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Teacher Education and Curriculum Studies EEP 
 
Identify the evidence you currently use (beyond GPA) to determine that your   
undergraduates have achieved the objectives you have for them.  
  
We currently look at five categories of evidence: students' licensure assessment, professional 
portfolio materials, instructional planning materials, practicum evaluations, and student 
learning. 
 
What changes has the department made in its undergraduate program(s) and offerings based 
on the results of the evidence described in the previous section, over the last few years?  
  
Based on a recent analysis of our needs the following changes are in process:   

• Provide additional training of our supervisors during the supervision meetings. This has 
been very successful. Supervisors consistently provide excellent feedback to candidates that 
is collected and maintained by the supervisor.   
• Continue to work on helping candidates develop a stronger understanding of informal 
and formal assessment practices. Students are now completing the Measure of Student 
Learning; additional course sessions dedicated to assessment have been included in 494EI. 
• Plan a seminar with specific focus on the job search. This seminar takes place in EDUC 
491D. We are also changed our portfolio organization so it reflects the Massachusetts 
Teacher Evaluation Standards.   

 
Please describe the focus of your inquiry and explain why this inquiry is important to 
your department right now.  
  
Currently, we are investigating strategies for recruiting stronger and more diverse candidates.  
 
What evidence do you plan to use to inform your inquiry focus? And, what are 
your initial thoughts on how you will collect this information?  
  

 
UMass Amherst’s Educational Effectiveness Plan (EEP) provides departments 
with an ongoing structure for conducting systematic inquiry into the 
effectiveness of their efforts to support student success. For the first phase of 
EEP, departments answered a series of prompts about their current 
educational effectiveness efforts, and their inquiry plans. Here we provide an 
edited version of this department’s responses. 
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Working with data collected during NSO and information sessions, we will track the actual 
trajectory of students expressing initial interest in the ECE Major (for example, we will look 
at who applies to the program and who selects a different major). We will also survey and 
interview students to determine their reasons for applying -- or not applying -- to the major. We 
will examine MTEL data to determine the impact (if any) on student application 
rates/completion rates.  
  
What are the Student Learning Objectives for your department or program(s)? 
  
Early Childhood Education, B.A.  
 

• PROMOTING CHILD DEVELOPMENT AND LEARNING: Candidates prepared in early 
childhood degree programs are grounded in a child development knowledge base. They use 
their understanding of young children’s characteristics and needs, and of multiple 
interacting influences on children’s development and learning, to create environments that 
are healthy, respectful, supportive, and challenging for each child.        
• BUILDING FAMILY AND COMMUNITY RELATIONSHIPS: Candidates prepared in early 
childhood degree programs understand that successful early childhood education depends 
upon partnerships with children’s families and communities. They know about, understand, 
and value the importance and complex characteristics of children’s families and 
communities. They use this understanding to create respectful, reciprocal relationships that 
support and empower families, and to involve all families in their children’s development 
and learning.   
• OBSERVING, DOCUMENTING, AND ASSESSING TO SUPPORT YOUNG CHILDREN 
AND FAMILIES: Candidates prepared in early childhood degree programs understand that 
child observation, documentation, and other forms of assessment are central to the 
practice of all early childhood professionals. They know about and understand the goals, 
benefits, and uses of assessment. They know about and use systematic observations, 
documentation, and other effective assessment strategies in a responsible way, in 
partnership with families and other professionals, to positively influence the development 
of every child.    
• USING DEVELOPMENTALLY EFFECTIVE APPROACHES: Candidates prepared in early 
childhood degree programs understand that teaching and learning with young children is a 
complex enterprise, and its details vary depending on children's ages, characteristics, and 
the settings within which teaching and learning occur. They understand and use positive 
relationships and supportive interactions as the foundation for their work with young 
children and families. Candidates know, understand, and use a wide array of 
developmentally appropriate approaches, instructional strategies, and tools to connect with 
children and families and positively influence each child’s development and learning. 
• USING CONTENT KNOWLEDGE TO BUILD MEANINGFUL CURRICULUM: Candidates 
prepared in early childhood degree programs use their knowledge of academic disciplines 
to design, implement, and evaluate experiences that promote positive development and 
learning for each and every young child. Candidates understand the importance of 
developmental domains and academic (or content) disciplines in early childhood 
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curriculum. They know the essential concepts, inquiry tools, and structure of content areas, 
including academic subjects, and can identify resources to deepen their understanding. 
Candidates use their own knowledge and other resources to design, implement, and 
evaluate meaningful, challenging curriculum that promotes comprehensive developmental 
and learning outcomes for every young child.    
• BECOMING A PROFESSIONAL: Candidates prepared in early childhood degree programs 
identify and conduct themselves as members of the early childhood profession. They know 
and use ethical guidelines and other professional standards related to early childhood 
practice. They are continuous, collaborative learners who demonstrate knowledgeable, 
reflective, and critical perspectives on their work, making informed decisions that integrate 
knowledge from a variety of sources. They are informed advocates for sound educational 
practices and policies.   

