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Standard One: Mission and Purposes 

The	institution’s	mission	and	purposes	are	appropriate	to	higher	education,	consistent	with	its	charter	or	
other	 operating	 authority,	 and	 implemented	 in	 a	 manner	 that	 complies	 with	 the	 Standards	 of	 the	
Commission	on	Institutions	of	Higher	Education.		The	institution’s	mission	gives	direction	to	its	activities	
and	provides	a	basis	for	the	assessment	and	enhancement	of	the	institution’s	effectiveness. 

Institutional History   

The University of Massachusetts Amherst, the flagship campus of a five-campus public university 
system, was founded in 1863 as a consequence of the Morrill Land Grant Act. As a public land-grant 
research university, the mission of the University of Massachusetts is to provide an affordable and 
accessible education of high quality and to conduct programs of research and public service that advance 
knowledge and improve the lives of the people of the Commonwealth, the nation, and the world.  This 
mission remains as vital today as it was when the University of Massachusetts was founded. At UMass 
Amherst, we seek to create positive impact on the Commonwealth and the broader society we serve 
through education and advancing knowledge. As the flagship public university in Massachusetts, we 
cherish and add to the Commonwealth’s long tradition of intellectual and educational leadership. Our 
institution is rooted in the notion that any qualified individual, regardless of wealth or social status, 
should have access to high quality higher education. We draw from and support diverse experiences and 
perspectives as an essential strength of this learning community and accept for ourselves and instill in our 
students an ongoing commitment to create a better, more just world. 

In 2017, UMass Amherst celebrated its 70th anniversary as a university. In 1947, with an increased 
enrollment of returning World War II veterans and the need to provide many of them with education in 
engineering and business, the Massachusetts State College, as it had been called since 1931, expanded its 
curriculum to offer more courses in both professional programs and in liberal arts and sciences. It 
received permission from state authorities to change its name to the University of Massachusetts to more 
accurately reflect what the institution had become. In 1962, the University was granted fiscal autonomy 
by the state legislature and major infusions of state support in the following decade allowed the campus to 
grow from 7,676 students in 1962 to more than 30,000 full-time equivalent students in fall 2017.   

Degrees are now awarded in six associate, 112 baccalaureate, 77 master’s and 48 doctoral programs in 
nine schools and colleges. UMass Amherst is the only public institution in Massachusetts with a 
designation from the Carnegie Foundation for the Advancement of Teaching as an R1 doctoral university 
with the “highest research activity,” and one of only twelve public institutions in the Northeast to carry 
this designation.  The Carnegie Foundation also has awarded the campus its Community Engagement 
classification. UMass Amherst’s aspiration to achieve excellence in teaching, research and public service 
is consistent with its history, and this history informs every planning exercise the campus undertakes.   

The University System   

In 1965, the University’s second campus opened in downtown Boston, then expanded to the Harbor 
Campus in 1974. A third campus, the UMass Medical Center in Worcester, was founded in 1962 and 
enrolled its first medical students in 1970. That same year, the President’s Office moved from the 
Amherst campus to offices in Boston, and a Chancellor’s Office was established as the principal 
administrative position on each of the three campuses.   

In 1989, the Board of Trustees created a Commission on the Future of the University and appointed 
David S. Saxon, President Emeritus of the University of California, as its Chair. The Commission’s report 
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called for the consolidation of all five public university campuses in Massachusetts – the three UMass 
campuses plus the University of Lowell and Southeastern Massachusetts University – into a single 
university sector with an autonomous board. In 1991, Governor William Weld signed legislation creating 
the new five-campus University of Massachusetts as it exists today with a single President and Board of 
Trustees.   

University Mission   

The most recent Mission Statement for the University system, approved by its Board of Trustees in 2005 
and found in Trustee Document T05-024, is as follows:  

“To provide an affordable and accessible education of high quality and to conduct programs of research 
and public service that advance knowledge and improve the lives of the people of the Commonwealth, the 
nation, and the world.”   

At the same time, the Board of Trustees reaffirmed 10 strategic priorities related to that mission:   

• Maintain and improve affordability and access • Enhance the student learning experience • Strengthen 
the University’s research and development enterprise • Continue a focus on diversity and positive climate 
• Renew the faculty • Increase the endowment • Develop first-rate infrastructure • Develop a leadership 
role in public service • Improve the delivery of administrative and IT services • Position the University 
effectively in the higher education marketplace   

Campus Mission   

In March 2008, the Board of Trustees reaffirmed a more focused mission for the Amherst campus, 
describing it as the system’s “flagship campus” and acknowledging that “a strong and nationally 
recognized flagship is essential to the success of the system as a whole.”  The Trustees committed “to 
moving UMass Amherst into the top tier of public universities in the country.”  Further, the Board 
instructed the Chancellor of the Amherst campus, in cooperation with the President, to prepare the outline 
of a campus strategic plan that would implement that goal (Board of Trustees Votes, March 19, 2008).   

In 2012, Chancellor Subbaswamy launched a widely consultative process of strategic planning to set the 
course for the campus over the next 5-10 years. The resultant plan, Innovation and Impact: Renewing the 
Promise of the Public Research University, reaffirmed the University’s central vision: 
 

Through the generations, creating public impact through innovation has been our guiding 
vision. It remains so today. The original “agricultural and mechanical” focus has broadened 
into nearly every aspect of modern life, and into a larger obligation to the community we 
serve. Teaching and research remain at the core of our mission, but we carry them into the 
community in many ways. We advance socially just learning and working environments 
that foster a culture of excellence through diverse people, ideas, and perspectives. We form 
community--university partnerships designed to transform lives and strengthen society. 

 
At the same time, the plan addressed challenges facing the institution and higher education in general, 
while charting a path toward continued innovation and impact within a highly competitive and resource-
intensive environment. The 2013 Strategic Plan has formed a solid foundation for advancements as a 
university, with significant development in student success, research, and facilities since that time.  As 
many of the original objectives were accomplished and the landscape for higher education and the 
external environment has evolved since 2013, the campus began a “refresh” of the plan in 2017. First, a 
broad range of campus leaders — including the Deans and Vice Chancellors, academic department heads, 
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and faculty and students active in shared governance — were surveyed to explore the extent to which 
consensus exists regarding important forces in the external higher education environment. With this 
understanding, six working groups, organized around the principal themes of the 2012 Plan, reviewed 
relevant materials and assessed the extent to which the prior goals were on target, and whether a different 
direction was needed, with feedback from numerous campus constituencies, including leadership, faculty 
senate councils, and student representatives. The draft strategic plan was circulated widely for input using 
web forms, open forums, presentations to faculty and student groups, and other methods for overall 
feedback. The resultant 2018-23 Campus Strategic Plan outlines campus-level goals and priorities for the 
University to achieve its core mission as outlined above. The plan reaffirms our critical role while we 
address critical issues of the world today: 
 

The role of the public research university has become more important as the nation and the world 
confront escalating challenges related to technological change, human interactions, and the 
vitality of the natural environment. We recognize that we are entering a period of historic 
challenge for our society, and we are determined to rise to that challenge. Some long-term trends 
in higher education seem likely to continue: higher expectations on the part of students and 
society; greater competition for talented students; growing resistance to increasing tuition; tighter 
competition for sponsored research; declining share of state investments, and mounting pressure 
on operating budgets.  

And looking ahead, we can see a sharper shift. In the wake of the Great Recession, birth rates in 
the U.S. dropped markedly and have yet to recover. Beginning in just three years the number of 
high school students will begin a long decline, and shortly after that the impact will reach 
colleges and universities. It is a national trend, but it will be felt most directly here in the 
northeast. Institutions of all kinds will need to act strategically and decisively to account for this 
shift. 

For the University of Massachusetts Amherst, the challenge is two-fold. First, we want to 
maintain the remarkable momentum of the past few years and continue to attract and graduate 
students from Massachusetts and beyond who seek an affordable, world-class education. Second, 
we must shape a sustainable financial strategy that can underwrite that high quality educational 
experience and the impact and innovation that flow from our research, scholarship, and creative 
activity.  These two imperatives are inextricably intertwined. 

The strategic plan launched by Chancellor Subbaswamy in 2012, and refreshed in 2018, builds on the 
foundation of the University’s mission and the special obligations of the flagship campus, and focuses on 
how we will need to express our mission and purposes in a period of enormous change in public higher 
education.  The 2018-23 campus plan sets out an ambitious vision: 

Our vision is to dramatically improve every aspect of the University of Massachusetts Amherst so 
as to ascend into the ranks of the top 20 public universities in America, as measured by nationally 
and internationally recognized criteria. We intend to deliver, for the people of Massachusetts and 
beyond, a public university that shares the same qualities of excellence, impact, and outcomes as 
the best public universities in the nation and the world. 

The 2018 plan outlines three core goals: 

I. Establish UMass Amherst as a destination of choice where academically 
accomplished, socially responsible seekers of a world-class education succeed in a 
research-rich, inclusive learning community. 
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II. Establish UMass Amherst as a partner of choice in advancing and applying 
knowledge and innovation for the betterment of society.   

III. Establish UMass Amherst as a community of choice for students, staff, and faculty 
that exemplifies the power of diverse perspectives and mutual respect. 

 

In support of these goals we follow two overarching principles: 1) Mobilize all our resources to 
achieve a sustainable financial strategy; and 2) Instill a culture of evidence at all levels that 
applies the best possible information and analysis to decisions.   

These goals and principles are supported by a series of action steps within each goal, which will serve as 
the foundation for unit planning in Fall 2018, similar to the evidence-based and campus-plan oriented 
process used in 2014-15 that was the basis for initial development of unit plans in academic and 
administrative units across campus.  Units will also utilize these goals as they plan annually using the 
integrated planning and budget process, a new system that began in 2015.  These processes are outlined 
more specifically in Standard Two. 

 Appraisal and Projection   

The mission of UMass Amherst, along with the reaffirmation by the Trustees for a strong, nationally-
recognized flagship campus, are clear and have remained consistent with its founding principles of 1863. 
The mission is available on the University’s website 
(www.umassp.edu/sites/umassp.edu/files/content/policies/board/for-the-board/Mission_Statement.pdf) 
and is accepted by its stakeholders. It has been reviewed and developed in the most recent refresh of the 
campus strategic plan. The mission has been tested by time and has proven flexible enough to adapt to the 
changing circumstances of economic needs, demographic trends and resource availability.  The 2013 
Strategic Plan has enabled the University to address economic, political, and other external challenges 
with innovation and impact; the 2018 refreshed campus plan sharpens the focus to address current and 
anticipated challenges, while remaining affordable and accessible to the citizens it serves. Despite 
economic realities, the institution is forging ahead with important improvement plans and strategic 
investments to fulfill its mission.  The University is applying a “Top 20 strategy” to advance these efforts 
in two ways: 

1. Makes available a world-class education to the sons and daughters of Massachusetts. They have 
a right to expect and receive the kind of affordable, distinctive education that the finest public 
research institutions in the nation offer.  

2. Demonstrates world-class quality to students in other states and nations so as to attract the kind 
of diversity and resources essential to our educational success.  

The Destination of Choice goal and its associated objectives point to many strategies to make the UMass 
Amherst educational experience more effective. In addition, School/college and departmental plans will 
focus on specific actions that emerge from examination of the available evidence. To support that process, 
we will assess the extent to which evidence is appropriately reflected in plans, identify gaps in the data, 
and further refine the use, communication, and understanding of evidence within and across units. By 
integrating use of evidence through ongoing educational effectiveness plans and expanding access to 
information and analytics from different sources though a distributed data platform, we can deepen the 
use of evidence toward program improvement.  
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The campus’s research mission and role remain central. The state’s innovation economy has expanded, 
and supports one of the nation’s most robust economies. We have demonstrated our capacity for 
leadership in several key fields of importance to the state and the nation, and will expand these areas 
based on the intersection of campus strengths and evolving workforce and other important societal 
needs. 

Even with resource constraints, we continue to invest in new ideas and adapt to changing circumstances. 
Our systematic program of budget management and strategic reallocation makes targeted reductions when 
necessary and moves resources from existing activities to emerging areas of need. In the past five years 
this process moved $25 million into critical areas such as high-priority faculty hiring, student success 
programs, research partnerships, IT and facilities, and business systems improvements. In the period 
ahead, this process will become even more sharply focused on our strategic priorities.  

The 2013 plan, as well as the 2018-23 Campus Strategic Plan have been developed with widespread input 
from faculty, staff, and students. It forms the foundation for Unit Planning in units across campus, to 
enable an innovative, coherent body of curricular and co-curricular programs, student support services, 
research, scholarship and creative activity, to propel us toward our ambitious vision. As noted in the 2018 
plan: 

We enter this period with a strong belief in our community and redoubling our commitment to the 
values that have sustained us for more than 150 years. When this time of transition is over, we 
intend for the University of Massachusetts Amherst to be a national model for the very best of 
American higher education in a new era. 
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Standard Two: Planning and Evaluation 

The	 institution	undertakes	 planning	and	 evaluation	 to	 accomplish	and	 improve	 the	achievement	of	 its	
mission	and	purposes.		It	identifies	its	planning	and	evaluation	priorities	and	pursues	them	effectively.		The	
institution	demonstrates	its	success	in	strategic,	academic,	financial,	and	other	resource	planning	and	the	
evaluation	of	its	educational	effectiveness. 

Over the course of the past decade UMass Amherst has transformed its planning and evaluation practices. 
Following our last comprehensive review in 2009, we were urged by the Commission to develop “a 
strategic plan that sets overall institutional priorities.” At that point the institution had in place neither a 
consistent method for setting strategic priorities, nor a mechanism for aligning financial and other 
decisions with them.  

At the time of our fifth-year interim review in 2013, we had completed our first strategic plan for the 
institution as the essential foundation for strategic planning at the unit level and the alignment of 
resources with priorities. The Commission “note[d] with approval the University’s success in establishing 
its new strategic plan,” and observed that it “demonstrates a coherent approach” to achieving the 
institution’s long-range goals.  

The past five years have been devoted to building on the foundation of the first campus-wide plan and to 
putting in place systematic, comprehensive, broad-based, and integrated planning practices. We have 
achieved considerable success, and institutional decision-making today bears little resemblance to what 
was described in our last comprehensive review, or even in our fifth-year interim report.  

Institutionalizing Planning and Evaluation 

The 2013 plan, Innovation and Impact: Renewing the Promise of the Public Research University, set 
three overarching priorities: 

1. To establish the campus as a “destination of choice” for undergraduate students, so as to secure our 
strength in the intensely competitive admissions market in Massachusetts and the Northeast. 

2. To establish the campus as an “investment of choice” among state, regional and national 
stakeholders with whom we could partner to advance our research strengths. 

3. To mobilize our resources across the campus and at all levels to support our strategic priorities at a 
time of deepening fiscal constraint.  

 

While the campus had emerged from the national economic crisis with its basic strengths intact — owing 
in large part to the $80 million dollars in federal stimulus funds passed through by the state government 
— it was clear that long-term financial and competitive trends would continue, and require great focus 
and flexibility for the foreseeable future. We therefore moved to embed the logic and discipline of the 
campus plan into the routine life of the institution: 

• In 2015 we launched an integrated, annual planning and budget process for all academic and 
administrative units. Departments were asked to specify how they could contribute to campus-
wide priorities both within their existing resources and with additional investment from the 
institution.  

• To inform unit planning and campus decision-making an extensive body of evidence for 
academic departments was assembled relating to the campus’s strategic priorities: effectiveness in 
undergraduate and graduate education, research and scholarly impact, and effective use of 
instructional resources (see additional discussion below). Departments were encouraged to 
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supplement this common evidence as appropriate. Departmental plans “rolled up” through the 
schools and colleges and major administrative areas, and produced prioritized requests for 
institutional investment.  

• Administrative units were asked to use available local performance data to guide planning, and to 
indicate plans for improving performance measures going forward.  

 

Appraisal and Projection 

This framework was implemented for the FY17 budget process, and is now in its third cycle. Each year 
the process has been appraised by the Campus Planning and Resource Committee (CPARC, see below). 
Following is a summary of findings and resulting improvements: 

Issue	 Improvement	
Process	Issues:	Understanding	expectations	and	
timing	at	each	level;	understanding	relationship	
between	new	Planning	and	Budget	Process	and	
existing	processes	(e.g.,	annual	faculty	hiring	
plans)	

• Simplification	of	process	through	reduction	of	
steps	

• Clarification	of	timeline,	expectations	
• Incorporation	of	annual	faculty	hiring	plans	into	
process	

• Incorporation	of	space	and	facilities	needs	into	
process	

Use	of	Evidence:	Understanding	and	interpreting	
large	volume	of	performance	data;	identifying	key	
themes	and	priorities	relevant	to	a	given	unit	

• Development	of	department-level	
“performance	profiles”	graphically	summarizing	
common	evidence	

• Modification	of	planning	guidelines	to	
emphasize	focus	on	key	issues	

Feedback:	receiving	useful	and	timely	feedback	
to	plans	at	each	level	(department,	Dean,	
Provost,	Chancellor)	

• More	explicit	identification	of	feedback	periods	
in	timeline	

• Implementation	of	“college	consultative	
processes”	tailored	to	each	school	or	college	to	
promote	feedback	to	and	from	Deans	and	
faculty	

Transparency/discussion:	Access	to	relevant	
budgetary	and	other	information	in	real	time;	
understanding	results	of	the	process	in	the	
context	of	evidence	used;	opportunities	for	
discussion	of	priorities	and	plans	across	
departments	within	schools	and	colleges	and	
across	major	academic	and	administrative	areas	

• Development	of	summary	financial	profiles	to	
improve	understanding	of	baseline	financial	
data	

• Sharing	of	school/college-level	perspectives	
through	the	college	consultative	processes	

• End-of-process	summaries	of	campus-level	
investment	correlated	with	campus	priorities	

 

These improvements have helped smooth the transition from a tradition with little or no formal planning 
and budgeting to implementation of a widely understood, regular process. With that transition well under 
way, we are now engaged in a second level of appraisal and improvement. Based on numerous 
discussions with stakeholders and formal feedback (including a survey of academic department heads), 
CPARC has identified further opportunities for improvement. 

Use of Evidence. The strong emphasis on evidence-informed decision-making has begun to permeate the 
campus culture, but two major challenges remain: 
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1. Issues with the data themselves. While considerable care and consultation were devoted to 
selecting and presenting useful evidence to support planning, issues of various kinds have 
been raised related to accuracy, validity, and context. These issues are addressed in detail 
later in this Standard.  

2. Interpreting the data. The sheer volume of information available to academic units can be 
overwhelming. In the first year information was provided in tabular form, and negotiating the 
dozens of topics and views was daunting. The more recent development of graphical 
summaries helps somewhat, but interpreting the data can still be complex. The campus 
provides a comprehensive view of available evidence — inputs, outputs, and outcomes; 
internal and comparative; point-in-time and trend analysis — across many domains. But this 
comprehensiveness requires careful analysis to pull out the information relevant to a given 
department’s situation.  

 

These issues can create frustration and sometimes contention, and run counter to our desire to promote a 
“culture of evidence.” CPARC has identified the need for workshops or other means to assist units in 
interpreting the available data, identifying gaps, and developing an appropriate analysis that applies 
salient information to each unit’s situation and choices. Creating an explicit “what does it mean” step in 
the annual process should result in a clearer understanding of expectations and priorities shared up and 
down the line, with the full opportunity for units to provide their perspectives, incorporate additional 
evidence, and address the balances and trade-offs necessary to make sense of competing or conflicting 
data.  

Feedback/Discussion. The new process has introduced considerable structure and transparency to 
planning and budgeting. In CPARC’s assessment, the campus community is more aware of the planning 
and budget context, better informed about how and when decisions are made, and more closely focused 
on how actions at the unit level relate to institutional success. Mechanisms such as the college 
consultative processes have been important in promoting understanding of and support for decisions. 

In its review of the planning and budget process this year CPARC noted two areas in which ongoing 
improvement will be important: 

• One objective of the new process is to promote both vertical understanding (department to dean, 
dean to Provost, etc.) and horizontal perspectives (awareness of needs and plans in other 
academic or administrative areas to promote collaboration and effectiveness). Much of our early 
effort has been focused on getting the “vertical” components in order. “Horizontal” discussions 
have proven more difficult, in part because of the many steps that must be completed during the 
busiest times of the year. As the new process becomes more familiar, however, we will continue 
to adjust the process and timeline to allow for some cross-fertilization while school/college and 
executive area plans are still in their formative stages.  

• The importance of the “what does it mean” step discussed above extends beyond effective use of 
evidence. In its assessment of this year’s process CPARC noted that academic department heads, 
in particular, often expressed uncertainty regarding the response to or results of their unit 
planning. Ongoing efforts to close the loop as planning rolls up to the school/college and campus 
levels will be important.  

 

The extensive and multi-faceted planning and evaluation efforts described in this standard are of great 
value to individual departments and the campus as a whole, but they also place significant demands on 
faculty and staff. Our experience over the past three years has shown this to be especially true in terms of 
demands placed upon academic departments to evaluate their effectiveness in undergraduate education. 
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Between participation in campus-level planning, developing their own unit plans, developing their annual 
planning and budget proposals, preparing for and responding to AQAD reviews, and responding to 
NEASC expectations regarding student outcomes assessment, departments often feel that they are asked 
the same questions over and over again, in slightly different forms, with little coordination among the 
questions or the questioners. We have therefore initiated a new framework for evaluation of student 
success and outcomes that attempts to stress the common themes and questions, supports thoughtful 
consideration of the issues, and produces an “educational effectiveness plan” (EEP) that can inform the 
many ands recurring requests for assessment of student learning and related issues. By enabling 
departments to “do it once, use it often,” we hope to eliminate unnecessary duplication of effort, clarify 
the fundamental questions, and focus effort on productive analysis and reflection. The first EEP cycle will 
be completed in Fall 2018, with results available for the unit plan refresh process. The EEP is discussed 
more fully in Standard Eight. 

Planning Principles 

As we have built planning capacity we have been guided by four broad principles that remain central to 
ongoing efforts.  

First, since 2012 we have adopted a collaborative approach in which responsibility for major planning 
activities is shared by administration, faculty, and students. The initial strategic planning effort was led by 
a Joint Task Force on Strategic Oversight (JTFSO) created by the administration and the Faculty Senate, 
in which faculty, staff and students represented a majority of the membership. Discussions of alternative 
budgeting systems led to creation of a similar Joint Task Force on Resource Allocation (JTFRA), and 
other joint task forces have been formed to consider student learning outcomes, accountability issues, 
online education, and the credit and cost structure. The two major planning and resource groups 
— JTFSO and JTFRA — completed their original charges in 2016, and their work was continued and 
combined in the Campus Planning and Resource Committee (CPARC), a joint body that now carries 
responsibility for oversight of planning and budgeting issues. The Joint Subcommittee on Administrative 
Costs and Services (JSACS), which had been formed by JTFSO and JTFRA, remains as a subcommittee 
of CPARC.  

Second, from the beginning our planning approach has emphasized aligning planning and resource 
allocation. The absence of formal processes in either area presented an unusual opportunity, and we have 
designed alignment into planning at all levels. The campus-level strategic plan sets overall priorities, and 
each academic and administrative unit develops its own plan in that context. Annually, the new Planning 
and Budget process asks units to set priorities for actions to achieve their plans within both existing and 
requested resources, including allocation of centrally funded faculty lines. Campus strategic investments 
reflect overall planning priorities. The joint approach to campus-level planning — first under JTFSO and 
JTFRA and now under CPARC — reviews resource allocation policies and processes directly in the 
context of planning priorities and outcomes.  

Alignment of resources with priorities extends to physical resources. Standard Seven describes our 
primary challenges relating to physical facilities: a reduced but still massive deferred maintenance 
backlog; saturation of teaching, research and residential facilities as a result of historically high 
enrollment and research activity; the rapidly escalating costs of facilities modernization, especially in the 
STEM fields; and the limits on capital funding from both state and institutional sources. We therefore 
fully incorporate physical planning into strategic decision making. 
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As with strategic planning and budgeting, ten years ago there were no systematic, ongoing mechanisms in 
place to assess space and capital needs and set priorities among them. In the absence of campus-wide 
strategic priorities facilities decisions tended to be ad hoc, and facilities funding decisions were not well 
integrated with other resource decisions. Several fundamental changes have now been put in place: 

• In 2012 we completed the first comprehensive review of the campus physical master plan since 
19XX. The master planning review incorporated broad-based community feedback, and sought to 
take account of the major physical transformation of the campus since the last comprehensive 
plan (for example, XX% of total campus square feet had been constructed since the last plan). 
The master plan review focused on defining campus neighborhoods, and included a potential 
build-out analysis with a 50-year timeframe. It also identified opportunities for adaptive reuse of 
many legacy buildings, some of significant historical importance. 

• Over the past three years we developed the campus’s first comprehensive capital planning 
process, which produced a capital plan to guide decision making for the next ten years. The 
capital planning process involved multiple rounds of needs assessment with deans and vice 
chancellors, culminating in discussion of a draft plan rooted in the campus’s strategic priorities. 
The nature and timing of the capital plan was significant: we were approaching a rapid transition 
from a period of the greatest capital expansion in half a century (some $1.X billion in new 
construction and renovation between 200X and 20XX) to a period of sharply constrained capital 
funding from all sources. The capital plan both produced priorities reflecting the change and 
helped educate the campus to the situation and expectations going forward. 

• In tandem with the development of the capital planning process we made major revisions to space 
planning and analysis. Prior to that point space planning had been largely divorced from strategic 
planning, and even from capital decision-making. One early step was to focus on the backfill 
space created by the construction of major projects such as the Integrated Science Building and 
the Life Science Laboratories. This backfill created many opportunities but also presented many 
challenges, and a comprehensive planning approach tied to strategic priorities enabled important 
initiatives in Biomedical Engineering, neuroscience, public health, and modernization and 
expansion of teaching labs. Space planning has now been fully integrated into the larger 
discussion of facilities needs and investment priorities as one facet of strategic planning.    

 

Third, early on we placed high priority on maximizing the use of appropriate evidence in planning and 
decision-making. The initial campus plan stressed developing a “culture of evidence” across the campus, 
and this focus permeates all planning and budgeting activities.  

Fourth, we view planning as ongoing and iterative. The process we launched five years ago was a first 
foray for the campus, but it is our intention for it to be a permanent feature of campus culture. During the 
past year, as we approached our ten-year comprehensive review, we started by revisiting the campus-level 
plan. This strategic plan “refresh,” led by CPARC, engaged a series of working groups organized around 
topics from the original plan and posed the following three questions: 

1. What remains salient as we look forward for another five or ten years? 
2. What assumptions, conclusions or actions need to be changed? 
3. What is missing that should now be added? 

 

The working groups and others considered these questions and developed a series of “commentaries” to 
serve as the basis for both revision of the campus strategic plan and preparation of the reaccreditation 
self-study. In addition we engaged the campus academic, administrative, and governance leadership in a 
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formal situation review to assess the nature and importance of a broad range of environmental factors that 
should guide the revised plan.  

Appraisal and Projection 

The joint, collaborative approach has proven very effective in expanding understanding, developing 
solutions, and building support for campus-wide policies and decisions. Its strong connections with 
faculty and student governance have supported effective coordination between larger issues considered 
through the joint framework and the ongoing work of existing governance groups (for example, the work 
of JTFRA was routinely considered by the Faculty Senate’s Program and Budget Council [PBC]). This 
approach, which began as a series of ad hoc groups, has now been institutionalized through the creation of 
CPARC, and we anticipate that topical joint groups will be convened as appropriate going forward. 

The focus on alignment of resources of all kinds with strategy permits institutional resources at all levels 
to support the priorities identified through planning. Going forward, we will apply the lessons of the past 
few years to ongoing improvement. As noted above, early experience with the new Planning and Budget 
process produced improvements to strengthen alignment, and we anticipate maintaining this approach and 
looking for further opportunities to align resources with strategy. An extensive exploration of 
responsibility center management (RCM) budgeting resulted in several important features of the new 
Planning and Budget process, including greater focus on revenues and expenditures at the unit level, new 
financial incentives for schools and colleges tied to campus priorities, and more explicit expectations for 
business plans underpinning proposed programmatic initiatives. Further exploration of opportunities for 
decentralization and incentives will occur as we refine the new resource allocation process. We will 
continue to institutionalize the improvements in capital planning, with periodic review of revenue 
potential and programmatic priorities. The strong emphasis on adaptive reuse of existing facilities will 
continue, both as a cost-effective means of improving capacity and as a strategy for further reducing 
deferred maintenance. Progress in integrating space planning and management with larger institutional 
priorities creates a foundation on which we will build a more robust analytic capacity, especially in terms 
of effective utilization of existing physical assets. Space assignment remains largely decentralized, and 
understanding and improving the extent to which current assignments align with priorities will require 
better data, broad involvement of stakeholders, and clearer understanding of the potential for renovation 
and reuse of many different kinds of space.  

We have achieved considerable success in extending the focus on the use of evidence into the routine life 
of the campus. Challenges remain, and are noted in the discussions of specific planning and evaluation 
activities. But overall we have found this effort to be important and constructive, and we are committed to 
continuing to improve the scope and quality of information to support decision-making, and to put the 
resulting insights to effective use.  

The strategic plan “refresh” process revealed a clear consensus that issues related to funding, student and 
societal expectations, the federal research environment, and other key external forces remain highly 
important, and in many cases — including imminent demographic changes — are of growing concern. 
The original campus priorities to establish the campus as a destination of choice for students and a partner 
of choice for research and scholarship were affirmed, and a new priority — to be a “community of 
choice” that can attract and retain diverse contributors — was adopted. The strategies to mobilize 
resources in support of these priorities and to deepen the culture of evidence were also affirmed.  

The revised plan was accepted by the Faculty Senate on April 26, 2018, and serves as the basis for this 
self-study and as the context for a new round of unit planning that will begin in Fall 2018. 
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Evaluation and the Culture of Evidence 

Much of our ongoing commitment to “instill a culture of evidence at all levels that applies the best 
possible information and analysis to decisions” is reflected in the evaluation and analysis undertaken to 
support the strategic planning process. The principal focus of these efforts is the quality, integrity and 
effectiveness of our academic and research programs. The common core of evaluation data to inform 
planning and resource allocation can be found at www.umass.edu/planning/data-profiles (password 
protected). For each academic department, a wide range of quantitative and qualitative data has been 
assembled and annually updated to provide a balanced view of the many dimensions of academic quality 
and effectiveness: 

1. A graphical performance profile summarizes trend and point-in-time data on undergraduate 
education, graduate education, and research and scholarship. 
• Undergraduate student self-report of satisfaction with the overall experience in the major, 

academic advising, career preparation, teaching in the major, and teaching across all courses 
offered.  Satisfaction data are drawn from the annual Senior Survey, which is completed by 
roughly XX% of graduating seniors; evaluations of teaching are drawn from semesterly course 
evaluations, completed by roughly XX% of all students.   

• Data on the proportion of undergraduate departmental credit hours offered in large (i.e. 
enrollment >100) courses. 

• Undergraduate student self-report — also drawn from the Senior Survey — of the UMass 
contribution to each student’s knowledge, skills and personal development in terms of 
knowledge specific to the major and across nearly a dozen campus-wide learning objectives, 
including thinking critically and analytically, working effectively with others, and ethical 
decision making. 

• Graduate student self-report of satisfaction with overall program quality, quality of advising, 
and likelihood to complete the program drawn from the Graduate Student Survey, and data on 
satisfaction with graduate teaching drawn from course evaluations. 

• Multiple measures of instructional productivity, including student credit hours and course 
sections per instructor, average class size, and reliance on tenure system faculty. Because we 
participate in the National Study of Instructional Costs and Productivity (the “Delaware” 
study), each of these values is provided for the UMass department in comparison with the same 
discipline among the roughly 30 public very high research universities that also participate.  

• A summary of each department’s research and scholarly productivity across domains relevant 
to that discipline. Data are drawn from the Academic Analytics proprietary database, and 
departmental values are presented in the context of national data. 

 

The performance profile is intended as a gestalt, a way to juxtapose perspectives of many 
different kinds so as to initiate a discussion of each department’s situation in terms of success in 
meeting competing and sometimes conflicting expectations. 

 

2. Detailed departmental data tables show all the data underlying the graphical profiles, provide more 
comprehensive views of each domain evaluated, and typically provide trend data over a decade. In 
addition, these tables provide contextual information on each entering student cohort in terms of 
academic profile, academic preparation, and diversity (racial/ethnic, residency/citizenship, low-
income/first-generation status).  
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3. A departmental profile providing descriptive data on admissions, enrollment, degrees, and other 
activity. 

 

4. Extensive contextual information on interpreting the profiles. This includes guidance on 
understanding the graphical templates, information on data sources, and advice on the appropriate 
use (and potential misuse) of the information provided.  
 

Appraisal and Projection 

The availability of data on academic quality and effectiveness from many perspectives is a strength that 
we continue to develop. As we do so, however, we are mindful of several issues that have arisen in our 
first three years: 

 
• The common information provided for academic departments has several strengths: known 

accuracy and validity; common definitions; and efficiency in production and dissemination. But it 
also suffers from several weaknesses: by definition, it includes only information common to all 
departments; it risks promoting a “one size fits all” mentality; and it carries the potential for 
overemphasizing perspectives on the basis of availability of evidence versus importance or 
relevance. 

• Currently available evidence is almost exclusively indirect: either inputs and outputs, or outcomes 
that rely on student self-report (e.g, satisfaction, self-reported learning). This is a major challenge 
that is addressed fully in Standard Eight. 

• To this point, the evidence has primarily been available in static tabular or graphic form. Care has 
been taken to develop useful views, but developing alternative views, crossing data from multiple 
sources, and incorporating non-standard data can only be accomplished through special 
arrangement.  

• While voluminous evidence is provided for academic units, performance metrics for 
administrative units are far fewer in number and scope, highly uneven in coverage, and not well 
integrated with other institutional data (e.g., cost data, staffing levels). The contrast between use 
of evidence in academic units and administrative areas is increasingly stark.  

 

Going forward we will continue to improve the availability and usefulness of evidence to support 
planning and decision making.  

First, we are engaging this year in another round of campus discussions to evaluate the use of evidence in 
the planning process, including a review of the data elements used and potential changes or additions.  

Second, to make evidence easier to navigate, more widely available, and better understood, we are 
moving forward with comprehensive improvements to institutional research and related functions to 
transition from the current centralized model to a centrally supported distributed model. In the near term, 
plans are to adopt Tableau as a platform to aggregate institutional data from all sources, normalize it for 
analysis and reporting, and make it widely available to users with different levels of interest and 
expertise: those who seek simple, standardized views; those who wish to create customized view within 
established parameters; and “power users” who can create more complex analyses for themselves or to 
share. This change will require ongoing central support for data acquisition and processing, and new 
capacity to support distributed users. The capacity to support dashboards and visualizations will ease both 
navigation and analysis. The ability to integrate institutional and departmental or disciplinary data will 
support more nuanced analysis. 
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Third, we will continue a broad-based effort to develop and apply performance data for administrative 
and support areas. This year, administrative units were asked to assess the availability and use of 
performance data as part of the annual planning and budget process. That baseline information will be 
used to develop strategies to expand the availability and quality of such data in each unit. These strategies 
will incorporate feedback from individual users and other units, building on a foundation created by the 
Joint Subcommittee on Administrative Costs and Services (JSACS). 

Other Major Evaluation Programs 

Formal evaluation extends to many parts of campus life, and we have been engaged in a systematic effort 
to expand the scope and effectiveness of formal, recurring evaluation. 

• For some decades our Academic Quality and Development (AQAD) program has reviewed 
academic departments regularly, typically on a seven-year cycle. AQAD guidelines detail the 
topics and questions to be addressed in a departmental self-study, and a visiting team of experts in 
the field submits findings and recommendations to the department, the dean, and the Provost. 
AQAD results are used as context for unit planning and the annual planning and budget process, 
and are often utilized to assess recent or potential major program changes.  

• Until recently, no parallel system of evaluation was in place for administrative and support units. 
We are now engaged in developing a new Administrative Quality and Development (AdQAD) 
program to formalize administrative reviews. The AdQAD program differs from AQAD in two 
major respects: 1) it is topical, rather than cyclical (units are selected for review as needed, not on 
a set timetable); and 2) it may address multiple units involved in common or related business 
practices. The first review under the new program focused on two units with responsibility for the 
broad recruitment and hiring process: Human Resources and Equal Opportunity and Diversity. A 
full review of the personnel classification, recruitment, diversity monitoring, appointment, and 
onboarding processes resulted in significant organizational restructuring and revision of many 
policies and practices.  

• A different approach has been taken to evaluation of administrative and support units in Student 
Affairs and Campus Life (SACL). Since 2012, SACL has followed a seven-year cyclical review 
process guided by recommendations of the Council for the Advancement of Standards in Higher 
Education (CAS). CAS is a consortium of 42 professional associations in higher education 
formed to guide practice for student affairs and student support service providers. CAS identifies 
essential components and characteristics of quality programs and services in 12 categories. Since 
Fall 2012, twenty SACL departments and programs have completed a comprehensive self - study 
and external review.  

• A major new evaluation effort was launched last year with the administration of the first 
comprehensive campus climate survey. All of our goals related to diversity — in recruiting and 
retaining students and staff, in reflecting the diversity of our community, and in respecting 
diverse perspectives — rest on our success in building and maintaining a campus culture that 
attracts diverse perspectives and contributors. We want to be a community that others choose to 
join, and to which they want to contribute their strength. Various analyses over the years have 
suggested that we sometimes fall short of this goal, but there had been no recent, systematic 
assessment of campus climate.  A key recommendation of the Diversity Strategic Plan was 
therefore to determine how students, staff and faculty of diverse social identities perceive the 
campus. The Campus Climate Survey was conducted in November 2016, and assessed 
perceptions of inclusiveness; experiences and interactions within classroom, workplace, and 
community environments; experiences and interactions shaped by social identity; perceptions of 
the university’s response to unfair treatment; and recommendations for changes.  
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Appraisal and Projection 

During 2017 the AQAD guidelines were revised for the first time since 200X to ??????. We will evaluate 
the effectiveness of the revised standards and make adjustments as needed. 

The HR/EOD AdQAD utilized a structured appraisal and analysis framework that will serve as a model 
for future reviews. Selection of units for review will be informed in part by the work of the Joint 
Subcommittee on Administrative Costs and Services. 

