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Introduction
In fall 2016, UMass Amherst conducted an extensive Campus Climate Survey to help the university
better understand the challenges of creating a respectful and inclusive campus environment. The
Campus Climate Survey Abridged Report, released in May 2017, describes the conceptual framework
that guided development of the survey and communicates a portion of the results for the university’s
four main populations – undergraduates, graduate students, staff, and faculty. The Abridged Report
focuses primarily on compositional diversity and the psychological dimension of campus climate (link to
Abridged Report).
Part One of this report focuses on survey results for graduate students that were not included in the
Abridged Report, including results of questions specific to the graduate-student version of the climate
survey. Although most of Part One focuses on questions specific to graduate students, it also covers
additional findings related to “common core” survey questions that were asked of all four campus
populations. Part One communicates results related to compositional diversity, as well as the
psychological and behavioral dimensions of campus climate.
Part Two of this report focuses on the results of a qualitative study of graduate students’ responses to
open-ended questions about their experiences with unfair treatment and specific suggestions for
change.
The Abridged Report details survey methods, efforts undertaken to maximize the response rate,
response rates achieved, and how closely survey participants match target populations on key
demographics. Given this report’s focus on graduate students, it is important here to review the
response rate and the demographic representativeness of graduate student survey participants. The
overall participation rate for the Campus Climate Survey was a robust 41 percent, and the rate for
graduate students was similar (39 percent, n=1,584). Graduate student survey participants closely match
the overall graduate student population with regard to degree type (master’s, doctoral, non-degree),
gender identity, college/school, race/ethnicity, and international status.

CAMPUS CLIMATE SURVEY: GRADUATE STUDENT REPORT

2

Part One: Quantitative Analyses
Considering Context
Given this report’s focus on graduate students, it is important first to consider some relevant distinctive
aspects of this campus population. The graduate student population is considerably smaller in size than
the undergraduate population and comprises approximately 15 percent (N=4,022) of the total campus
community.
One of the most important distinctions among graduate students is degree program type.
Approximately one-third of graduate students are enrolled in a terminal master’s program, whereas
nearly two-thirds are enrolled in a doctoral program. Because most master’s programs require twoyears of course work, the vast majority of master’s students belong to the campus community for a
briefer period of time than most other campus populations. In contrast, doctoral students typically
spend 5 or more years pursuing their degrees, including a substantial period of time subsequent to
completing course work.
Another prominent context consideration is the dual, student-employee role occupied by most graduate
students. The vast majority of doctoral students, and more than one-half of master’s students, are
employed by the university as teaching assistants (or associates), research assistants, or program
assistants – most commonly within their own department/program. Like most staff and faculty, but
unlike most other student employees, graduate student employees are benefitted workers represented
by a collective bargaining unit.
The predominately White racial/ethnic compositions of the university’s undergraduate, staff, and faculty
populations are important aspects of the campus context for graduate students. However, demographic
diversity characterizes the graduate student population itself. Forty percent of graduate students are
international, compared to only 6 percent of undergraduates. Among graduate students, the
intersection of domestic/international status and race/ethnicity is an important context consideration
because the racial/ethnic composition of the international and domestic subpopulations differs
substantially. For example, three-quarters of domestic graduate students are White, compared to
approximately one-tenth of international graduate students. Conversely, one-tenth of domestic
graduate students are Asian, compared to approximately one-half of international graduate students.
Although the racial/ethnic diversity of the graduate student population exceeds that of undergraduates,
staff, and faculty, the underrepresentation of Black/African American, Latino/a, and Native American
domestic graduate students is a notable aspect of the campus context for diversity and inclusion.
Perhaps the most distinctive aspect of the campus context for graduate students is the centrality of their
academic department/program. Because most graduate students’ academic course-taking, research
activities, and assistantships are program-based, a considerable portion of their campus interactions are
with other graduate students, faculty, and staff who are affiliated with their particular department or
program. Graduate students’ relationships with cohort mates, other peers, and faculty advisors and
supervisors are key aspects of their campus environment. Consequently, the compositional diversity (or
homogeneity) of specific academic departments/programs may singularly influence graduate students’
campus experiences.
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Who We Are: Additional Aspects of Compositional Diversity
The Campus Climate Survey Abridged Report includes data illustrating the compositional diversity of
graduate student survey participants with regard to race/ethnicity, gender identity, sexual orientation,
religious identity, age, and political view. The climate survey gathered additional data pertaining to the
demographic characteristics of graduate students, including type of graduate program (master’s or
doctoral), first-generation college student status, and college/school. These data – including some
intersections of these particular characteristics – are included here (Note: the numbers of trans or
genderqueer graduate students and graduate students of another gender identity are too small to
include for intersections).
Three-fifths of graduate student survey participants indicated that they are enrolled in a doctoral
program, whereas 36 percent indicated that they are enrolled in a master’s program, and 3 percent
reported being a non-degree student.
Figure 1 shows the distribution of graduate student survey participants across the University’s nine
discipline-based colleges/schools, broken down by program type. The distribution of survey participants
mirrors the actual population distribution, with the exception of the College of Natural Sciences, which
is slightly overrepresented among survey participants. As illustrated, just over one-quarter of all
graduate student survey participants are affiliated with the College of Natural Sciences (CNS).
Figure 1: College/school affiliation
(Note: Lighter shade indicates master’s students, darker indicates doctoral)
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Figure 2 illustrates the intersection of college/school and gender identity for women and men survey
participants. As shown in the outer ring, men and women are represented relatively equally in the
College of Natural Sciences (CNS) and Isenberg School of Management (ISOM).
Men outnumber women substantially in the College of Information and Computer Sciences (CICS) and
College of Engineering (ENG), whereas women outnumber men substantially in School of Public Health
and Health Sciences (PHHS), the College of Education (EDUC), the School of Nursing (NUR), and the
College of Humanities and Fine Arts (HFA).
Figure 2: Intersection of college/school and gender
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Figure 3 shows that among survey participants, international graduate students comprise more than
one-half of the graduate students in ENG and CICS. International graduate students comprise less than
one-quarter of graduate students in NUR, PHHS, and HFA.
Figure 3: Intersection of college/school and international status
80%
70%