 
Teacher Education and Curriculum Studies, M.Ed.  
 

• To gain an in-depth understanding of the theoretical perspectives on teaching and 
learning, including but not limited to sociocultural, sociopolitical, social semiotic, social 
cognitive, constructivist, situative, and/or cognitive perspectives.  
• To develop deep content knowledge and/or content knowledge for teaching and/or 
designing in their chosen field of study. Students will deepen or expand their knowledge of 
both the specific master’s content area, and also the pedagogical and/or design practices 
that are associated with their field of study.  
• To develop assessment knowledge and abilities. Students will learn to use assessment 
tools and will be able to analyze the effects of various assessment approaches in improving 
learning outcomes for children. Students will develop the knowledge, skills, and 
professional dispositions related to the use of sound and equitable learning assessment 
practices in the classroom and/or in curriculum development. 
• To identify and use one's unique strengths and abilities to contribute to the field of 
education, equity in society and sustain professional growth, including:   

o  identification of career goals and development of strategic and ethical 
ways to meet goals 

o creation of spaces for one's intellectual development within the context 
of other personal and professional responsibilities  

o identification of resources for meeting one's goals in the university and 
local community, as well as the larger professional community 
 

• To develop leadership in one's professional setting, whether in schools, higher 
education, or other educational contexts, including:  

o participation and contribution to the TECS community and to one's  
professional organizations   

o  negotiation of sociopolitical contexts in which one provides service  
o understanding the varied cultures of schools, colleges, and universities 

and expectations for faculty, as well as the cultures of other professional 
arenas of interest 
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• To develop competence as a classroom instructor. These are the five dispositions that 
promote professional and lifelong learning:   

o access, equity and fairness for all learners requires educators to attend to 
and act upon their learners' social, cultural, developmental, and personal 
contexts. Educators must exhibit attitudes, dispositions and behaviors 
that promote equity and adopt practices that create equitable conditions 
in which all students can learn.  

o evidence-based practice promotes equity by requiring educators to 
develop  empirically-based practices; critically examining relevant 
research and  scientific evidence in the field of education and examining 
data on their students' learning through multiple sources of assessment. 
These assessments must be credible, reliable and valid measures of 
students' engagement, achievement and performance.  Educators must 
be skilled in synthesizing and drawing conclusions from research and 
their own classroom experiences, using them to transform professional 
practices that enhance student learning.  

o collaboration is fundamental to all teaching contexts; educators cannot 
achieve their vision for student learning working in isolation.  Educators 
must develop attitudes, dispositions and behaviors consistent with a 
collaborative approach to professional practice.  

o reflective practice is imperative for a teacher's professional development 
and educational success.  Educators must be willing to consistently 
examine, inquire into and transform their own professional practices, 
beliefs, and assumptions.  

o multiple ways of knowing lie at the heart of multicultural education. 
Educators must respect and strive to understand the perspectives of 
learners, educators and other stakeholders.  In the spirit of inquiry, 
educators must draw on research and their own reflective processes to 
challenge their beliefs in service to their students and educational 
community. 