It is intended that the climate survey will serve both as a source of insight for making improvements and 
as a baseline for measuring progress over time. All campus academic and administrative units are now 
developing action plans to address relevant findings, and these will be incorporated into their overall 
revised strategic plans during the next academic year. 
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Standard Three: Organization and Governance 

 

The	institution	has	a	system	of	governance	that	facilitates	the	accomplishment	of	its	mission	and	purposes	
and	supports	institutional	effectiveness	and	integrity.		Through	its	organizational	design	and	governance	
structure,	the	institution	creates	and	sustains	an	environment	that	encourages	teaching,	learning,	service,	
scholarship,	 and	 where	 appropriate,	 research	 and	 creative	 activity.	 	 It	 demonstrates	 administrative	
capacity	by	assuring	provision	of	support	adequate	for	the	appropriate	functioning	of	each	organizational	
component.		The	institution	has	sufficient	independence	from	any	other	entity	to	be	held	accountable	for	
meeting	the	Commission’s	Standards	for	Accreditation. 

The organization and governance system of the University of Massachusetts Amherst is constituted to 
effectively support the institution’s mission as a land-grant university and the flagship campus of the 
University of Massachusetts system. Participation of all active stakeholders is a pillar of the governance 
structure of the UMass system. The Trustee Policy on University Governance (commonly referred to as 
the Wellman Document) asserts the right of faculty and students to initiate recommendations in areas in 
which they have “primary responsibility.” Specifically, faculty have primary responsibility in academic 
affairs and faculty status, while students have primary responsibility in matters that are financed primarily 
by student tuition and fees. Additionally, this document, adopted as formal policy in 1973, emphasizes the 
interdependence of the Board of Trustees with the shared governance structures on each campus.  

Chapter 75 of the Massachusetts General Laws grants the University’s Board of Trustees the authority to 
confer degrees. The Trustees have authority over educational programs offered by all five campuses of 
the University of Massachusetts, and are themselves subject to the more general authority of the 
Massachusetts Department of Higher Education. The Department of Higher Education has final approval 
for all new degree programs proposed by all public and many independent institutions within the 
Commonwealth and coordinates annual budget requests to the Governor on behalf of the 
Commonwealth’s public institutions. The Department of Higher Education is not otherwise involved in 
the governance or management of the University. 

Board of Trustees 

The Board of Trustees functions as a legislative body dealing primarily with questions of policy. It is not 
an administrative or managerial board, though in rare instances required by the Massachusetts General 
Laws it may function as an appeal body. The Board establishes general policies governing the university 
system, but has delegated many powers and responsibilities to the University of Massachusetts 
President’s Office, which in turn has granted authority for matters dealing with routine operation to the 
individual campuses. Appropriate personnel within the UMass Amherst administration are accountable to 
the Board of Trustees for developing and implementing sound administrative policies.  

The Board of Trustees is comprised of 22 members. Seventeen are appointed by the Governor and include 
the Secretary of Education. The other five are students (one from each campus) elected by the student 
body. Two students are voting members of the Board and three serve as ex officio nonvoting members. 
Student voting membership rotates annually among the five campuses. Six of the current members 
(excluding the Amherst campus student trustee) are alumni of UMass Amherst.  

The Board of Trustees has six standing committees: Committee on Academic and Student Affairs, 
Committee on Administration and Finance, University Advancement Committee, Governance 
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Committee, Compensation Committee, and the Audit Committee. These committees meet as often as 
necessary. The Board additionally convenes task forces with specifically articulated responsibilities.  

The Board of Trustees has the broad responsibility to ensure that University funds are spent properly, that 
the University exercises appropriate stewardship of its assets, and that operating results are positive. The 
Board has sole authority in awarding tenure to faculty. UMass Amherst’s Vice Chancellor for 
Administration and Finance regularly reports to the Board of Trustees on the campus’s financial situation.  

The Board of Trustees holds four regular meetings throughout the year, which rotate among the five 
University of Massachusetts campuses. These meetings are open to faculty, students, and campus 
administrators. Advance notice, agendas, and meeting materials are provided for each meeting to 
encourage discussion. The Board has a full-time, nonvoting Secretary who, along with other staff, 
prepares minutes, agendas, and reports for the Board and maintains its records. Each campus maintains 
ongoing communication with the Secretary. Two faculty delegates to the Board of Trustees are elected by 
the Faculty Senate and serve as members of the Faculty Senate Rules Committee.  

At the Board of Trustees’ summer meeting, the mandatory student fees for the University are set. Unlike 
tuition, these fees are not subject to review and approval by the Department of Higher Education. The 
Board additionally approves land acquisition and disposal, approves major construction projects, and 
establishes and encourages new revenue-generating operations (such as the growth of online education).  

Massachusetts Board and Department of Higher Education 

The Massachusetts Board of Higher Education is a statutorily created agency responsible for defining the 
mission of the 29 public higher education institutions in Massachusetts and coordinating the activities of 
those various institutions to ensure that that mission is achieved.  The Board of Higher Education’s 
articulated mission is to “ensure that Massachusetts residents have the opportunity to benefit from a 
higher education that enriches their lives and advances their contributions to the civic life, economic 
development, and social progress of the Commonwealth.” The Board of Higher Education is comprised of 
eleven voting members, including a member of the University of Massachusetts Board of Trustees, and 
two nonvoting student advisors, one of whom is currently a UMass Amherst student. The Department of 
Higher Education is the staff to the thirteen-member Board, and executes the day-to-day operations 
required in coordinating between so many campuses.  

The Board of Higher Education must approve any new academic program offered by a school within its 
purview, and has the responsibility of developing scholarship guidelines and financial aid policy. 
Additionally, tuition rates for all public institutions of higher education in Massachusetts must be 
approved by the Board of Higher Education. The proposed annual budget for the University of 
Massachusetts Amherst is prepared and approved by the UMass Board of Trustees and is then conveyed 
to the Governor by the Department of Higher Education. 

There is great geographic and educational diversity among the 29 public higher education institutions 
overseen by the Board of Higher Education. Between the fifteen two-year community colleges, nine state 
universities, and the five campuses of the University of Massachusetts, over 260,000 students are 
annually served and more than 33,000 degrees and certificates are annually awarded.  

The University of Massachusetts System 

The University of Massachusetts President’s Office provides leadership and oversight in working with the 
Board of Trustees, the Department of Higher Education, and the state government in general. The Office 
additionally provides common services to all five campuses of the system. Leaders in the President’s 
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Office meet regularly with relevant administrators of the five campuses. The President’s Office maintains 
a complete inventory of degrees offered by all five campuses and oversees joint graduate degree programs 
between campuses. (UMass Amherst is not currently involved in any joint programs.) Additionally, the 
President’s Office is responsible for the system-wide distance education program, UMassOnline. 
UMassOnline acts as a central site where potential students can discover courses or programs offered at 
any University of Massachusetts campus, while authority and oversight of the course content and delivery 
is retained by the specific campus. The University of Massachusetts Donahue Institute, which reports to 
the Vice President for Economic Development, conducts research into economics and education and 
serves in consultative roles to a number of constituencies. The Donahue Institute has published 
MassBenchmarks, a report on economics in the Commonwealth, since 1997. 

The University of Massachusetts Foundation, separate from the President’s Office but working for the 
University of Massachusetts system as a whole, was established in 1950 “to foster and promote the 
growth, progress, and general welfare of the University of Massachusetts.” The Foundation is a 
Massachusetts Chapter 180, not-for-profit corporation which is exempt from federal taxes under section 
501(c)(3) of the Internal Revenue Code.  The Foundation is overseen by a Board of Directors that 
includes three officers (including the President of the University of Massachusetts), seventeen public 
members, and eleven University-affiliated voting members. The Foundation serves all five campuses and 
retains its own legal, banking, investment management, and auditing services.  

Working with the system-wide foundation is the UMass Amherst Foundation, established in 2003. The 
UMass Amherst Foundation supports private fundraising on behalf of the faculty, students, and facilities 
of the University of Massachusetts Amherst. The foundation is an independent, privately governed non-
profit organization located on the UMass Amherst campus. The Foundation Board is made up of more 
than 50 directors, most of whom are alumni or are otherwise directly connected to UMass Amherst or 
involved in financial services in Western Massachusetts. As a separate legal and financial entity from the 
University, the Foundation can provide resources from outside the state budget to enhance the scope and 
quality of fundraising.  

Five Colleges, Incorporated 

UMass Amherst is an active partner in Five Colleges, Inc., one of the most successful academic consortia 
in the country. Five Colleges is a nonprofit educational consortium established in 1965 to promote the 
educational and cultural objectives of its member institutions: Amherst, Hampshire, Mount Holyoke, and 
Smith Colleges, and the University of Massachusetts Amherst. The consortium links these geographically 
proximal schools, which, along with the large, public research character of UMass Amherst, include one 
of the nation’s top liberal arts colleges, a relatively young and unconventional campus, and two of the 
oldest women’s colleges in the country. UMass Amherst’s affiliation with Five Colleges affects campus 
operations in multiple ways and is intrinsically part of the campus’s organizational structure. Five 
Colleges promotes and administers long-term forms of cooperation that benefit faculty, students, and 
staff. These initiatives and programs include the shared use of educational and cultural resources and 
facilities, including a joint automated library system and open cross-registration for courses; joint 
departments and programs; and inter-campus transportation.  

Joint departments and program allow students to study fields that may not be offered at each school 
independently. Programs that are offered jointly through Five Colleges, including the more than a dozen 
Five College Certificates, must obtain the same campus-level approvals as any other academic program.  
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Five Colleges additionally benefits its member institutions by pooling intellectual and logistical resources 
in order to secure grants or other funding for initiatives that will affect each school. For instance, Five 
Colleges recently received support from the Andrew W. Mellon Foundation to launch a five-year program 
supporting projects in the Digital Humanities. Five Colleges also sponsors faculty seminars that meet 
regularly to discuss topics of interest that span the member institutions.  

The consortium has been incredibly successful for UMass Amherst and the four colleges in alleviating 
specific costs for shared initiatives and in expanding the opportunities afforded to students in all of the 
schools.  

UMass Amherst Campus Organization 

A number of organizational changes have occurred at UMass Amherst since the last comprehensive 
evaluation.  

College of Information and Computer Sciences 

In 2015, the College of Information and Computer Sciences was established from the existing School of 
Computer Science (previously Department of) in the College of Natural Sciences. This development was 
the result of over five years of strategic planning and evaluation that took into consideration the direction 
of the field, the department’s growing enrollment, and the possibility of expanding degree options beyond 
the existing degrees in computer science. In 2018, the Faculty Senate approved a new bachelor’s degree 
in informatics.  

Schools Within Colleges 

Prior to the establishment of the College of Information and Computer Sciences, the campus approved a 
policy allowing for organizational units within colleges to be termed “schools” without affecting the 
status of the existing schools that are led by a dean. This policy was made necessary by the large range of 
programs offered by the University and the national norms that apply to specific programs. The first 
school within a college was the Stockbridge School of Agriculture, which operates equivalently to a 
department in the College of Natural Sciences. The Stockbridge School represents some of the oldest 
programs on campus. Levi Stockbridge was hired as professor of agriculture in 1867 and the first 
agriculture students were graduated from the Massachusetts Agricultural College in 1871. In 1918, two-
year programs in agriculture were established in the newly named Stockbridge School. Associates degrees 
in agricultural fields continue to be offered and represent the only two-year undergraduate degrees at 
UMass Amherst. In 2012, the Department of Higher Education approved a number of bachelor’s degrees 
in agriculture at UMass Amherst. To support these four-year students, the Stockbridge School became a 
part of the College of Natural Sciences. To allow for the new department to retain its historic name, a 
policy was developed to allow for an entity to be termed a school without affecting the existing School of 
Public Health and Health Sciences or the Isenberg School of Management. Since then, the School of 
Public Policy has been created within the College of Social and Behavioral Sciences, and an 
interdepartmental School of the Earth and Sustainability, which promotes ecologically focused courses of 
study, has been developed in the College of Natural Sciences.  

Departmental Changes 

In recent years, a number of departments have undergone structural changes by either joining multiple 
entities into a single unit or by dissolving a larger unit to create more specialized, free-standing 
departments. This has been done to better utilize resources or to respond to changes in pedagogy, subject 
matter, or research.  
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In 2010, the Labor Center and the Department of Sociology merged. This allowed the Labor Center to 
preserve its core teaching and extension missions while eliminating administrative costs that were 
disproportional to the small number of faculty associated with the Center. It additionally created a number 
of curricular opportunities for the large number of students in Sociology.  

Also in 2010, the Departments of Political Science and Legal Studies merged. This merger allowed for 
greater support and infrastructure for the faculty in Legal Studies while retaining the legal studies major 
within the political science department. The two departments previously worked closely together on a law 
and society initiative and the merger allowed for greater interdisciplinary and cross-disciplinary research 
while supporting students in both majors.  

In 2014, two existing departments dissolved to create six new departments. The existing Department of 
Art, Architecture, and Art History broke into its three specific disciplines, creating the Department of Art, 
the Department of Architecture, and the Department of the History of Art and Architecture. The previous, 
conjoined structure had created administrative complexities and compromised the growth and external 
visibility of the individual disciplines. Although a single department, each discipline was located in a 
different building on campus to satisfy the specific teaching and studio needs of students and faculty. The 
department’s most recent AQAD review and the accreditation of the Architecture and Design program by 
the National Architecture Accrediting Board recommended the dissolution.  

The existing Department of Public Health also dissolved to create three new departments: the Department 
of Biostatistics and Epidemiology, the Department of Health Promotion and Policy, and the Department 
of Environmental Health Sciences. The Department of Public Health was established by the merger of 
these same three departments in 2004. Since that time, the number of faculty in each discipline had grown 
to the point that they each had their own personnel committees and were independently responsible for 
activities such as advising and graduate student admissions. The reorganization was supported by the 
accrediting agency for the School of Public Health and Health Sciences, the Council on Education for 
Public Health (CEPH). 

Each of these mergers or dissolutions was supported by the faculty in the respective departments and have 
been successful in serving the students and faculty by increasing available resources and improving 
visibility of the discipline.  

Administrative Structure 

At the administrative level, a number of new positions were created in response to changing or increased 
needs.  

Emanating from the 2013 campus plan and the Diversity Strategic Plan (discussed in Standard Two) the 
position of Assistant Provost for Diversity was created within enrollment management in 2015 to play a 
leadership role in the campus’s ongoing efforts to increase diversity in the undergraduate student body 
and to foster an inclusive campus community to attract and support diversity in many forms.  

Also in 2015, the position of Associate Provost for Instructional Innovation was created, with a dual 
reporting line between academic affairs and information technology. This position was designed to build 
and sustain instructional innovation and technology initiatives and work closely with academic units to 
ensure that appropriate needs are incorporated into course delivery and instructional technology plans at 
every level and through every mode of delivery. The position arose out of changing needs and 
technologies in classrooms and new construction on campus that served those needs, but needed top-level 
coordination. 
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In 2016, an Associate Provost for Student Success position was created in response to the campus’s 
strategic planning process, which called for a strong and unified student success strategy. This position 
was created to strengthen the undergraduate experience and improve the metrics that define student 
success by developing areas such as academic and career advising, financial barriers, and physical and 
mental health. This position has a dual reporting role between academic affairs and student affairs.  

In 2017, a permanent Associate Chancellor for Equity and Inclusion and Chief Diversity Officer was 
appointed by Chancellor Subbaswamy. This position grew out of the existing Faculty Advisor for 
Diversity and Inclusive Excellence, a position that was eliminated upon the appointment of the associate 
chancellor position. This role provides strategic leadership for campus diversity efforts and builds upon 
institutional momentum to promote an institutional culture that values and supports diversity and 
inclusion. Early responsibilities have included conducting the Collaborative on Academic Careers in 
Higher Education (COACHE) faculty retention and exit survey and developing a comprehensive response 
to the 2016 Campus Climate Survey.  

Also in 2017, an associate chancellorship for compliance was established. This position is charged with 
establishing and enforcing compliance standards for state and federal statutes and regulations across 
campus. The position additionally oversees the coordination of compliance functions and sharing of 
effective practices among the five University of Massachusetts campuses.  

In 2018, a new Online Education Group (OEG) was established to more closely align the campus’s online 
programs with the overall academic mission of the University. Leading this group is a new Senior Vice 
Provost for Online Education. This group is in the process of replacing the existing Continuing and 
Professional Education structure in preparation for a more accelerated pace of growth in online course 
delivery. In 2016, a vice provost for Continuing and Professional Education position was created. 
Previously, Continuing and Professional Education was overseen by a Vice Provost for Undergraduate 
and Continuing Education.   

The entire organizational structure of the University is published in an organizational chart each year by 
the Office of Institutional Research and accessible along with the “UMass at a Glance” document at 
www.umass.edu/oir/umass-glance-and-organizational-chart.  

Faculty Senate 

The University of Massachusetts Amherst has a strong history of shared governance that is exemplified in 
the responsibility of the Faculty Senate in all business pertaining to academic affairs at the University. 
The Faculty Senate is a legislative body of elected faculty members and librarians and ex officio senior 
academic administrators who hold academic rank. The Faculty Senate represents the faculty in all aspects 
of governance related to academic affairs, including course and academic program approval and revision. 
A single structure of governance applies to all offerings, regardless of level, form, location, or mode of 
delivery. The Faculty Senate also develops, recommends, and reviews policy on a broad array of issues 
that affect faculty, staff, and students. The Faculty Senate is comprised of no less than 60 and no more 
than 90 elected faculty and librarians, depending on the distribution of electoral districts in a given year. 
The Faculty Senate meets at least once a month throughout the academic year. The opening 
announcement and question periods at Faculty Senate meetings constitute a public forum where principal 
administrative officers and representatives of the faculty, staff, and student governance bodies regularly 
meet to make announcements and discuss matters of importance to the campus. Occasionally, the Faculty 
Senate invites legislative or academic leaders from off campus, such as the President of the University of 
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Massachusetts system or state senators or representatives serving the districts of which Amherst is a part, 
to address issues affecting education in Massachusetts and beyond.  

The yeomen’s share of the deliberative work of the Faculty Senate is done in the Senate’s 19 standing 
councils and five standing committees. These councils and committees, in which over 500 faculty, student 
representatives, and administrative staff participate in any given year, thoroughly review proposals and 
make recommendations to the full Faculty Senate. The work of some of these councils, including the 
Academic Matters Council and Graduate Council, which must review every proposal for a new course, 
program, or revision at the undergraduate and graduate level, respectively, and the General Education 
Council, which reviews each course requesting general education designation and administers five-year 
reviews for each existing general education course on campus, is described in Standard Four (pgs. *). At 
any given time, there are an additional, generally small number of ad hoc committees and joint task forces 
convened by the Faculty Senate to investigate and report on specific and contained areas of importance. 
Recent examples include the Joint Task Force on Student Success Learning Outcomes, the Ad Hoc 
Committee on Language Proficiency, and the Ad Hoc Committee on the Impact and Implications of 
Digital Scholarship. In addition, a standing joint committee, the Campus Planning and Resource 
Committee (CPARC), was established in 2016 to provide ongoing leadership and oversight in campus 
strategic planning and related resource allocation processes.  

The Faculty Senate Rules Committee serves as the executive body of the Faculty Senate, referring 
proposed legislation to the appropriate councils and committees and overseeing the organizational 
structure and functioning of those councils and committees.  

Graduate Student Senate 

The Graduate Student Senate (GSS) of the University of Massachusetts Amherst is comprised of three 
officers—President, Vice President, and Treasurer—and its constitution allows each academic department 
to elect one senator for every 50 graduate students (or increment thereof) enrolled. It additionally allows 
for representation from graduate dormitory housing, family housing, and from graduate student 
organizations (one seat for each). The GSS has a standing finance committee that oversees the allocation 
of over $400,000 to support various programs, groups, and services such as Student Legal Services, the 
Office of Family Resources, the Center for Women and Community, the Student Union Art Gallery, and 
more than 80 graduate student organizations. Beyond its line-item budget, the GSS also supplies small 
grants for specific events. Graduate Student Senate committees oversee campus activities relating to 
graduate students. The GSS nominates graduate students to serve on Faculty Senate councils and 
committees, as well as on search committees and curricular or administrative review committees. 

Student Government Association 

The Student Government Association (SGA) serves as the undergraduate governance body for the 
University. It is composed of seven judiciary members, ten cabinet members, and sixty senators elected 
from among the undergraduate student body to represent each class year. The SGA represents the the 
students to the administration and outside groups. All students who pay the Student Activities fee are 
members for the period in which their fee is applicable. The Student Activities fee constitutes the vast 
majority of the Student Activities Trust Fund. Recently, the Student Activities Trust Fund has had an 
annual balance of roughly two million dollars. These funds are distributed amongst the more than two-
hundred registered student organizations, or RSOs. The SGA is governed by a 184-page constitution and 
by-laws. The constitution was approved by the Board of Trustees in 1994 and the by-laws were approved 
by the vice chancellor for student affairs in 1994 and last updated in 2018. The SGA Senate meets weekly 
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during each academic semester and plays an active role in campus governance by providing advice to 
campus administrators on issues that affect the undergraduate education and experience at UMass 
Amherst. The SGA is responsible for appointing student representatives to each Faculty Senate council 
and committee that includes student representation in its membership. The Student Trustee is elected from 
among the student body at the same time as the SGA cabinet, judiciary, and senate. The Student Trustee 
has direct access to the Board of Trustees and, as described above, has cyclical voting rights.  

Appraisal 

The multi-layered structure inherent in the governance system mandated by the Commonwealth of 
Massachusetts, as well as the established practice of shared governance on the UMass Amherst campus, 
function well overall, with communication and accountability across the many levels of the institution. 
The complexities inherent in a very large institution housed within a three-sector public university system 
do carry the potential for delays, miscommunications, and other possible frustrations in terms of 
efficiently effecting change. At times, it may take longer than desired for a curricular revision or new 
course or program to obtain all necessary approvals. Or funding allocations at the state level may occur 
beyond the window for campus level decisions to be made. However, the overall functionality of the 
governance structure within the UMass Amherst campus and extending to the UMass Board of Trustees 
and the Massachusetts Board of Education has been reasonable and responsive, and promote academic 
quality and effectiveness. 

If problems do arise, the University of Massachusetts Amherst and the UMass system have a number of 
mechanisms for monitoring the performance of organization and governance and recommending 
corrective courses of action. The Board of Trustees’ Governance Committee meets annually with the 
primary responsibility of “ensuring the effective composition and workings of the Board…in carrying out 
its responsibilities for the University.” Evaluation criteria for determining the effectiveness of the 
University of Massachusetts President and Vice Presidents, as well as each campus’ Chancellor, Vice 
Chancellors, Provost, and Deans is described in the University Guidelines on the Review and Evaluation 
of Senior Administrators. The Academic Quality Assessment and Development (AQAD) review process, 
described at length in Standards Two and Four, and additionally (as it pertains to faculty evaluation) in 
Standard Six, addresses the functionality of governance at a department level and may reveal otherwise 
unidentified issues higher up. The AdQAD process for administrative program assessment (described in 
Standards Two and Nine) has led to several changes in administrative structure and processes thus far, 
and will continue to be applied for ongoing quality improvement. The Faculty Senate Bylaws are 
reviewed every year by the Rules Committee, and changes to the composition or structure of the councils 
or committees must be approved by the full Faculty Senate.  

Projection 

UMass Amherst’s organization and governance structure has proved effective and useful to the 
institution. The structure is flexible, appropriate and responsive to the changing needs of the 
academic community it is intended to serve. The campus has made many recent changes to 
organization and governance structures and processes to improve quality, efficiency, and 
effectiveness.  In general, these modifications were as a result of feedback from reviews, surveys, or 
other input; strategic planning and budgeting; changing demand for services, or anticipated future 
trends. Looking ahead, the campus will continue to apply an evidence-based approach toward 
aligning resources with priorities. This would include evaluating and monitoring recent 
administrative changes, and refining or readjusting as needed. Plans to improve the availability and 
usefulness of evidence to support these decisions, as described in Standard Two, will also be 
employed. 
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Standard Four: The Academic Program 

The	institution’s	academic	programs	are	consistent	with	and	serve	to	fulfill	its	mission	and	purposes.		The	
institution	works	systematically	and	effectively	to	plan,	provide,	oversee,	evaluate,	improve,	and	assure	
the	academic	quality	and	integrity	of	its	academic	programs	and	the	credits	and	degrees	awarded.		The	
institution	sets	a	standard	of	student	achievement	appropriate	to	the	degree	or	certificate	awarded	and	
develops	the	systematic	means	to	understand	how	and	what	students	are	learning	and	to	use	the	evidence	
obtained	to	improve	the	academic	program.	

The University of Massachusetts Amherst is the Commonwealth's flagship campus, offering a full range 
of undergraduate, graduate and professional degrees. A nationally ranked public research university, 
UMass Amherst awards 112 bachelor’s degrees, six associates degrees, 77 master’s degrees, and 48 
doctorates. The university is ranked in the top 30 public universities nationally by the U.S. News & World 
Report, rising dramatically from its #52 ranking in 2010.  

The bachelor of arts and the bachelor of science degrees are the foundation of UMass Amherst’s 
undergraduate program. In addition to the B.A. and B.S., the University offers bachelor of fine arts 
degrees in architecture, dance and studio arts; a bachelor of music degree; and five bachelor of business 
administration degrees in the School of Management. A bachelor of general studies is offered through the 
University Without Walls (UWW) program. In the fall of 2017, 21,527 undergraduate students were 
pursuing baccalaureate degrees on campus (i.e., excluding UWW), with an additional 85 students enrolled 
in the associate’s degree programs offered by the Stockbridge School of Agriculture. The University 
offers a number of program specific master’s degrees, such as the master of public health, master of 
regional planning, master of business administration, and the master of public policy and administration, 
in addition to the master of arts and master of science. At the doctoral level, UMass Amherst offers 46 
doctor of philosophy degrees along with a doctor of audiology degree in the Department of 
Communication Disorders and a doctor of nursing practice offered online by the College of Nursing. 
After an extensive self-study, the College of Education replaced its doctor of education degree with a 
doctor of philosophy, which is more in line with the research-focused degree. An education specialist 
degree (Ed.S.) is also offered by the College of Education.  

Assuring Academic Quality 

While attention to quality and impact has led the university to make great strides over the past decade, our 
vision is to continue to dramatically improve so that we “deliver for the people of Massachusetts and 
beyond, a public university that shares the same qualities of excellence, impact and outcomes as the best 
public universities in the nation and world.” Academic quality is at the core of this vision. 

The design, coherence, and strength of the academic programs at the University of Massachusetts begins 
with the faculty, along with the organization and governance to support program innovation. The 
university has made many changes as a result of the strategic planning conducted in 2013 to support 
academic excellence.  We apply a “culture of evidence” toward decision-making and program 
development, supported by a range of student outcome and self-report data, productivity indicators, and 
other metrics to inform annual planning and resource allocations in a newly developed process; these are 
described in Standards Two and Eight. The Academic Quality and Development (AQAD) process, also 
described in Standard Two, is designed as an evidence-based external review and self-study process for 
academic departments to evaluate and address issues to improve academic programs.  
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Standards and criteria for academic programs are established jointly by the campus administration and 
faculty, in accordance with the shared governance framework detailed in the Trustee Statement on 
University Governance. New programs and program revisions require approval by the Faculty Senate, as 
described later in this standard. New programs additionally require approval by the Board of Trustees and 
Department of Higher Education. 

Students entering the University are presumed to be proficient in English; non-native speakers are 
required to verify English language proficiency. Proficiency may be demonstrated by submitting recent 
scores for the Test of English as a Foreign Language (TOEFL) or the International English Language 
Testing System (IELTS) or by submitting to a third-party unscripted interview. International students 
whose entire secondary education was at a school where English is the primary language are not subject 
to these procedures. International transfer students who are already studying in the United States and have 
successfully completed two English composition courses may not be required to demonstrate proficiency 
of English based upon review of their academic records.  

International graduate students are also required to demonstrate English proficiency by submitting test 
results from TOEFL, IELTS, or the Pearson Test of English (PTE). International graduate students whose 
native language is not English and who are interested in teaching assistantships must also demonstrate 
oral English proficiency by either passing the Test of Spoken English administered by the Educational 
Testing Service (ETS) before their arrival on campus or by passing the Speaking Proficiency English 
Assessment Kit (SPEAK) test once arrived. 

Academic status is defined in the academic regulations and is determined by cumulative grade point 
averages. Academic suspension, academic dismissal, and immediate reinstatement are permanently 
recorded on official transcripts. Academic warnings, academic probations, and probations continued are 
recorded on internal records only. These standards are applied fairly and consistently to all students.  

Learning Objectives 

The 2013 campus strategic plan called for becoming more intentional in establishing campus-wide 
learning objectives that permeate the educational program.  Out of that process, four overarching themes 
were articulated: community, agency, responsibility, and proficiency. These themes are shown to 
incoming students through their schools and colleges during New Student Orientation, with plans to 
communicate them more widely in the future.   

New campus-level student learning objectives, as discussed in Standard Eight, have been developed by a 
Joint Task Force on Student Learning Outcomes Assessment. These objectives -- individual 
responsibility, knowledge and inquiry, communication, social responsibility, valuing differences, 
collaboration, critical thinking, and integration -- are scheduled to be received by the Faculty Senate in the 
fall. The objectives align with the overarching themes and will be mapped against individual department’s 
objectives and goals as articulated in the newly-launched educational effectiveness plans (EEPs). Through 
this process, departments will be encouraged to assess how these objectives align with their field and 
educational goals, and how those goals fit into the larger campus aspirations. As this process is new, 
additional communication will be needed to familiarize faculty and students with these objectives and 
how they can be incorporated into their own educational initiatives.  

Of the 54 departments and interdisciplinary programs offering bachelor’s degrees, 52 established learning 
objectives during a spring 2013 program assessment led by the Office for Academic Planning and 
Assessment (OAPA). The process began with departments creating an inventory of their current 
assessment practices, particularly as they relate to student learning. Departments developed objectives 
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specific to their majors. As would be expected with such an array of departments, objectives varied from 
specific technical skills to lifelong pedagogical philosophies. Regardless of the scope of the objective, 
however, departments were charged to define its success and provide a list of current and potential 
assessment tools with which they could evaluate the success of their goals. For these assessment tools, 
many combined surveys administered by the university, such as the Student Response to Instruction 
(SRTI) and graduating senior survey, with additional metrics developed within the department or college 
or required by program-specific accreditors. A number of departments also include experiential goals in 
their learning objectives, such as research projects, internship opportunities, and capstones. The 
assessment reports for each department are accessible on OAPA’s program improvement webpage and 
are inventoried at length in the E-series forms in the appendix to this report.  [Update Based on 2018 
EEPS] 

The importance of learning objectives has additionally been formalized within the course approval 
process on campus. When an instructor or department proposes to create a new course, or to obtain 
permanent status for an existing experimental or otherwise temporary course, the proposer is asked to 
identify the specific learning objectives of the course. Although it is not required, learning objectives are 
now also included on some course syllabi. Some departments also publish department-level learning 
objectives on their webpages or in their entries in the Guide to Undergraduate Programs.  [Update Based 
on OAPA INFO] 

Appraisal and Projection 

Five years ago UMass Amherst developed its first comprehensive strategic plan to expand our impact in 
serving society and to make a distinctive kind of education available to students in our state. In the 
ensuing years, guided by priorities outlined in the plan, we moved the campus ahead using a strong focus 
on student success (described below and in Standard Five), implementation of entirely new approaches to 
allocating and managing resources by the institution’s first integrated planning and budgeting process 
(described in Standard Two), and expanded assessment and analytic capabilities ranging from 
performance metrics for academic programs to direct assessment of student outcomes (described in 
Standard Eight). These will position us well for the next decade, as we plan our academic programs with 
consideration of key trends in higher education: growing expectations on the part of students and society, 
greater competition for talented students, and rising resistance to higher costs. In addition, soon a 
demographic shift in the form of a shrinking pool of college-age young adults will be felt throughout 
higher education, and institutions of all kinds will need to act strategically and account for this shift. 

Meeting these challenges relies on doubling down on the “destination of choice” strategy formed five 
years ago. We have made important progress in this regard, so we begin the next period with a solid 
trajectory. The university’s academic oversight systems, strengthened by an evidence-based annual 
planning and resource allocation system, ensure high quality in our academic programs while enabling 
timely responses within a shifting higher education landscape.  Ad-hoc faculty senate committees, such as 
the 2018 Ad-hoc Committee on Language Proficiency, are formed as needed to study and recommend 
changes to academic requirements or policies. The newly launched educational effectiveness plans begin 
to assess and address student learning outcomes more fully at the unit level.  Moving forward, fully 
communicating, implementing and monitoring educational effectiveness planning are the next steps 
toward better utilizing evidence to improve the student experience and academic quality. As indicated in 
the 2018 campus plan, we plan to elaborate on the qualities we wish to impart to students during their 
UMass Amherst experience: community, agency, responsibility, and proficiency. Learning objectives 
associated with each have been developed, and their discussion and incorporation into curricular and co-
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curricular plans will help bring focus to what a distinctive educational experience means to our current 
and future students.  

Undergraduate Degree Programs 

Student Success 

A world-class educational experience is defined in terms of student success: providing students the 
educational and personal development opportunities they seek and the preparation they will need in a 
timely, effective, and coherent way. It involves offering the right program mix, making the right courses 
available as needed, integrating experiential learning and high impact practices (such as internships, 
undergraduate research and study abroad), and guiding students through their choices in a way that 
maintains their momentum and minimizes the time needed to reach their goals. A well-rounded education, 
bringing together perspectives from the arts, humanities, the social and natural sciences, remains as 
important as ever.  A unified student success strategy has guided planning at all levels for the past five 
years, and remains central to the destination of choice strategic goal. It is “unified” in two senses: 1) it 
approaches the undergraduate experience comprehensively, knitting together formal curriculum, 
experiential education, co-curricular activities, health and wellness,  and career and personal 
development; and 2) it emphasizes shared responsibility for student success across organizational units 
and levels.  

Using this unified strategy, the university has made numerous changes in areas critically important to 
student success, retention and persistence.  These include reorganized systems and processes to support 
student success, new academic and co-curricular programming for first-year students, a focus on 
integrating curricular pathways, further development of the general education program, and expanded 
focus on career and professional development. These priorities were reaffirmed and strengthened in the 
2018-23 campus plan and are discussed below. 

Reorganized Systems and Processes for Student Success 

The “unified student success strategy” called for in the 2013 strategic plan led to creation of a new 
Associate Provost for Student Success in 2016 —reporting jointly to the Vice Provost and Dean of 
Undergraduate Education and the Vice Chancellor for Student Affairs and Campus Life — and a broad 
program of coordinated efforts, including participation in the Education Advisory Board’s Student 
Success Collaborative. The Associate Provost for Student Success is charged with creating a strategy for 
the campus that will align current campus-wide retention and persistence efforts, identify student success 
needs, and create collaborative new initiatives to address these needs.   

From institutional retention, performance, program assessment, demographic, and survey data, 
Undergraduate Student Success has identified and begun work on many strategic priorities, including 
piloting an academic early alert process;  developing additional support systems to increase First 
Generation student success; improving academic advising through the use of advanced technology, 
comprehensive training and improved advising workflow processes; improving career advising and 
opportunities; and assessing and developing strategies to improve persistence. The campus has made a 
significant investment in technology (EAB Campus) to better connect students with resources, facilitate 
seamless student referrals between units, monitor student progress, and create early alerts and 
interventions. Additionally, this technology allows for appointment scheduling and tracking across all 
areas of campus, in a centralized searchable database. Phase one of adopting this technology has been 
with academic and career advising units, and residence life. Additional phases include campus-wide use 
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of the platform in areas of student support where information sharing and appointment tracking are 
critical to student success and retention.  

Other administrative changes to support advising first-year student and career advising are described in 
sections on the exploratory track and career and professional development. 

Curricular Coherence 

At UMass Amherst, curricular coherence is at the core of educational impact.  For students to experience 
t h e  i m p a c t  t h a t  we intend, a coherent curriculum that scaffolds within major pathways and across 
general education learning goals is important. Opportunities for improvement include careful curriculum 
mapping during formal curriculum reviews and new program development, demonstrating how learning 
goals translate to actual student experience, and communicating how curricular “pillars” such as the 
writing requirement, Integrative Education, and high impact experiences, fit into the larger curriculum.  
These are described in the sections below.   

Undergraduate degree programs at the University of Massachusetts Amherst consist of three components: 
a set of introductory or foundation courses within the disciplinary area, a set of prescribed courses 
representing a coherent progression of content and methodologies, and a set of electives within the major 
or in related fields that provide the student with disciplinary context and demonstrate the application of 
work in the field. A student’s major provides depth to his or her undergraduate education, complementing 
the University’s General Education program, which allows students to explore the breadth of intellectual 
opportunities afforded by a comprehensive university. Taken together, these components prepare students 
with the knowledge and skills necessary to excel in a specific field and the capacity lifelong engagement 
with a constantly evolving world.  

General Education 

All students seeking baccalaureate degrees at UMass Amherst are required to successfully complete the 
General Education program along with their respective major requirements. All programs require at least 
two courses dedicated to written communication, an introductory college writing course and a course 
taken in the junior year specific to writing in the student’s academic program. Entering students are given 
a placement examination, read and evaluated by three trained essay scorers, to determine their placement 
in either basic writing or college writing. Students whom the evaluators believe would benefit from an 
additional semester of dedicated writing coursework must pass basic writing before enrolling in college 
writing. A number of qualified students are exempted from the college writing requirement based on 
previous coursework. For the incoming class of 2017, 626 students were exempted from the college 
writing requirement, the vast majority by attaining scores of four or five on the Advanced Placement 
English Language and Composition Exam. Students are expected to fulfill the college writing requirement 
during their first year on campus. Transfer students who have not fulfilled an equivalent requirement are 
expected to fulfill the requirement during their first semester.  

At the time of UMass Amherst’s comprehensive evaluation in 2009, a new set of General Education 
learning goals had been implemented, along with two substantial changes to the curriculum: an increase 
in credits from three to four for a subset of General Education courses and the creation of a new upper-
division General Education requirement, the Integrative Experience (IE). Both changes were made in 
hopes of increasing the depth and coherence of the General Education experience. The credit increase, 
along with a simultaneous fine-tuning of General Education learning objectives, has provided increased 
opportunity for deep learning and reflection. The Integrative Experience was designed to incorporate that 
greater depth of learning into the student’s major and create a capstone experience that connects the 
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student’s early General Education knowledge with study in the major and application beyond the 
University.  