60%
50%
40%
30%

72%

65%

20%

38%

10%

43%
31%

24%

35%
19%

23%

NUR
(n<5)

PHHS
(n=25)

0%
CICS
(n=85)

CNS
(n=158)

EDUC
(n=56)

ENG
(n=144)

HFA
(n=53)

ISOM
(n=25)

SBS
(n=70)

Figure 4 shows that 41 percent of master’s students indicated that they do not have a graduate
assistantship, compared to only 13 percent of doctoral graduate students. As illustrated, nearly one-half
of all doctoral students and nearly one-third of all master’s students have a teaching assistantship.
More than one-third of doctoral students have a research assistantship.
Figure 4: Assistantship type by program type
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Three-quarters of survey participants (69 percent of doctoral students and 87 percent of master’s
students) indicated that they had taken one or more courses (excluding online only) in the past year.
Figure 5 shows that more than one-half of graduate student survey participants are 25 to 34 years of
age, and one-quarter are 24 years of age or younger. Less than one-fifth are 35 or older.
Figure 5: Age distribution
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The graduate student version of the climate survey included a question about parental education level.
Figure 6 shows that one-quarter of graduate students are first-generation college students – meaning
that neither of their parents has a four-year college degree. In contrast, slightly more than one-half have
a parent with a graduate degree.
Figure 6: What is the highest level of education completed by either of your parents (or those who
raised you)?
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Figure 7 shows that the vast majority of graduate students live off campus. International students are
much more likely than domestic students to live in Amherst (particularly North Amherst).
Figure 7: Residential location by international or domestic status
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Likelihood of Selecting UMass Amherst Again
The graduate student version of the climate survey included a question that asked students if they
would select UMass Amherst if they were to start their graduate studies all over again. Figure 8 shows
responses broken down by international status, race/ethnicity, gender identity, and college/school.
As illustrated in Figure 8, the vast majority, across nearly all social identity categories, indicated that
they would probably or definitely select UMass Amherst if they were to start their graduate studies over
again. The proportion indicating that they would “probably” or “definitely” select UMass Amherst again
was lowest among both domestic and international Black graduate students (65 percent and 68 percent,
respectively), domestic and international multiracial graduate students (68 percent and 67 percent,
respectively), and graduate students of another gender (58 percent). Graduate students of another
gender were twice as likely as cis-gender graduate students (4 percent versus 19 percent) to report that
they would “probably not” or “definitely not” select the university again. The percentage of graduate
students who indicated that they would “definitely” start their graduate studies all over again at UMass
Amherst is highest among NUR and ISOM students and lowest among HFA and EDUC students.
Figure 8: If you were to start your graduate studies all over again, would you select UMass Amherst?
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Figure 9 illustrates likelihood of selecting UMass Amherst again, by reported sense of belonging. As
illustrated, the vast majority of graduate students who feel like they belong “to a great extent” or “to
some extent” indicated that they would “probably” or “definitely” select the university again, whereas
the vast majority of those who feel like they belong “not at all” reported that they would not select
UMass Amherst if they were to begin their graduate studies again.
Figure 9: Likelihood of selecting UMass Amherst again, by sense of belonging
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Perceptions of Department/Program
The graduate student version of the Campus Climate Survey included a set of five Likert-type items
(agree/disagree) aimed at gauging the quality of their department/program environment. Responses to
these items were combined as a composite measure of department/program environment quality (see
Table 1).
Table 1: Survey items comprising quality of department/program environment measure
I feel appreciated.
There is a spirit of cooperation.
I have the resources I need to do well.
People seem to care about me.
Differences among people are valued.
(Response scale: Strongly Agree, Agree, Disagree, Strongly Disagree)