• To develop facility in a range of genres of speaking and writing in the field and to 
communicate effectively to a broad range of audiences concerning issues of import as 
defined by the field. Such facility includes but is not limited to:  

o ability to contribute to advancement of knowledge and the academic 
conversation in one's specialty  

o understanding one's own professional language practices (writing, 
presenting, teaching) as social, cultural, and political practices with 
possibilities for transformative action  

o ability to write and make presentations in (and reinvent) a variety of 
academic genres, including those appropriate for scholarly and 
professional publications and conferences  

o ability to critique and challenge existing practices that exclude rather 
than support learners  
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o use of theory to ground and critique one's own teaching, advising, or 
mentoring 

Teacher Education and Curriculum Studies, Ph.D. 
• To gain an in-depth understanding of one or more theoretical perspectives on teaching 
and learning, including but not limited to sociocultural, sociopolitical, social semiotic, social 
cognitive, constructivist, situative, and/or cognitive perspectives.  
• To develop deep content knowledge and/or content knowledge for teaching and/or    
designing in their chosen field of study. Such knowledge, which builds the foundation for 
research and scholarship, includes the history and philosophy of their chosen field of study, 
as well as current debates in the field.  
• To gain familiarity with a range of epistemological standpoints on educational research 
through the study of interpretivist, quantitative, historical, phenomenological, 
developmental, sociolinguistic, and/or critical approaches. This learning objective includes 
a focus on the relationship among research questions, theoretical perspectives, and 
research methodologies, historical shifts in paradigms, and comparison and critique of 
assumptions, questions, purposes, methods, findings and power issues relevant to one’s 
field of study.  
• To develop facility with the research enterprise including research design, data 
collection methods, and data analysis methods. Students will develop the capacity to apply 
their scholarly knowledge, contextual awareness, and research skills in creating and 
conducting research studies in their chosen field. They will engage collaboratively with 
others both within and outside academia, and they will acquire competence in 
understanding and using ethical guidelines for the protection of human subjects in their 
scholarly work, especially when those research subjects are vulnerable minors. 
• To develop facility in a range of genres of speaking and writing in the field and to 
communicate effectively to a broad range of audiences concerning issues of import as 
defined by the field. Such facility includes but is not limited to: 

o knowledge and critical examination of current academic debates across 
paradigms in a particular literature relevant to the problem(s) the 
student has chosen and knowledge of how to put forth and defend one's 
position in these debates  

o ability to contribute to advancement of knowledge and the academic 
conversation in one's specialty  

o understanding one's own professional language practices (writing, 
presenting, teaching) as social, cultural, and political practices with 
possibilities for transformative action  

o ability to write and make presentations in (and reinvent) a variety of 
academic genres, including those appropriate for scholarly and 
professional publications and conferences  

o ability to critique and challenge existing practices that exclude rather 
than support learners  
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o use of theory to ground and critique one's own teaching, advising, or 
mentoring 

• To develop competence as a classroom instructor. These are the five dispositions that 
promote professional and lifelong learning: 

o access, equity and fairness for all learners requires educators to attend 
to and act upon their learners' social, cultural, developmental, and 
personal contexts. Educators must exhibit attitudes, dispositions and 
behaviors that promote equity and adopt practices that create equitable 
conditions in which all students can learn. 

o evidence-based practice promotes equity by requiring educators to 
develop  empirically-based practices; critically examining relevant 
research and  scientific evidence in the field of education and examining 
data on their students' learning through multiple sources of assessment. 
These assessments must be credible, reliable and valid measures of 
students' engagement, achievement and performance.  Educators must 
be skilled in synthesizing and drawing conclusions from research and 
their own classroom experiences, using them to transform professional 
practices that enhance student learning. 

o collaboration is fundamental to all teaching contexts; educators cannot 
achieve their vision for student learning working in isolation.  Educators 
must develop attitudes, dispositions and behaviors consistent with a 
collaborative approach to professional practice. 

o reflective practice is imperative for a teacher's professional 
development and educational success.  Educators must be willing to 
consistently examine, inquire into and transform their own professional 
practices, beliefs, and assumptions. 

o multiple ways of knowing lie at the heart of multicultural education. 
Educators must respect and strive to understand the perspectives of 
learners, educators and other stakeholders. In the spirit of inquiry, 
educators must draw on research and their own reflective processes to 
challenge their beliefs in service to their students and educational 
community. 

 