UMass Amherst’s General Education program was among the first the nation to include a diversity 
requirement in 1985.  In 2001, the curriculum was revised to require students to complete one course with 
a United States diversity designation and one with a global diversity designation. In May of 2017, 
additional revisions, discussions for which were based on extensive student and faculty feedback, were 
approved by the Faculty Senate. These revisions will take effect in the 2018-2019 academic year and, 
along with necessary relabeling for consistency, are comprised of two changes: a revision to the diversity 
learning outcomes of the General Education program to emphasize interdisciplinarity and the ongoing 
effects of structural discrimination, and a mandate that students fulfill the requirement in their first year. 
The revision to the learning outcomes was the result of months of discussion among various campus 
constituencies and the General Education Council. The first year requirement was explicitly requested by 
a number of students and faculty during the process of drafting the University’s Diversity Strategic Plan 
during the 2014-2015 academic year.  

As the impact of globalization and immigration on society continue to grow, while demands for 
competence in a second language as well as other skills evolve, the faculty senate approved the creation 
of an Ad Hoc Committee on Language Proficiency in December, 2017, to study the place of second 
language proficiency in the overall design of undergraduate curricula and review current campus policies 
relating to language proficiency and recommend changes as needed. 

The Major or Concentration 

The student’s major constitutes intensive and specialized coursework in a particular department or 
interdisciplinary program. It provides depth to the student’s undergraduate education. Credit requirements 
for majors vary widely depending on the field of study. All majors entail the successful completion of at 
least 30 credits in a coherent set of courses within a specific discipline or focus; many require more. 
Major requirements are reviewed and published annually in the Guide to Undergraduate Programs. 
Changes to major requirements require review and approval from the Faculty Senate and the Provost.  

Integrated Pathways 

In the fall of 2014, departments created unit plans to align with the new campus-wide strategic plan’s 
goals. Departments were charged by the Provost to consider ways to strategically improve the 
undergraduate curriculum and student experience. Departments were asked to give attention to academic 
advising and career preparation, areas that the senior survey had indicated needed improvement in many 
departments. The following fall, departments were charged to consider how they could improve student 
experience by emphasizing coherence of curriculum, program structure (or “scaffolding”), course 
sequencing, and class size.  

Many programs offer multiple concentrations within their degree. Concentrations constitute a specific 
pathway to degree completion that allow students to pursue a sub-field or specialty within the framework 
of the degree requirements. Completion of a degree with a specific concentration is noted on the student’s 
transcript. The academic affairs planning process noted how a “mapping” approach may be beneficial to 
student experience and post-college success. Emphasizing pathways and tracks within various academic 
fields increases the agency that students have in completing their education and applicability of their 
degree to their chosen career paths. The Pathways program within College of Social and Behavioral 
Sciences is a strong example of how a college can clearly communicate academic offerings and 
opportunities within the college or a single major/degree program. The campus is now looking to extend 
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this model to other colleges to create more diverse academic offerings within existing programs and 
clearly communicate these tracks to students.  

The Exploratory Track 

As part of the 2013 strategic planning process the areas of undergraduate advising and career 
development were identified as critically important to student success, retention and persistence. As a 
result, there was a strategic realignment and growth of services aimed at improving student access to 
advising and career development services and creating a unified strategy for student success on the 
campus. The Office of Undergraduate Advising and Learning Communities, previously charged with 
advising undeclared students as well as providing a variety of campus wide advising functions, was 
dismantled with the team of staff advisors relocated into the academic colleges to form college-level 
advising offices more closely aligned with the particular needs of students within the schools/colleges. A 
new Exploratory Track (ET) was created in 2015 within each college so that students who are undecided 
can explore within a more focused curricular context. Additionally, the ET track students are assigned a 
specific set of advisors trained in assisting students in the exploration of major interests and familiarity 
with major requirements across their college’s majors as well as majors in other colleges. ET students 
work with their advisors to declare a major by the end of their 3rd semester at UMass. Results from this 
realigned focus are promising with students declaring a major significantly sooner than previously. 

First-Year Seminars  

UMass Amherst began offering faculty first-year seminars in 2009. Faculty first-year seminars gave new 
students the opportunity to connect with a faculty member and engage in a topic of the instructors 
choosing. First-year seminars were greatly expanded in the fall of 2015 with the goal of assisting students 
in the transition to college by offering a small course in a low stress environment. These one-credit 
courses, capped at 19 students, engage students intellectually and provide useful information on resources 
available at UMass Amherst. A survey of students participating in first-year seminars conducted by the 
Office of Academic Planning and Assessment indicated that the content related to the transition to college 
and resources on campus was not consistent across the seminars, significantly decreasing the benefits of 
the courses for some students. Beginning in the fall of 2018, each first-year seminar is required to contain 
elements of common content that enhances student engagement by informing them about available 
resources and opportunities, fosters students’ connections with others on campus, and increases students’ 
abilities to become self-guided learners. First-year seminars are subject to review by the Provost’s Office, 
and many of the fall 2018 proposals were returned to the proposers to make revisions to increase this 
content. While not required, proactive advising during the New Student Orientation has increased 
participation in first-year seminars to nearly 90 percent of entering students.  

Residential Academic Programs 

Residential Academic Programs, or RAPs, have a long history at UMass Amherst. In the 1960s and 
1970s, the University introduced the Inquiry Program and Residential Colleges in the Orchard Hill and 
southwest residential areas. These programs would evolve into the current RAPs model, in which around 
40 percent of first-year students enroll. A number of RAPs include a general education course that fulfills 
University requirements, while some programs have major-specific RAPs that fulfill major requirements. 
The Commonwealth Honors College offers RAPs that fulfill specific honors requirements. The Global 
Pathways to Success (GPS) program within RAPs provides information on opportunities for students to 
enhance their education beyond the UMass Amherst campus, through programs like the domestic 
exchange and study abroad, and assists students in pursuing these options. Beginning in the fall of 2018, 
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the campus will be offering a RAP specifically for transfer students, with the goal of easing the transition 
to a new campus. Certain RAPs also have a first-year seminar component. 

The primary goals of the our residential academic programs are to support students for a smooth transition 
into college; ensure first-year students are aware of the resources and opportunities available on campus, 
through both curricular programming and supplementary materials; promote the curricular goals of the 
general education program; prepare students for their junior or senior year integrative experience (IE) 
course by making connections between the general education curriculum and life experiences to deepen 
engagement with coursework to increase the overall value of the UMass Amherst education; and provide 
structured guidance in the development and advancement of the skills necessary to succeed at UMass 
Amherst and prepare students to be engaged members of the global community upon graduation.  

Information on RAPs is provided to students at New Student Orientation (NSO).  Students can 
additionally find useful information on the programs at the RAPs website, https://www.umass.edu/rap/.  

Career and Professional Development 

Preparation for careers and development of skills for a professional workforce are among the key interests 
of students, their families, and other important stakeholders. To better support our ability to prepare 
students for life after the university, organizational units were recently restructured. Mirroring the new 
decentralized academic college-based advising structure, the previously centralized Career Services office 
was reorganized, placing the career advisor positions within each college. This new structure leverages 
college and major level understanding of career development best practices providing student access to 
career services within each academic unit, affording a more intimate and customized experience for 
students within the context of their major college. In addition, through the new annual planning and 
budget process, the administration allotted strategic investment funds to improve advising and career 
development across the campus beginning in 2015. 

At the curricular level, the importance of career development has been realized through an increased 
emphasis on experiential learning, which includes internships, co-operative learning experiences, and 
other co- or extra-curricular opportunities. Through unit planning, departments have been asked to 
consider how to fit these valuable opportunities into their curricula. A number of departments offer 
courses with internship components that allow students to better connect their academics with their 
prospective careers while also affording internship experience without impeding progress toward a 
degree. This model, which has been effective in management programs, is being explored in the arts and 
sciences as well. Additionally, a number of programs have developed one- or two-credit career 
development courses that connect the major with specific career paths or encourage students to think 
about how their major can align with a prospective career.  

The 2018 campus plan calls for better communication all of the various options available to students in 
their programs that extend beyond the classroom, aligning specific areas of study with co-curricular 
activities, internships, student organizations, and off-campus opportunities. In addition, the recent 
acquisition of the Mount Ida campus in Newton, Massachusetts, discussed fully in appendix XX, opens 
up expanded opportunities for students to participate in career and professional development opportunities 
with businesses and industries in the vibrant economy of the Greater Boston area. 

 

Appraisal 
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There has been much progress related to student outcomes over the past 5-10 years, as described more 
fully in Standard Eight. Self-reported learning outcomes among seniors have generally increased over the 
past decade.  Direct assessment of critical thinking is also encouraging. Despite this progress, there 
remain gaps in the skills that our graduates in the workforce find to be important versus those that they 
consider strong contributions from UMass Amherst, such as speaking clearly and working effectively 
with others.  

[Add data and interpretation if available – IE 6-yr review summary, ET or FYS data if available] 

 [if these are going to be in Standard 8, just summarize a sentence or two here] 

The actions developed over the past decade have resulted in generally increasing retention, 4-year and 6-
year graduation rates (Standard Eight).  While rising, these rates do remain below those seen among the 
highest performing public research universities, and thus further attention is needed to improving student 
outcomes in the upcoming period. Early work is encouraging, however. Previously, involuntary 
undeclared students had the lowest graduation and retention rates among all students on campus, and 
students who declared majors later in their careers had lower four-year graduation rates than students with 
declared majors. The exploratory track was, in part, developed and implemented to help students who 
may otherwise have remained undeclared and experienced difficulty in completing their degrees. One-
year retention had been trending up before the ET was implemented, and that trend has continued. The 
average time at which students who were not admitted directly into a major (formerly undeclared, now 
ET) declare their major has decreased. To further encourage early major declaration and support student 
success, the University recently approved a policy that requires students to declare a major by their fourth 
semester on campus. This policy will go into effect in the fall of 2018.  

Projection 

The 2018-23 campus plan sets out numerous strategic action steps toward the Destination of Choice goal: 

 

1. Identify and address obstacles to retention and timely graduation, and provide appropriate 
access to courses, curricula, and advising, within a supportive climate that promotes student 
well-being. 
  

Much progress has been made in describing and understanding student progress. The challenge now is to 
apply those insights through more widespread use of predictive analytics to anticipate roadblocks and 
develop preventive interventions, via the EAB platform and other efforts. Steady progress has been made 
in creating programs and services for first-year students, including extensive development of residential 
programming. On that foundation greater attention should now be devoted to the different needs of 
sophomore and junior students across their curricular and co-curricular experiences.  

The recent campus climate survey represents a milestone in understanding the environment in which 
learning and student development occur. Results highlight important differences among social identity 
groups in perceptions of sense of belonging, campus commitment to inclusion, experiences with unfair 
treatment, and classroom climate.  Deriving actionable insights that can drive short- and long-term 
planning at the campus, college, and unit levels is now the next step underway.  
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2. Increase the coherence of  the undergraduate educational experience through careful curricular 
scaffolding and integration of classroom and co-curricular high-impact practices such as 
internships, study abroad, research opportunities, community service, etc.; Create well-
designed pathways that mesh major requirements, General Education, and out-of-classroom 
experiences.  
 

Effective advising and timely progress rely on the right kind of framework, well-designed pathways that 
can guide students through the many — and evolving — choices they confront. Much of the work over 
the past five years has focused on constructing these pathways, which are essential in developing and 
conveying greater intentionality. This focus will be even more important going forward.  

One important step will be clearer articulation of campus-wide student success goals. These include 
expansion of opportunities for effective undergraduate research experiences, study abroad, and 
community service, as well as further development of the campus-wide learning objectives described 
above.  

[Describe any plans for next steps as relevant – Gen Ed diversity, IE, ET, FYS, etc.] 

 
3. Engage students actively in the career advising process, making explicit the connections 

between formal academic programs, school/college efforts, and organized career and 
professional development opportunities; Provide more experiential opportunities locally, 
regionally, and globally.  

 
Writ large, the pathways guide learning, knowledge acquisition, and experiential opportunities to prepare 
students for life after their undergraduate degree.  Career and professional development is therefore a key 
consideration, and increasingly an explicit expectation on the part of students and families. A sharper 
focus on career and professional development goals, choices, and activities throughout a student’s 
lifecycle, not just in the year or two before graduation, is important, as is demonstrating how the 
curricular, co-curricular, internships, student employment, volunteer activities, and other forms of 
experience can be mapped onto the career and professional development of the student.  

While the campus offers a rich set of resources for students, there is still too little active engagement with 
students to guide their choices. Connections between formal academic programs, College efforts, and 
career and professional development opportunities need to be more explicit and more effective. Stronger 
connections are also needed with employers, graduate schools, and alumni.  

 
[sentence on Mt Ida plans] 

Graduate Degree Programs 

Graduate degree programs foster rigorous study and mastery of complex fields that prepare students for 
careers in scholarship, research, and professional practice. Graduate programs emphasize advanced study 
in each discipline. The mastery of a field displayed by a graduate student at UMass Amherst is developed 
via core graduate courses based on the fundamentals of each discipline and elective courses tailored to a 
student’s specific interest. Ph.D. students prepare oral and written sections of a preliminary 
comprehensive examination based on the fundamentals of their field and their planned research that leads 
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to the completion and defense of a dissertation. Dissertations prepared by Ph.D. students reflect original 
work of publishable quality.  

Graduate programs exceed related undergraduate degree programs in terms of the level of required 
coursework and expectations of the students. Graduate degree programs are not offered unless adequate 
resources exist to support the program or can reasonably be expected in the immediate future. Proposals 
for new graduate degree programs are approved by faculty curriculum committees, faculty senate councils 
(including Graduate Council and Program and Budget Council), campus administration, UMass system, 
Board of Trustees, and Board of Higher Education (described in Standard Three).  

Each graduate program offered by the University of Massachusetts Amherst is built on the foundation of 
the strength and expertise of the department’s tenure-system faculty. Faculty are appointed graduate 
faculty status prior to serving as instructors of graduate courses or as members or chairs of graduate thesis 
committees (outlined in Standard Six).  

Admission to graduate programs is competitive and based on the applicant’s academic qualification and 
potential for advanced graduate study. Graduate admissions decisions are made by the department based 
on its judgment of the qualifications of the applicant. Admissions criteria include, but are not limited to, 
undergraduate grade point averages, scores on the Graduate Record Examination (GRE) or the Graduate 
Management Admissions Test (GMAT), recommendation letters that specifically address academic 
ability, prior experience in conducting research, and samples of previous work. Applicants must hold a 
baccalaureate degree earned in the United States or a comparable degree or diploma from a non-U.S. 
institution before enrolling in any graduate program at UMass Amherst. International applicants who are 
non-native English speakers are required to submit TOEFL scores.  

Graduate degree programs emphasize advanced study in the discipline. Expectations are appropriately 
differentiated between master’s and doctoral degrees. A number of professional master’s degree programs 
on campus offer separate degree plans that emphasize research as well as professional practice. Research-
oriented master’s degree programs require a thesis and close coordination with an advisor. Professional 
practice-oriented programs typically require six additional course credits in lieu of the thesis. All degree 
programs have a core curriculum to ensure that students acquire essential knowledge and skills, which is 
demonstrated by the student in the evaluation and examination of his or her thesis, performed coursework, 
and interactions with faculty. Post-graduation success provides further evidence of program strength, 
although alumni data can be difficult to obtain for graduates working outside academia.  

[Add any Grad learning Outcomes from E-series] 

Professional Graduate Programs 

The number of students enrolled in professional graduate programs at UMass Amherst has increased 
substantially since the last evaluation, with the number of masters students rising from 1334 in Fall 2008 
to 1,980 in Fall 2017, and professional doctoral students rising from 78 to 205 in this same period.  In 
contrast, enrollment in the state-supported masters and doctoral programs have remained relatively steady 
during this time.  
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Accelerated Master’s Programs 

In 2010, the university developed a policy (Faculty Senate Document No 10-043) under which programs 
could create master’s degree programs that could be completed by UMass Amherst students or students in 
the Five College consortium in an accelerated timeframe by completing a set number of pre-determined 
graduate-level courses in their senior years and, when necessary, utilizing the summer and winter 
intersessions. These accelerated master’s degrees, sometimes called 4+1 degrees, have doubled since 
2010, with 24 programs approved by Fall 2017. The Accelerated Master’s Degree Option is created to 
encourage undergraduate students with top academic records to remain at the university for a graduate 
degree and enables graduate programs to identify potential candidates as early as their junior year by 
extending an “early” (conditional) offer of admission. The requirements for the bachelor’s and master’s 
degrees remain unchanged. 

Appraisal and Projection 

Graduate education is a defining feature of our mission as the Commonwealth’s flagship university. We 
strive to be the destination of choice for graduate students as well as undergraduates and continuing 
professional education students. To achieve this goal, the 2018-23 campus plan describes several action 
steps: 

1. Attract and retain high-achieving graduate students by creating an overall environment that 
compares favorably to other leading public research universities in educational opportunities, 
mentoring, compensation, and student experience and outcomes. 

[show retention/yield data? – any to peers?] 

It is important to attract the highest quality graduate students who make timely progress toward their 
degree. While program statistics vary within the institution, doctoral applications in general have declined 
in the past ten years, although enrollment has remained relatively steady. Improvements in recruitment 
and mentoring will continue to be very important. With anticipation of a tighter external resource 
environment, academic programs will need to be strategic when deploying university resources to support 
graduate study, with considerations of student success outcomes when allocating or reallocating 
scholarships, waivers, fellowships, and assistantships, along with other supports. 
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Since 2013, the campus has incorporated several indicators of graduate education into the annual planning 
and budget process.  Annual SRTI responses can point to areas for improvement by programs. Other areas 
--Overall Quality, Quality of Advising, and Likeliness to Complete -- are representations of responses 
from the 2013 doctoral student survey. As new data from surveys in 2018-19 become available, these 
should be communicated and incorporated into program plans, along with any program-specific data 
available.  

2. Expand curricular and co-curricular programming to enhance the professional knowledge and 
skills necessary for graduate students to thrive in academia, industry, public policy, and the 
non-profit sector; Increase graduate on-line and continuing professional education 
opportunities for non-traditional students and working professionals, expanding into the 
Greater Boston market as appropriate opportunities arise. 
 

There has been significant development of new master’s programs in the past five years to meet 
workforce development and other postgraduate training needs. Continued strong focus on professional 
development in preparation for post-UMass success is needed, as is continued creation of new 
professional Master’s programs to meet professional development needs in the workforce.  Expanded 
internships and externships will be needed to help position students for success beyond UMass.  As the 
university expands its capacity for online education, development of additional professional graduate 
programs where there is alignment with faculty expertise, program strength, and student interest will be 
important.   

The Graduate School’s new Office of Professional Development was created to position graduate students 
for success in their careers at UMass and beyond and to help students develop the professional knowledge 
and skills necessary to thrive in academia, industry, public policy, and the nonprofit sector. There has also 
been a recent additional focus on graduate student success by improving faculty mentoring skills and 
enhancing research productivity; these should continue in the future through participation in programs 
offered through the Graduate School as well as Research and Engagement, schools/colleges, centers, 
departments and peer train-the-trainers. 

 
3. Ensure a safe and supportive climate for graduate students regardless of nationality, ability, 

race, ethnicity, cultural and socioeconomic background, and gender identity.   
 

In the past ten years, the diversity of the graduate student body has grown, with the percentage of 
ALANA masters students rising from 14% to 23% of students, and ALANA doctoral students increasing 
from 22% to 27%. The international graduate student body has also increased, with 36.8% and 43.9% of 
masters and doctoral students in 2017, respectively.  While recruitment of a diverse body is important, it 
is critical to ensure that the education, climate, preparation, and overall experience of our graduate 
students is inclusive and effective. Over the past five years, the campus has invested funds and secured 
training grants to support professional development, mentoring, travel and fellowships for graduate 
women, URM, and STEM students.  Expanded efforts are needed for continued success through 
additional fellowships, mentoring, training grants, and leadership and career preparation. A new Graduate 
School Office of Inclusion and Engagement will be central to these efforts, as will participation in units 
across campus.  
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The 2016 Campus Climate Survey provides much data to inform efforts to improve the campus as a place 
to live, work, and learn. While the campus climate is viewed positively overall, certain subpopulations of 
graduate students perceive the climate less positively, with a lower sense of belonging, less connection to 
their College, less positive climate views, fewer recommendations that UMass is a good place to go to 
school, and lower perceptions of an inclusive campus. As noted in the 2018 Schools and Colleges report 
overview, “the concerns of graduate students across the board require a closer look at why their 
experiences, in the classroom and beyond, are more negative than undergraduates. As faculty overall 
report very positive relations and interactions with their graduate students, it is important to understand 
which components of graduate students’ experiences rest with the faculty, such as the classroom 
experience, and in what other domains attention could be paid to improve the experience of graduate 
students.” Development of unit plans to address relevant findings, planned for 2018-19, will be important 
to improve the graduate student experience. 

Integrity of the Academic Credit 

Naming conventions for all academic offerings are consistent with those typically utilized by American 
institutions of higher education. The Massachusetts Department of Higher Education maintains an 
inventory of programs for all public institutions in the Commonwealth and uses the federal Classification 
of Instructional Programs (CIP) for all programmatic organization. An inventory of programs offered by 
the five campuses of the University of Massachusetts system is additionally maintained and made 
publicly available by the University of Massachusetts President’s Office. The Approval Procedure Guide 
clearly defines and differentiates its program offerings, which are: degree programs, concentrations 
(alternative tracks to completion of degree requirements), minors, and certificates. These definitions are 
formalized within the program approval and revision process.  

Baccalaureate degrees require students to complete a minimum of 120 semester credits, associate’s 
degrees require at least 60 semester credits, master’s degrees require at least 30 semester credits, 
undergraduate certificates require at least 15 credits, and graduate certificates require at least nine credits 
at the graduate level. The vast majority of undergraduate majors can be completed without exceeding 120 
credits. A number of programs offer “accelerated” master’s degrees (programs for which a student may 
earn a bachelor’s and a master’s degree in five years). All of these arrangements are required to consist of 
at least 150 semester credits (120 undergraduate plus 30 graduate).  

Students must complete at least 45 credits in residency at UMass Amherst to be awarded an 
undergraduate degree. Courses are listed in the Guide to Undergraduate Programs and in the Graduate 
Bulletin and semester-by-semester offerings are made available on departmental websites and on SPIRE. 

The University of Massachusetts Amherst maintains oversight and authority of all academic elements of 
offered courses via the course approval process. This process mandates that all courses obtain approval by 
the offering department’s curriculum committee, the department head, the college curriculum committee, 
the Dean, the appropriate Faculty Senate council(s) (Academic Matters, Graduate, General Education), 
the full Faculty Senate, and a designee of the Provost’s Office before being scheduled. When a course is 
proposed for approval, the offering department is required to provide extensive information on the course 
content and development, including a sample syllabus, justification of the course level and credit load, the 
qualifications of the proposed instructor, and a bibliography of texts used in the development of the 
course. The department is also required to note the mode of delivery and grading options open to the 
students. A detailed explanation of the University’s shared governance structure and approval procedure 
processes for all types of academic proposals is provided by the Faculty Senate Office at 
www.umass.edu/senate/program-proposal-info.   
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Undergraduate graduation requirements are reviewed and published annually in the University’s 
Academic Regulations, which is accessible on the Registrar’s Office website. University graduation 
requirements, as well as the formally approved requirements for each undergraduate program, are also 
published in the Guide to Undergraduate Programs.  

Courses with General Education designation are subject to five year reviews to ensure its continued 
alignment with the goals and standards of the General Education program. Courses with an honors 
designation are subject to a similar five-year review in order to maintain honors status.  

The awarding of credit for standard lecture and laboratory courses follows the typical conventions of 
American institutions of higher education, modeled on the Carnegie unit. Special course numbers are 
reserved for internship, practica, and independent study courses, and the awarding of credit for those 
courses is directly supervised by a faculty member. Dissertation and other non-course-based credit at the 
graduate level are determined by institutional policy and are detailed in individual program requirements. 
All assignment of credit, and changes to the credit load of any course, are subject to the course approval 
and revision process administered by the Faculty Senate.  

Credit for Experiential Learning 

Credit for experiential learning is awarded only through the University Without Walls (UWW) program. 
UWW students prepare special transcripts and a prior learning portfolio, or PLP. The PLP is developed 
during the student’s second semester in UWW 370, Writing About Experience. UWW follows the 
guidelines developed by the Council for Adult and Experiential Learning in awarding credit for prior 
learning. Each UWW faculty member has received or is in the process of receiving certification for prior 
learning assessment. Additionally, randomly selected PLP are chosen from among UWW 370 courses 
twice a year and reviewed by an academic team to ensure consistency. Generally, students are awarded 
between one and fifteen credits for prior experience. If a student wishes to seek more additional credits, 
the PLP is completed over an additional semester and the portfolio is reviewed by two additional faculty 
members. An outside evaluator will review the portfolios of student seeking more than 24 credits. 

Transfer of Credits 

The transfer of college course credit into the University of Massachusetts Amherst is overseen by the 
offices of admissions and the registrar. Transfer credit is only awarded if previous coursework is 
comparable in content and scope to courses offered at UMass Amherst and a grade of C- or higher is 
earned. Internships, co-ops, technical, vocational, or highly specialized courses are generally not accepted 
for transfer credit. The Registrar’s Office evaluates all transfer credits within the context of University 
and department policy.   

UMass Amherst is a participant in MassTransfer, a collaboration between the the University of 
Massachusetts system, the Commonwealth’s community colleges, and the state universities. Students who 
complete approved associate’s degrees at a community college are guaranteed a minimum of 60 transfer 
credits at participating universities, and students receive a financial benefit if they pursue mapped 
pathways with qualifying grade point average. Advanced placement (AP) and College-Level Examination 
Program (CLEP) credits applied to an associate’s degree may not be applied to any UMass Amherst 
degree until the University receives official score reports on the student’s performance.  

No more than six semester credits may be transferred to UMass Amherst at the graduate level. 
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Credit for Course Substitutions 

UMass Amherst maintains strict guidelines on the substitution of coursework for credit, articulated on 
pages 26-28 of the academic regulations, www.umass.edu/registrar/sites/default/files/academicregs.pdf.  
Any proposal for a substitution must be endorsed by the undergraduate dean of the school or college in 
which the student is enrolled and is subject to final approval by the University Registrar.  

University examinations exist for students to earn exemption from certain requirements and are 
administered either during the New Student Orientation session or during registration periods. Students 
may also be exempted from foreign language requirements based on results of examinations administered 
by their school or college. Students attempting to satisfy the requirements of a course by taking a 
departmentally approved examination are subject to a per credit fee and may earn no more than 15 credits 
in this manner. Grades and credits taken by examination, including failing grades, are included in the 
student’s cumulative average. Credit by examination may not be applied to courses in which an 
independent examination mechanism exists, such as in math, college writing, or foreign languages.  

Academic Honesty 

The University has a clear policy on academic honesty, which was revised in 2017 to improve clarity and 
efficiency. The policy applies to all courses, including online classes. The policy requires that the faculty 
give the student an opportunity to understand the suspicion and respond, and describes informal and 
formal resolution processes.  

Certificates 

Certificates are clearly defined by University policy and are subject to Faculty Senate review and 
approval similar to program approvals and revisions. A comprehensive review of existing policies and 
procedures surrounding certificates was undertaken by a joint faculty-administration committee in 2008. 
The Ad Hoc Committee on Certificates (ACERT) studied national best practices for certificates, with 
particular focus on public research universities, and drafted new guidelines for certificates at UMass 
Amherst. Specific additional guidelines for undergraduate and graduate certificates were adopted by the 
Academic Matters and Graduate Councils. UMass Amherst offers over 30 undergraduate certificates and 
nearly 20 graduate certificates, with more in the process of obtaining approval. A number of these 
certificates are offered online, and many are Five College partnerships, in which courses from various 
member schools of the Five College consortium may be applied for credit. (Five College certificates are 
subject to the same review and approval process as a certificate being offered solely by UMass Amherst.) 
Over the past five years, the demand for certificates has increased. In the 2012-2013 academic year, 244 
undergraduate and 44 graduate certificates were awarded on campus. In the 2016-2017 academic year, 
339 undergraduate and 85 graduate certificates were awarded. The guidelines recommended that 
certificates be reviewed every five years to ensure their quality and that they remain current with their 
fields. In the coming year, the Faculty Senate and the Provost’s Office will need to determine the 
appropriate structure and timeline for review to ensure that the certificates are reviewed regularly. 

Concentrated Courses 

During the summer and winter intersessions, some courses are offered in concentrated semesters of five 
and three weeks, respectively. Courses offered during these intersessions are subject to the same approval 
and oversight as all other courses offered by the University. No distinctions are made between courses 
offered during the regular academic year and those offered during intersession. For a course that is 
offered both during the academic year and during intersession, all course objectives are maintained, 
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though assignments may be adjusted to allow for appropriate reflection and analysis within the 
concentrated time frame.  

Online Education 

Online education at UMass Amherst has grown substantially in recent years. As with resident education, 
the faculty have primary responsibility for academic matters.  

[Enrollment figures.]   

Online courses use the same course evaluation system (SRTI) as in-person courses. The new Online 
Education Group (OEG) is discussing if any additional or replacement items should be added to the 
evaluations for online courses and, if so, how best to maintain the ability to compare data across all 
UMass Amherst courses, whether online or in-person. The eLearning unit with OEG offers training to 
new online faculty to ensure that content is being presented in the most effective possible mode.  

The OEG has recently created to role of course coordinator for all online courses. Typically, this 
coordinator is someone who has offered an on-campus section of a given course who maintains 
responsibility for content quality across online sections. This program has been successfully piloted 
within the Isenberg School of Management.  

Online students access their courses securely via a NetID login, the same way that all registered students 
access SPIRE and other student data. OEG has experimented with assessment tools that use video and 
biometrics to authenticate a student’s identity before exams or at other points in the course, but we are 
continuing to evaluate options to strengthen student verification. 

Instructional support for online students is outsourced to a third party, Pearson EMBANet, which can 
provide 24-hour support for issues such as resetting login information, accessing content in the learning 
management system, and submitting assignments. As the online offerings continue to expand on campus, 
the third-party model may be replaced with an on-campus support group. Academic interactions are 
between the student and instructor. Access to faculty for online students is assessed as part of the SRTI 
evaluation, but that only reflects student experience after the fact. Faculty are responsive to online 
students via email and discussion threads, but currently the University does not monitor these activities in 
real time. The OEG is exploring how analytics within the learning management system can be used to 
provide insight into how to encourage increased faculty interactions with students without creating an 
atmosphere that feels overly monitored.  

Integrated Field Programs 

In the summer of 2016, the University of Massachusetts Amherst submitted a substantive change request 
to NEASC with the intent of entering into a partnership with Boston-based Shorelight Education, LLC 
that would allow for UMass Amherst to offer master’s degrees to international students through a hybrid 
of residential and online instruction. UMass Amherst has a long tradition of innovation and success with 
online education through the Division of Continuing and Professional Education (transitioning to the 
Online Education Group). However, online graduate programs have struggled to attract international 
students. UMass Amherst’s residential graduate programs consisted of nearly 40% international students, 
while international enrollment in CPE graduate programs was less than five percent in 2016. The design 
of the degrees to be offered via the partnership with Shorelight, referred to as Integrated Field Degrees 
(IFDs), was intended to utilize UMass Amherst’s strengths in online education in a format that would 
attract more international students.  
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The field degrees offered by UMass Amherst and Shorelight combine an on-campus summer residential 
period, online education, and class meetings in the students’ home country. Students from the same city 
and pursuing the same degree enter as a cohort into a six- to eight-week summer session. When they 
return to their home country, they continue the program online as well as meeting as a group to participate 
in class sessions run remotely by a UMass Amherst-based instructor. Programs offered as field degrees 
are fully approved following the same process as all other programs offered by the university. Instructors 
are UMass Amherst faculty who have been granted graduate faculty status by their departments.  

The field degree program at UMass Amherst is coordinated through a joint venture between Shorelight 
and the campus called UMass Amherst Global, an independent entity. A steering committee that guides 
the efforts of UMass Amhers Global includes Provost John McCarthy, Senior Vice Provost for Online 
Education John Wells, Associate Provost for Administration and Finance Deborah Gould, and three 
leaders from Shorelight. The managing director of UMass Amherst Global and representatives from 
Shorelight leadership are additionally in regular contact with Senior Vice Provost for Academic Affairs 
Tilman Wolf, who coordinates the program on campus and reports directly to the Provost. The Provost in 
turn regularly updates the Faculty Senate Rules Committee on the status of the program currently and on 
any potential developments. This communication has been sufficient in keeping all required and 
interested parties informed. If, for any reason, this system of communication no longer suffices to meet 
the needs of the faculty, the Faculty Senate has authorization to establish an ad hoc committee to serve in 
an advisory capacity to the program.  

Recruitment to the program is done by Shorelight. To be admitted, students must meet the same or 
equivalent requirements as students enrolled in equivalent residential or online programs already offered 
by the University. The University’s contract with Shorelight stipulates that all parties involved in the 
recruitment of students will be held to the same high ethical standards used by the University in student 
recruitment.  

The first program being offered as a field degree is the master’s of science in electrical and computer 
engineering. As will be the policy for all field degrees, this 16-month program has the same requirements 
as the residential master’s degree. Students attend courses in real time via a live video feed from the 
classroom on the UMass Amherst campus outfitted with the necessary technologies. Although the 
students “attend” the course at Shanghai Jiao Tong University, all aspects of the course are under the 
control of UMass Amherst. Essentially, Shorelight is renting the classroom from Shanghai Jiao Tong 
University. That institution has no authority whatsoever regarding the content, assignments, grading, or 
any other facet of the course. Information on specific aspects of the curriculum of this degree is available 
on the College of Engineering’s website, www.ece.umass.edu/ms/field-degree/.  

In the substantive change request, the initial cohort entering in the fall of 2017 was expected to be 
comprised of 50 students. Total enrollment was expected to increase to 200 in the first years of the 
program. Actual enrollment numbers have fallen well short of those numbers. Eight students enrolled in 
the fall of 2017 and an additional seven entered in the spring of 2018—approximately 15 percent of the 
goal. The shortfall in students has largely been attributed to two issues. First, the integrated field degree 
structure (as opposed to a strictly online distance learning program or a residential course of study in 
another country) is not well known in the targeted market and is at times difficult to explain to potential 
students. A number of demonstration events have been held in Shanghai to help potential students 
experience the classroom setting that is utilized in field degree programs. Secondly, a full master’s of 
science degree program is a substantial commitment for students, many of whom are pursuing further 
education concurrently with full-time employment. Future programs are being designed to incorporate 
smaller commitments (such as certificates) that can be built upon to lead to the full degree. Additional 
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enrollment difficulties have arisen in properly registering students in the integrated field program in 
SPIRE. These complications were the result of poor communication from Shorelight and UMass Amherst 
Global and actions are being taken to ensure that students are properly enrolled on time.  

UMass Amherst, along with Shorelight and UMass Amherst Global, is exploring additional classroom 
locations in China and India as well as new program offerings, including Teaching English to Speakers of 
Other Languages (TESOL), for the near future. It is hoped that these expanded offerings and locations 
will significantly increase enrollment and bring the program much closer to its projections.  

Appraisal and Projection 

The university offers a robust set of bachelor’s, master’s, doctorate, and certificate programs that meet 
established criteria for credit and expectations. Transfer agreements and credit for prior learning are based 
on policies developed to ensure integrity.  The campus utilizes numerous policies to guide awarding of 
grades, academic honesty, admission, graduation, and termination, and other guidelines for academic 
quality and integrity. Online education follows the same principles as resident education, with course and 
program approvals, faculty expectations, student expectations, and course expectations the same as in-
person courses. As online programs expand and new international field programs grow, the campus will 
continue to monitor quality through existing means (program reviews, SRTI course evaluations and other 
student feedback, etc.).  The university will continue to evaluate new technologies to apply toward 
distance education, including those that can improve security, interaction between instructor and student, 
and ease of use and accessibility.  
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Standard Five: Students 
 

Consistent	with	 its	mission,	 the	 institution	 sets	 and	achieves	 realistic	 goals	 to	 enroll	 students	who	are	
broadly	representative	of	the	population	the	institution	wishes	to	serve.		The	institution	addresses	its	own	
goals	for	the	achievement	of	diversity	among	its	students	and	provides	a	safe	environment	that	fosters	the	
intellectual	and	personal	development	of	its	students.		It	endeavors	to	ensure	the	success	of	its	students,	
offering	 the	 resources	 and	 services	 that	 provide	 them	 the	 opportunity	 to	 achieve	 the	 goals	 of	 their	
educational	program	as	specified	in	institutional	publications.		The	institution’s	interactions	with	students	
and	prospective	students	are	characterized	by	integrity.	

 
The nature and quality of the undergraduate experience remains central to institutional success. Since the 
adoption of our original strategic plan in 2013, the undergraduate student educational experience has 
become even more important as student and societal expectations have risen, student interests have 
shifted, employers have sharpened their focus on preparation, and admissions competition has intensified. 
Moreover, there is widespread consensus that these trends will continue. Establishing UMass Amherst as 
a “destination of choice,” in all its dimensions, thus remains the campus’s core goal going forward.  

The discussions begun five years ago produced many changes. Metrics of student satisfaction and 
outcomes have been developed and incorporated into annual planning and budgeting. A comprehensive 
review of academic and career advising led to important improvements across campus. A strong 
partnership between staff in Academic Affairs and Student Affairs and Campus Life has been formed to 
support an ambitious student success initiative. These and related achievements form an important 
foundation for future success.  

Admissions and Financial Aid 

Applications to UMass Amherst have increased greatly since the last comprehensive evaluation. For 
admission to the fall of 2009, the campus received 29,469 applications, compared to 41,922 students 
applied for undergraduate admission for fall 2017. Of those, 24,102 were accepted, with 4,714 enrolling, 
giving the campus an acceptance rate of 57.5 percent and a yield rate of 19.6 percent. The mean high 
school GPA for first-year students entering in 2017 was 3.89.  

The University follows high standards of integrity in all its recruiting and admissions practices, and 
subscribes to the guidelines of the National Association of College Admissions Counselors (NACAC). 
Admissions procedures, the application process, required tests, and descriptions of admission standards 
and the decision making process are accessible on the Admissions Office website, 
www.umass.edu/admissions.  

Since the last comprehensive review we have made aggressive efforts to increase the proportion of 
underrepresented students on campus. The position of assistant provost for diversity was created within 
enrollment management to play a leadership role in the campus’s ongoing efforts to increase diversity in 
the undergraduate student body and to foster an inclusive campus community to attract and support 
diversity in many forms. The entering class of the fall of 2017 comprised 30 percent ALANA students 
and 16.2 percent URM students.  