Figure 10 illustrates mean scores on the quality of department/program environment measure by
domestic and international race/ethnicity, gender, and college/school. For domestic graduate students,
mean scores are similar for Asian, Latino/a, White, and multiracial students. Black students rated the
environmental quality of their department/program lower than did students in other racial/ethnic
groups. Among international graduate students, there were negligible differences by race/ethnicity.
Women and men graduate students rated the environmental quality of their department/program very
similarly, but non-cisgender students rated the environmental quality of their department/program
lower than either women or men.
There is modest variation in students’ rating by college/school. Graduate students in EDUC, HFA, and
SBS rated their department/program environmental quality lower than did students in other
colleges/schools.
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Figure 10: Quality of department/program environment by domestic and international race/ethnicity,
gender, and college/school
Note: composite measure ranges from 1 (low quality) to 4 (high quality)
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Balancing Assistantship and Academic Work
Figure 11 shows that a vast majority of graduate students with assistantships – across all social identity
categories – indicated that they find it “somewhat challenging” or “very challenging” to balance their
assistantship work and their academic work. Responses to this question vary only slightly by gender and
modestly by domestic and international race/ethnicity.
Responses to this question vary more considerably by college/school. For example, the percentage
indicating that they find balance “very challenging” ranges from 15 percent in ISOM to 44 percent in
SBS.
Figure 11: How challenging is it for you to effectively balance your work as a graduate assistant and
your academic work?
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Classroom Climate: Additional Dimensions
The Abridged Report included results of two of the four closed-response items pertaining to graduate
students’ classroom experiences and interactions. The survey questions about classroom experiences
were asked only of graduate students who indicated that they had taken at least one course in the past
year (excluding online-only courses). Here, we report the results of the two classroom-focused items not
previously covered in the Abridged Report – as well as the results of two accompanying questions about
the social identity aspects that students perceived to be the basis of their negative experiences.
On the graduate student version of the Campus Climate Survey, the item about feeling silenced in class
was paired with a parallel item about feeling excluded in class. Similarly, the item about course
instructors stereotyping or making negative remarks about an aspect of social identity was paired with a
parallel item about being targeted or singled out unfairly by course instructors.
Figure 12 shows that overall, 29 percent of graduate students reported feeling excluded in class on the
basis of an aspect of their social identity either “sometimes” (23 percent) or “often” (6 percent). Noncisgender graduate students and Black, domestic graduate students were four times as likely as
graduate students overall to indicate that they feel excluded in class “often.”
Figure 13 shows that being targeted or singled out on the basis of social identity by course instructors is
much less common than is feeling excluded—both overall and within each social identity category.
However, the pattern of differences among social identity groups is nearly identical for being targeted as
it is for feeling excluded.
Students who reported these negative classroom experiences and interactions were asked to identify
which social identity aspect(s) (e.g. disability, gender identity, race/ethnicity) were the basis of their
feelings of exclusion and/or being silenced and being targeted or singled out. Figure 14 shows that 41
percent of students who reported feeling silenced or excluded indicated that gender was the basis, and
39 percent indicated that race/ethnicity was the basis. Twenty-seven percent of graduate students
indicated that the basis of their feeling silenced or excluded was national origin, and 26 percent
indicated that it was perceived English language skills. Figure 15, which shows graduate students’
perceptions of the basis of unfair targeting by instructors, shows a pattern of responses that is nearly
identical to Figure 14.
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Classroom Experience on the basis of an aspect of social identity
Figure 13: Targeted or singled out by course
instructor unfairly
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Teaching Environment
The graduate student version of the Campus Climate Survey included a set of eight Likert-type
(agree/disagree) items designed to gauge the teaching environment for subject matter/topics related to
social identity and diversity.
Survey participants currently serving as TAs or TOs were asked to consider their UMass Amherst
teaching experiences over the past few years and respond to each item accordingly. In acknowledgment
of the disparate nature of graduate students’ teaching assignments and subject areas, the set of
response categories for this set of items included a “no basis for judgment” option.
Figures 16 and 17 show responses to two items related to potential instructional support needs. Nearly
one-third of graduate students agreed (either somewhat or strongly) that they “have difficulty managing
diversity-related topics/conversations” in their classes (see Figure 16). Figure 17 shows that more than
one-quarter of graduate students agreed strongly and more than one-half agreed somewhat that they
“would value guidance about how to more effectively address diversity issues” in their courses.
Figure 16: “I have difficulty managing diversityrelated topics/conversations in my classes.”

