the same requirements 
as the residential master’s degree. Students attend courses in real time via a live video feed from the 
classroom on the UMass Amherst campus outfitted with the necessary technologies. Although the 
students “attend” the course at Shanghai Jiao Tong University, all aspects of the course are under the 
control of UMass Amherst. Essentially, Shorelight is renting the classroom from Shanghai Jiao Tong 
University. That institution has no authority whatsoever regarding the content, assignments, grading, or 
any other facet of the course. Information on specific aspects of the curriculum of this degree is available 
on the College of Engineering’s website, www.ece.umass.edu/ms/field-degree/.  
 
In the substantive change request, the initial cohort entering in the fall of 2017 was expected to be 
comprised of 50 students. Total enrollment was expected to increase to 200 in the first years of the 
program. Actual enrollment numbers have fallen well short of those numbers. Eight students enrolled in 
the fall of 2017 and an additional seven entered in the spring of 2018—approximately 15 percent of the 
goal. The shortfall in students has largely been attributed to two issues. First, the integrated field degree 
structure (as opposed to a strictly online distance learning program or a residential course of study in 
another country) is not well known in the targeted market and is at times difficult to explain to potential 
students. A number of demonstration events have been held in Shanghai to help potential students 
experience the classroom setting that is utilized in field degree programs. Secondly, a full master’s of 
science degree program is a substantial commitment for students, many of whom are pursuing further 
education concurrently with full-time employment. Future programs are being designed to incorporate 
smaller commitments (such as certificates) that can be built upon to lead to the full degree. Additional 
enrollment difficulties have arisen in properly registering students in the integrated field program in 
SPIRE. These complications were the result of poor communication from Shorelight and UMass Amherst 
Global and actions are being taken to ensure that students are properly enrolled on time.  
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UMass Amherst, along with Shorelight and UMass Amherst Global, is exploring additional classroom 
locations in China and India as well as new program offerings, including Teaching English to Speakers of 
Other Languages (TESOL), for the near future. It is hoped that these expanded offerings and locations 
will significantly increase enrollment and bring the program much closer to its projections.  
 
 
Appraisal and Projection 
 
The university offers a robust set of bachelor’s, master’s, doctorate, and certificate programs that meet 
established criteria for credit and expectations. Transfer agreements and credit for prior learning are based 
on policies developed to ensure integrity.  The campus utilizes numerous policies to guide awarding of 
grades, academic honesty, admission, graduation, and termination, and other guidelines for academic 
quality and integrity. Online education follows the same principles as resident education, with course and 
program approvals, faculty expectations, student expectations, and course expectations the same as in-
person courses. As online programs expand and new international field programs grow, the campus will 
continue to monitor quality through existing means (program reviews, SRTI course evaluations and other 
student feedback, etc.).  The university will continue to evaluate new technologies to apply toward 
distance education, including those that can improve security, interaction between instructor and student, 
and ease of use and accessibility.  