The ability to recruit and admit students who will be successful at UMass Amherst is demonstrated by the 
retention and graduation rates of our students. As addressed in Standard Eight, four- and six-year 
graduation rates have been rising across all demographics on campus.  
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Detailed financial aid information is available in printed materials, on the financial aid website 
(www.umass.edu/umfa), and is presented at Admissions Open Houses and similar events. The only 
application required for financial aid is the Free Application for Federal Student Aid (FAFSA). The 
Financial Aid Services follows all federal, state and institutional policies and regulations related to 
financial aid management. The office is audited on an annual basis by an independent auditor as required 
by federal regulations; it is audited every third year by the Commonwealth of Massachusetts. Students 
may access their financial aid information at any time through the online registration and records system, 
SPIRE.  

UMass Amherst students received over $132 million in need-based aid and over $168 million in non-need 
based aid for the 2016-2017 academic year. A total of 17,924 students applied for aid, with 12,534 (nearly 
70 percent of those applying for aid) receiving an average of $11,574. More than 54 percent of the 
undergraduate student body received some form of financial aid in 2016-2017.  

Appraisal and Projection 
 
Over the past decade we have experienced dramatic growth in applications for admission, due in part to 
participation in the Common Application. This growth has permitted the campus to post modest 
enrollment increases while also achieving significant and consistent growth in selectivity and the 
academic profile of the entering class.  
 
This growth in selectivity has been carefully balanced with our ongoing commitment to providing 
educational access and ensuring financial diversity. Institutional need-based financial aid has grown by 
XX% in the past decade, and the percentage of entering students eligible for Pell grants has remained 
stable at about XX%. 
 
Two goals from our strategic plan are targeted at maintaining this momentum:  
 
1. Craft a dynamic enrollment and financial aid strategy that is shaped by the populations we desire to 
serve taking account of state, national, and international demographic shifts, impact of rising student 
costs, and other trends. 

2.  Articulate the value and the quality of a UMass Amherst education through a well-defined and 
compelling communications strategy. 

 
Student Services and Co-Curricular Experiences 

Student Success 

The 2013 campus plan called for a unified strategy for student success, which has guided our actions and 
resulted in numerous changes in areas critically important to retention and persistence and the quality of 
the student experience.  These include reorganized systems and processes to support student success, new 
academic and co-curricular programming for first-year students, a focus on integrating curricular 
pathways, and expanded focus on career and professional development, as noted in Standard Four. 

One organizational change was the creation of the office of Undergraduate Student Success, with a new 
leadership position, Associate Provost for Student Success. Reporting to both the Senior Vice Provost and 
Dean of Undergraduate Education and the Vice Chancellor of Student Affairs and Campus Life, the 
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Associate Provost for Student Success is charged with creating a unified strategy for student success for 
the campus that will align current campus wide retention and persistence efforts, identify student success 
needs, and create collaborative new initiatives to address these needs.   

The office of Undergraduate Student Success organizationally situated in such a way so as to increase 
collaboration on student success initiatives in both student affairs and academic affairs and is ideally 
situation to align efforts across functional areas. The goal of the Undergraduate Student Success Unit is to 
create and support a unified strategy for student success that increases student retention, supports timely 
progress to degree, and increases graduation rates and improves post-graduation outcomes. Through the 
advancement of high impact practices, collaborative campus partnerships, and the support of holistic 
student learning and development, the unit supports students from orientation to graduation and beyond. 

From institutional retention, performance, program assessment, demographic, and survey data 
Undergraduate Student Success has identified the following strategic priorities:  

1) Develop a communication strategy and web presence for Student Success across campus, 
including a robust resource repository for students and staff across campus to support 
collaboration on student success outcomes. 

2) Pilot an academic early alert process to increase performance and persistence in gateway courses 
that are critical to student progression. 

3) Align existing and develop additional support systems to increase First Generation student 
success 

4) Improve academic advising through the use of advanced technology, comprehensive training and 
improved advising workflow processes 

5) Improve career advising through the implementation of new advanced technology, and increase 
student preparation for and engagement in career development opportunities such as internships, 
co-ops, and practical learning experiences. 

6) Identify sources of and address student financial challenges. Assess their impact on retention, and 
graduation and develop student-focused solutions. 

7) Identify causes of post-sophomore year attrition and develop strategies to improve persistence. 

EAB and Advising 

The 2013 strategic plan identified academic advising as an area in which the campus could improve its 
performance. After researching many options, the campus decided to purchase the Education Advisory 
Board’s (EAB) Student Success Collaborative. Now all advising units across campus use EAB for 
scheduling and notes. Student Affairs will soon be implementing the EAB software to enable units to 
connect with one another, conduct referrals, and keep track of students’ individual needs. By using EAB, 
representatives from Institutional Research, academic advisors and student affairs are working to identify 
predictive indicators that may lead to interventions that will continue to improve student success.  

Student Records 

The University of Massachusetts Amherst is committed to adhering to appropriate guidelines regarding 
retention, use, and disposal of academic records.  The content of the academic record and retention 
schedule can be found on our public records website.  

Guidelines regarding academic records release and contents are made available to students via the 
Academic Regulations, an electronic document hosted on the University Registrar’s website (see section 
titled FERPA, Guidelines for the Release and Disclosure of Information from Student Records). 
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STUDENT AFFAIRS AND CAMPUS LIFE 
 
The responsibility for most student support services at UMass Amherst falls to the Office of the Vice 
Chancellor for Student Affairs and Campus Life. Its works to enhance the life of students  outside of the 
classroom,  enriching their intellectual,  emotional, physical, spiritual,  cultural,  ethical and social 
development in a safe and secure environment (Student  Affairs Mission Statement). 
 
Student Affairs serves the population of more than 20,000 undergraduate students and almost 7,000 
graduate students.  More than half of undergraduates live on campus – the fifth largest undergraduate 
residential population in the U.S.  UMass Amherst at a Glance 
http://www.umass.edu/oapa/publications/glance/FS_gla_01.pdf provides an overview of the campus 
student body, including the demographic data that guide many student services. During the past 10 years, 
Student Affairs has focused on improving the undergraduate student experience to boost retention and 
graduation rates, and to advance UMass Amherst in its mission as a public research university.  A central 
goal is helping students identify, access, and benefit from the broad array of services available on a large 
campus – and to continually improve those services to meet student needs. This work includes: 

• Removing barriers to student success and helping students integrate into campus life. 
• Eliminating silos and improving cooperation with other campus units, especially Academic 

Affairs, to benefit students as life-long learners. 
• Integrating academic and co-curricular experiences. 
• Fostering diversity, inclusion, and cross-cultural interaction as core campus values. 
• Improving communication with students and their families, with a focus on timeliness, 

consistency and reliability. 
• Developing a responsive and comprehensive approach to ensuring student health and safety. 

 
Organizational Review and Functional Alignment of Student Life Executive Area 
Aligning programs and services by function and engaging in ongoing review forms a nimble Student Life 
structure that continuously adapts to rapidly changing student needs, and is a cornerstone for a unified 
campus strategy for student success.  Our strategic guideposts are outlined in the executive summary of 
‘Innovation and Impact: Renewing the Promise of the Public Research University' and the 'University of 
Massachusetts Diversity Strategic Plan'.  
 
Beginning in 2013, Student Affairs and Campus Life was redesigned with five direct-line reporting 
organizational clusters, each reporting to the Vice Chancellor. These clusters are: 

• Advocacy, Inclusion and Student Support – This cluster includes roles and responsibilities 
that provide advocacy and support primarily for various identified student populations such as 
student veterans, LGBTQI students, and ALANA students. 

• Dean of Students – This cluster includes functions of Student Conduct, Emergency Response, 
Academic Related Programs and Family Services. Offices within the cluster include: Center for 
Early Education & Care, Center for Health Promotion, Dean of Students Office, Office of 
Family Resources, Off Campus Student Services, Residence Education, and Student Legal 
Services. This unit provides communication and intervention services related to student 
behavior, and student educational needs for academic support and relationships with the 
academic colleges, as well as interaction with families and parents.  



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

47	
	

• Student Engagement and Leadership – This cluster includes all units primarily responsible 
for student activities, student engagement, most of the agency operations, student leadership 
and student volunteer activities within the institution and the community.  

• Student Success – This cluster includes Career Services, Residential Academic Programs, 
Central Advising, Domestic Exchange, and Educational Advisory Board. Co-reporting to 
Academics, this cluster is a cross-collaborative approach designed to strengthen student success 
from the point of transitioning in with matriculation through transitioning out upon graduation. 
(refer to subsection “Student Success: Retention through to Graduation”)  

• Student Wellness - This projected cluster will assume a leadership role in providing programs 
and service that focus on student wellness and student success. (see detailed description below) 

Information on the Student Affairs and Campus Life reorg is here: 
https://www.umass.edu/studentlife/about/org-structure-review 
Three units also were added to the division subsequently, as results of additional university reviews: 
University of Massachusetts Police Department, Campus Recreation, and Disability Services (services for 
students).  
 
The core principle that informed the reorganization was function. Accordingly, programs and services 
were functionally aligned according to 8 key SACL functions:  
http://www.umass.edu/studentlife/welcome-vice-chancellor  

1. Transition and connect students to campus 
2. Foster positive campus climate 
3. Cultivate inclusion and diversity 
4. Develop opportunities for civic engagement and co-curricular learning 
5. Create immersive living-learning environments 
6. Provide listening, care, and focused support for students in crisis 
7. Support wellness, health, and safety 
8. Prepare students for a successful transition to their post-UMass future 

This functional alignment creates a progressive, orderly continuum framework for our programs and 
services. 
  
Appraisal and Projection 
 
Implementing SACL’s structural reorganization and functional alignment is a multi-year process, actively 
ongoing.   
 
Wellness Cluster 
Our strategic planning process identified the need for increased focus on health and wellness. We will be 
forming a Wellness cluster, to strategically integrate our population-level health initiatives with our 
clinically-focused individual and group work. Units within this cluster will include the Center for 
Counseling and Psychological Health, the Center for Health Promotion, and Campus Recreation. Our 
goal is to search for an Executive Director for Wellness to lead this new cluster, prior to filling the 
director positions for CCPH and CHP.   
 
Matrixed Services 
As part of the functional alignment, SACL moved to creating horizontally-focused matrixed structures 
across the vertical structure of functions. Assigning communication and leadership roles for services and 
programs that are both vertical up the organizational hierarchy and also horizontal across the 
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organizational units fosters cross organizational communication and intentionally builds relationships and 
collaborations. The matrix model also centralizes work processes, deploys resources more efficiently and 
reduces redundancy. Key programs and services at various stages of matrix across the student affairs 
executive area include: assessment, communication, technology, compliance and risk management, 
development (fundraising) and marketing, human relations and budgeting, and staff development. Most 
recently, a review of current policies and practices related to financial operations and human resources 
across SACL units yielded several recommendations: implement a business center model; standardize all 
related policies and procedures; ensure orientation, training and related development efforts for all related 
staff positions; adopt a flexible staffing model that ensures availability of resources; and routinely monitor 
and assess the effectiveness of the matrix.  
 
Assessment, Technology & Communication Services 

As assessment, technology and communications have evolved, so have they become increasingly 
interconnected.  Following emerging best practices, SACL will be working toward greater functional 
integration of its existing assessment, technology and communication services to provide coordinated 
leadership and empower SACL to achieve operational excellence through a focus on continuous 
improvement, data, information technology, and communications strategies.  Anticipated goals include: a 
SACL technology strategy that promotes good stewardship and best practices, supports departmental 
technology initiatives through consultation, guidance and support; a comprehensive plan for data 
collection and use that fosters and supports evidence-based decision making and practice through 
consultation, guidance and support; strategic solutions for SACL marketing, communications, branding, 
and online user experience.   

TRANSITION TO CAMPUS 

Becoming part of the UMass campus community is a multi-phase process, beginning with students’ 
recruitment and matriculation, and steadily progressing throughout their orientation, arrival to campus 
and extending into the first semester and year. SACL has devoted increasing attention to recognizing the 
extended nature of transition, and providing intentionally progressive, scaffolded experiences and support 
to students throughout their transition process. We aim to provide a robust, coordinated and seamless 
transition experience for all incoming undergraduate students.   

Orientation, Onboarding, Training, Connecting and Conduct  

New Students Orientation (NSO) and Office of Parent Services (OPS) programs welcome students and 
families to the university community and introduce them to the academic, support, co-curricular and 
social facets of campus life. Beginning at matriculation, NSO and OPS become the hub for coordinating, 
introducing and connecting students and families to critical information about academics, support services 
and university expectations. Information is delivered in many formats, both in person and digitally.  NSO 
and OPS offer orientation programs on campus for incoming new students and their families year-
round:  summer (10 two-day programs for first-year students and 4 one-day programs for transfers); 
a three-day fall program for all first year and transfer students; and 5 one-day winter programs for new 
incoming undergraduate students (both first year and transfer) in spring semester.  

Because traveling to campus for a summer orientation session poses prohibitive challenges for 
international new students, as well as many domestic students from outside of Massachusetts, NSO 
developed and launched a standalone online orientation Moodle course in 2015.  Complete 
with information specific to the needs of international students and tailored to students’ individual 



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

49	
	

academic courses of study, the NSO Online Orientation Moodle includes: lessons and videos introducing 
schools, colleges and academics (e.g., General Education Requirements, SPIRE tutorials, Placement 
testing), and links to the Code of Student Conduct, Residential Life Community Standards, and 
other campus policies (e.g., Academic Honesty, Classroom Civility, FERPA).  The Online 
Orientation Moodle course has since been expanded to include versions that also are deployed as a 
follow-up resource for students who attend summer orientation sessions in person.     

The University’s student conduct process provides an important opportunity to educate students on the 
concepts of community standards and related behavioral expectations. The enforcement of standards 
protects the rights, health, and safety of the members of the community so that they may pursue their 
educational goals without undue interference. The UMass Amherst student conduct system is attentive to 
due process requirements, respectful of student rights, and protective of the campus community; decisions 
are based on a “preponderance of evidence” (i.e., more likely than not). Charged students are afforded the 
right to discuss, review, and refute charges and information brought against them, and to bring forward 
information in their favor.  Students and families are introduced to the Dean of Students Office and 
the Code of Student Conduct during Summer Orientation and in NSO Moodle courses. SACL 
distributes New Students Guides for Undergraduate Students and Graduate Students, and a parallel guide 
for parents and families.  

Along with the Moodle course, all incoming undergraduate students are required to complete two online 
training modules supporting health, safety and wellbeing prior to the start of the semester; those who have 
not completed both courses have registration holds for the following semester.   

• Continuously updated federal mandates require institutions of higher education to provide 
students with information and education regarding alcohol and other drugs. MyStudentBody 
(MSB) is a comprehensive, evidence-based, online course that gives students the behavioral tools 
to help them successfully navigate the social pressures of the campus environment. Requiring all 
incoming students to complete the alcohol and other drug sections of MSB meets this requirement 
of the Drug-Free Schools and Communities Act.  

• Created by the Umass Amherst Center for Women and Community, YIS: Your Intervention 
Strategies is an online interactive graphic novel designed to meet federal mandates of the Campus 
Sexual Violence (SaVE) Act requiring all new students to receive primary prevention 
programming to prevent sexual assault, relationship violence, and stalking. It includes an 
overview of available campus resources, expectations and policies.   

  

With over 13,000 students and 52 residence halls, UMass Amherst hosts one of the largest campus 
housing systems in the United States. Housing is required and guaranteed for first-year students; all first-
year students live together in dedicated Residential First-Year Experience halls. The residential staff of 
professionals, graduate students and undergraduate peers in first-year halls are specially trained to 
recognize and understand the particular needs of first-year students, and develop and lead activities to 
create a network of support and guidance. Through the Online Roommate Agreement and the Community 
Agreement, peer staff members help roommates and floor mates negotiate and create expectations and 
guidelines for living and learning together. Since 2013, the Office of Community Standards has been 
established to oversee student conduct in the residence halls; Residential Life Community Standards were 
added to the Code of Student Conduct; and new educational sanctions were developed that focused on 
student learning. 

Appraisal and Projection 
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A comprehensive departmental program review for NSO was completed in spring 2018; a departmental 
strategic action plan will be finalized in the near future. A current programmatic priority is synthesizing, 
streamlining a focus and message for student transitions, including attention to key issues around student 
academic and social wellbeing and success. In addition, NSO continues to work on: identifying, 
enhancing and growing outreach and support to underadvantaged students and their families (e.g., those 
who are unable to participate in on-site orientation events); and improving access to information and 
resources via online and electronic tools/methods.  

The student conduct process is evaluated on an ongoing basis, with emphasis on clear expectations and 
processes, and leveraging technology to ensure quick administrative practices, storage of records, and 
student access to processes. Some of the resulting improvements include:  Code of Student 
Conduct review and update; Clery audit sponsored by the President’s Office, with Dolores Stafford 
consulting firm; systems for quicker processing of conduct case; and students’ ability to request their 
conduct clearances online through the SPIRE portal and track the steps of the clearance.  The University 
remains committed to the educational value of its conduct process while also providing quick resolution 
and the promotion of restorative justice. 

COMMUNITY OF LEARNING 

UMass Amherst views civic engagement, leadership and co-curricular learning as means for students to 
become engaged citizens of the campus and the world. Within the contexts of the university’s broad 
educational principles (community, agency, responsibility, proficiency) and campus-wide learning 
outcomes, the aggregate of student learning within Student Affairs and Campus Life falls into five broad 
sets of outcomes: intellectual growth; diversity and global consciousness; life skill and personal 
development; engaged citizenship; and career development. The focus and responsibility for supporting 
civic engagement and co-curricular learning is shared widely across SACL, through programs, services 
and activities that address various categories of students. Key efforts are discussed below. 
 
Creating Immersive Living-Learning Environments 
 
In addition to providing safe and well-maintained living spaces, Residential Life provides a vibrant 
learning environment for our 13,000+ residential students. In Fall 2016, Residence Education developed 
and implemented a Residential Curriculum  that provides sequenced learning and educational strategies 
designed to strengthen students’ connection to their academic goals and to the campus community. Our 
decision and approach to the Residential Curriculum is informed by recent benchmark assessment 
insights and grounded in current professional best practice.  The Residential Curriculum focuses on four 
outcome areas: personal responsibility, academic preparedness, cultural competence, and community 
engagement. Residence hall staff create learning environments for students through individual 
interactions, events and programs, floor meetings, roommate agreements, digital communications and 
leadership development initiative.  
 
Residence Education also collaborates with campus partners to support a wide range of residential living 
options and experiences. The newest and most noteworthy is the Commonwealth Honors College 
Residential Community (CHCRC) opened in Fall 2013.  Combining academic, residential and 
administrative spaces, the CHCRC brings together faculty, students and advisors into a strong honors 
living-learning community and promotes the kinds of informal interactions that extend classroom 
learning.  Additional focused living-learning opportunities for students include: Residential First Year 
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Experience, Residential Academic Programs, SophoMORE Residential Communities, Defined 
Residential Communities, Thatcher Language and Culture Program, and other residential living options. 
 
Appraisal and Projection 
With a broad array of formal residential academic programs, residence hall themes, and multiple staffing 
approaches, students can be presented with a bewildering set of choices. Availability and nature of 
programming across residence halls vary widely, as do the needs of individual students. Residential 
Curriculum has streamlined programs and shifted focus from programmatic outcomes to student learning 
outcomes and individualized interactions.  The quality and focus of the student residential experience is 
now consistent across residence halls.  To continue this progress, collaborations have begun between 
Residential Life and Student Success, particularly with Peer Mentor academic support roles in first year 
communities and academic-focused initiatives in returning student communities.   
 
Opportunities for Civic Engagement and Co-Curricular Learning 
 
In 2017, Student Affairs and Campus Life refocused the mission and structure of the former Center for 
Student Development (CSD) into the Student Engagement and Leadership cluster (SEL).  The 
formation of the Student Engagement and Leadership cluster fosters a student-centered approach to 
student development; staff members train and mentor students as they create campus-wide programming, 
fostering high work standards, skilled decision-making, creativity, organization, planning, collaboration 
and leadership.  SEL provides extensive opportunities for students to build leadership skills and have a 
voice in the governance of campus organizations. SEL encourages better interaction among student 
groups, especially those dedicated to ethnic and cultural programming and support. The SEL cluster is 
also designed to strengthen the student’s connection with the SACL vision, mission, and values. 
 
The Student Engagement and Leadership cluster supports the following areas: Student Governance 
(Student Government Association and Graduate Student Senate); University Programming Council; 
200+ Registered Student Organizations and 80+ Graduate Student Organizations; Fraternity and 
Sorority Life; Student Engagement Business Center; Student Activities and Involvement; Center for 
Student Businesses; Arts and Media Agencies; Center for Educational Policy Advocacy. In addition to 
these campus-wide engagement opportunities, students living on campus can contribute to campus 
governance through participation in the House Council for their residence hall, Area Government for their 
residential area, or the larger Residence Hall Association governing body.   
 
Peer Staff and Student Employees 
 
SACL takes pride in cultivating student leadership through an extensive array of peer staffing 
opportunities, and relies heavily on highly trained peer staff to help support and deliver services and 
programs.  Students pursue a wide range of opportunities: Resident Assistant (RA), Peer Mentor (PM), 
residence hall security; Orientation Leaders; peer theater troupes (Shaha The Storytellers, Not Ready for 
Bedtime Players, Body Politics); Peer Health Interns, Peer Wellness Coaches; Community Educators, 
Rape Crisis Counselors/Advocates; Fitness Instructors, Nutrition Advisors, Intramural Sports Officials, 
etc.  Students who are selected to participate in one of these opportunities are carefully trained before 
assuming their roles, and closely supervised throughout their service. Student staffs learn baseline topics 
common across many positions, plus role-specific knowledge and skills.  
 
Appraisal and Projection 
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The current Student Union’s inadequate facilities impede students’ ability to fully engage in co-
curricular learning. Student groups are limited in their functioning and there is intense competition for 
the limited spaces to host events and programs. In 2018, students approved a $100 increase in the 
student activity fee to support a large scale renovation of the Student Union. In early 2019, the 
university will break ground for proposed renovations that will include: a highly active “Main Street” 
style promenade with concentrated retail, student services, dining options, a visible, consolidated 
student media center, and expanded student business space; new meeting, activity and assembly space, 
and a “black box” theater; repurposed divisible, multipurpose areas; Student Organization Resource 
Center; and more. Additional goals for SEL focus on enhancing and strengthening the tools and 
processes to support students’ co-curricular and leadership efforts: SEL policies, protocols, guidelines; 
technology and business tools for RSO organization and event management. Another priority is to grow 
and cultivate opportunities for civic engagement and community service, along collaborative possibilities 
creating and implementing a sustainable, effective Leadership Program. 
COMMUNITY OF SUPPORT 

The Student Life Care and Support functions provide prevention resources (wellness, mental health, 
safety awareness, sexual violence prevention, legal compliance, etc.) and intervention and responsive 
support that coordinates response for critical incidents (student death, serious injury, acute mental health 
situations, etc.), support for students in crisis (and their families), and coordinated response to large scale 
campus incidents. SACL’s assessment activities in 2012 and 2013 revealed a lack of awareness and 
confidence among students about the campus resources available to assist them in supporting, responding 
and intervening in various crisis experiences.  It clearly pointed to a need to strengthen both our 
communication to students about support and response resources, as well as the services provided by 
those resources. These have been top priorities for SACL in the past five years.  

A major outcome of our campus climate data was the UMatter at UMass initiative. UMatter at UMass is 
an overarching framework for establishing, promoting and affirming our larger campus values of care, 
compassion, connection and active engagement. It also provides a means by which staff, faculty, and 
students from across campus can come together to address UMatter’s focus areas: alcohol and other 
drugs; bias activity; bullying, harassment and violence; sexual misconduct; depression and suicide.  
Active engagement means that all members of the UMass community are prepared and committed to 
listening up, showing up, standing up and following up to actively care for each other and our 
community.  UMatter steering committee includes SACL units, Communication and Psychology faculty, 
Student Government Association, Office of Equal Opportunity & Diversity, and others.   

 

 

Providing Listening, Care and Focused Support to Students in Crisis 

Providing support rests upon our community-wide ability and willingness to effectively recognize, 
respond, refer and report students who are in crisis.  A significant challenge is preparing staff and faculty 
to identify and respond to these issues when they arise. The first, centerpiece initiative of UMatter at 
UMass was the creation and widespread dissemination of the Maroon Folder, a campus tool to help staff 
and faculty recognize and respond appropriately to students in possible distress and connect those 
students to appropriate resources. An important companion to the Maroon Folder and UMatter is 
training. Training efforts for both faculty and our various professional, classified, and student staffs have 
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covered topics such as responding to suicidal students; mental health crises; active bystandership; using 
motivational interviewing skills; hazing identification, investigation, and prevention; deescalating highly 
charged situations and individuals; student rights under the First Amendment; trauma informed practices; 
and Title IX compliance reporting responsibilities.  

In addition to building broad capacity to recognize and support students in distress, SACL has also grown 
its capacity to provide focused response and support for students in crisis.  Originating in 2013, the 
Student Life Case Management Team within the Dean of Students Office now includes an Associate 
Dean of Student Life, three full-time Case Managers, and graduate student staff member. Team members 
meet with students, listen to their concerns, and assist them in developing a comprehensive action plan for 
academic and personal success. The Assessment and Care Team (ACT) is a committee of 
representatives from SACL and Academic Affairs, that meets weekly to assess and provide guidance 
regarding student who are exhibiting behavior that is concerning, and/or a threat to themselves or others.  
ACT utilizes the Advocate CARE Module to document referrals, outline follow-up plans, and review 
progress.  The Dean of Students Office is one of the Title IX points of response, referral and support 
for students after a Title IX related disclosure, providing services including: advocacy and referrals for 
academic matters; advocacy and assistance in navigating student services; on campus housing 
reassignment; assistance and connections to campus resources; inform students of their rights and 
reporting options.  SACL and other campus offices also have begun responding programmatically to 
climate data from students that indicated specific concerns with financial and food insecurity.  
Noteworthy efforts include: Short-Term Loan Program (Emergency Loans, Living Expense Loans, and 
Veteran Loans, for maximum $125, $500 and $1,000, respectively); five Student Care Supply Closets 
across campus, providing free toiletries and household items to students who are facing economic 
insecurity and/or an unexpected financial emergency; The Student Care & Emergency Response Fund 
and a Meal Swipe Fund, providing fast financial resources for students encountering difficulty 
(established spring 2017). 

Appraisal and Projection 

Through UMatter at UMass, SACL has built collaborations and connections within and beyond SACL 
that result in better, stronger, more seamless support for students.  The Maroon Folder has quickly 
become a nationally recognized model that dozens of other universities have replicated.  For 2018, the 
Maroon Folder will be expanded to include a wider array of mental health support resources, resources 
for situations of economic insecurity, as well as for students experiencing issues in the digital 
environment (trolling, cyberstalking, online harassment, phishing and online scams, and disinformation).  
As a result of a Cigma assessment in 2017, we are in the process of reworking the Assessment and Care 
Team and Workplace Violence Risk Assessment Team and creating a unified Behavioral Intervention 
Team that will focus on threat assessment.  Future plans for the Student Care Supply Closets, Student 
Care & Emergency Response Fund, and Meal Swipe Fund programs include: exploring adding 
dried/canned food to the supply closets, and continuing to include Student Care & emergency Response 
Fund and Meal Swipe Fund program in the University’s funding drives.  As generous contributions to the 
micro-grant program continue, there may be a reduction in the use of the loan program. 

Supporting Wellness, Health, and Safety 

UMass Amherst takes a comprehensive approach to promoting health and safety, with a significant 
emphasis on prevention and preparedness. Programs range from the level of the individual student to the 
entire campus, and include recreational opportunities, health education and wellness programming; 
formal prevention, treatment and risk-assessment capabilities; comprehensive residence hall and campus 
security programs; and emergency preparedness and response.   
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Recreational, health and wellness support 

Campus Recreation’s programs, services, and facilities promote and encourage a lifelong commitment 
to health and wellness. Campus Recreation strives to meet the needs and interests of the student 
community through the Recreation Center, intramural sports, aquatics and fitness/wellness programming 
that includes group fitness classes, personal training, nutrition advising and a wellness center.  Both the 
shape and scale of Campus Recreation programs have increased dramatically from 2013 to 2017. The 
intramural program now sponsors 43 tournaments a year, up from 23. Group Fitness currently conducts 
over 100 classes a week, up from 80. In 2013, evidence of the Recreation Center’s popularity was noted 
by 4,000+ visits/participations on some days. The Recreation Center now has days where 5,500 to 6,000 
visits/participations are not uncommon.   

University Health Services (UHS) delivers ambulatory care to students, faculty and University staff,  
seven days a week while school is in session and Monday through Friday during semester breaks.  
Services delivered directly by UHS staff include adult primary care, women’s health, pediatrics, eye care, 
pharmacy, laboratory, radiology, and physical therapy;  specialty providers deliver acupuncture, 
neurology, orthopedic and obstetrical and gynecological services.  In response to student requests, UHS 
opened a Women’s Health Clinic in the spring semester of 2015, offering routine gynecological care, 
contraception education and provision, and prenatal care, ultrasounds and infertility care from obstetrical 
specialists.  Implementing a text-based waiting system has reduced student wait time by more than 50 
percent.  UHS offers an LGBTQ-affirming healthcare environment and relevant services, and is in the 
process of establishing a specialty clinic for transgender and gender-variant students and staff.   

The Center for Counseling and Psychological Health (CCPH) is an interdisciplinary counseling 
service, staffed by licensed mental health providers, including social workers, psychologists, psychiatrists 
and clinical nurse specialists. CCPH staff provides short term individual, couples and group 
psychotherapy; outreach programming; psychiatric medication consultation and treatment; psychological 
assessment (testing); behavioral medicine; and crisis intervention services. CCPH’s triage system is a 
national model for counseling centers. Students without an urgent need enter the system through a 
scheduled phone triage appointment,  and are immediately sorted into emergency, urgent and routine 
levels of care. Students in acute distress meet with a counselor in person on the same day; urgent 
appointments are offered within 24-48 hours. Crisis intervention services are available 24 hours a day, 
seven days a week.  

In 2013-2014, CCPH provided over 15,000 visits, serving 9% of the student body. Demand for student 
counseling services has increased since then, and CCPH now serves 12% of the student body. The 
department has been working to meet the growing demand through increased staffing and expanded 
clinical options.  CCPH also has added staff to provide additional culturally competent services to 
students, including three clinicians of color and one trans/nonbinary-identified specialist.  In 2016, CCPH 
developed a Diversity Fellowship for post-graduate MSW students to provide counseling and outreach to 
our underserved populations. Ongoing efforts to expand clinical options have included: “Let’s Talk” 
Outreach program; TAO- Therapist Assisted Online; “Stress GPS,” a popular, drop-in daily anxiety/stress 
management group; and support groups for LGBTQIA students, trans/nonbinary students and students of 
color, in partnership with other SACL units. 

Appraisal and Projection 

Rapid growth in participation and visits speaks well of the positive impact Campus Recreation programs 
are having on students. Unfortunately, the popularity is stressing both indoor and outdoor facilities.  
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Despite the addition of the new Recreation Center in fall 2009, the campus requires additional indoor and 
outdoor spaces to meet growing needs. Through the refurbishment and repurposing of an existing 
building, a satellite recreational facility is being planned for the north-central area of campus.  

In 2014, the Center for Counseling and Psychological Health was certified by IASC (International 
Association for Student Counseling), and recognized for its strong, professionally run and highly 
respected service. In 2017, an additional external review was completed by a national college mental 
health expert, and the department will be identifying ways to incorporate his suggestions. Projected 
actions for CCPH include: moving its bifurcated staff into one central location; stabilizing and completing 
its staffing;  continuing to grow its group programs, workshop-type group programming; and begin 
exploring evidence-based “stepped care programming,” to help expand its reach and services to address 
current student needs. 

Proactive, wellness-oriented approach to prevention and safety 

In recent years, the university and SACL have expanded our goals for prevention and safety to more 
actively include off-campus students as well as the larger Amherst community. Departments providing 
key leadership and programmatic support for safety and prevention include University of Massachusetts 
Police Department, Off Campus Student Life, and the Dean of Students Office. 

The UMass Amherst Police Department (UMPD) includes 62 full-time sworn police officers and 20 
student cadets, as well as support staff. Officer training, authority and responsibilities are identical to 
those of municipal police officers in Massachusetts. UMPD services include patrol, investigation, 
specialized and emergency response, and crime prevention and educational programs. The UMPD also 
operates numerous specialized units: mounted, K9, bike, motorcycle, and Rape Aggression Defense 
(RAD). The UMPD posts a Crime Log on its website, and prepares the annual Clery Report in 
cooperation with campus and local law enforcement agencies. In December 2010, UMPD moved into its 
new 25,000 square foot state-of-the-art facility, among the most advanced police stations in the state. 

To help address student behavior and safety in the surrounding community, the Off Campus Student 
Life Program has launched a number of proactive safety programs during the past five years.  Walk This 
Way (WTW), a program that hires students to walk together and remind undergraduate students to be 
safe in adjoining neighborhoods; the program runs on Friday and Saturday evenings in the fall and spring 
semesters when residential students are known to be seeking parties off campus.  The WTW group does 
some assessment of student traffic and reports those numbers periodically at the On-Call meeting each 
Monday. In 2015, OCSL worked with the Student Government Associate to develop Team Positive 
Presence (TPP), student volunteers are present at large gatherings on campus (e.g., tailgating) to promote 
student safety. Most recently, OCSL collaborated with Amherst Police Department to establish Party 
Smart Registration, a program intended to curb noise and other disturbances resulting from student 
parties hosted in off campus residences. By agreeing to register a party, students receive a courtesy call 
from the APD as a first step in response to a noise complaint, and an opportunity to end the party before 
more formal action is taken. In spring 2017, Party Smart Registration was extended to include zoned 
Fraternity and Sorority Chapter houses, in consultation with Office of Fraternities and Sororities, IFC and 
Panhellenic Council.  

The Staff Event Action Team is a Student Affairs and Campus Life initiative focused on increasing staff 
engagement and visibility as support for large scale events. The program is an active component of 
UMatter at UMass, demonstrating staff commitment to caring, community, and active bystandership. 
Staff members are trained through the program and know how to recognize, refer, and respond to student 
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needs and concerns on-site and report on-the-ground information to decision-makers during events.  The 
Dean of Students Office also plays a critical role in collaborating with campus partners (e.g., Dining, 
Parking/Transportation Services, Off Campus Student Life, UMPD, Residential Life, SLSO, Student 
Engagement, University Relations, and others) when planning for and addressing expected large 
gatherings and student behaviors associated with Risk Events and Celebrations accompanied by alcohol 
use.   

Crime Prevention Through Environmental Design Site Surveys.  UMPD, Off Campus Student Life 
and Amherst Police collaborated to create a group to assess a number of locations known for large 
gatherings, underage drinking and unsafe behaviors.  A safety walk with APD, DPW, Inspection Services, 
and WTW resulted in landscape and lighting changes on Allen Street and Phillips Street; management of 
Townhouses Apartments accepted a proposal and fenced off access to Quads that were known for large 
gatherings and underage drinking. The work of this group received a Chancellor's Citation Award in 
spring 2017. 

Appraisal and Projection 

UMPD is a fully accredited police agency, and now one of the largest police agencies in western 
Massachusetts. It is accredited through the Massachusetts Police Accreditation Commission, and 
nationally by the Commission on Accreditation for Law Enforcement Agencies. UMPD continues to 
strengthen collaborative efforts with student groups through community outreach and day-to-day 
interactions. Its major ongoing commitment to safety is to expand preparation for and response to active 
threats.  The department will increase training to prepare students for potential threats, and will work with 
the Emergency Operations Center to prepare the campus for any potential campus-wide incident. UMPD 
will also expand use of the department website and social media presence to provide streamlined services 
to the community.  

Off Campus Student Life also will continue to be an important partner in educating students, creating 
positive interactions with the neighboring community and leading environment change practices to 
address negative student behaviors. Future plans include expanding the Party Smart Registration program 
to include the town of Hadley, and conducting Environmental Site Surveys at additional large gathering 
sites. 

Campus Climate Response 

Despite extensive proactive efforts to bolster safety and prevent harm, risky, harmful or even tragic 
incidents can occur. Effective and appropriate institutional responses are important to resolve problems, 
assure community safety and foster students’ confidence in campus responses and support. 

The On-Call System is a 24/7, 12-months-a-year protocol that ensures information regarding significant 
incidents/events is properly reviewed, responded to, and shared. Residence Education and the Dean of 
Students Office forms a strong partnership to identify student issues and then partner with UMPD, CCPH, 
UHS, and town representatives when needed.  Planning with On-Call Partners (University staff and 
Amherst Police and Fire, Hadley Police, UMPD, etc.) includes creating an academic calendar, analyzing 
call volume and response to emergencies, and sharing information to prepare all for expected large 
gatherings and to discuss ongoing concerns and shared response.  The Dean of Students Office website 
provides a public report option, and has funneled concerns to both Student Life and Conduct Staff for 
resolution and follow up. 
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The Dean of Students convenes two On-Call Meetings each Monday during the academic year: one to 
review the past week’s on-campus incidents, assign actions and follow-up; the other with campus and 
community partners to review the previous week’s significant events, share ambulance transport numbers, 
arrest reports, and examine historical data and upcoming events to advise participants on staffing levels, 
educational interventions, and pre-emptive communications.  

The Dean of Students acts as a hub to coordinate outreach and comfort to families, students, faculty and 
staff when the campus loses a student.  In 2016-2017, the Dean of Students Office collaborated with 
SACL and Student Affairs Technology Services to establish the Loss and Remembrance website, which 
helps link the campus to known services and obituaries of the deceased, and inform the community about 
assistance the university provides.  Students’ names are listed for the academic year as a way to honor and 
note their passing. The website also introduces the community to the Loss and Remembrance 
Ceremony. The DOSO coordinates with family members and invites them to the campus for this 
ceremony, held in May. DOSO also has taken steps to better track outreach and support for those 
impacted by the student’s death.  

Appraisal and Projection 

The On-Call meetings have provided an effective forum for town and university responders to bring 
issues to the table and discuss new trends. The last few years has seen a high level of trust and 
cooperation among participants in the On-Call process.  Overall, the university and town leaders remain 
committed to continuing these processes. 

COMMUNITY OF INCLUSION 

The university centers its inclusive efforts around building a respectful campus community that embraces 
and functions effectively across difference. This requires four key points of focus: identifying and 
addressing disparate systemic barriers to equality, inclusion, and student success; creating opportunities 
for diverse interactions that increase intercultural awareness, knowledge, and communication skills; 
understanding and responding to challenges unique to specific groups; and influencing organizational 
culture to embody core university values outlined in the Diversity Strategic Plan. The nine critical 
elements of optimally inclusive environments allow diverse populations to thrive frames and provide 
goals/measures for this collective work. 
 
A synthesis of the University’s Diversity Strategic Plan and subcommittee reports has resulted in a 
number of recommendations for Student Affairs and Campus Life: 

• Implement formal diversity, equity and inclusion for staff 
• Improve messaging in residence Halls around diversity, equity and inclusion  
• Connect students to support resources and inclusive campus environments 
• Implement year round educational programming to support diversity and inclusion with an 

emphasis on interacting effectively with people from different cultures and backgrounds  
• Expand services in CCPH for students impacted by discrimination, ethno-stress, racism. 
• Implement Fall NSO programming with focus to help students understand their perspectives 

and relationships to peoples with different backgrounds and the legacies that shape these 
differences 

• Adapt summer and fall orientations to better prepare students to successfully transition to a 
new and diverse learning environment 

• Cultural sensitivity and community-oriented trainings for UMPD police officers 
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A Diversity, Equity, and Inclusion (DEI) Working Group has been formed to accomplish this work. 
SACL actions taken to date in response to these recommendations are summarized in Appendix XX.  
Additional staffing and programmatic activities are described below.   
Organizational and Staffing Initiatives and Support 
 
Created in 2014, the Advocacy Inclusion and Support Programs cluster (AIS) in Student Affairs and 
Campus Life offers leadership and guidance to achieve inclusion and support goals for students under the 
leadership of the Assistant Vice Chancellor for Student Affairs.  AIS is comprised of nine offices and 
centers that share the common goals of fostering inclusion and addressing the unique ways in which 
students’ identities inform their experience at UMASS Amherst: Center for Multicultural Advancement 
and Student Success (CMASS), Center for Women and Community (CWC), including the Women of 
Color Leadership Network, Men and Masculinity Programs, Office of Religious and Spiritual Life, 
Stonewall Center, Upward Bound Program, Student Bridges Program, Student Veteran Resource Center, 
International Student and Scholar Success Program. This new organizational alignment enables AIS to 
work more seamlessly and effectively toward achieving its goals in the following ways: referrals, 
resources, individual and institutional advocacy, collaborative partnerships; educational programs; 
training and mentoring programs to promote learning and holistic development among diverse students; 
creating inclusive, welcoming and supportive learning environments/spaces; cultivating respectful, 
sustainable relationships with alumni, faculty, community partners, etc. 
 
Along with AIS, SACL has created several new positions to strengthen its diversity and inclusion work:  
Diversity Training Specialist, to develop and implement education and training programs for SACL on 
topics of equity, diversity, and inclusion; Associate Director for International Student and Scholar 
Success (Joint position with the International Programs Office (IPO) and AIS cluster, to coordinate a 
more inclusive and robust student life experience for our growing international student population; 
Special Assistant to the Vice Chancellor, to establish and maintain positive working relationships with 
student groups and other campus constituencies, with special emphasis on working with historically 
underrepresented and marginalized groups; Assistant Director of Stonewall Center; and Postgraduate 
Diversity Fellowship in CCPH. In addition to these staffing initiatives, SACL received Disability 
Services for students as a new reporting line in January 2018. The purpose was to align key student 
services such as on-campus accommodations and classroom accessibility activities with other SACL 
partners who work to promote and advance Student Success. The university also has established an 
executive level Tribal Liaison position whose role includes, together with a working group, focusing on 
Native American student success to address issues of connection (to tribal communities, native faculty, 
and campus resources), inclusion (intertribally inclusive environments and opportunity to engage in 
services to and with tribal communities), and specialized support.  
 
Programmatic support 
 
UMatter at UMass’s Active Inclusion component focuses on four key goals: fostering inclusion, reducing 
isolation, educating on diversity, and responding effectively to bias.   
 
Fostering inclusion. The AIS cluster has worked to foster inclusion, social connectedness and meaningful 
intergroup conversations through: developing intersectional programming collaborations (e.g., between 
CMASS and Stonewall Center); increasing connections between domestic and international students with 
the International Programs Office by establishing a staff position for International Student Life; hosting 
Compassion and Leadership conference; and developing intercultural ally training. In addition, the 
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university has created a campus-wide Restroom and Bathroom Working Group to ensure that both 
Facilities and Residential Life address issues of concern consistently across campus. In summer 2016, 
UMass began the process of re-signing restrooms with standard signage, which was developed with 
GLU’s (university student activist group) input and advance notice. The Working Group has produced a 
training to educate the campus community about the new restrooms, and created a FAQ addendum to the 
campus’s bathroom/restroom policy, affirming campus values. 
 
Reducing isolation. Residence Life offers opportunities for students to live in residential communities 
with friends and hall mates who share similar interests, backgrounds and identities. Originally created by 
UMass students, each community today is a living-learning option that supports residents’ personal 
growth and academic success. Defined Residential Communities include: Asian/Asian American Student 
Community, Harambee African/African American Student Community, Kanonhsesne Native American 
Student Community, Nuance Multicultural Student Community, Spectrum LGBTQIA+ Student 
Community, Wellness Student Community (substance-free).  Examples of special housing options 
include: alcohol-free hall, 24-hour quiet floors, single-sex housing, gender-inclusive housing, Thatcher 
Language and Culture House. To further reduce isolation, specialized mental health support groups like 
Connections in Color meet regularly in CMASS, CWC, and Stonewall Center. The CARE system has 
been expanded to CMASS to allow for case manager follow-up for marginalized students who might be 
struggling. 
 
Educating on diversity. SACL selects its new employees on the basis of formal training and relevant 
work experience. Our formal orientation program for new employees provides an introduction to UMass 
Amherst, and focuses on diversity and creating a respectful environment. SACL also employs graduate 
students, primarily from the UMass Higher Education Administration program, and provides training in 
student development, multiculturalism, and meeting the needs of underrepresented students.  
 
Responding effectively to bias. To facilitate effective response, SACL has created a bias incident 
reporting structure and central website; developed and coordinated a three-tiered targeted response system 
for bias incidents; developed an inventory of support groups and resources; promulgated a Speak Up 
educational tool;  and created staff trainings for bias reporting. 
 
Appraisal and Projection 
Prior to the development of the Advocacy, Inclusion and Support Programs, the offices and centers that 
comprise AIS existed under different areas of Student Affairs and operated in silos. With this new 
organizational alignment, AIS provides the UMASS Amherst Community with innovative programs, 
makes data informed decisions and proactively builds collaborations across campus to help sustain an 
optimally inclusive learning environments. Next priorities for building/contributing to a community of 
inclusion for students include: developing anti-bias bystandership intervention and providing training for 
students; increasing awareness of "mattering" and historical resiliency; and expanding training to include 
understanding implicit bias, imposter syndrome, and microaggressions.  

TRANSITION FROM CAMPUS 
 
With the appointment of the Associate Vice Provost for Student Success, a stronger focus has been placed 
on preparing students to transition from campus. We plan to grow the current framework for student 
success to include enhanced intentional focus on student transitions beyond the first year, to better 
identify, understand and address challenges at sophomore, junior and senior levels.  
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Standard Six: Teaching, Learning, and Scholarship 

The	institution	supports	teaching	and	learning	through	a	well-qualified	faculty	and	academic	staff,	who,	
in	structures	and	processes	appropriate	to	the	institution,	collectively	ensure	the	quality	of	instruction	and	
support	for	student	learning.	Scholarship,	research,	and	creative	activities	receive	support	appropriate	to	
the	institution’s	mission.	The	institution’s	faculty	has	primary	responsibility	for	advancing	the	institution’s	
academic	purposes	through	teaching,	learning,	and	scholarship. 

Faculty and Academic Staff 

The strength of the faculty is integral to the success of the University of Massachusetts Amherst. 
Recruiting and retaining outstanding faculty and staff are critical toward achieving the goals outlined in 
the 2018-23 campus plan. The campus has experienced a period of slow and steady growth in full-time 
faculty over the past few years (Table 6.3). Five years ago we had completed a decade during which the 
size of the tenure system faculty had rebounded from a nadir of 912 in 2002 to more than one thousand. 
This was the result of systematic, long-term investment and reallocation in carefully targeted faculty 
positions. For the past four years the rate of growth has slowed, with the size of the tenure-track faculty 
increasing slowly to 1118 in FY18 and all faculty rising to 1871 (Table 6.1). Maintaining this higher level 
has been difficult given large cohorts of faculty reaching retirement age and escalation in competitive 
starting salaries across many disciplines. But we have maintained our commitment to reallocation to 
support faculty hiring — some $6.3 million of central funding in the past five years alone — and that 
strategy has secured a strong foundation and permitted modest growth. The 2018-2023 campus strategic 
plan outlines a long-term financial strategy to support not only for faculty salaries but also escalating 
costs of start-up and facilities. Expanding our research activity will also require a sharper focus on 
identifying and supporting areas of highest potential impact and quality.  

While there has been an increase in overall tenure-system faculty numbers since 2008 (surpassing one 
thousand in 2012), the non-tenure system faculty has grown as well to meet the shifting interests and 
needs of our growing student body toward its current high of 313 full-time instructional faculty members 
in 2017.  The percentage of full-time instructional faculty being tenure-system in 2017 remains well 
above the mean for our peer group, which has a median of 35 percent non-tenure system full-time 
instructional faculty, compared to the 23 percent at UMass Amherst. The student to faculty ratio is 17:1, 
in line with national peers, and lower than the 18:1 ratio from prior years. 

The credentials of our faculty have remained consistently high. Over 93% of our full-time instructional 
faculty members (1,279 of 1,374) have either a doctorate or the appropriate terminal degree in their field, 
similar to that reported in our 2009 self-study. UMass Amherst faculty members are recipients of many 
prominent awards in the arts, humanities, sciences, engineering and health fields. According to data 
compiled in the Center for Measuring University Performance’s Top American Research Universities, 
UMass Amherst has seen an increase in faculty awards, with 17 in 2015, ranking 21st among public 
universities nationally and above our peer median. Faculty membership in national academies has 
remained stable at seven, though with increased performance from other universities, UMass Amherst’s 
national public rank has fallen from 38th to 51st between 2011 and 2015.  In 2016-17, the campus had four 
Fulbright Scholars. Another source, Academic Analytics, shows that the number of awards has increased 
steadily to 345 in FY 2014. [note: use more current data if available] 

The Board of Trustee Document T76-081, “Academic Personnel Policy of the University of 
Massachusetts Amherst & Boston,” commonly referred to as the Redbook, defines faculty categories and 
many of the processes that affect academic staff, including tenure and promotion. Faculty categories are 
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also defined in the Massachusetts Society of Professors (MSP) contract, which is approved via collective 
bargaining with the Commonwealth of Massachusetts. Article two of that document (“Recognition”) 
notes the specific faculty categories that are included as part of that bargaining unit. As indicated in the 
Redbook, it is expected that all members of the faculty perform at a satisfactory level their assigned 
teaching and other instructional duties including counseling and appropriate evaluation of student work; 
their scholarly, creative and professional activity so as to reflect current developments in the faculty 
member’s academic field; and their participation in service and governance as expected.   

Graduate faculty status is awarded by the Graduate School upon the recommendation of the departmental 
personnel committee based on criteria relevant to each field. Among other duties, membership in the 
Graduate Faculty includes the responsibility of serving on thesis and dissertation committees.  

Faculty Hiring 

Competition for tenure-track faculty positions at UMass Amherst is very intense. Over the past five years, 
there has been an average of 78 candidates for each advertised tenure-track position. The Redbook and 
the MSP Contract  both establish clear criteria for appointment and reappointment to faculty 
positions (Academic Personnel Policy, sections 4.4 and 4.5).  

Guidelines for tenure-track faculty searches were updated in 2014 in response to the expressed desire for 
a more streamlined, flexible, responsive, and competitive search process. The process was readjusted in 
2018 based on the results of the AdQAD review of Human Resources and the Office of Equal 
Opportunity and Diversity (EOD) pertaining to all hiring on campus. Responsibility for overseeing all 
hiring and compliance is assigned to Human Resources, while the Provost’s office has oversight for 
faculty hiring, and the newly created office of the Associate Chancellor for Equity and Inclusion and 
Chief Diversity Officer assumes responsibility for campus advocacy for diversity and inclusion. Faculty 
positions are advertised along with all other UMass Amherst positions on the job openings page of the 
Human Resources website. Postings include detailed descriptions of the position, the required 
qualifications, and the terms of appointment. 

While the faculty growth has been substantial and had an immense impact on the campus, faculty size 
remains relatively small. The 2013 Doctoral Program Review, a comprehensive, data-driven study of the 
research doctoral programs on campus (described in Standard Four), made clear the fact that nearly all of 
our programs have fewer faculty than their aspirational peers. By one measure, the “deficit” that UMass 
Amherst would need to account for is more than 300 faculty members. Although resources—both 
financial and physical—preclude large and sudden faculty growth, the University plans to continue the 
steady growth of faculty. The 2018 Strategic Plan identifies strategic faculty hiring in the action steps for 
multiple goals, most notably for expanding the research and scholarly impact of the University and 
building a more diverse campus community. 

The campus has implemented many new initiatives to address underrepresentation in women and 
minority faculty and staff members, including the Tenure-Track Pathway (TTP) and Postdoctoral 
Pathway Fellowship (PPF), expanded EOD workshops, organizational changes noted above and College-
based initiatives. The TTP initiative was announced in 2018 to increase the number of tenure-system 
faculty who will contribute to the campus’s goals of greater equity and inclusion by recruiting nominated 
individuals into tenure-system positions. At the same time, the Provost’s Office announced the PPF, in 
which targeted individuals are hired into research positions with 50 percent of the standard tenure-system 
teaching assignment. Participants in both programs receive support and resources to help them succeed. 
Early indicators are encouraging; the TTP program alone has resulted in seven faculty offers since its 
launch in 2018, representing a higher annual success rate than prior programs.  
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Faculty Retention 

In addition to hiring, faculty retention is critical to achieving our vision of excellence and impact on par 
with the best public universities in the nation and world. The 2013 Innovation and Impact plan, noted a 
number of specific initiatives to improve retention, including supporting partner hiring, improving 
mentoring and inclusion, and increasing the focus on work/life and work/family concerns. In 2017, 
UMass Amherst participated in the first ever multi-institutional Faculty Retention and Exit Survey 
administered by the Collaborative on Academic Careers in Higher Education (COACHE), part of the 
Graduate School of Education at Harvard University. The results of this survey are currently being 
analyzed and paths forward will be developed upon completion of that analysis.  

The quality of the campus climate also has important implications for retention of faculty, staff and 
students. Emanating from the campus Diversity Strategic Plan, the first truly comprehensive Campus 
Climate Survey was conducted in November 2016, and assessed perceptions of inclusiveness; experiences 
and interactions within classroom, workplace, and community environments; experiences and interactions 
shaped by social identity; perceptions of the university’s response to unfair treatment; and 
recommendations for changes. Preliminary analysis suggests areas of focus for campus-wide and unit 
planning around faculty and staff retention with regard to improving workplace climate and utilization of 
campus support resources. The campus has begun a series of initiatives, including Campus Climate 
Improvement Grants and a network of unit-based Climate Advisors and Ambassadors, to help develop 
local unit goals and training and guidance toward effective plans and actions. These initiatives will be 
fully implemented and monitored for improvement. 

Faculty Compensation  

Instructional faculty salaries have risen substantially in the last ten years. The average assistant professor 
is paid $89,487/year (compared to $66,757 ten years ago), an increase of over 30%. Ten years ago, 
instructional faculty at UMass Amherst were paid below the average salaries paid to Top 30 US News 
public universities (as ranked today), whereas now, they are above the average. Much of this success can 
be attributed to a recent program of awarding extraordinary merit to those faculty who have had 
outstanding accomplishments, the anomaly salary adjustment process as outlined by the MSP contract, 
and careful attention to competitive salaries for new hires. 

 

 Fall 2016 Fall 2007 
 UMass 

Amherst 
Top 30 
Public 

UMass 
Amherst 

Top 30 
Public 

Professor $150,084 $146,335 $112,979 $121,342 
Associate Professor $107,100 $100,998 $87,651 $82,933 
Assistant Professor $89,487 $87,162 $66,757 $71,648 
Lecturer $71,712 $65,380 $55,176 $54,425 

 

Instructional Productivity 

As is the case with most research universities, UMass Amherst does not specify teaching loads for 
faculty. General workload expectations for faculty are described in the MSP contract. Additionally, each 
school/college has developed instructional workload programs for pre-tenure faculty in order to allow 
those faculty sufficient time and resources to complete the research and scholarship that is necessary to 
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obtain tenure. The Office of Institutional Research tracks all instructional activity by funding unit and 
instructor type and shares comparative data across campus. In addition, UMass Amherst participates in 
the National Study of Instructional Cost and Productivity, administered by the University of Delaware 
and commonly referred to as the Delaware Cost Study. This study compares the instructional productivity 
of nearly 700 colleges and universities and compares teaching workloads at the level of the academic 
discipline. The study allows schools to create appropriate peer groups based on institutional 
characteristics such as research productivity and institution type (public or private). The results of several 
elements of this study are included in the one-page profile that each department is provided each year to 
complete the annual planning and budgeting process.  

 [ add Delaware data for peers – number of depts. Above/below median for peers] 

Academic Freedom 

UMass Amherst has a strong tradition of supporting the academic freedom of its faculty. Article eight of 
the MSP contract asserts that the administration and the union jointly endorse the principles and spirit of 
academic freedom as embodied in the 1940 American Association of University Professors (AAUP) 
Statement of Principles. This statement entitles faculty to full academic freedom in research and in the 
publication of the results, classroom discussions, and the selection of appropriate textbooks, among other 
items. Additionally, Chancellor Subbaswamy has asserted the importance of academic freedom in 
communications within and off campus. In a May 17, 2017 opinion piece published in the Boston Globe, 
Chancellor Subbaswamy cited the example of the Authentica habita in a defense of academic freedom in 
all its forms, concluding by acknowledging the opportunity that universities uniquely have to improve the 
human condition through innovations in science and technology, the pursuit of truth in the arts and 
humanities, and by “fostering public discourse that is governed by reason.”  

Faculty Evaluation 

There are many opportunities for faculty evaluation and feedback at UMass Amherst, including upon hire, 
at an annual basis, at a midpoint to tenure, during tenure and promotion reviews, and through post-tenure 
reviews. The Redbook details regulations regarding both the length of appointment and notice concerning 
reappointment (Academic Personnel Policy, sections 6.1, 6.2, 6.7). Criteria for promotion and award of 
tenure are also clearly articulated (Academic Personnel Policy, sections 4.4, 4.6, 4.9, 4.11). Likewise, 
the Redbook describes the process for major personnel reviews (Academic Personnel Policy, section 
6.4). The Redbook charges the deans and Provost to ensure “that general criteria and procedural 
standards are consistently employed” (Academic  Personnel Policy, section 3.6). 

The MSP contract stipulates that departmental personnel committees and academic administrative 
officials shall evaluate faculty members and librarians annually via the Annual Faculty Report and 
Evaluation of Professional Activities (AFR). This report compiles faculty accomplishments and 
contributions across the full range of teaching; research, scholarly, creative, and professional activities; 
and service and outreach activities. The AFR provides the official record on which personnel decisions 
are based.  

Significant multi-year reviews of performance of tenured faculty are conducted at the time of major 
personnel actions: appointment through the tenure decision year, tenure, and promotion. For reviews 
outside of these major actions, the campus adopted a policy on the Periodic Multi-Year Review of Faculty 
(PMYR). The PMYR is conducted every seven years for all tenured faculty members. These reviews 
include the examination of AFR materials, teaching evaluations, and a personal statement.  
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For the past several years, personnel related processes have been administered online with the Academic 
Personnel Workflow System, in which the faculty member creates a proposal that is then automatically 
routed to the appropriate campus leaders. This system is similar to the Course and Curriculum 
Management System that was initiated in 2012 and has shared many of the same technological issues. 
However, because the platform was developed by the campus’s Information Technology unit, all work 
and adjustments can be done without requiring outside assistance or support. In general, the electronic 
system has created a more organized structure and reduced decision times.  

Professional Development 

Faculty members are provided with numerous opportunities for professional development to enhance the 
quality of instruction and research on campus. Sabbatical leaves for tenured faculty and librarians to 
pursue scholarly work are offered through policies according to the MSP contract.		
 
Many professional development opportunities are offered through the Institute for Teaching Excellence 
and Faculty Development (TEFD). In 2015, the Center for Teaching and Faculty Development was 
rebranded as TEFD; this unit continued the work, programming, and awards that had been part of the 
previous center, including the Midterm Assessment Program (MAP), a widely requested service that 
solicits feedback from students in a course around mid-semester, and course planning consultations.  
TEFD has expanded to include a number of other resources and initiatives, including those that address 
issues of diversity and inclusivity, in response to the Diversity Strategic Plan, the Campus Climate 
Survey, and other related planning and evaluation processes on campus.  

Funded fellowships offered through TEFD include the Teaching for Inclusiveness, Diversity, and Equity 
(TIDE) Ambassadorship, a yearlong program that allows faculty to explore how they can enhance student 
learning and academic success across cultural, social, and learning differences; the Student-Centered 
Teaching and Learning (SCTL) Fellowship, which provides support to redesign a course using evidence-
based practices; and the Lilly Teaching Fellowship, which enables assistant professors to participate in a 
year-long collaboration to develop new courses and teaching principles.  
 
TEFD additionally offers three grant programs to faculty: Flex Grants to support professional 
development related to teaching; Periodic Multi-Year Review Grants; and Open Education Initiative 
Grants. To encourage teaching excellence, TEFD administers three teaching prizes: the Manning Prize for 
Excellence in Teaching, the Distinguished Teaching Award, and the College Outstanding Teacher Award. 
 
Participation in TEFD programs is high across campus. In 2016-2017, TEFD administered 62 events and 
programs with 1,151 unique participants. The Midterm Assessment Program was utilized in 192 course 
sections, gathering feedback from over 10,000 students, compared to 120 courses and 8,000 students in 
2010-2011. Annual reports of TEFD activities are available at www.umass.edu/tefd/annual-reports.  
 
There are a number of other programs and initiatives that support the continued improvement and 
development of the faculty. The Vice Chancellor for Research and Engagement supports an evolving 
program of faculty research development workshops, seminars, and peer-to-peer mentoring programs 
including proposal development, internal grant competitions, agency relationship building, and 
investigator-initiated workshops. The Office of Grants and Contracts Administration offers programming 
on topics including budget development, proposal submission, and training in e-systems. The Research 
Business Managers Network offers training for research administrators and the Office of Research 
Compliance offers required training in export control and for researchers using human or animal subjects.  
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The administration additionally supports faculty development through the Chancellor’s Leadership 
Fellows program. These fellowships, generally awarded to two faculty members for annual appointments, 
seek to cultivate future campus leaders by offering half-time temporary appointments to an administrative 
area on campus and by providing mentoring from the leaders of the host units.  
 
Unique opportunities for development also exist for department heads and chairs through LEAD+, a 
professional development and support program for heads and chairs of academic units through the 
Provost’s Academic Personnel Office. The program begins with workshops for new and first term chairs 
and then biweekly discussion sessions and workshops to include the dissemination of important 
information on policy and procedures, leadership and supervisory skill-building, and community building.  

Teaching Assistantships and Associateships 

Graduate students instruct and assist in instructing undergraduate students at UMass Amherst as both 
teaching assistants and teaching associates. Teaching assistants (TAs) support classes led by a faculty 
member by grading and leading smaller discussion sections attached to a large lecture course. Teaching 
associates (TOs) are the instructor of record for courses that they independently teach. Most teaching 
associates teach as part of the Writing Program, described below. Teaching assistantships and 
associateships are granted by the teaching department, and candidates for TA/TO positions are evaluated 
for readiness to teach their assigned course. Graduate student positions are required to be advertised on 
the Graduate School’s website, and each posting must describe the required qualifications. Titles for the 
different assistantships available to graduate students are defined in the University’s contract with the 
Graduate Employee Organization (GEO), the union representing graduate student workers, and are 
additionally listed on the Graduate School’s website.  

Part of Graduate Student Orientation is dedicated to effective teaching, with topics including assessing 
student learning, creating an inclusive classroom, addressing cross-cultural teaching issues, and engaging 
students in large and small classrooms, as well as receiving advice from current TAs.  

The Writing Program, which employs over 100 graduate students as TOs to instruct nearly all of the 
University’s first year students in college writing, offers extensive teaching resources and professional 
development for its instructors through a summer orientation and fall workshops, bi-weekly meetings led 
by a faculty member and a peer mentor, and a graduate-level practicum to reflect on their teaching 
practices and begin the process of compiling a teaching portfolio. Finally, the Writing Program convenes 
annual meetings for all TOs around a topic vital to teaching in the Writing Program.  

Along with 41 other research universities, UMass Amherst is a participant in the Center for the 
Integration of Research, Teaching and Learning, to “enhance excellence in STEM undergraduate 
education through development of a national faculty committed to implementing and advancing evidence-
based teaching practices for diverse learners.” Offered by TEFD and the Graduate School, the program 
focuses on improving preparation of graduate students and postdocs for careers that include teaching.  

The Graduate School’s Office of Professional Development was created to position graduate students for 
success in their careers at UMass and beyond and to help students develop the professional knowledge 
and skills necessary to thrive in academia, industry, public policy, and the nonprofit sector.  In addition to 
extensive programming to cultivate strengths in the areas of career preparation, communication, grants 
and fellowships, personal development, and teaching, there has also been recent additional focus on 
graduate student success by improving faculty mentoring skills and enhancing research productivity.  
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[Add data on participation in OPD programs if available] 

Appraisal and Projection 

Overall, the University of Massachusetts Amherst has a robust program to recruit highly qualified faculty 
and academic staff and support them in their professional development. Faculty salaries have risen over 
the past ten years to levels at or above those of other top 30 public institutions.  Faculty have many 
opportunities for evaluation and feedback, and expectations are communicated through a variety of 
mechanisms. The integration of faculty hiring into the annual planning and budget process has 
strengthened the link between priorities and allocation or reallocation of faculty resources. It will be 
important to continue that direction going forward. The 2018-23 campus plan identifies the following 
strategic action steps: 

1. Identify and support research areas of highest potential impact and quality, and invest 
strategically in tenure-stream faculty, commensurate with our status as a leading 
comprehensive research university. 
 

The introduction of a formal planning and budget process has triggered a more explicit evidence-based 
approach to faculty hiring in the Colleges and the Provost’s Office. We plan to continue to grow the 
faculty strategically, using careful attention to metrics of research success and opportunity — 
considered in parallel with metrics of teaching effectiveness and student success — to guide hiring 
decisions at all levels. It is especially important that metrics appropriately reflect the wide range of 
research, scholarship, and creative activities that together define excellence.   

Successful faculty hiring — and retention — increasingly rely on aligning different kinds of resources: 
salaries, facilities, and start-up funds. Progress has been made in bringing these discussions together, 
but further integration is needed. Incorporating start-up funding more comprehensively into planning 
for new faculty hires is of special importance, as is developing multi-year hiring plans to enable 
securing the resources needed for faculty success upon appointment.  

2. Establish UMass Amherst as a workplace of choice through progressive and accountable 
human resource and grievance policies that promote diversity, inclusion, and equity. 
 

The 2013 campus plan’s focus on attracting and retaining talented and dedicated staff has been reinforced 
in the past five years. Our broader commitment to being a community of choice extends to the campus as 
a workplace. Issues relating to position classification, recruiting, and onboarding have vexed the campus 
for years. Existing policies and procedures created many obstacles to properly defining and compensating 
positions, creating dissatisfaction among both managers and employees. The recently completed AdQAD 
for Human Resources and EOD launched a comprehensive restructuring of the classification and hiring 
process, and full implementation and assessment is a high priority going forward. Some issues, such as 
career paths and employee mobility, require further examination and action. 

3. Continue and enhance recruitment strategies that increase the diversity of the graduate and 
undergraduate student body, the faculty, and staff 

While the diversity of the student body continues to grow, changes in the diversity of the campus 
workforce overall have been slower to realize. The percentage of female and ALANA faculty members 
has increased slightly over the past five years, but there has been no change in the proportion who are 
from URM groups. [show graph]  Greater focus on recruiting and retaining tenure-track and non-tenure-
track faculty and staff who are widely representative of the students we serve is needed, with expanded 
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efforts such as peer mentoring and diversity resources, and accountability in central and distributed units 
across campus. The Tenure Track Pathways and Postdoctoral Pathways initiatives are newly launched 
steps toward recruiting faculty more widely and effectively, and developing a pipeline for success.  
Additional efforts to support staff recruitment through a talent acquisitions manager and related endeavors 
is in progress, and should continue in the future. Administrative structures related to diversity have been 
reviewed and revised, including the appointment of an Associate Chancellor for Equity and Inclusion and 
Chief Diversity Officer, along with other organizational adjustments to promote affirmative action in 
hiring, disability support services, and Title IX compliance.  We plan to monitor these new processes and 
structures going forward, and readjust as needed. 

4. Demonstrate that UMass Amherst is a welcoming destination for people of all backgrounds; 
Assess and address barriers to the retention and success of students, faculty, and staff. 

 

All of our goals related to diversity — in recruiting and retaining students and staff, in reflecting the 
diversity of our community, and in respecting diverse perspectives — rest on our success in building and 
maintaining a campus culture of inclusion. The recently completed Campus Climate Survey provides an 
unprecedented view of the way in which faculty and staff at all levels view the community to which they 
belong and contribute. Preliminary analysis suggests three areas of focus for campus and unit planning: 

• Classroom and co-curricular climate. Focused attention on classroom climate by departments and 
Schools/Colleges will be needed to enable an environment where all students can thrive.  Similarly, 
additional focus on co-curricular climate that supports student success will be beneficial, in areas 
such as residential life education, student programming, and outreach. 

• Workplace climate. Despite many positive perceptions, faculty and staff members within some social 
identity groups noted negative perceptions in their immediate work environment. Changes at 
multiple levels across campus will be needed to foster an inclusive and supportive environment for 
faculty and staff, and by extension, for students.  

• Utilization of resources. Not all faculty, staff and students experience the same level of satisfaction 
with or use of campus-wide resources.  Further examination of barriers that individuals may face 
when accessing university resources and perceptions of effectiveness of the various services offered 
will be needed as a next step toward program improvement.   

To address these issues, the campus has made specific administrative changes and launched new 
initiatives, including Campus Climate Improvement Grants and a network of unit-based Climate Advisors 
and Ambassadors to help develop local unit goals and training and guidance toward effective plans and 
actions. These initiatives must be fully implemented and monitored for improvement. The climate survey 
will be repeated periodically to permit assessment of progress and identification of emerging issues. 

5. Provide tools and training opportunities for all faculty and staff to become adept at working in 
a diverse and inclusive environment, whether inside or outside the classroom, with colleagues, 
and with the general public.  
 

The campus has expanded many programs to prepare faculty and graduate students to teach inclusively 
and effectively, such as the TIDE ambassadors and Graduate School OPD programs. Since the adoption 
of the 2013 strategic plan, the campus has invested funds and secured training grants to support 
professional development, mentoring, travel and fellowships for graduate women, URM, and STEM 
students.  Expanded efforts are needed for continued success through additional fellowships, mentoring, 
training grants, and leadership and career preparation. A new Graduate School Office of Inclusion and 
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Engagement will be central to these efforts, as will participation in units across campus. Moving to the 
next level will involve coordinating and institutionalizing opportunities offered through the Graduate 
School as well as the VCRE, Colleges, centers, and departments, and increasing awareness of and 
participation in these opportunities by graduate students.  

Teaching and Learning 

Achievements in teaching and learning form the foundation for current and future success toward our core 
goal to establish UMass Amherst as a “Destination of Choice” for students. The content of courses and 
the methods of instruction at the University of Massachusetts Amherst meet and exceed generally 
accepted standards; advances in instructional innovation have been a priority, and are described below. 
Multiple metrics and means of evaluation are used to ensure that the educational experience is effective, 
including end of semester student evaluations, direct assessment of student work, student and alumni 
surveys, external curriculum reviews through AQAD and unit accreditations, teaching personnel reviews, 
and more. Measures of assessment are described fully in Standard Eight. 	

With over 1800 faculty members, UMass Amherst students have the opportunity to participate in diverse 
learning environments and methods, and be exposed to multiple academic fields and perspectives. 
Learning spaces and methods of instruction are appropriate to the student body at UMass Amherst, and 
have developed to support new technologies and teaching techniques. Any specific accommodations or 
needs for students relating to instruction are fulfilled by disability services.  To more fully integrate 
services for students, the disability services has recently been moved to the Student Affairs and Campus 
Life unit.  

Instructional Innovation 

In response to increased demand for instructional support in the classroom using innovative technologies, 
a position of Associate Provost for Instructional Innovation was created in 2015, reporting to both 
Academic Affairs and Information Technology. The instructional innovation unit, housed in the library 
and an integral part of the Innovate@UMass program, provides instructors with training, support, and 
resources to incorporate technological tools into their teaching and research. Instructors who wish to 
incorporate technology into either the development of their course or the delivery of the course content 
have a number of support options available, including the support of a community of innovation through 
symposia and digital brown bag talks; exploring new learning spaces and team-based learning 
classrooms; assistance with collaboration tools and use of mobile devices, desktop videoconferences, and 
adaptive learning tools; and use of peer evaluation and data visualization tools. 

In the 2016-2017 academic year, the instructional innovation unit provided support to over 2,300 
instructors through the Instructional Media Lab and offered more than 25 workshops focused on 
instructional technology. Additionally, the unit completed pilots for a cloud audience response system 
(iClicker) and UMass Create, a platform that allows members of the campus community to manage a 
hosted web space and install powerful, commonly-used web applications. Over 80 UMass Create domains 
(and even more individual web sites) have been set up by students, faculty, and staff, and at least three 
courses. 

Beginning in 2011, UMass Amherst began studying team-based learning (TBL) and began a pilot 
program in which 30 faculty members were supported in redesigning large course sections in order to 
improve the educational experience by using a team-based learning structure. TBL classrooms, which 
utilize sets of large, round tables around which students interact with one another and instructional 
technology, seek to replace passive learning with full engagement in the course. Two rooms were 
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redesigned to support the pilot program and five additional TBL classrooms are in the Integrated Learning 
Center, which opened in 2014. By 2016-17, there were 15 TBL classrooms. As described earlier in this 
section, TEFD offers additional support and programming for instructors to improve the effectiveness of 
teaching and learning such as the active learning techniques supported by TBL classrooms. 

[Add more on active learning, engaged learning if available] 

In academic year 2016-17, classes were scheduled in 304 classrooms, all of which have basic classroom 
technology (projectors and media players). The majority (89% of classrooms) have digital projectors, 
laptop and audio connection, and room speakers. About half of all classrooms have blue-ray players, 
wireless microphone and AV control. 142 classrooms (47%, including the TBL classrooms) are equipped 
with the technology to record lectures. These rooms include lecture capture (Echo 360), 1-2 motion-
tracking cameras (for speaker and students) and audience microphones. The number of these high 
technology classrooms has increased by a third in the last 4 years (there were 106 such classrooms in 
2013-14). 

[will add comment on credit hours taken in each type of classroom once have data] 

Student Success 

As part of the 2013 strategic planning process the areas of undergraduate advising and career 
development were identified as critically important to student success, retention and persistence. As a 
result, there was a strategic realignment and growth of services aimed at improving student access to 
advising and career development services and creating a unified strategy for student success on the 
campus. The number of academic support staff, including advisors, academic coordinators, and career 
service staff grew by 14% since FY 2015 (Table 6.1). This has enabled greater capacity within the 
Schools and Colleges to advise pre-majors and majors in academic and career preparation issues. 
School/College and departmental advisors are also responsible for academic advising for online students.  
Students studying online also have access to 24/7 technical advice through UMass Online. The priorities 
for student success and career and professional development were reaffirmed and strengthened in the 
2018-23 campus plan, and are described more fully in Standards Four and Five. 

Appraisal and Projection 

The discussions begun through campus strategic planning five years ago produced many changes in the 
areas of teaching, learning, advising, and career and professional development. Metrics of student 
satisfaction and outcomes have been developed and incorporated into annual planning and budgeting. A 
comprehensive review of academic and career advising led to important improvements across campus. A 
strong partnership between staff in Academic Affairs and Student Affairs and Campus Life has been 
formed to support an ambitious student success initiative. The 2018-23 campus plan reaffirms the goal to 
become a Destination of Choice for students, and emphasizes key strategic action steps to expand student 
success initiatives and take advantage of innovations in curriculum and pedagogy. The many plans and 
actions to improve student success, including holistic and integrated pathways for academics, co-
curricular, and career preparation guidance, are described in Standards Four and Five. Plans and strategic 
action items for academic innovations are described in the campus 2015-2020 IT strategic plan centered 
around the goals to promote a culture of student-centered learning; improve support of faculty in the 
creation, implementation, and use of effective and innovative teaching techniques; and provide a new IT 
ecosystem for learning and teaching that fosters even more creative solutions to diverse individual goals.	
These steps will continue to be pursued in the upcoming period toward engaging and assessing students 
using innovative technologies to attain learning objectives as needs evolve. 
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 Scholarship, Research and Creative Activity 
 

UMass Amherst is distinguished by its designation as a  doctoral research university with “highest 
research activity” (R1) from the Carnegie Foundation for the Advancement of Teaching – a sign of 
prestigious scholarly projects and a notable benchmark as the flagship campus strives for recognition as a 
top-tier public research university. Research, scholarship and creative activity not only are integral to our 
mission as the state’s land-grant campus, but also are an underpinning of all education and outreach 
functions. The stature of an institution's faculty and the nature of their accomplishments across the 
disciplines contribute to its national and international reputation and impact. For these reasons, research, 
scholarship and creative activity are fundamental expectations for UMass Amherst faculty. 

The importance of our research to our mission was recently reaffirmed through the 2018-2023 strategic 
planning process, with the goal to “Establish UMass Amherst as a partner of choice in advancing and 
applying knowledge and innovation to the betterment of society.” The state’s innovation economy 
continues to expand, and supports one of the nation’s most robust economies. We have demonstrated 
our capacity for leadership in several key fields of importance to the state and the nation. Further 
progress in advancing the campus research mission relies in large part on expanding our engagement 
and impact with key state, regional and national stakeholders. 

Indicators of research, scholarship and creative activity reveal a steady rise in research activity in the past 
decade, despite external challenges.  Since 2012, total sponsored expenditures grew from $147.1 million 
to $163.8 million in 2017, and total Research and Development expenditures continued to grow (Fig xx). 
UMass Amherst’s ranking relative to Carnegie peers has remained stable over the past few years. 

At the same time, industry and community partnerships have continued to mature, creating new 
opportunities for the campus. External awards from non-profit organizations and industry are playing an 
increasingly important role in supporting our research, growing from 21% of awards from these two 
sectors in 2013 to 31%  in 2017. The central challenge for the next five years will be finding ways to 
expand our research and scholarship activity, even in the face of continuing uncertainty and change.  
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Personnel 
 

As noted earlier, faculty hiring remains critical to all research excellence and impact. Staff, graduate 
students and postdoctoral scholars are also essential contributors to innovations and discoveries through 
research, scholarship, and creative activity.  The number of doctoral degrees awarded have remained 
relatively stable over the past decade; postdoctoral appointees have been falling for a number of years, 
although rebounded in 2017-18. Peer ranking for both doctoral awards and postdoctorates have also 
remained relatively steady in the past few years. 

Research Facilities 

The campus has seen more renovations and new construction in the past decade than at any time in the 
previous forty years, transforming the campus and catalyzing new research innovations and 
collaborations.  Newly constructed or renovated facilities to support the research enterprise in the past 10 
years include the Studio Arts Building, Integrated Sciences Building (ISB), South College Facility, 
Furcolo Hall renovation,  and the soon-to-be-completed Physical Sciences Building (PSB). One of the 
most transformative structures recently built on campus is the Institute for Applied Life Sciences (IALS). 
IALS was established in 2014, based on a total investment of more than $150 million from the 
Massachusetts Life Science Center (MLSC) and the University of Massachusetts Amherst. IALS manages 
30 core equipment facilities available to both academic researchers and industry partners.  
 
Administrative Organization and Support 

As noted in Standard Three, to better support alliances and interactions among faculty, staff and students 
to support scholarly impact, the campus has recently reconfigured several schools and colleges, including 
the College of Information and Computer Sciences, School of Earth and Sustainability, and the School of 
Public Policy to better foster new curricular programs, cross-disciplinary research collaborations, 
connections to broad constituencies beyond campus, and additional opportunities for external funding and 
investments in policy and administration research. New degrees and concentrations were also added in 
areas of growing interest to students and growing need in the Massachusetts and regional economy.   

The Office of the Vice Chancellor for Research and Engagement has overall leadership and oversight 
responsibility for the UMass Amherst research enterprise. Research and Engagement works with two 
forums to encourage communication among and between faculty and administrators: the Deans’ 
Research Meeting and the Faculty Senate Research Council. Research administration and compliance, 
and research development and engagement units provide faculty and staff with the administrative support, 
services, and resources necessary to secure research funding and effectively manage grants and contracts 
pre-award and post-award, and compliance with state and federal laws. The recently created  Research 
Business Managers Network (RBMNet) works across the campus colleges and central administration to 
effectively manage and continuously improve timely, high quality, and coordinated administrative 
services. The Research Compliance unit oversees all compliance requirements to support the responsible 
and ethical conduct of research and ensure adherence to all laws and regulations guiding research.  

The campus offers a range of services for identifying funding opportunities, developing large-scale 
proposals, and providing outlets for dissemination of scholarly work through the Office of Research 
Development (ORD), Technology Transfer Office, UMass Innovation Institute, and UMass Press. 
Success in applying technological discoveries to society has grown, with patent applications doubling in 
the past five years (from 32 to 57), and license income ranging from $700,000 to $1,000,000 annually. 
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An important priority over the past five years has been to leverage external funding that intersects with 
campus strengths. Several new interdisciplinary centers have been established, including the Berthiaume 
Center for Entrepreneurship, Center for Data Science, Climate Science Center, Computational Social 
Science Institute, UManage Center (NIH), and National Center for Innovative Small Drinking Water 
Systems (WinSSS). IALS has received and catalyzed state and federal research funding for scores of 
researchers across campus, and the Institute for Holocaust, Genocide, and Memory Studies received new 
endowment funding. To expand our scholarly innovations, the campus will need to continue to invest in 
research areas that align our strengths with current and emerging external needs, and support 
collaborations internally as well as externally with government, industry, communities and others.  

Numerous administrative structures and processes have changed over the past decade to enable more 
competitive and responsive research and scholarship. Approximately 30 new professionally-staffed Core 
facilities were established, an  external review of research administration via National Council of 
University Research Administrators was completed, the Information Technology Strategic Plan was 
developed to include support of the research infrastructure, a research networking and data management 
system was developed to provide communications, training and services across schools and colleges, the  
Electronic Research Administration software systems (eRA systems) were initiated, and a High 
Performance Computing facility and multi-campus network was established.  The 2018-2023 campus 
plan seeks to continue this trajectory to provide the necessary physical, administrative, and compliance 
support to conduct high impact research commensurate with leading research universities.  

 Research Policies, Compliance and Ethics 

UMass Amherst works to create an environment in which research is conducted responsibly. The 
campus maintains a repository of relevant policies and guidance related to research, including: Cost 
Accounting Standards; Financial and Budgetary Policies; Health and Safety Policies; and Investigator, 
Ethics and Attribution Policies. These policies are accessible online and are introduced during campus 
orientations for new faculty, and are described more fully in Standard Nine. Faculty, staff and students 
are also provided training on regulations and issues regarding Animal Use, Biological Safety, Human 
Subjects, and Responsible Conduct, as noted in Standard Nine. The Faculty Senate Research Council 
provides critical input for developing new campus research policies, and helps review and maintain 
currency of existing policies. 
 
Undergraduate Research 
 
Undergraduate research is one of the high impact practices that deepen engaged learning. The annual 
senior survey in 2017 indicates that approximately 45% of seniors conduct a culminating experience, 
and 29% report conducting research with a faculty member. With over 3500 students in the 
Commonwealth Honors College (CHC), many UMass Amherst students have the opportunity to pursue 
research and scholarly projects via the CHC. CHC supports student scholarship through a variety of 
research tools and training, grants and fellowships. UMass Amherst also hosts the statewide 
Undergraduate Research Conference, an annual event where undergraduates from all Massachusetts 
public institutions of higher education present their original work.  
 
Appraisal and Projection 
 
The University of Massachusetts Amherst provides an extensive array of supports for scholarship, 
research, and creative activities. The campus maintains and communicates policies to support responsible 
research that is compliant with relevant laws and best practices. Graduate and undergraduate students 
have opportunities to explore and discover a broad range of inquiry with the guidance of a large cadre of 
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scholars.  The 2018-23 campus strategic plan outlines action steps to expand our research and scholarly 
impact:  

1. Leverage external resources at the state, national, and global levels by investing in research areas 
that align UMass Amherst strengths with current and emerging external needs; Identify 
opportunities for interdisciplinary and multidisciplinary research and graduate training that 
span the humanities, social sciences, natural sciences, and engineering. 

 
Since 2013, campus and unit investments have resulted in new alliances and programs to better address 
emerging societal issues, including new schools and colleges, and new degrees.  Communities of 
interest should continue to evolve from planning around emerging opportunities for new knowledge 
generation and workforce preparation.  
 
Alignment of campus research priorities with state, regional, and national priorities remains critical to 
institutional success. Engagement with communities, agencies, businesses and industries can be an 
important avenue for developing such partnerships. The importance of such alignment has been 
demonstrated over the past five years. The critical partnership with the Massachusetts Life Sciences 
Center (MLSC) has both directly benefitted over 200 faculty and 20 departments, and provided a 
foundation for future collaboration via the Institute for Applied Life Sciences. The partnership with the 
MassMutual Foundation, along with $5 million in capital from the state for computing infrastructure, 
unlocked important opportunities for data science in multiple units across campus. Themes of intersection 
between UMass Amherst strengths and emerging external needs are, and should be, dynamic, and 
priorities should be evaluated regularly.   

2. Grow relationships with government, industry, communities, and others by expanding industry 
master agreements, facilitating center-scale proposals, and supporting community-engaged 
research; enhance research collaborations with companies in the region and in technology clusters 
such as Greater Boston; and continue to strengthen our entrepreneurial ecosystem.  
 
Centers and institutes remain an important vehicle for promoting interdisciplinary research and 
collaborations. Recent investments from external sources supported collaborative research through 
Centers and Institutes, including IALS, Center for Data Science, Cybersecurity Institute, and Institute for 
Holocaust, Genocide, Memory Studies. Internal investments have funded work of interdisciplinary 
groups, including the Arts Entrepreneurship Initiative, Worldwide Universities Network, Center for 
Student Success Research, and Institute of Diversity Science. A full cycle of review of all 62 centers and 
institutes was completed during the past five years; we plan to keep reviews current to help ensure high 
impact for existing and new centers and institutes.  
 
Engagement with industry, communities, and others in the public and private sectors is an important 
way to create and apply knowledge that is mutually beneficial and with broader impact. Expanded 
industry engagement has led to increased industry-sponsored research and master agreements, with $16.8 
million of sponsored research funding in FY 17. Invention disclosures, patents, and startups increased 
50% in 5 years, while support and submission of center-scale proposals has expanded.  The campus plans 
to maintain, expand, and establish new industry master agreements, while increasing focus on and support 
for federal center-scale proposals. Increased attention to research aspects of international partnerships is 
needed, as is increased awareness and training for community-engaged research.  
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3. Provide the necessary physical, administrative, and compliance support to conduct high 
impact research commensurate with leading research universities. 

 
Physical facilities. Five years ago, major new STEM research facilities were planned or under 
construction. Those facilities, now nearing full utilization, promise transformative improvements for 
many research groups. Others, such as the Olver Design Building and the South College 
renovation/addition, have had a major impact for the arts and humanities. However, neither the state 
nor the campus have resources to support future projects on that scale in their sights, so the campus’s 
priorities must turn to more effectively aligning existing physical facilities with research priorities. 
  
The campus had long struggled to meet the physical needs of newly hired faculty. Over the past three 
years the Provost’s Office began a transformation of the hiring process, requiring that necessary 
facilities and other startup resources be secured before an offer is approved. That effort has largely 
succeeded, and will now be maintained and refined. The campus has also begun a shift toward 
allocation and renovation of facilities to identified research, scholarship, and creative priorities. This 
approach will remain important as remaining backfill space is allocated. 

 
The campus must also place a sharper focus on effective use of existing space. Efforts are underway in 
several Colleges to explore more formal assessment of space utilization, and these efforts — as well as 
coordination and exploration at the campus level — should continue. The principles of effective 
utilization and comprehensive planning also extend to major research equipment and instrumentation.  
 
Research Administration. The 2018-23 campus plan also notes several areas in which improvements 
in administrative support for research are needed. The development of a research business managers 
network has evolved in an effort to optimize the balance between central and distributed resources. 
Ongoing assessment and training of department and College grant administrators should lead to further 
improvements. 

Planning for both research and information technology have identified the need for continued progress 
in research networking and data systems. A new system for research networking is now being 
developed, and bids being solicited for a new eRA system. The next steps include a strong focus on 
client needs and training. Capacity in the Libraries for data management to support research, digital 
resources for the humanities, and increased support for data security, remain important. Universities 
have experienced rapid expansion in compliance and accountability expectations, including human 
subjects review and clinical trials. Recent efforts to integrate and improve compliance will continue. 

 
Increasing Awareness of Research and Scholarship. There has been considerable effort over the past 
five years to increase awareness of campus research and scholarly activities through print, online, and 
social media, with effective collaboration across such units as Research and Engagement, University 
Relations, and the Libraries. As the next round of campus branding is developed, attention should be 
given to targeted state, regional and national audiences important to the “partner of choice” strategy. 

The campus has also invested in efforts to extend research impact through public engagement and 
outreach, including support of the Public Engagement Project and The Conversation. Expanded efforts 
are planned to build leadership capacity among campus and community stakeholders to deepen engaged 
scholarly impact, identify and track progress in engaged scholarship, and communicate progress and 
outcomes. 
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 Outreach and Engagement 

Outreach and engagement (O/E) form one of the pillars of our tripartite mission as a land-grant university. 
Through O/E, we conduct engaged scholarship, research, and creative activity; develop and use curricular 
and co-curricular activities that include service learning and civic engagement; offer study abroad and 
professional development opportunities; and provide and participate in public performances, lectures and 
other programs on and off-campus. This work enriches lives of citizens while addressing societal needs, 
while also advancing campus priorities, such as offering a distinctive student experience, promoting 
inclusion and diversity, improving efficiency, and building partnerships. A key milestone was the 
campus’s 2009 Community Engagement designation from the Carnegie Foundation for the 
Advancement of Teaching. 	

There are numerous administrative structures, supports, and programs to advance community engagement 
on and off campus. The Faculty Senate Council on Public Outreach and Engagement works to monitor 
strategies for supporting the quality, value and visibility of university engagement through faculty 
governance. Each Vice Chancellor along with numerous campus and off-site offices provide campus-
wide support and leadership for engagement. However, this decentralized model makes it difficult to 
identify and align priorities or measure and communicate impact. A Deputy Chancellor with 
responsibilities that include facilitating the University’s community-based engagement and sustainability 
activities was recently appointed. This presents an opportunity for a more cohesive effort in supporting 
collaborations and communications across campus and externally. 

The Office of Civic Engagement and Service Learning (CESL) promotes learning for lifelong, engaged 
citizenship through partnerships with communities. Several thousand students participate in over 
100 “Service-Learning" (SL) and "Civic Engagement" (CE) courses in 25 subjects are each year. CESL 
hosts several programs to support engaged learning, including Student Bridges, The BOLTWOOD 
Project, and IMPACT. Students also  have many opportunities to engage with communities in service and 
leadership projects through Student Affairs and Campus Life. UMass Community Action through 
Leadership and Service serves as a resource for students and community organizations seeking student 
engagement, and collaborates with community organizations on engaged projects. The campus also offers 
a large array of Registered Student Organizations to match student interests with activities, including 
SHARE (Students Helping Area Reach-Out Efforts), UMass Big Brothers Big Sisters, and Alpha Phi 
Omega. 
 
Research and Engagement supports engaged faculty development through administering the Public 
Service Endowment Grant and the UMass President’s Creative Economy Initiatives Fund, and provides 
resources and training to facilitate incorporation of broader impacts into research projects.  

The Office of External Relations and University Events is responsible for community relations 
and serves as the primary liaison between the campus and the community. This office connects faculty, 
staff, and students with a wide range of opportunities in our host communities, and work with student 
organizations on community-service and volunteer opportunities and engage in community-relations 
initiatives.  

Most Schools and Colleges also engage with community constituents locally and globally through myriad 
centers, programs, and initiatives.  The campus has tried to collect and these efforts in a database and 
website, but it was difficult to collect the data on an ongoing basis, and information became quickly out-
of-date. This hampers the progress to define, align, measure, recognize, or communicate activities and 
impact as a campus; these recommendations are incorporated in the 2018-2023 campus strategic plan.  
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Appraisal and Projection 

The 2018-2023 campus strategic plan calls for several action steps to expand Outreach and Engagement: 

1. Provide appropriate training and organizational support for faculty, staff, and students seeking 
to engage communities; identify and support additional off-campus collaborative opportunities; 
and expand service to alumni and others via executive and continuing education opportunities. 

 
Building and maintaining effective community-based collaborations requires long-term commitment and 
mutual benefit. To extend scholarly success and impact will require facilitating comprehensive cross-
sector collaborations for collective impact; enhancing training and organizational support to effectively 
engage communities and secure resources to support scholarship with broader impacts; and developing 
new off-campus opportunities for research, teaching, and service. Much of the engaged scholarship in 
which we participate is in the local rural and metro environs of Western Massachusetts. This plan calls for 
deepening these relationships and expanding to other parts, such as the dense eastern Massachusetts area.  

2. Implement a regular and systematic approach to identify and evaluate outreach and 
engagement activities. 
 

To increase efficiency, improve synergies, reduce overlap, and facilitate identification of campus and 
community partners, the campus needs to better track, evaluate and document impact. While the campus 
has moved to a more evidence-based approach to planning and improvement, the evidence base for 
improvements in O/E remains lacking. The campus needs to adopt a systematic approach to regularly 
identify and measure O/E progress, with accountability assigned. While this work has begun, 
conversations based in departments and colleges about engagement activities relevant to them and 
appropriate metrics for assessing impact would also be useful to adequately support, reward, and promote 
the efforts of faculty, staff and students within their units.   

3. Develop a communication strategy for outreach and engagement to demonstrate impact and 
attract new off-campus collaborators and resources.  
 

In a large part because of the weakness in documenting O/E impacts, the campus misses many 
opportunities to demonstrate its value and make connections with potential partners and stakeholders. The 
University plans to develop a communication strategy for O/E to provide consistent messages internally 
and externally. This will enhance impact with diverse communities, attract new off-campus collaborators 
and help procure resources to support and recognize engaged research and learning.  
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Standard Seven: Institutional Resources 

The	 institution	 has	 sufficient	 human,	 financial,	 information,	 physical,	 and	 technological	 resources	 and	
capacity	 to	 support	 its	 mission.	 Through	 periodic	 evaluation,	 the	 institution	 demonstrates	 that	 its	
resources	 are	 sufficient	 to	 sustain	 the	 quality	 of	 its	 educational	 program	 and	 to	 support	 institutional	
improvement	now	and	in	the	foreseeable	future.	The	institution	demonstrates,	through	verifiable	internal	
and	external	evidence,	its	financial	capacity	to	graduate	its	entering	class.	The	institution	administers	its	
resources	in	an	ethical	manner	and	assures	effective	systems	of	enterprise	risk	management,	regulatory	
compliance,	internal	controls,	and	contingency	management. 

Human Resources 

The University of Massachusetts Amherst employs approximately 1,400 full-time instructional staff, 
2,250 classified staff, and 1,800 professional staff who work to ensure that the campus functions at the 
highest level in pursuit of its goals and mission. Over the past twenty years the total number of staff has 
grown in parallel with enrollment growth and increased research activity. The distribution of staff has also 
changed: today there are somewhat more instructional and professional staff and somewhat fewer 
classified staff. The composition of instructional staff has shifted significantly. The number of full-time 
tenure system faculty has grown slightly, from 1,015 to 1,062, while the number of full-time non-tenure 
system faculty (lecturers) has grown from 125 to 313.  

These workforce shifts are consistent with recent practice at other research universities, and reflect 
several ongoing trends: 

• Somewhat greater reliance on non-tenure system faculty. 
• Reductions in the need for clerical support as use of technology has expanded. 
• Increased accountability and compliance demands requiring professional expertise and 

qualifications. 
 

With the exception of senior administrators and their staffs, nearly all employees at UMass Amherst are 
represented by a collective bargaining unit. Major unions for UMass Amherst faculty and staff include: 

• Massachusetts Society of Professors (MSP), affiliated with the Massachusetts Teachers 
Association (MTA), which represents faculty and librarians. 

• Professional Staff Union (PSU), also affiliated with the MTA, representing non-faculty 
professional personnel. 

• University Staff Association (USA), also affiliated with the MTA, representing secretarial, 
clerical, and technical personnel. 

• Local 1776 of the American Federation of State, County, and Municipal Employees (AFSCME), 
which represents service, maintenance, and skilled craft personnel. 

 

In addition, three affiliates of the United Auto Workers (UAW) represent student employees and 
postdoctoral researchers on campus. The Graduate Employee Organization (GEO) represents graduate 
students with assistantship or associateship appointments. Resident assistants and peer mentors are 
represented by a separate UAW agreement. A third UAW agreement applies to postdoctoral researchers. 
Police officers and sergeants are represented by two units: the International Brotherhood of Police 
Officers (IBPO) and the New England Police Benevolent Association (NEPBO).  
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UMass Amherst has clear policies, practices, and collectively bargained requirements for job 
classification, compensation, and performance evaluation. Human resources policies pertaining to all 
manner of employment are easily accessible on the human resources department website, 
www.umass.edu/humres. Specific policies, responsibilities, and benefits vary based on the employee’s 
bargaining unit. Policies are consistently applied across campus.  

The Professional Staff Salary Administration Program creates a uniform classification system for 
professional staff. Other non-exempt staff positions are part of a classification structure administered for 
all state employees through the Massachusetts Human Resources Division in the Executive Office for 
Administration and Finance. Salary administration and classification programs contain appeal procedures 
for complaints regarding position classification and compensation.  

Annual evaluations of faculty and staff are established by agreement between the administration and the 
employee unions. Professional and classified staff are evaluated annually according to relevant contract 
provisions. Staff evaluation policies are consistent with common practice, and no major changes are 
currently planned. Faculty evaluation is described in Standard Six.  

The campus has comprehensive and well-established grievance systems in place for employees. The 
Office of Equal Opportunity and Diversity investigates grievances alleging discrimination and 
administers the Sexual Harassment Policy and Procedures and the Grievance Policy and Procedures. The 
Ombuds Office, established by the Board of Trustees and mandated to “assist any petitioner in the 
procurement of a just settlement of a grievance,” provides an additional avenue to ensure the fair and 
equitable resolution of grievances or concerns. Specific grievance procedures may also be included in 
bargaining agreements to be applied to represented employees.  

Professional development is offered free of charge to all UMass Amherst employees by the Workplace 
Learning and Development (WL&D) program. Workshops cover a broad range of workplace topics that 
range from acquiring or advancing specific technical skills (e.g. “BuyWays Requisitioning,” “Using 
Microsoft Excel 2016”) to improving time management, to decreasing stress to addressing workplace 
conflict. Professional development for faculty is addressed in Standard Six. The list of topics covered is 
reviewed regularly, and training programs employ best practices established by XXXXXXX. 

Appraisal and Projection 

At 17:1, the UMass Amherst student:faculty ratio is typical for institutions ranked among the top 50 
public universities by US News and World Report. While the percentage of full-time instructional faculty 
with tenure has fallen since 1998, UMass Amherst still maintains a very high tenure percentage, the tenth 
highest among public universities ranked in the top 50.  

Professional and classified staffing also seems consistent using IPEDS data (it should be noted that 
outsourcing of campus services is closely regulated by state statute, and that nearly all employees 
supporting the campus are on the University payroll). We use CUPA data to calibrate staff salaries and 
attempt keep them competitive, although the high cost of living, even in western Massachusetts, can make 
this challenging. Faculty salaries are consistent with those at other leading public research universities: 

[Insert AAUP Peer faculty compensation table] 

Maintaining an appropriate staffing balance and competitive salaries remains a high priority for us.  
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Given that we are one of the most unionized campuses in America, we place a high priority on 
maintaining constructive relationships with all bargaining units. One persistent challenge results from the 
way in which our collective bargaining process works. UMass Amherst staff are employees of the 
Commonwealth of Massachusetts for the purposes of collective bargaining. Although contracts are 
negotiated by the University with the relevant locals, the financial parameters within which negotiations 
must occur (wage and some benefit limits) are determined in advance by the state’s Office of Employee 
Relations (OER). With wage limits predetermined, bargaining over working conditions, management 
rights and other contract provisions can be complicated. Moreover, in the past few years, the 
Commonwealth has not separately appropriated funds to pay for the first year of new contracts. This has 
produced considerable confusion and some contention as both employees and management face 
uncertainty in understanding how negotiated increases will be funded and their potential impact on the 
campus operating budget. 

A comprehensive review of the personnel classification, recruitment, diversity monitoring, appointment, 
and onboarding processes resulted in significant organizational restructuring and revision of many 
policies and practices. This review produced a series of staged recommendations, and we expect full 
implementation to occur over the next two or three years. We will establish formal touchpoints at 
appropriate intervals and make any necessary adjustments to policies and practices.  

Recent review of both the Academic Honesty Policy and the Academic Grievance Procedures resulted in 
some minor clarifications to the policies and changes to how grievances are processed. Within the 
purview of the Associate Provost for Student Success, an Academic Honesty and Grievance Office was 
established to process grievances for all students. By moving the academic honesty and grievance 
processing to this office, the role of the Ombuds Office, which advises students, faculty, and staff on a 
wide number of matters, has been clarified and remains impartial and independent, as recommended by 
the International Ombudsman Association. These changes will be evaluated as full implementation 
occurs, and any necessary adjustments will be made. Further changes are not anticipated at this time. 

Financial Resources 

UMass Amherst remains financially stable in the face of ongoing changes in its pattern of revenues and 
expenditures and the general more challenging financial climate affecting higher education nationally. We 
carefully calibrate annual spending in light of revenue estimates, and constantly update long-term revenue 
and expenditure forecasting. Consistent with Trustee policy, we maintain a positive operating margin and 
budget conservatively so as to ensure flexibility and the capacity to respond to changes in circumstances. 
All of the revenues received at UMass Amherst either directly or indirectly support the teaching and 
research missions of the campus.   

Like most other public universities, UMass Amherst relies primarily on a combination of state 
appropriations and student fee revenue to support its General Funds budget.  The General Funds budget 
provides the primary support for instruction, student support services and the operations and maintenance 
of campus facilities, and also provides some support for the institution’s research enterprise.  On a cash 
basis, the General Funds budget for fiscal year 2018 is about $725 million.  Of this, XX% comes from the 
state appropriation, YY% represents net revenue from student tuition and fees, and ZZ% comes from 
interest earnings, overhead charges, and other sources. The total campus operating budget for FY18 is 
approximately $1.2 billion on a cash basis, and in addition to General Funds includes revenues from 
auxiliary enterprises and restricted funds, such as external gifts and endowments and sponsored grants 
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and contracts. Table 7.X shows the components of the total campus budget and the change in the 
distribution of General Funds revenues since 20XX.  

[Table 7.X] 

Budgeting and Financial Stability 

As described more fully in Standard Two, in FY16 the campus adopted a new annual planning and 
budgeting process that integrates resources at all levels with campus strategic priorities. This process is 
guided by principles of sound financial management and includes the following budget principles: 

• Expenditures cannot exceed income. 
• Budget allocations should align with priorities derived from strategic planning (i.e., with long term 

goals, such as enhancement in quality, innovation, and impact) 
• Allocations should take account of significant changes and trends in activities (enrollment, research, 

outreach). 
• There should be incentives which encourage increases in efficiency and growth in income (all in line 

with the university’s mission). 

The planning and budget process is organized to promote alignment of resources with priorities: 

• All academic and administrative units target performance improvements emerging from multi-year 
strategic plans.  

• Unit priorities are discussed across organizational boundaries to improve collaboration and efficiency. 
• Specific action plans for the fiscal year focus on both improvements to be pursued within existing 

resources and high-impact strategic investments pooling resources at the unit and campus levels.  
• Requests are prioritized at the school/college and executive area levels, and a full accounting of 

resulting investments is provided near the beginning of the new fiscal year.  

The campus strategic priorities provide direction and focus even as finances and external circumstances 
shift. The comprehensive approach to planning enables the campus to take a broad view of its financial 
situation in an era of rapidly shifting revenues and expenditures.   

The Board of Trustees oversees regular long-term financial planning. Annually each campus updates a 
five-year forecast of revenues and expenditures for the board’s review.  This forecast includes prior year 
actual results, a projection for the current fiscal year, and projections for five years into the future.  This 
long-range forecast incorporates estimates of salary increases and general inflationary cost increases, as 
well as funding for strategic objectives and capital improvement (including the operational impacts of 
capital improvements). The forecast clearly states assumptions for revenues (state appropriation, 
enrollment, tuition and fee increases, financial aid, sponsored research growth and gift/endowment 
revenues) as well as expenditures, and discusses the strategic direction of the campus as well as priorities 
and action plans in the coming years.   

State funding is difficult to forecast, so assumptions regarding state support and net tuition revenue are 
considered in tandem. The baseline assumption is that in-state tuition increases will not exceed the rate of 
inflation. In years in which the state appropriation is not expected to keep pace with projected expenditure 
increases — especially those driven by state-negotiated pay raises — higher tuition rates may be 
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considered. If the state appropriation is expected to keep pace with projected expenditure increases, it 
may be possible to limit forecasted tuition increases.    

Net student revenue has increased in part as a result of tuition increases and in part as a result of planned 
enrollment increases, primarily of out-of-state students. The growth in out-of-state enrollment has been an 
essential factor in maintaining access and affordability for Massachusetts residents. Roughly speaking, 
every two out-of-state students support one state resident. Costs associated with supporting these 
increased enrollments, including additional faculty, student support services, facilities and financial aid, 
are fully reflected in campus forecasts.  Table 7.X shows out-of-state enrollment and net revenue growth 
since 20XX. 

[Table 7.X] 

We are committed to providing access to a UMass Amherst education for a diverse body of qualified 
students.  Development of the operating budget each year includes a comprehensive process to review the 
effect of planned tuition and fee increases on enrollment projections, student out-of-pocket costs and 
potential increases to student debt levels. This process calibrates the institutional financial aid budget with 
student charges, dedicating a portion of new revenue to increased need-based aid. Institutional need-based 
aid has increased XX% in the past five years, representing roughly XX% of revenue from tuition 
increases. 

Our revenue strategy has also promoted increases in fee-paying graduate students, primarily in 
professional or applied areas.  

Accompanying the five-year forecast are key financial indicators such as: 

• Operating Margin – measures surplus/deficit of revenues over expenses. 
• Financial Cushion – measure adequacy of reserve balances. 
• Debt Burden Ratio – shows how much of annual expenditures are dedicated to debt service (principal 

and interest). 

These indicators measure the long-term financial health of the institution and assess its ability to cushion 
itself against negative downturns.  The ratios are compared over a period of time (past actual performance 
and forecast) and against peer institutions. 

In the context of these financial forecasts the Board of Trustees approves the campus operating budget 
each spring for the fiscal year beginning the following July 1. As part of this operating budget approval, 
the Board sets tuition rates for resident and non-resident students, both undergraduate and graduate. 

By far the largest cost drivers are collectively bargained salary increases, financial aid, and debt service. 
Cost growth in these areas is either outside the campus’s control (as with bargained salary increases), 
essential to maintaining student net revenue (as with financial aid), or locked in (as with debt service). To 
offset these large core costs, we aggressively pursue Efficiency & Effectiveness (E&E) programs to 
reduce the cost of business operations, energy use, and other activities within our control. Major examples 
of E&E savings are shown in Table 7.X. 

[Table 7.X] 



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

82	
	

In recent years revenues have been sufficient to cover nearly all projected expenses. To avoid increasing 
student costs more than necessary, in each of the past five (?) years we have used the planning and budget 
process to achieve small net reductions in the budgets of operating units, and at the same time maintain 
the capacity to make strategic investments. This steady, incremental approach has allowed us to control 
costs without jarring and unexpected reactions to events, and to invest in proven strengths and emerging 
opportunities regardless of the underlying financial situation. Table 7.X shows reductions and strategic 
reallocations for the past five years. 

[Table 7.X] 

The state appropriation for the University of Massachusetts comes in the form of a lump sum for the five-
campus system. The President, by delegation of the Board, allocates these funds to the individual 
campuses. For the past X years the Amherst campus’s proportion of these funds has remained quite 
stable, ranging from X to X. Discussion of different approaches to allocating the state appropriation have 
occurred periodically, but at this time no plans are in place to change the proportions among the different 
campuses. 

Appraisal and Projection 

Given the trend in state support, our financial strategy remains increasingly reliant on student revenue. 
Compared with five years ago, however, growth potential seems more limited. As absolute student costs 
increase, many families are less able — or willing — to pay. In addition, the current historically high 
enrollment levels are saturating classrooms, teaching labs, and student housing. These factors contribute 
to our “destination of choice” strategy, a broad-based effort to improve the quality of the undergraduate 
experience in part to reduce reliance on discounting.  

When one looks to a ten-year planning horizon, the urgency of positioning UMass Amherst as a more 
attractive and competitive destination comes into sharp focus. A shrinking pool of college-going students, 
especially in the Northeast, will put unprecedented pressure on student revenues beginning seven years 
from now and continuing for at least another decade.  

Regardless of the success of the destination of choice strategy, the campus must continue to diversify its 
revenues.  

• We completed our first major capital campaign in 20XX, exceeding the $350 million goal by $40 
million. Planning is underway for the next campaign, expected to begin its preliminary phase in 20XX 
with an even more ambitious goal. 

• Looking ahead, further enrollment-based revenue will rely on becoming more competitive among in-
state students and consolidating gains in international recruitment.  

• We launched a major initiative to expand professional Master’s degrees in areas of strong career 
interest, and modified revenue-sharing for such programs to create robust incentives for schools and 
colleges. Enrollment in these programs has doubled, and we plan on further increases.  

• Continuing and Professional Education activity has continued to expand, primarily in online programs 
and courses. Total CPE revenue grew by $12 million since FY2013. We are setting aggressive new 
goals for CPE, and toward that end have undertaken a complete restructuring of support for online 
education.  
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Our aggressive revenue-generating plans will only partially offset the current cost curve. A sustainable 
financial strategy will also require additional success in controlling and offsetting costs. Our “E&E” 
initiative (efficiency and effectiucveness) has produced many tangible benefits over the past five years. 
[Describe E&E accomplishments.] That approach will expand going forward in three major areas: 

• More widespread and more systematized optimization of business practices, including expanded or 
improved use of information technology. Planning for this effort is described more fully in Standard 
Two.  

• Greater use of performance metrics and analytics to identify opportunities for adopting best practices 
and improving efficiency.  

• Expansion of partnerships and cost sharing to achieve cost reductions or to spread costs over a broader 
base. We have opened up important relationships with industry partners, particularly in information 
technology, to acquire hardware and software on favorable terms. Key research partnerships, such as 
the Massachusetts Green High Performance Computing Center, greatly expand the impacts of our 
investment. Such partnerships will form an increasingly important part of our effort to control costs.  

Integrity and Oversight 

All funds received by the campus are handled in accordance with Trustee policy and are maintained and 
accounted for in conformance with fund accounting principles. We prepare and present financial 
statements in accordance with accounting principles generally accepted in the United States of America. 

We are audited by a number of agencies and entities: 

• Our independent auditing firm —currently Grant Thornton LLP – performs the annual General 
Purpose Financial Audit in accordance with auditing standards generally accepted in the United States 
of America and the standards applicable to financial audits contained in Government Auditing 
Standards issued by the Comptroller General of the United States.  In addition, Grant Thornton LLP 
performs the annual audit of federal awards in accordance with Uniform Grant Guidance (UGG). The 
Board of Trustees Audit Committee reviews all audits performed. 

• An internal auditing department, part of the University system office and reporting to the Audit 
Committee of the Board of Trustees, coordinates and monitors all audit activity (internal as well as 
external), and performs regular reviews of internal controls and campus processes to insure proper 
controls are in place.  The Internal Audit group presents the annual financial statements and results of 
the audit to the BOT Audit Committee for their acceptance by vote.  Management letter comments 
and other recommendations are presented to the Board with corrective action plans as necessary. 

• As a state agency, the University is subject to periodic audits by the state auditor. 
• As a recipient of federal grants and contracts, the University is subject to audit from relevant 

government agencies, such as the Department of Health and Human Services.  
• Other programmatic audits may be required by sponsoring entities in addition to the general purpose 

financial audit and are performed by various auditing firms under review of the university internal 
audit director. 

Through separation of duties, practices, external and internal audit oversight, and system security 
measures, the institution takes all reasonable steps to ensure that financial resources are managed 
effectively and ethically. 
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Financial and administrative policies necessary to ensure sound business practices, integrity, and 
accountability are promulgated at both the University system and Amherst campus levels, and are 
publically posted and regularly updated.  

• Board of Trustees Policies: https://www.umassp.edu/bot/policies  
• UMass President’s Office Polices & Guidelines:  https://www.umassp.edu/central-admin-guidelines  
• UMass Amherst Controller’s Office Polices & Procedures:  

https://www.umass.edu/controller/policies  
• UMass Amherst Procurement Polices & Guidelines:  

https://www.umass.edu/procurement/policyindex.html  

Staff from the Budget Office, Controller’s Office and Procurement Office hold training sessions each year 
for the campus community.  These sessions explain basic policies and procedures, demonstrate systems 
available, and identify points of contact for questions and clarifications.  These courses cover such topics 
as the campus budget process and timeline, accounting best practices, procurement process, travel 
expense processing, and grant accounting. 

The UMass Amherst finance organization is staffed with qualified professional staff.  All employees must 
demonstrate that they meet educational and professional qualifications common for such positions within 
the finance and budget community generally and, where appropriate, higher education financial 
management in particular.  A vigorous search process, including appropriate reference checks, ensures 
that job candidates possess the background and skills required to be successful.  

The Administration & Finance organization is led by a Vice Chancellor who reports directly to the 
Chancellor.  Reporting directly to the Vice Chancellor for Administration & Finance are leaders of the 
principal operating units responsible for financial management and oversight: 

• University Controller - leads the accounting organization, including General Accounting, 
Accounts Payable and Grants Accounting.   

• Bursar – responsible for all billing and cash handling. 
• Budget Director – responsible for budget management and oversight. 
• Director of Procurement – responsible for purchasing, bidding, and contracts for services.  

Ethical oversight of financial resources and practices is promoted through policies at all levels: 

• Board of Trustee Policy requires appropriate background reviews for all new hires.   
• The campus’s fraud policy (POLICY #) and Whistleblower policy (POLICY #) are distributed to all 

employees annually. 
• The state conflict of interest statute (MGL Chapter 268A) applies to all employees, and training is 

offered annually to insure employees understand the law. 
• Board of Trustee Policy T03-076 provides that the “Timely and full disclosure of any duality of 

interest concerning the trustee and the University on the part of any trustee should be made to the 
President and the General Counsel.  Upon administrative review, the President shall advise the Chair 
and the affected trustee as to any issue relating to the conflict of interest law.  The President may 
determine there is not conflict, there is a possible conflict, or impose conditions to avoid any 
conflict.” 
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Appraisal and Projection 

The University’s policies and practices related to financial integrity and oversight have proven effective. 
Our financial condition has been found to be stable in all internal and external reviews, and we have no 
outstanding adverse findings related to business practices. When internal auditing has recommended 
adjustments to business practices they have been minor and quickly addressed.  

We continue to seek opportunities to improve oversight and accountability, and will make adjustments as 
needed to respond to changing expectations and circumstances (for example, to comply with evolving 
export control requirements).  

Last year, recognizing the increasing complexity of and expectations for compliance, we created the new 
position of Associate Chancellor for Compliance to provide broad oversight and coordination for our 
efforts. This individual is reviewing policies and procedures, and we will implement improvements as 
they are identified. 

Information Technology 

Information technology has vastly changed since the 2009 comprehensive evaluation, and the IT unit at 
UMass Amherst has worked to keep up with the increased demand for IT services by faculty, staff, and 
students; to respond to the rapid developments in technology, security, infrastructure, analytics, and high-
performance computing; and to balance resource challenges while operating in an environment of 
increased competition for a highly-skilled workforce. Campus IT ensures the reliability of its many 
services, securely maintains data, and follows strict protocols to protect the privacy of all users.  

In 2013-14 IT solicited feedback from the entire campus on the performance and effectiveness of IT 
services, including a survey with more than 6,500 responses, a listening tour of campus, and open forums 
with more 400 faculty and staff. The results informed an assessment of IT needs going forward and 
formed the context for an IT strategic plan, www.umass.edu/it/itstrategicplan. The IT strategic plan 
focused on three areas: teaching and learning, research, and enterprise systems and infrastructure.  

Teaching and Learning 

Three primary directions within teaching and learning were targeted for improvement: student-centered 
learning, innovative teaching, and creative solutions for diverse individual needs. To help move that 
agenda forward, the position of Associate Provost for Instructional Innovation was created, and 
instructional innovation staff and resources were consolidated in renovated space on the 7th floor of the 
main campus library.  

Online instructional innovation resources to support teaching and learning have been restructured  at the 
http://innovate.umass.edu website, and a parallel restructuring brought together resources for universal 
access and assistive technology (http://accessit.umass.edu). A symposium series (Innovate@) provides 
support for faculty, including more than 100 who serve as “Innovation Fellows” in a campus-wide think 
tank on innovation.  

Appraisal and projection 

The restructuring of instructional innovation support has aligned services more closely with needs and 
issues identified during the IT strategic planning process. Working with the Institute for Teaching 
Effectiveness and Faculty Development, the instructional innovation staff have increased service to 
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faculty taking advantage of the campus’s expanding instructional technology infrastructure, including the 
Team-Based Learning (TBL) classrooms which became available when the Integrative Learning Center 
opened in 2014. The move of instructional innovation to a more central location in the library helped 
increase faculty drop-ins by 30%.  

Two priorities emerging from the planning process will be addressed in the next phase of development: 

• IT is piloting robust online tools for electronic testing. The ability to deliver exams in a secure online 
environment is key to the growth of several programs across campus.  

• Lecture capture in classrooms has become a key feature for many faculty to improve learning and 
student success. Lecture capture technology has been installed in more than 125 classrooms to date 
(roughly one-half of the total), and expansion will continue.. 

 

Research 

To support research and scholarship, we have focused on improvements in information and data 
management, electronic research administration, and high-performance computing.  

• Planning for both research and information technology have identified the need for improvements in 
research networking and data systems. The campus’s current grant administration software system is 
dated and not well integrated with other systems, and buds are being solicited for a new electronic 
research administration (eRA) system.  

• The Massachusetts Green High-Performance Computing Center (MGHPCC) in Holyoke, 
Massachusetts opened in 2012. The MGHPCC, operated as a joint venture between Boston 
University, Harvard University, the Massachusetts Institute of Technology, Northeastern University, 
and the University of Massachusetts, provides state of the art infrastructure for computationally 
intensive research. Computers at the MGHPCC run millions of virtual experiments every month, 
supporting thousands of researchers in Massachusetts and around the world. In the past two years we 
installed more than 1.8 petabytes of new storage to support research in areas including astronomy, 
biochemistry, climatology, computer vision, data science, epidemiology, food science, genomics, 
material science, and public health. Other major collaborations include a $1.8M cluster sponsored by 
the Massachusetts Technology Collaborative to support computer vision research and installation of a 
computational & modeling core facility in collaboration with the UMass Institute for Applied Life 
Sciences. 

 

Appraisal and Projection 

Full implementation of the new eRA system will be a major focus in terms of both installing and 
integrating the software and ensuring that the roll-out includes a strong focus on client needs and training. 
The priority for high-performance computing will be supporting expanded use of MGHPCC and 
supporting access and effectiveness for campus users. 

Enterprise Systems and IT Infrastructure 

Keeping up with the rapidly expanding scope and scale of demand for IT services was a major focus of 
the IT strategic plan, and will drive campus efforts for the foreseeable future. Ongoing demands for 
improved functionality of centrally maintained operational systems (such as the student, human resources, 
and financial systems) tend to center on links between the campus-wide systems and local or specialized 
tools. Demand for infrastructure runs the gamut from basic networking to cloud computing to data 
security. 
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Improvements to software systems have focused on campus priorities related to the undergraduate 
experience, use of evidence for decision-making, and effective use of resources. Major recent efforts 
include: 

• Exploration, with Institutional Research and staff in Administration and Finance, of a new campus-
wide reporting and analytic platform to push institutional data more effectively out to operating units 
and improve analytics at all levels.  

• Assisting the Provost’s Office with the implementation of Education Advisory Board Student Success 
Collaborative software, which provides predictive analytics about students’ progress. 

• Implementing Phase II of the Academic Personnel Workflow System (APWS) for the Provost’s 
Office, which automates many of the forms and workflows associated with tenure, promotion, 
reappointment and faculty hiring and provides analytics to support more strategic and timely 
personnel decisions. 

• Completing the pilot test and first phase of a customer relationship management (CRM) system.  
 

Major infrastructure improvements have focused on bringing capacities up to current standards — which 
often involves skipping more than one generation ahead — and laying a firm foundation for evolving 
demands in the years ahead.  

• Our primary data center, supporting enterprise systems, campus networking, and many hosted servers 
for campus clients, was severely outdated (commissioned in 1968) and overcrowded. We launched a 
review in 2013 to increase efficiency and performance, and last year opened a new primary data 
center for the campus which also serves as a back-up center for the UMass system. The new data 
center is designed to offer hybrid services, some on-site and some in the cloud. It features virtual 
servers that are five times faster and have five times more memory than those they replaced and 
network connectivity that is 100 times faster. These performance improvements also come with 
substantial improvements in energy efficiency and information security. The opening of the new data 
center was accompanied by a complete overhaul of disaster recovery and business continuity policies 
and procedures.  

• The campus network — both wired and wireless — had been developed through a patchwork of 
projects over time, and had not been designed for the volume of activity or the expectations for 
connectivity and speed now commonplace among students, faculty and staff. A major modernization 
project has targeted both the core campus network and infrastructure at the building level. We have 
completed $32M in network service improvements since December 2014 resulting in a significant 
decline in service disruptions and modernization of services to the campus community. We are 
completing a three-year project to convert eight existing campus core network sites to four new ones 
that will have better campus coverage and reliability. Eighty percent of campus buildings have been 
surveyed for networking and are now preparing for connection to the new core sites, and campus 
wireless capacity has increased by 20%. In addition, cell phone repeaters were installed in ten high-
impact buildings to improve campus cell phone coverage. 

• The expanding scope and sophistication of digital and electronic security threats, along with 
expanding regulation relating to institutional security, necessitated a more highly developed program 
for information assurance. To date, a multi-year campus information security plan has resulted in 
revised acceptable use and information security policies, implementation of four foundational 
information security controls, and innovative approaches to inform the campus community about 
information security threats and campaigns. We created a formal Information Security Office and 
hired out first Chief Information Security Officer in 2015 top oversee policies, controls and training. 
A new Information Security Liaisons Program helps campus units share risk assessment perspectives, 
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tools, and operations.  
 

Appraisal and Projection 

IT demand continues to grow at a very rapid pace across all segments of the campus community. With 
more than 20,000 18-24 year olds, the number of devices and complexity of service they demand, as well 
as evolving digital expectations related to the classroom (both on-site and online) are only expected to 
continue to increase. Network needs are rising at an exponential rate as individuals go beyond use of 
personal technology devices to having technology integrated by the Internet of Things. The challenges 
ahead will be keeping abreast of rapidly changing technologies while determining how best to implement 
them within resource constraints. We will continue to prioritize needs and seek investments needed for 
aged infrastructure. As security threats become more prevalent we will seek to keep pace as information 
security and compliance needs continue to evolve. 

Libraries 

The UMass Amherst Libraries provide access, to the University community and the public, to resources 
vital to teaching, learning, and research. In recent years, the Libraries have evolved from a silent archive 
of knowledge to a user-centered nexus that enhances learning and fosters research, scholarship, 
collaboration, and the creation of new knowledge.    

Services and Staffing 

The UMass Libraries maintain two physical locations, the W. E. B. Du Bois Library in the center of 
campus, and the Science and Engineering (SEL) Library in the Lederle Graduate Research Center. Users 
have access to more than 3.5 million physical volumes directly from the campus’s collections, as well as 
access to inter-library borrowing through the Five College Consortium (Amherst, Hampshire, Mount 
Holyoke and Smith colleges, and UMass Amherst) and the Boston Library Consortium. Users also have 
access to more than 500 databases and digital resources including Web of Science, JSTOR, and 
Discovery Search. Digital resources are available to students and faculty from any location.  

Services are provided by approximately 150 librarians, staff, and student employees. Librarians 
collaborate with faculty to provide targeted class-specific instruction. In partnership with the Graduate 
School they offer workshops on copyright and data management. The Libraries use a departmental liaison 
model for outreach through which librarians provide discipline-based expertise related to information 
resources and related functional areas including digital scholarship, research support, data management, 
copyright and information policy. A robust assessment program guides decision making across the 
organization. Assessment data have informed decisions about renovating library spaces, service-point 
staffing, creation of an integrated service area, and on-demand purchasing. Recognizing the significant 
role that information technology plays in every area of library operations, the Libraries created the 
position of Associate Dean for Library Technology to take an organization-wide approach to digital 
strategies planning and implementation.   

Appraisal and Projection 

Over the past decade the Libraries have made a successful transition to providing robust digital resources, 
and now serve as a comprehensive digital hub for students and faculty. Development of digital resources 
will remain a priority, and the Libraries will continue to work with other libraries and consortia to provide 
the greatest possible access within resource constraints. The Libraries have also taken a leadership role in 
hosting and promoting open access resources, including the Open Textbook Initiative partnership between 
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UMass Press and the Open Textbook Network (OTN). Developing open access resources will remain a 
priority. 

The Libraries have conducted an extensive assessment of staffing in the context of new and emerging user 
needs, resulting in an ongoing program of reconfiguring positions as they become vacant. Recent 
examples of newly configured positions include Data Services Librarian; Associate Dean for Content and 
Discovery; Assessment and Planning Librarian; Undergraduate Education Librarian; Open Access and 
Institutional Repository Librarian; Open Education Librarian; Copyright and Information Policy 
Librarian; University and Digital Archivist; Web Services and Emerging Technologies Librarian; and 
Acquisitions and Scholarly Communications Librarian. Going forward, staffing needs will continue to be 
reviewed and positions adjusted to reflect the evolution of professional librarians and archivists. The 
Libraries will continue to invest in training to support staff as they take on new duties and roles. 

Over the past two years the Libraries conducted an in-depth analysis of procedures and workflows to 
develop a more strategic approach to acquiring and providing access to scholarly resources. This analysis 
resulted in creation of a new position, the Acquisitions and Scholarly Communications Librarian, who 
will lead an expanded focus beyond traditional scholarly resources to investigating the intersection 
between traditional resources and distinctive collections and supporting related innovative initiatives.  

Library Facilities 

The Libraries’ are challenged with an aging infrastructure, requiring continual effort to reinvigorate 
spaces to support new research and learning needs. The Du Bois Library building, built in the early 1970s 
with 26 levels, does not lend itself to contemporary approaches to library services. One notable exception 
is the lower level, renovated in 2005 to create the very successful Learning Commons.  A Learning 
Commons Refresh Project is underway with a new integrated service point and improved navigation to 
open in fall 2018. Other improvements to the Du Bois facility include the recently opened Graduate 
Student Commons, the creation of a physical space for the W. E. B. Du Bois Center, the Faculty 
Commons, the Digital Media Lab and 3-D Printing Center, a seminar room and processing area for 
Special Collection and University Archives, and the relocation of the Image Collection Library to Du 
Bois and its subsequent renaming as the Digital Scholarship Center. Several years ago the main floor of 
the SEL Library was renovated to provide a Learning Commons-style layout with space for group work, 
individual study, and casual seating.  

In June 2016, the Five College Consortium opened a state-of-art off-site book repository in nearby 
Hatfield, Massachusetts.  UMass Amherst provides 70% of the funding for this facility, and has moved 
approximately 200,000 volumes from campus locations. The majority of the spaces is currently used by 
arrangement by Smith College while its new library is under construction.  

Appraisal and Projection 

Upcoming improvements to the Learning Commons will improve services, and a feasibility study is 
underway to determine costs for a more extensive renovation, with the goal of relocating library staff and 
expanding student learning spaces. Work is also underway to improve the IT infrastructure and increase 
student study space in the Science and Engineering Library. Planning is also focusing on creating more 
flexible, modern learning spaces in both libraries. 

The full availability of UMass Amherst’s space in the repository in Hatfield will create a major 
opportunity to move low-circulation materials and free up space in both Du Bois and the SEL. More than 
one million volumes could eventually be moved, yielding tens of thousands of square feet of space on 
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campus. The Libraries will continue to work with campus planners to consider appropriate uses for such 
space and to develop funding strategies for adaptive reuse. 

Physical Resources 

The University of Massachusetts Amherst is comprised of 13 million gross square feet of physical assets 
in 360 buildings of varying sizes and 4,400 acres of land in locations across the Commonwealth. The 
main UMass Amherst campus comprises 10.7 million gross square feet of facility space on 1,450 acres of 
land in Amherst and Hadley. [Insert graph of breakdown of space uses, included in Forms.] 

Facilities 

All UMass Amherst facilities are constructed and maintained in accordance with state and local building 
codes, the state fire, plumbing and electrical codes, the state public safety code for boilers and pressure 
vessels, ADA requirements and regulations, state and federal environmental regulations, University of 
Massachusetts Building Authority buildings insurance company requirements, and major equipment 
manufacturer maintenance recommendations. When the University utilizes physical space that is not 
directly within its control, written agreements ensure the continued availability of those spaces so that no 
endeavors in support of the University’s teaching, research, or engagement missions are interrupted.  

Since the last comprehensive evaluation in 2009, the campus has invested approximately $1.5 billion on 
capital reinvestment to support academic, student, and administrative programs. This represented the 
largest building boom in the campus’s modern history, but came after many years during which capital 
spending was sharply curtailed, largely as a function of the absence of capital funding from the state. 
During that period a deferred maintenance backlog of nearly $2 billion accumulated, and many campus 
buildings were unable to meet the demands of modern teaching and research. Over the past dozen years 
that trend has been halted and reversed. First, the campus made the decision to make a major investment 
in capital improvement from its own operating budget. Most of this came in the form of bonds issued by 
the University of Massachusetts Building Authority, with 100% of debt service payments borne by the 
campus. Second, the Commonwealth approved a series of higher education capital outlay bond bills, 
which underwrote roughly $400 million in campus projects. Over the entire period roughly 80% of capital 
improvements were funded by the campus. Figure X [placeholder] shows expenditures by source over 
this period. 
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This aggressive capital spending made a transformational difference in the physical campus. The deferred 
maintenance backlog was reduced from $2 billion in 20XX to $1.X billion today. Moreover, major new 
facilities enabled cutting-edge teaching and research and renewed the campus’s competitive position:  

• The Integrative Learning Center (ILC) was completed in 2014, the first major classroom facility in 
more than half a century. The ILC contains nearly 175,000 gross square feet housing 1,900 classroom 
seats in 26 large and small classrooms with remote learning and lecture capability, including five 
team-based learning classrooms that put UMass Amherst at the leading edge of instructional 
innovation.  
 

• The South College renovation and addition opened in 2017. This renovation modernized one of the 
oldest historic buildings on campus, which was neither accessible nor served by modern building 
systems, and added 30,000 gross square feet of space to serve the needs of four departments in the 
College of Humanities and Fine Arts.  
 

• The Commonwealth Honors College Residential Campus, completed in 2013, is comprised of half a 
million gross square feet. This residential campus integrates living, learning, and social interaction for 
students admitted into the Commonwealth Honors College. The complex houses 1,300 students, has 
nine classrooms, dining and community spaces, and rooms for the college’s faculty-in-residence 
participants. 
 

• The Life Science Laboratories, opened in 2013, contain 310,000 gross square feet of research labs 
and 44,200 net square feet of office space for faculty and postdoc researchers. The Life Science 
Laboratories support the Institute for Applied Life Sciences (IALS), an ambitious interdisciplinary 
research initiative described in Standard Six.  
 

• The John Olver Design Building, opened in 2017, houses programs in Architecture, Landscape 
Architecture, and Building Construction. The structure itself, the largest building utilizing heavy 
timber materials in the northeast, is a learning laboratory and showcase for innovative wood 
construction and carbon sequestration.  
 

Two other major projects, now nearing completion, will also contribute to this physical transformation: 

• The Physical Sciences Building, with 1XX,XXX square feet, will open later this year and provide 
state-of-the-art facilities for organic chemistry and high-bay physics research. This project also 
included the complete renovation of the historic West Experiment Station. 
 

• The Business Innovation Hub, a major addition to the Isenberg School of Management, will offer 
technology-enabled instruction and collaborative space, as well as enable the integration of the Hotel 
and Tourism Management program with the other departments in the School.  

 

These major projects, as well as construction and renovation on a smaller a smaller scale, have 
substantially improved the scope, scale and quality of education and research. Less visible but equally 
important are the $XX million in repairs and improvements to roofs, building systems, steamlines, roads 
and sidewalks, and other infrastructure that had formed a major part of the deferred maintenance backlog.  

Appraisal and Projection 

The challenge of maintaining and renewing an aging infrastructure has been noted in all of our recent 
accreditation reviews, was described as a “central dilemma” in our strategic plan five years ago, and 
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remains so today. But through enormous effort and expenditure we have reversed a decades-long decline, 
and today’s campus is physically far different from what the team visited at our last comprehensive 
review.  

But while important progress has been made, the demands on our physical facilities continue to increase. 
One factor is the reality of an aging campus: X% of square feet in campus buildings is 40 or more years 
old; Y% is 60 or more years old. Their structures and systems are at or past their useful lives, and require 
major upgrading or replacement. There is more than simple age at work, however. Z% of our square feet 
were constructed between 19XX and 19XX, a period characterized nationally by poor design and 
construction practices.  

The enormous investment of campus funds is reaching its limits in terms of both borrowing capacity and 
the ability to divert operating budget funds to debt service. The prospect for additional large-scale capital 
investment by the state is uncertain. We are therefore aggressively pursuing whatever state funding is 
available, and have budgeted an additional $250 Million in capital spending from our operating budget 
over the next five years to maintain the progress made in the dramatic transformation of much of the 
campus. We are also focusing on additional potential sources of capital funding, including private giving 
and public-private partnerships.  

The past five years have seen a critical shift in achieving greater value for our facilities dollars. Adaptive 
reuse is now a central feature of facilities planning. The South College renovation/addition project 
demonstrated how heritage buildings can be given new life at competitive cost. Planned renovations of 
the Student Union and the old Goodell library (into a student success center) will revitalize programs and 
services for students affordably and efficiently. The planned renovation of the Fine Arts Center Art 
Bridge for a new makerspace complex will allow the campus to take a leading position in hands-on 
education and entrepreneurship with minimal capital investment. These and other examples establish the 
pattern for much of our facilities modernization in coming years. 

New approaches to strategic space management have transformed facilities planning and resource 
allocation. Over the past two years we put in place the campus’s first comprehensive capital planning 
process, and space analysis and allocation has been completely reoriented in line with the goals of our 
strategic plan. In both facilities planning and space management we have brought a much sharper focus to 
shared assets. These efforts to derive greater value from existing facilities will be a hallmark of our capital 
strategy going forward. 

Utilities 

As a major regional producer and consumer of energy, water, and other commodities, UMass Amherst 
places a sharp focus on efficiency and sustainability. Since our last comprehensive review we have made 
major improvements to utilities infrastructure and reduced commodity costs and our carbon footprint.  

• Our new central heating plant, opened in 201X, is a cogeneration facility. In FY 2017 we 
purchased roughly one-third of our electricity needs from Eversource, our local electric utility, at 
a cost of $.097/kWh, but generated two-thirds at a cost of $.05/kWh. Working with Eversource, 
we constructed an electrical substation in 2016 that allows the campus to be linked directly to 
major transmission lines, thus assuring reliable power and saving the campus approximately $1 
million annually in transmission costs. Recently installed solar-powered EV charging stations, 
photovoltaic canopies and panels, solar-powered bus stop signs, and a solar-powered hot water 
system at the central heating plant all increase energy efficiency while reducing fossil fuel usage.  
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• We participate aggressively in state- and self-funded energy efficiency initiatives. A variety of 
campus projects with a payback of seven or fewer years produced a reduction in air emissions by 
2,771 MTCO2, in addition to long term cost savings. A Massachusetts program provides 
incentives for installing certain alternative energy systems; UMass Amherst has received over 
$18 million to date from the program. 

• [Insert water and commodity savings.] 
 

Appraisal and Projection 

Our long-term commitment to energy efficiency and commodities reduction has been one of our most 
important tools in controlling campus costs, and has allowed us to achieve dramatic reductions in 
environmental impact. This will remain a high priority, and we will believe we can continue to make 
significant additional reductions. We are exploring additional energy efficiency projects, and we are 
considering adding an additional boiler to the Central Heating Plant, which will further reduce electricity 
costs and emissions.   
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Standard Eight: Educational Effectiveness 

The	institution	demonstrates	its	effectiveness	by	ensuring	satisfactory	levels	of	student	achievement	on	
mission-appropriate	student	outcomes.	Based	on	verifiable	information,	the	institution	understands	what	
its	students	have	gained	as	a	result	of	their	education	and	has	useful	evidence	about	the	success	of	 its	
recent	 graduates.	 This	 information	 is	 used	 for	 planning	 and	 improvement,	 resource	 allocation,	 and	 to	
inform	 the	 public	 about	 the	 institution.	 Student	 achievement	 is	 at	 a	 level	 appropriate	 for	 the	 degree	
awarded. 

The University of Massachusetts Amherst prioritizes the assessment of educational effectiveness across 
the varied components of the educational experience. The campus’s Strategic Plan emphasizes the 
centrality of evidence in informing decision making and substantial institutional attention has been placed 
in collecting and disseminating a wide range of evidence that academic departments and other units 
(curricular, co-curricular, and other functions), individual instructors, upper-level administrators, and 
external audiences can draw from to understand their own and broader institutional performance and 
identify areas of strength and areas for improvement.  Measures of student success and achievement are 
aligned with the University’s mission and are applied to all students at every level, both on campus and 
online.  

The Chancellor’s Office, Academic Affairs, and Student Affairs each have an administrative unit -- the 
Office of Institutional Research (OIR) in the Chancellor’s Office, the Office of Academic Planning and 
Assessment (OAPA) in Academic Affairs, and the Student Affairs Assessment Office (in Student Affairs) 
-- charged  to collect, analyze, and broadly disseminate evidence to relevant constituencies and inform 
educational effectiveness and institutional decision-making activities across the University. These offices 
each have unique foci and emphasize different forms of evidence (from the institution-wide database 
focus of OIR, to the mission-specific survey, qualitative evidence, and program review assessment of 
Student Affairs and OAPA, and direct student learning outcomes assessment managed through OAPA). 
However, these offices work closely with each other to coordinate data and analysis resources, 
disseminate findings, and respond to administrative, instructional, and student support assessment and 
evaluation priorities.  

Among the consistent consumers of evidence are the Senior Vice Provost for Undergraduate Education, 
the Vice Chancellor for Student Affairs and Campus Life, and instructional development and student 
support units like the Office of Student Success, Learning Resource Center, the Dean of Students Office, 
and the Institute for Teaching Effectiveness Faculty Development (TEFD). These offices are also 
important collaborators in these assessment and evaluation efforts and use results to inform their 
programming, identify new initiatives, and make improvements to current practices. Recent examples of 
these collaborations include: the cross unit focus on the retention of sophomores and juniors (Retention 
Working Group) which included a Student Affairs-sponsored survey of second- and third-year students, 
in-depth analysis of retention and progress conducted by OIR, and a multivariate analysis of student 
persistence outcomes incorporating survey data managed by OAPA and OIR institutional student 
database information .  These collaborations also include a focus on improving our understanding of 
graduates’ employment preparation and placement through the creation of the Working Group on Careers. 
Collaborations like these and related studies of students experiences at the University have led to 
restructuring and improvement of advising, clarified objectives for first year orientation and seminars, 
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increased focus on the needs of specific student populations (like First Generation students), and renewed 
attention to collecting better information about alumni. 

Tenure Track faculty and lecturers participate in assessment activities through their department-based 
Educational Effectiveness Plan (EEP)/Unit Planning process, departmental Academic Quality Assessment 
and Development (AQAD) Program Review, and as submitters of student work and/or scoring of student 
work as a part of our University-wide direct assessment initiatives. Faculty, staff, and in many instances 
undergraduate and graduate students together review and act upon assessment results through Faculty 
Senate Council participation, Working Groups on campus priorities like General Education revisions, and 
unit and innovative instruction planning.  

Administrative and Academic units’ use of evidence informs budget and planning decisions, through the 
Unit Planning process, AQAD and AdQAD process, and the annual budget and planning exercises with 
the Deans. The recently launched Educational Effectiveness Plan (EEP) process provides continuity and 
ongoing feedback mechanisms to regularize and improve departments’ collection, interpretation, and use 
of evidence to inform student learning and development.   

As suggested by this overview, there is broad participation in evidence-informed decision making and the 
University collects, analyzes, and uses evidence to determine institutional practices at multiple levels. In 
the following sections we highlight specific components of our assessment and evaluation approaches and 
activities as related to educational effectiveness.  

The University-Wide Focus on Student Learning and Success, and Campus Climate 

As described in Standard Four, the University adopted a set of essential qualities of a UMass Amherst 
education (see Standard Four for full discussion of the Community, Agency, Responsibility, and 
Proficiency Values statement). These essential qualities are introduced during New Student Orientation, 
and reinforced in School/College advising sessions. The campus also drew from these to articulate a set of 
learning objectives that the University intends for students to practice and develop in a variety of ways 
throughout their time at UMass Amherst. The relationship between the campus’s essential values and 
these campus-wide learning objectives is available here [INSERT TABLE --PENDING]. With a 
university of over fifty departments and nearly one hundred undergraduate majors, the idea of 
determining a small number of objectives that widely apply without being overly vague was daunting but 
necessary in fulfilling the stated goal of making UMass Amherst a destination of choice for undergraduate 
students. These campus-wide learning objectives are also addressed in students’ academic major 
experiences, as demonstrated in a mapping of department learning objectives with these campus 
objectives. [INSERT ANALYSIS OF DEPARTMENT EEP LEARNING OBJECTIVE REPORTING-- 
PENDING] And are further reinforced and practiced in students’ co-curricular activities and many 
campus jobs. Now that these campus-wide essential qualities and learning objectives have been developed 
and introduced, the challenge is to establish a comprehensive plan for communicating these to all 
members of the University community and fostering their infiltration throughout students’ curricular and 
co-curricular experiences.  

The strategic plan also identifies a number of student experience objectives—active learning, high impact 
practices, career guidance and support, effective advising—that align with the campus essential qualities 
and learning objectives. These priorities guide course and institutional innovations and department and 
unit planning priorities. Specifically, academic Unit Planning has incorporated departmental review of the 
evidence available on students’ participation in these experiences, and the quality of the offerings. 
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Departmental projections focused in part on their plans for enhancing the opportunities their students are 
offered [INSERT SUMMARY OF DEPARTMENT ACTIONS TIED TO EVIDENCE, FROM EEP 
REPORTING – PENDING].  The campus also makes it a priority to conduct formative evaluation of 
many of these experiential innovations in the early stages to guide the design and broader implementation 
of these efforts. For example, OAPA partnered with TEFD and instructors to assess the early 
implementation of Team-Based Learning on campus [INSERT RESEARCH REPORT – PENDING] and 
campus Integrative Learning efforts [INSERT IE ASSESSMENT REPORTS]. These efforts informed 
individual instructors’ approaches to the innovations as well as identified improvements to both TBL and 
IE support. The Associate Deans, Student Affairs Assessment, and OAPA worked together on a series of 
advising and first-year seminar assessments in the early stages of development [INSERT FYS REPORTS, 
ADVISING REPORTS]. These studies helped to clarify the goals for the new First Year Seminars and 
provided guidance to the School and College Associate Deans with responsibility for undergraduate 
education on the advising challenges they should address.  

Attention is also paid to the overall quality of the UMass Amherst climate for all members of the 
community. The results of the extensive Campus Climate survey (of all undergraduate and graduate 
students, faculty, and staff) [LINK] have been shared campus-wide and area-specific results shared with 
relevant Vice Chancellors and Deans. The results have helped campus leadership identify areas of 
strength and areas for improvement, and a number of organizational and other changes are result of this 
assessment. Results are also integrated into program planning requirements where both academic and 
non-academic units are being asked to identify action steps and priorities based on results. Diversity-
related actions are identified and progress on the strategic plan tracked on the Diversity Matters website 
https://www.umass.edu/diversity/data-policies/diversity-strategic-plan/our-progress.  

General Education 

The General Education program at UMass Amherst was established, in part, to create a structure that 
allows students to understand the value of the campus’s broad curricular options and to articulate the 
knowledge and skills that students are expected to learn—and faculty are expected to impart—in UMass 
Amherst’s General Education curriculum. Periodically, the General Education program’s learning 
objectives have been reviewed and revised to account for developments in content and pedagogy. During 
a thorough review taking place over the 2007-2008 and 2008-2009 academic years, the administration 
and the Faculty Senate Rules Committee created a General Education Task Force to “re-energize and 
improve this important component of undergraduate education.” The task force’s membership included 
faculty, students, and members of the administration. The task force developed a new, clearly articulated 
Statement of Purpose for the General Education program and organized those purposes within four 
learning objective categories: content, critical thinking, communication, and connections. These 
objectives are prominently displayed on the General Education website. Additionally, the General 
Education program has developed objectives specific to the designation that the course fulfills (e.g., 
Social World, Basic Mathematics and Analytic Reasoning, etc.). Writing courses, the Integrative 
Experience, and the newly-revised General Education Diversity requirement additionally have specific 
learning objectives.  

The question of whether Gen Ed courses and the program as a whole addressed these objectives guides 
the Faculty Senate General Education Council’s (GEC) course approval and five-year (quinquennial) 
review process. General Education courses are subject to full course approval procedures (described in 
Standard Three). In addition, the General Education Council requires instructors or departments 
proposing new courses to indicate the learning objectives that the course will address and provide 
evidence on how it will do so. The quinquennial review requires instructors to describe how the course 
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meets the overall learning objectives as well as those specific to the designation and requires instructors to 
supply all syllabi for the course as it has been taught in the previous year, stating: “It is important that 
course syllabi clearly communicate to students the ways in which the course fulfills overall Gen Ed 
learning objectives…and designation-specific objectives.” OAPA mapping of the General Education 
learning objectives emphasized in each Gen Ed course indicate that these courses address the learning 
objectives expected for the relevant Gen Ed designation. [INSERT RESULTS FROM MAPPING 
ANALYSIS]. The results support our expectation that students completing the General Education 
requirements will have had multiple opportunities to practice these objectives, although areas for further 
attention exist. For example, a lower proportion of courses address working effectively and 
collaboratively in groups, communicating effectively orally, developing information literacy and 
developing technological literacy. Not surprisingly, these are the objectives that are not specifically tied to 
any of the designations and, therefore, would not be required of Gen Ed courses in any specific area.  

In spring 2015, as a part of Academic Affairs unit planning tied to the Strategic Plan, the Gen Ed Council 
conducted a review of Gen Ed which incorporated analysis and discussion of evidence from the range of 
Gen Ed assessment conducted during and after the Task Force. [INSERT LINK TO GEN ED UNIT 
PLAN SPRING 2015]. [INSERT BRIEF DISCUSSION OF PLAN RECOMMENDATIONS BASED 
ON REVIEW OF FINDINGS.] 

Following from the earlier Task Force and after the Unit Planning discussions, the GEC adopted 
substantial changes to the General Education program: the Integrative Experience (IE) upper-division 
requirement and revisions to the current US and Global diversity requirements. When these changes 
occur, the GEC invests in focused instructional development and assessment activities to ensure effective 
alignment of course offerings and instructional approaches to the requirement’s objectives. For example, 
following the implementation of the Integrative Experience requirement, the Office of Academic 
Planning and Assessment administered surveys of Integrative Experience students and instructors to 
assess the effectiveness, in terms of curriculum, pedagogy, and advising, of the new requirement. The 
office also conducted focus groups and one-on-one interviews with students about their IE experiences, 
and interviews with IE instructors about their experiences designing courses and teaching to the IE 
objectives. In addition, a direct assessment of students’ IE course work was conducted to explore 
students’ reflective and integrative thinking in IE. The results of these studies led to a number of actions, 
including a clarification of language in the Integrative Experience criteria and the administering of 
workshops on assignment and course structure design intended to help instructors develop their courses. 
The focus on the integration of learning across the UMass Amherst experience has also inspired the 
development of the freshmen seminars and student success initiatives in specific colleges, such as the 
College of Social and Behavioral Sciences Pathways to Success. Additionally, the experience mapping 
tools developed for Integrative Experience assessment have been adopted by a number of instructors to 
facilitate integrative thinking. [INSERT IE RESEARCH REPORTS, SUMMARY OF IE SURVEY 
RESULTS.]  

The changes to the diversity requirements are much more recent (fall 2017) but GEC has already 
sponsored workshops to help instructors adapt their courses and syllabi to meet the new learning 
objectives associated with the requirement. GEC is also working with OAPA to implement formative 
assessment tied to the introduction of some of these new courses in fall 2018.  

The Major 

Every department has posted learning objectives for their undergraduate majors and use a variety of 
methods to communicate and reinforce these objectives to their students throughout their careers (see 
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specifics in the E-Series Forms). These objectives were developed in coordination with the Office of 
Academic Planning and Assessment in 2009, reviewed periodically as a part of AQAD program review 
and unit planning, and were most recently updated in the spring of 2018 as a part of the newly launched 
Educational Effectiveness Plan (EEP) [INSERT LINK TO EEP WEBSITE]. Additionally, each 
department recently developed learning objectives for graduate programs. As described earlier, analysis 
of these objectives in relationship to the campus-wide objectives show substantial reinforcement of 
campus-wide objectives.  

The EEP approach comes directly out of the Strategic Plan’s imperative to enhance evidence-based 
decision making and develop an increasingly systematic student learning assessment program. It draws 
from departmental feedback and other lessons learned from earlier efforts to systematically incorporate 
the use of evidence into program planning, improvement, and decision making. In this way, EEP itself 
reflects our campus’s ongoing efforts to improve practice, informed by evidence. The departmental 
feedback indicated that earlier Unit Planning processes felt repetitive (with multiple requests through 
slightly different processes asking the same kinds of questions about use of evidence and intended 
changes), departments had little feedback on their responses making it hard to know if they were 
adequately meeting expectations, and, while centralized data was provided for departments to use, 
centralized support and guidance on how to use this evidence was limited. (See Standard Two for 
additional information about this process and the centralized data made available to departments.) 

The EEP process addresses these earlier challenges by designating one undergraduate education 
effectiveness reporting and inquiry process where departments develop and report their learning and 
experiential objectives for students, their student assessment approaches, and their results. They are asked 
to draw from this ongoing inquiry for all reporting requirements (budget planning, strategic unit planning, 
AQAD program review, and disciplinary accreditation).  

In addition to streamlining and coordinating departments’ assessment efforts, the EEP focuses on 
departmental inquiry into the quality of their students’ learning and experiences, providing them with the 
impetus to address those questions that are primary in departmental faculty members’ minds. While 
currently available evidence (some provided centrally by OAPA and OIR) may help inform these 
questions, departments are also asked to consider what other forms of evidence would be most useful to 
them in answering their lines of inquiry. OAPA works with departments to develop assessment 
approaches that will be most useful to them in offering insights.  

With the EEP, Academic Affairs moves from an episodic and unconnected student learning assessment 
reporting process to an ongoing, department driven inquiry process that offers ongoing feedback to 
departments about their efforts and coordination across the Provost’s Office, the Office of Academic 
Planning and Assessment, the departments, and their School or College Dean.  It also focuses on 
departmental inquiry – where faculty themselves identify the questions and assessment approaches of 
greatest value to them. [INSERT SUMMARY OF EEP RESULTS – PENDING SUBMISSION FROM 
DEPARTMENTS.]  

Co-Curricular Assessment  

In Spring 2012, a full-time Director of Assessment was hired to coordinate emerging assessment efforts in 
Student Affairs and Campus Life (SACL).  Student Affairs and Campus Life Assessment develops, leads 
and delivers ongoing assessment in support of university, SACL, and departmental goals, activities and 
success.  SACL focuses considerable attention on investigating, understanding the needs of the student 
population, and using that knowledge to inform initiatives and programs, and improve policies and 
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practices. Large-scale assessment activities have focused largely on three areas: assessment of student 
stages and support during their transition to campus; assessment of student experiences and the quality of 
student life; and program assessment.   

In spring 2012, SACL reactivated its focus on assessing the quality of student life on campus, for both 
undergraduate and graduate students.  Annual Spring Surveys assess issues identified as timely concerns 
and specific data needs within Student Affairs and Campus Life.  Since 2012, Spring Surveys have 
focused on a wide range of student life topics including student engagement in co-curricular and high 
impact practices, specific campus climate foci and issues related to Title IX, economic resiliency, student 
commitment and connection to the University, and the quality of residential life experiences. Large-scale 
initiatives have been informed by these studies including the adoption of the “UMatter@UMass” that 
promoted active bystander practices and support and safety networks for students, introduction of a 
program to assist students facing financial emergencies (e.g., Student Care Supply Closets), and policies 
and practices associated with Title IX accountability.  

With increasing frequency, Student Affairs Assessment and Academic Affairs Assessment join forces to 
explore common questions surrounding the quality of student experiences and student success. These 
have included a longitudinal study of students’ use of peer advising in the residence halls, the results of 
which informed academic advising programs and revisions to peer-to-peer advising in the residence halls 
and collaboration on a survey of students' co-curricular and curricular experiences in the first six weeks of 
life on campus.  

SACL units deliver and assess a wide range of co-curricular programs linking to both campus-wide and 
department-specific learning objectives. Co-curricular learning is delivered in various manners, including 
digital courses, in-person training activities, and ongoing supervision and advising.  Systematic learning 
activities are concentrated most heavily in four categories of co-curricular learning and outcomes:  

• Compliance-related education and other training programs targeted to large populations of 
students (e.g., all entering students, all residential students, all students living off-campus) and 
focusing particularly on key transition points of entering the university, living in a campus 
residence hall, and moving to an off-campus residence; 

• Employee training programs designed and required for SACL student staff, who range in 
responsibility and scope from Resident Assistants and peer advisors to office/administrative 
support and residence hall security staff;  

• Leadership training programs (mandatory and voluntary) and preparation support for students 
holding leadership roles in co-curricular organizations and other groups; and  

• Learning outcomes linked to support programs for rising-risk or high-risk students, such as 
mandatory programs associated with conduct sanctions, and voluntary opportunities to engage in 
individual therapy, support groups.  
 

Systematic assessment of these learning outcomes varies, in ways appropriate to the program, such as: 
completion activities embedded within digital courses and online training modules; direct observation of 
successful demonstration of knowledge/skills; successful completion of sanction requirements and 
student conduct recidivism rates; self-reported and observed improvements in students’ wellbeing. SACL 
units lacking strong learning outcomes assessment tend to measure co-curricular learning in 
programmatic terms.  Departments track the numbers of training/development programs they provide, 
attendance, and participant satisfaction.  Our continued efforts will focus on identifying, developing and 
implementing strong, additional direct and indirect assessments of student learning throughout SACL.  
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Student Affairs and Campus Life began implementing a seven-year cycle of departmental program review 
in 2012, using the Council for the Advancement of Standards in Higher Education (CAS) Self-
Assessment Guides, or comparable recognized industry protocols, to guide their self-study review 
process. The program review process is a formal and meaningful assessment of how well a department 
achieves its stated mission, goals and outcomes, and identification of ways to sustain and create program 
excellence.  Through a process of purposeful, reflective self-study, external peer review, and strategic 
action planning, program reviews ensure that departments continue to meet the educational and 
developmental needs of students, and the goals of the university and Student Affairs and Campus Life.  
Reviews involve students, departmental staff members, and other campus units. Since Fall 2012, twenty 
SACL departments and programs have completed a comprehensive self-study and external review.  
SACL units that undergo external accreditation also are invited but not required to conduct a program 
review (e.g., UMPD, CCPH, CEEC). Both accreditations and program reviews address and assure that 
staff responsible for providing student services meet their respective professional standards regarding 
education, training, work experience and ongoing development.  Each review has informed changes 
and/or enhancements ranging from relatively minor adjustments to major reorganizations and 
realignments of resources.   

Student Outcomes Assessment: Progress, Retention, and Graduation 

The Chancellor has highlighted the four-year graduation rate of students as a key indicator of student 
success that can additionally be used to assess the impact of specific interventions. Although rates of first-
year retention and four- and six-year graduation have been rising, UMass Amherst still lags behind peer 
institutions in these indicators. Leading up to the previous comprehensive evaluation, the first-year 
retention rate (the proportion of students who continue into their second year) was 87.2 percent. That 
number rose to a high of 91.3 percent for the entering class of 2015 before declining slightly to 90.6 
percent for the entering class of 2016. In the same time span, the four-year graduation rate rose from 52 
percent (fall 2005 cohort) to 73.7 percent (fall 2013 cohort). The six-year graduation rate, the data for 
which necessarily is lagging, has risen less dramatically, from 66 percent (fall 2003 cohort) to 77.4 
percent (fall 2011 cohort). Parallel increases can be observed for underrepresented minority students: in 
the same time period, the four-year graduation rate has nearly doubled from 33% to 61%, and the six-year 
rate has increased from 56% to 67%. The gap between all students and URM students has narrowed for 
the four-year rate, and given the observed increase in retention and continuation rates of more recent 
URM cohorts, we expect the six-year graduation rate gap to decrease as well.  The rates for Pell students 
have increased in a similar pattern. 

In addition to tracking these rates, the campus also analyses the potential factors that influence these rates. 
These efforts include a cross-campus team exploring the factors that affect attrition in the sophomore and 
junior year, and multi-variate analyses to identify the key predictors of retention. An array of factors 
relate to persistence to graduation—demographic characteristics, academic preparation, finances, 
residency, et cetera—and can overlap in complex ways. With the robust evidence related to the quality of 
the campus climate, we are also exploring the impact of climate on student commitment to and retention 
at the University, and how this impact may vary by student identities. The wealth of data that the campus 
has gathered pertaining to student characteristics, circumstances, and university experience place UMass 
Amherst in a strong position to determine the most predictive indicators and indicator combinations and 
continue to improve retention and graduation rates going forward.  
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Student Outcomes Assessment: Student Learning and Experiences  

Since the last full accreditation visit, UMass has continued to enhance its approach to student learning 
assessment. While we have always supported a relatively robust set of assessment tools and sources of 
evidence, we have made substantial progress in enhancing the availability and accessibility of the results 
of these tools and analyses to members of the University community for their own use (see, for example, 
evidence tables provided for Unit Planning, Climate Study results, formative assessments of advising and 
first year seminars, and assessments of instructional innovations—TBL, IE). Also noteworthy is our 
emphasis on using the evidence we have available not only for more summative (i.e., is the 
program/initiative “working”) assessment purposes but also our formative use of evidence to inform 
developmental opportunities and areas for improvement.  

Perhaps nowhere is this emphasis on formative as well as summative assessment more important than in 
our increasingly sophisticated student learning assessment efforts. With respect to summative indicators, 
both our indirect (NSSE) and direct (VALUE Institute) student learning assessment benchmarks suggest 
UMass students’ development and performance is similar to that of our Research University peers and is 
higher than that of students at four year institutions generally. The following graph shows UMass 
Amherst seniors' reports of the contributions their University experience has made on a range of learning 
outcomes, showing comparisons over five NSSE survey administrations (in various shades of maroon) 
and with the most recent results from seniors at other Research Universities (shown in gray). These 
results show an increase in seniors' ratings of the University contribution over time on all items and, for 
the most recent year demonstrate that our students' ratings are comparable to those of students at other 
Research Universities. 

In addition to these NSSE self-reported learning outcomes, we have information from our participation in 
a direct assessment of rising seniors critical thinking performance, compared to that of students at other 
four year institutions. Graph One below provides a summary of overall results for each Critical Thinking 
criterion from the first two years of our participation in the national direct assessment project, the 
VALUE Institute. The results from the most recent year (2017) are on the left, starting with the UMass 
internal scoring means shown in maroon, followed by the external scoring means shown in dark blue, and 
then the national benchmark means, representing the results for all four-year colleges and universities 
who participated in 2017, shown in dark green. The final three bars show the results for 2016 (our first 
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year of participation). For 2016-2017, the UMass Amherst results were substantially higher than those for 
the national four-year institution results on all criteria. 

 

The University has invested in these forms of assessment for many years, providing the opportunity for 
cohort comparisons. While both these sets of evidence have methodological challenges associated with 
them that necessitate caution in drawing broad inferences about student learning and development at 
UMass Amherst, they do offer valuable benchmarks for considering how our results in these studies 
compare to those at other four-year and research Universities.  

At the same time, these aggregated and summative views of student performance can gloss over the many 
complexities in the measurement of student learning. Discussions with faculty, students, and 
administrators of these findings quickly open the door for more formative assessment inquiry, both in 
terms of how student learning may vary by academic program and/or experiences on campus and how to 
better help students develop the skills, knowledge, and dispositions we value as an institution. For 
example, as a part of our participation in the national direct assessment project we have instructors on our 
own campus score the same artifacts scored externally. The discussions among our campus scoring teams, 
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and the discussions they then generate in their own departments, are also important contributors to our use 
of assessment results and processes.  

Faculty engagement in the systematic assessment of student artifacts, and our studies that explore how to 
help students develop their own agency and active bystandership, instructor workshops focused on how to 
teach for integration or intergroup competencies, and comparative studies of students’ experiences with 
advising are just some examples of the kinds of formative assessment questions we continue to pursue 
even as we track the answers to the summative questions about overall performance. [INSERT IE 
RESEARCH BRIEFS, ADVISING RESULTS.] 

With the introduction of our EEP process, departments have made strides in pursuing the questions about 
student learning that are of essential interest to them. Since 2016, departments have been able to use 
major-based student self-reported learning evidence from the campus-wide Senior Survey to compare 
students’ views of their learning progress, by objective, across academic majors. [INSERT LINK TO 
STUDENT SELF-REPORTED LEARNING RESEARCH BRIEF, UNIT PLANNING DATA WITH 
SLOS.] AS the EEP summary shows, departments are also pursuing their own direct assessments of 
student performance around the objectives of immediate interest to them. [INSERT LINK TO PENDING 
SUMMARY OF DEPARTMENT INQUIRY].   

In recent years the University has focused increased attention in understanding the outcomes and long 
term satisfaction of its alumni. In both 2013 and 2017 the University surveyed recent alumni (those 
graduating between one and five years ago). While response rates have been lower than optimal, (around 
19 percent for each administration) the results have provided important insights into graduates’ careers 
and job placement, their retrospective views on the University’s contributions to their learning and 
development, and the types of skills and knowledge they use most often in their work environments.  

 

 

[INSERT GRAPH COMPARISON OF SKILLS USED AT WORK, UMASS CONTRIBUTION TO 
THOSE SKILLS]. These results document the skills, knowledge, and dispositions our graduates find 
important once they are in the workforce (and reinforce the campus-wide values and learning objectives 
the University promotes). And, when comparing the knowledge and skills our graduates use in the 
workplace with their ratings of the contributions UMass Amherst made, they also suggest areas where 
greater emphasis and attention could be placed during students' time on campus (for example, critical and 
analytical thinking, working effectively with others, oral communication).  



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

104	
	

 

Career services also uses the results of the Senior Survey reports on student placement and feedback from 
employers to inform career support programs. These results have generated discussions both at the 
individual department level, in career support units, and across Schools and Colleges about how to 
enhance UMass Amherst’s contributions to students’ preparation for life after college. Graduates’ civic 
engagements and other societal contributions are also highlighted in the results. [INSERT LINK TO 
ALUMNI SURVEY REPORT WHEN READY.]  

Use of Evidence to Inform Improvement  

Clearly the collection and analysis of evidence means little if the information does not inform decision 
making, departmental support, course design, instructional choices, the support and services we offer 
students, and the methods we advance to prompt students’ agency in taking full advantage of the 
opportunities and connections available to them at UMass Amherst. Table XX provides an overview of 
the variety of decisions and actions around educational effectiveness that have been informed, at least in 
part, by the evidence, analysis, and broad constituent consideration of results described throughout this 
standard.  

While we continue to identify ever more effective ways to collect, communicate, and share the 
information we collect, this table demonstrates that we have already made substantial inroads in 
empowering members of the University community to harness and use available evidence. Results 
focused on student learning and satisfaction inform instructional design, curricular decisions, and 
academic support structures in individual courses, in departments, in the General Education program, and 
in first year programming. For example, the evidence informs instructional development and student 
success workshop content and design, providing participating faculty and advisors with information on 
how to best teach and support out students. In addition, individual instructors use their course-specific 
results (from TBL and IE assessments, participation in the VALUE Initiative, participation in the ExCEL 
Peer-to-Peer supplemental instruction program, for example) and their own course-based assessment 
information to adapt course design and pedagogy. The learning objectives for the First Year seminars 
were revised based on feedback from the formative assessment of the seminars in the early years of 
implementation. Advising processes continue to evolve based on EAB analytics and student feedback. 
The Gen Ed Council draws from student and instructor feedback, and Gen Ed Course syllabi and 
proposals, to enhance course alignment with Gen Ed goals and make needed adaptations to the Gen Ed 
program itself.   

Student Affairs and Campus Life Program Assessment has led to improvements in unit-specific services 
and their student surveys have informed campus-wide initiatives like UMatter@UMass to support student 
agency and active bystandership. Academic Affairs’ initial Unit Planning efforts set the ground work for 
departments’ use of university-wide and department-specific evidence to inform department priorities. As 
the EEP process moves forward, academic departments are using students’ self-reported learning 
development (from the senior survey) and their own inquiry into student learning to guide department-
based pedagogical decisions.  

Assessment and Evaluation Methodologies 

The foundational values and campus-wide and general education learning objectives described earlier 
provide the framework for a range of indirect, direct, and process assessment activities. Assessment of 
these objectives occurs at the course level, through course-based learning assessment; at the program 
level, through the Educational Effectiveness Plan and SACL Program Review, where departments and 
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units develop lines of inquiry to address their essential questions about the quality of student learning and 
experience; and at the institutional level, through systematic indirect assessment of learning objectives 
and experiences at key stages in the student’s time at UMass (e.g., NSSE, senior survey), direct 
assessment of critical thinking, written communication, and integrative learning, and a host of direct and 
indirect studies about students’ experiences. 

As Table XX illustrates, the institution collects and uses a robust set of evidence to inform its practices. 
These include both quantitative and qualitative evidence, direct and indirect assessment of student 
learning and experiences, and evidence that provides internal cross-department comparisons as well as 
evidence that provides comparisons and benchmarks with other research universities.  

The University ensures the validity of the tools used to collect evidence of performance. We do this in a 
number of ways, including: using national tools thoroughly vetted by external researchers (e.g., ACE-
CIRP, NSSE, VALUE Rubrics, ASQ, EBI), applying best practices and in-house expertise to the 
development of local tools (both qualitative and quantitative), conducting face and content validity 
research with users, tracking response rates and response bias in both the surveys we administer and 
external surveys we contract, and conducting statistical analyses to affirm the reliability and validity of 
long-standing instruments like the student course evaluation instrument (Student Response to Instruction, 
or SRTI).  

Appraisal and Projection 

The University has made substantial progress in the collection, dissemination, and use of evidence to 
inform educational effectiveness in the period since our last accreditation visit. Building a culture of 
evidence and enhanced student learning assessment is embedded in the campus structure and processes 
through the priorities in our strategic plan. We have invested expertise and resources into a collaborative 
approach to assessment that engages faculty, staff, and upper level administrators in these efforts. While 
less frequent (and an area where we could enhance our efforts) students participate in the review of 
evidence through faculty senate councils and discussions with student government.  

With campus-wide essential qualities and learning objectives identified, we will now work on effective 
ways to not only communicate these objectives to all members of the campus community, but also ensure 
their use in curricular and co-curricular planning, and in our ongoing assessment foci. Early results from 
EEP and from the General Education reviews reinforce the need for academic departments and individual 
instructors to revisit how they communicate these expectations to their students, and how their curricular 
and course designs reinforce these objectives throughout students’ UMass Amherst experience.   

The campus will continue to develop its collection and use of evidence with an eye to improving 
departments’ and units’ direct access to institutional data and building their capacity to conduct their own 
analyses. As the EEP process proceeds, we will need to clarify the kinds of additional support 
departments need to conduct their Inquiry Plans and make adjustments to timelines and requirements as 
needed. Priorities for evidence collection and for direct assessment will be further informed by the 
academic departments’ lines of inquiry, the heart of the EEP process. We anticipate sharing creative and 
useful practices across departments and using this information to enhance and perhaps alter some of the 
centralized collection of evidence currently in place. 

With respect to Student Affairs Program Review and Assessment, SACL is committed to continuing 
Program Reviews and using results to inform operational, resource alignment, and planning decisions.  
One recurring theme has been identification of gaps in departments’ attention to assessing their 
contributions to student learning. Many departments have responded in their action plans. 
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The 2018-23 campus strategic plan emphasizes the importance of using “analytics” to inform our efforts. 
Both Academic and Student Affairs have begun identifying and incorporating data analytics into our 
assessment of student experiences and participation. This will be an ongoing priority, as we focus 
attention on better understanding the myriad ways and places that we gather data, and possibilities for 
gaining deeper and more nuanced knowledge about the experiences and services that connect to and 
support student retention and learning.   As indicated in Standard 2, more generally, we must continue to 
improve and monitor the extent to which individual units and general decision making fully utilizes and 
attends to the results of our evidence. As a part of this effort we will need to build improved 
comprehension of and communication about results.  

Since AY2016, SACL has increased attention and effort to building a cross-departmental, representative 
infrastructure for tracking, coordinating, inventorying, sharing and supporting assessment activities, 
findings, news and updates. Additional key accomplishments to date include: initial stages of 
departmental data audits; compilation of department-level student participation, satisfaction and learning 
outcomes data for university self-study. Through these efforts, we have begun building a foundation to 
better enable SACL to identify and incorporate data analytics into our assessment of student life 
experiences and participation; this will be an ongoing priority, as we focus attention on better 
understanding the myriad ways and places that we gather data, and possibilities for gaining deeper and 
more nuanced knowledge about the experiences and services that connect to and support student learning, 
retention and graduation.   

Following from the lessons learned from our current direct assessment efforts at the campus-wide level 
(having used CLA in the past, conducted our own in-house assessment of Integrative Learning as part of 
the IE assessment, and our current participation in the national VALUE Institute) the campus will need to 
determine the trajectory for our ongoing approach to direct assessment. Our experience in developing a 
cadre of UMass Amherst faculty with experience providing student work and scoring student work with a 
standard rubric provides us with an informed group of faculty members and administrators who can help 
determine these next steps.  

In SACL’s student learning assessment efforts, the SACL Assessment Boot Camp 2.0 initiated a 
programmatic focus on the student employee experience within SACL, as an opportunity for student 
learning & career growth. We plan to continue developing a systematic learning paradigm and structure 
for our roles as supervisor-educators to student employees, and building student employment as a unified 
student learning focus throughout SACL. We will also continue focusing on building direct and indirect 
assessment of student learning outcomes throughout SACL. 
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Standard Nine: Integrity, Transparency, and Public Disclosure 

The	institution	subscribes	to	and	advocates	high	ethical	standards	in	the	management	of	its	affairs	and	
in	its	dealings	with	students,	prospective	students,	faculty,	staff,	its	governing	board,	external	agencies	
and	organizations,	and	the	general	public.	Through	its	policies	and	practices,	the	institution	endeavors	
to	exemplify	the	values	it	articulates	in	its	mission	and	related	statements.	In	presenting	the	institution	
to	students,	prospective	students,	and	other	members	of	the	public,	the	institutional	website	provides	
information	that	is	complete,	accurate,	timely,	readily	accessible,	clear,	and	sufficient	for	intended	
audiences	to	make	informed	decisions	about	the	institution.	

Integrity 

As a public university, UMass Amherst emphasizes institutional integrity, particularly as it relates to the 
responsible stewardship of public funds and responsible stewardship of public trust. To foster integrity, 
UMass Amherst has policies and processes in place to ensure that the campus community abides by legal 
and ethical standards. Policies and processes are inclusive in their design and are clearly communicated. 
Established mechanisms exist to review and improve existing policies. The policies that guide integrity 
are designed to be effective, honest, and widely accessible.  

Legal and Ethical Requirements 

UMass Amherst’s degree granting authority is derived from the Massachusetts Board of Higher 
Education.  

UMass Amherst has a full-time Senior Counsel who reports to the University of Massachusetts Office of 
General Counsel. The system office also has an Internal Audit office that oversees all internal and 
University-initiated external audits. The Board of Trustees has responsibility to assure that University 
funds are spent properly, that the University exercises appropriate stewardship of assets, and that 
operating results are positive. All Trustees file a Conflict of Interest Disclosure.  

State employees are governed by the Commonwealth’s Conduct of Public Officials and Employees 
statute, Massachusetts General Laws, Chapter 268A. All UMass employees are notified annually about 
the conflict of interest policy and are required to complete conflict of interest training biennially.  

All employees on campus are subject to the Principles of Employee Conduct, which describe the 
responsibilities that all employees bear by being entrusted with public resources. The tenets of this policy 
are as follows: 

• University employees are entrusted with public resources and are expected to understand their 
responsibilities with respect to conflicts of interest and to behave in ways consistent both with 
law and with University policy. 

• University employees are expected to be competent and to strive to advance competence both in 
themselves and in others. The conduct of University employees is expected to be characterized by 
integrity and dignity, and they should expect and encourage such conduct by others. 

•  University employees are expected to be honest and conduct themselves in ways that accord 
respect to themselves and others. 

• University employees are expected to accept full responsibility for their actions and to strive to 
serve others and accord fair and just treatment to all. 

• University employees are expected to conduct themselves in ways that foster forthright 
expression of opinion and tolerance for the view of others. 
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•  University employees are expected to be aware of and understand those institutional objectives 
and policies relevant to their job responsibilities, be capable of appropriately interpreting them 
within and beyond the institution, and contribute constructively to their ongoing evaluation and 
reformulation. 

The code also lists the expectations that employees have of the University: 

• a work environment that is professional and supportive;  
• a clear sense of the duties of their job, the procedures for performance review, and access to 

relevant University policies and procedures; within the scope of each employee’s assigned areas 
of authority and responsibility, the duty to exercise appropriate judgment and initiative in 
performing duties;  

• the right to seek appropriate review of matters that violate the ethical principles contained in these 
Principles. 

 

Integrity in Teaching and Learning 

Beyond the Code of Conduct applying to all employees, faculty have additional specific obligations and 
policies to which they must abide. UMass Amherst has a number of policies and guidelines related to 
maintaining integrity in teaching and learning, including guidelines for classroom civility and respect and 
policies relating to misconduct in research and scholarship and limits on consulting and other outside 
activities. These policies are consolidated on a webpage (www.umass.edu/provost/faculty-staff-
resources/policies-contracts) maintained and updated by the Provost’s Office.  

The Academic Personnel Policy (Trustee Document T76-081), commonly referred to as the Red Book, 
includes additional responsibilities that are expected of the faculty in personnel matters. These are 
discussed in Standard Six (pgs. *).  

All students are responsible for complying with the pertinent rules, regulations, policies, and procedures 
of the University. These are contained in a variety of publications easily accessible online, including the 
Academic Regulations, the Guide to Undergraduate Programs, the Graduate School Bulletin, and the 
Graduate Student Handbook. 

The Code of Student Conduct was approved by the Board of Trustees in 1995 and is updated regularly. 
This document defines expected student conduct and describes disciplinary procedures and sanctions for 
misconduct. Protection of student rights, including appeal procedures and mandated time limits, is 
provided.  

All members of the campus community are expected to support a climate conducive to academic honesty. 
Students are required to demonstrate their own learning during examinations and in other academic 
exercises. The Academic Honesty Policy states that no form of cheating, plagiarism, fabrication, or 
facilitating of dishonesty will be tolerated. The policy was designed to establish and enforce uniform, just, 
and equitable procedures for resolving allegations of dishonesty.  

Along with the honesty policy, UMass Amherst has approved Academic Grievance Procedures that are 
applied when a student believes that he or she has been graded in an arbitrary or capricious manner. For 
both honesty and grievance requests, if no informal resolution is reached, the result is a hearing 
adjudicated by a panel of faculty and students.  



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

109	
	

Recent review of both the Academic Honesty Policy and the Academic Grievance Procedures resulted in 
some minor clarifications to the policies and changes to how grievances are processed. Within the 
purview of the Associate Provost for Student Success, an Academic Honesty and Grievance Office was 
established to process grievances for all students. By moving the academic honesty and grievance 
processing to this office, the role of the Ombuds Office, which advises students, faculty, and staff on a 
wide number of matters, has been clarified and remains impartial and independent, as recommended by 
the International Ombudsman Association. The honesty and grievance policies apply to all UMass 
Amherst students, both undergraduate and graduate, and including Continuing and Professional 
Education.  

Research 

UMass Amherst offers broad training in the responsible conduct of research, mandating and tracking such 
training in cases in which federal funding requires it. The University maintains required compliance 
committees to ensure the safe and ethical conduct of research with animal or human subjects and with 
biological, chemical, or radiological materials. The University maintains a repository of research-related 
policies accessible online, including: Cost Accounting Standards; Financial and Budgetary Policies; 
Health and Safety Policies; and Investigator, Ethics and Attribution Policies. Research Compliance staff 
also provides information and training on regulations and issues regarding Animal Use, Biological 
Safety, Human Subjects, and Responsible Conduct. The University’s procedures for dealing with 
charges of misconduct in research and scholarly activities, updated in 2015, is written to comply with 
federal regulations. An additional Board of Trustees policy on responsible conduct of research and 
scholarly activity applying to the five University of Massachusetts campuses was adopted in 2008.  

Affirmative Action and Non-Discrimination Policy 

The Affirmative Action and Non-Discrimination Policy Statement, updated in 2017, explicitly “prohibits 
discrimination on the basis of race, color, religion, creed, sex, age, marital status, national origin, mental 
or physical disability, political belief or affiliation, veteran status, sexual orientation, gender identity and 
expression, genetic information and any other class of individuals protected from discrimination under 
state or federal law in any aspect of the access to, admission, or treatment of students in its programs and 
activities, or in employment and application for employment. Furthermore, University policy prohibits 
harassment of students and employees, i.e., racial harassment, sexual harassment, and retaliation for filing 
complaints of discrimination.” This overarching policy, which extends protections beyond many federal 
or state statutes, is intended to establish a strong foundation for achieving campus inclusiveness goals, as 
discussed in the section on the 2017 climate survey (pgs. *) and throughout the student experience entries 
in standard five.  

Disabilities 

UMass Amherst makes every effort to comply with both the letter and the spirit of laws protecting 
citizens with disabilities, such as the Americans with Disabilities Act (ADA) and the Rehabilitation Act 
of 1973. Disability Services supports compliance and leads efforts to provide reasonable accommodations 
for students, faculty, and staff with disabilities. The ADA Transition Plan identifies physical barriers that 
may impede access to programs or facilities and provides a schedule for improving access to those 
identified programs and facilities. The plan regularly reviewed by the campus Architectural Access Board 
(AAB) to determine current needs and priorities. The AAB undertook a major review and update of the 
ADA Transition Plan in 2014.  
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Privacy 

The Family Educational Rights and Privacy Act (Code of Federal Regulations, Title 34 Part 99), 
commonly as FERPA, mandates that students be allowed access to their educational records and that 
basic privacy protections are provided them. This law applies to records directly related to a student and 
maintained by an educational institution. The maintenance of student records is discussed further in 
Standard Five, page *. The University’s Fair Information Practices Regulations provides guidelines for 
the collection, maintenance, and dissemination of personal data contained in all its data systems. The 
University additionally complies with a 2007 state law on data security (Massachusetts General Laws, 
Chapter 93H). This law defines sensitive data and requirements that institutions immediately notify 
individuals whose information has been compromised as the result of a security breach.  

Sexual Harassment  

UMass Amherst is committed to providing an environment where all members of the campus community 
may pursue their studies or careers without being sexually harassed. The Sexual Harassment Policy and 
Procedures, updated in 2014, defines sexual harassment, includes examples of sexual harassment that 
meet the definition, and lays out grievance procedures for those that have been harassed. The Office of 
Equal Opportunity and Diversity is responsible for administering the policy and grievance procedures. 
Policies have been put in place since the previous evaluation requiring all new employees and 
undergraduate students to complete harassment training. Training for graduate students is being 
developed.  

Increased attention has been paid to sexual harassment and sexual assault on college campuses. UMass 
Amherst, as one of fifty-five colleges and universities included in a 2014 list of institutions under 
investigation for possible violations in the handling of sexual violence and harassment complaints 
released by the U.S. Department of Education’s Office of Civil Rights, has had to confront this issue head 
on. Nationwide, these complex and serious issues have begun to be addressed in the context of Title IX of 
the Education Amendments of 1972, which prohibits discrimination on the basis of sex. In light of the 
expanding scope of that statute, colleges and universities across the country have found it necessary to 
clarify their policies on the issue and expand resources relating to Title IX. 

Responding to this necessity, the University has established a Title IX website that provides guidance and 
resources on the protections granted by that statute. A Title IX coordination plan has additionally been 
formed, comprised of members from the Office of Equal Opportunity and Diversity, the Center for 
Women and Community, the Athletic Department, the Dean of Students Office, the Center for 
Counseling and Psychological Health, Residential Life, the International Programs Office, the Center for 
Student Development, and the UMass Police Department. The team meets weekly to discuss specific 
incidents of sexual or relationship violence and to ensure that resources and responses are holistically 
coordinated across the University. Additionally, the Coordination Team ensures that Title IX education 
and training is provided on campus. The Coordination Team, working with campus leadership, is in the 
process of updating the Sexual Harassment Policy and Procedures and the Grievance Policy and 
Procedures.  

In 2018, the University introduced a policy on consensual relationships between faculty and students. A 
policy regarding this issue had been discussed for years, but the administration and the MSP had been 
unable to come to agreement on specific elements. The new policy prohibits any faculty member who has 
any responsibility for supervision, evaluation, grading, advising, employment, or other instructional or 
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supervisory activity related to a student or postdoc from entering into a sexual relationship with that 
individual.  

Appraisal 

UMass Amherst has numerous policies and processes in place to ensure institutional integrity regarding 
legal and ethical conduct in all roles and responsibilities of the campus, including financial and human 
resources, teaching and learning, research, and athletics. Policies and procedures are clearly 
communicated. Established mechanisms exist to review and improve existing policies.  Many policies 
have been updated in the past five years, and feedback from various indicators, such as the Campus 
Climate Survey and AdQAD reviews, are utilized to inform improvements.  

Projection 

The University will continue to examine its policies and processes to ensure institutional integrity as new 
regulations, state or federal policies, Commission on Institutes of Higher Education policies, institutional 
best practices, or feedback indicate. The institution will apply existing mechanisms toward policy change, 
including Faculty Senate, Board of Trustees, or other approval processes, as applicable.  

Transparency 

The University of Massachusetts Amherst publishes all pertinent information about the University on its 
website, www.umass.edu. Information Technology and University Relations ensure that this information 
is accessible. All statements that make any claims about the profile or performance of the University are 
backed by verifiable data. Statements of academic or other excellence, such as those compiled at the 
Points of Pride webpage, www.umass.edu/gateway/about/points-pride, are backed by verifiable data. 
These web pages are regularly reviewed for accuracy and consistency by University Relations.  

The Undergraduate Admissions Office maintains a website (www.umass.edu/admissions) that provides 
all information necessary for prospective applicants to make an informed decision about their application. 
The admissions website includes a number of specific frequently asked questions pages to clarify the 
application process. The Student Body and Admissions Statistics page of the admissions site provides 
data on the profile of accepted students. Additionally, a page describing the admissions decision offers a 
detailed explanation of the process of applicant review. These measures ensure that potential applicants 
understand the qualifications generally needed for acceptance. The Financial Aid Office commits a high 
level of effort to educating current and prospective students of the annual costs to attend UMass Amherst, 
the FAFSA filing process, types of available aid, and loan indebtedness. A complete Net Price Calculator, 
which calculates a specific student’s total cost by taking federal financial aid information into account, is 
also hosted by the University, as per requirements of the Higher Education Opportunity Act of 2008. All 
admitted students are provided with an online “shopping sheet” which provides a personalized detail of 
the student’s financial aid package and resulting net price. This sheet also details the average debt of 
UMass Amherst students at graduation, estimated monthly payments, and the campus repayment rate. The 
University also maintains a webpage that consolidates links to pages with additional consumer 
information, www.umass.edu/disclosure. This page includes links to the College Portrait and College 
Navigator sites, which provide current information on average debt at graduation and cohort default rates. 
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Records Requests 

Requests for public records pertaining to the University may be requested via an online form centrally 
maintained by the President’s Office. The online form was introduced in 2017 due to changes in state law 
requiring the University to annually report all received and process requests to the state. The webform 
allows all requests to be stored in a database administered by the University of Massachusetts President’s 
Office. The University responds to requests for public records within ten days of receipt of the request. 
Under Massachusetts Public Records Law (Massachusetts General Laws, Chapter 66), the University may 
assess a fee to search and segregate records responsive to a request. If a fee is deemed necessary, the 
requestor will be notified in writing. The recently established Associate Chancellor for Compliance serves 
as the record access officer.  

Campus Security and Crime Statistics 

The UMass Amherst Police Department (UMPD) prepares an Annual Security Report in accordance with 
the Jeanne Clery Disclosure of Campus Security Policy and Crime Statistics Act. This report includes 
statistics for the previous three years on reported crimes that occurred on or near campus, as well as 
institutional policies concerning campus security, such as policies concerning alcohol and drug use, crime 
prevention, the reporting of crimes, and sexual assault. Each year, all students, faculty and staff are 
emailed a notification on how to access the Annual Security Report online. Daily and monthly crime logs 
are available online as well.  In accordance with the Federal Campus Sex Crimes Prevention Act, the 
University also presents online a statement advising the campus community about where they may obtain 
information concerning registered sex offenders. 

Public Disclosure 

University Relations maintains a comprehensive website dedicated to conveying essential information 
about UMass Amherst. This site, www.umass.edu/gateway/about, clearly states the defining 
characteristics of the University, such as its enrollment, faculty, and tuition and fees. The site directly 
links to pages that explain admissions requirements; convey information on the University’s research 
endeavors; list the members of the campus’s leadership; and provide key points about the student 
experience, such as conduct expectations, grievance procedures, and student organizations operating at 
the University.  The University also maintains a webpage with right-to-know information for students, 
including general policies such as privacy and title IX, academic policies, student services, student 
outcomes, and financial aid (www.umass.edu/disclosure).  

Each year, the Office of Institutional Research prepares UMass Amherst “At a Glance”. This one-page 
reference document includes essential information about the University, such as application numbers, 
acceptance rates, and yield; indicators and demographics of incoming students, including high school 
GPAs and test scores, residency, and gender and ethnic backgrounds; age distribution of students; 
statistics on financial aid by award amount and type; a breakdown of student expenses; the number of 
instructional faculty, tenure status figures, and self-reported racial and ethnic demographics of the faculty; 
and the total number of degrees awarded by each school or college.  

University requirements for graduation are published in the Guide to Undergraduate Programs and in the 
Academic Regulations. General education requirements are included in these documents and additionally 
available at the General Education website, www.umass.edu/gened.  

 



2018	NEASC	Accreditation	Self-Study	–	draft	05-10-18	
	

113	
	

Learning objectives and outcomes have been developed at both the University and department level, as 
discussed in Standard Eight (pgs. 8). Retention and graduate rates are published by the Office of 
Institutional Research.  

The Guide to Undergraduate Programs and the Graduate Bulletin 

Information on academic programs, resident faculty of instruction, and policies pertaining to the academic 
experience of the student is contained in the Guide to Undergraduate Programs and the Graduate 
Bulletin, for undergraduate and graduate programs, respectively. These documents serve as the official, 
canonical record of academic requirements for entering students. Both the Guide and the Bulletin are 
reviewed annually, in a process that requires approval from department representatives, the dean’s offices, 
and Graduate School (for the Bulletin) or the Office of Institutional Research (for the Guide). Particular 
focus is given to ensuring that any revisions to academic programs reflected in either publication are 
completely consistent with the revisions approved by the Faculty Senate, in the process described in 
Standard Four (pgs. *). Departments are responsible for maintaining the course lists provided in the Guide 
and Bulletin and remove courses that are no longer part of the curriculum. Each department additionally 
updates its list of resident faculty of instruction, ensuring that students are aware of with whom they will 
be studying. These lists include credentials (degree, institution, date) for each faculty member. Separate 
lists of administrators and staff for each of the executive offices on campus and in the University of 
Massachusetts President’s Office is also included in the Guide to Undergraduate Programs.  

Contractual Arrangements 

The University’s partnership with Shorelight (Minuteman), described in Standard Seven, required the 
campus to address issues related to individuals acting on behalf of the University.  Specifically, the 
contract calls for Minuteman to take responsibility for the marketing of and recruiting for UMass Amherst 
graduate programs either with Shorelight employees or third-parties.  In order to ensure the integrity of 
these interactions, the contract specifies the following: 

All parties involved in the recruitment of students will be held to the same high ethical standards 
currently used by the University for recruiting students. These standards include requirements to: 

• Provide full and accurate, non-misleading information to prospective students; 
• Practice responsible business ethics; 
• Act professionally; 
• Verify that all prospective IFD Students’ degrees and transcripts are authentic by, at a 

minimum, physically reviewing all required documents in their original form or certified copies 
thereof;  

• Advise prospective IFD Students that they are required to provide Minuteman and UMass 
Amherst with a physical address; 

• Adhere to the relevant regulatory and statutory requirements within the jurisdictions in which 
they operate: and 

• At all times comply with the United States Foreign Corrupt Practices Act. 

Furthermore, all parties will commit not to: 

• Violate any applicable U.S. Department of Education misrepresentation regulations;  
• Engage in false or misleading advertising or recruitment practices; 
• Give inaccurate information to a prospective student about academic standards, fees or 

charges; 
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• Make any inaccurate claims of association with Minuteman or UMass Amherst; 
• Make any false representations or offer any guarantees to prospective IFD Students about 

whether they will be granted a student visa; 
• Engage in any dishonest practices, including suggesting to prospective students that they can 

come to the United States on a student visa with a primary purpose other than full-time study, or 
facilitating I-20 applications for students who do not comply with visa requirements; and 

• Recruit for IFD Programs students who are eligible to receive Federal Fund aid under Title IV 
of the Higher Education Act of 1965. 

    

Accreditation 

The University of Massachusetts Amherst’s accreditation status is clearly stated in the Guide to 
Undergraduate Programs and on the website of the Chancellor’s Office (moving soon, will change). The 
University’s 2009 self-study and the response from the Commission on Institutes of Higher Education, as 
well as the 2013 fifth-year interim report and its response, are also available on the strategic planning 
website, www.umass.edu/planning/neasc. 	A list of accredited programs and their accrediting bodies is 
posted on the disclosure site 
(www.umass.edu/oir/sites/default/files/disclosure/Accreditation%20List.pdf). 

Appraisal 

The University of Massachusetts Amherst provides for overall transparency and disclosure of policies, 
procedures, statistics, academic requirements and expectations, and other information. The campus 
maintains an extensive array of websites and catalogs to inform current and future students, families, 
faculty and staff, and external stakeholders regarding academic, extra-curricular, research, financial, and 
other issues. These are updated regularly. 

In recent years, the offices and individuals in charge of the Guide and Bulletin have discussed ways in 
which to expand the use of those documents among both faculty and students. Discussions on expanding 
and improving the catalogs took on new energy with the appointment of the Associate Provost for Student 
Success. A major impetus for increasing both the utility and the profile of these documents is to have a 
centralized source for information on academic requirements. As departments have begun relying more 
and more on their own websites, the use of the historic catalogs has declined. While it is clearly useful for 
departments to be able to have all the information related to their programs on a single site that can be 
updated throughout the year, there has been an issue with discrepancies between the requirements listed 
on departmental websites and the actual requirements published in the Guide or Bulletin. 

Projection 

The campus will continue to review its written and online materials, and update as needed. For example, 
during the review process for the 2018-2019 Guide and Bulletin, we are advising departments to check 
their websites against the approved entries and correct any inconsistencies. Additionally, beginning with 
the 2018-2019 Guide to Undergraduate Programs, advising information for programs, such as suggested 
course sequences and processes for application to a specific major, will be included as part of the Guide. 
This information was previously compiled and distributed in a separate process (known as the Majors 
Guide). The new consolidation will decrease redundant workflow approvals and expand the utility of the 
Guide. Moving forward, we will continue to find ways to maximize the use and effectiveness of both 
these documents.   