Figure 17: “I would value guidance about how
to more effectively address diversity issues in
my courses.”
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The dashboard on the next page illustrates TAs’ and TOs’ responses to six agree/disagree items focused
on potential teaching challenges. Approximately one-fifth agreed that “in class discussions, students
make derogatory comments about individuals based on social identity” (see Figure 18). Less than onefifth agreed that “students object” when they include diverse perspectives in class (see Figure 19).
Approximately one-third agreed that “students question the scholarly foundations of diversity-related
content” in their courses (see Figure 20). Slightly more than one-fifth agreed that “student resistance
limits the free expression of ideas” in their classes (see Figure 21).
Nearly one-third disagreed that students in their courses “have enthusiasm for learning about diverse
perspectives” (see Figure 22). The vast majority agreed that their academic field “is supportive of
instructor efforts to enhance course content by including diversity-related topics and/or diverse
perspectives (see Figure 23).
CAMPUS CLIMATE SURVEY: GRADUATE STUDENT REPORT

16

Teaching Environment
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Experiences with Negative Interpersonal Behaviors
Graduate students with assistantships were asked about their fall 2016 experiences with six specific
negative interpersonal behaviors perpetrated by faculty, administrators or other staff, undergraduates,
and other graduate students.
The specific behaviors that graduate students were questioned about are as follows: being treated with
disrespect, having their scholarly expertise challenged, having their competence as an instructor
challenged, being accused of treating others unfairly on the basis of social identity, being targeted or
singled out unfairly based on gender identity, and being targeted or singled out unfairly based on
race/ethnicity.
Disrespectful treatment and having their scholarly expertise challenged were the two behaviors that 10
percent or more of graduate students reported having experienced. Figure 24 shows that overall,
graduate students were slightly more likely to have experienced disrespect from undergraduate
students than from faculty or other graduate students.
Experiences with disrespect by undergraduates vary somewhat by social identity. Graduate students of
another gender were nearly four times as likely as men graduate students, and more than twice as likely
as women graduate students, to report being treated disrespectfully by undergraduates. Domestic
graduate students were slightly more likely than international graduate students to report being treated
disrespectfully. Graduate students in HFA and SBS were more likely than graduate students in other
colleges/schools to report disrespectful treatment by undergraduate students.
Domestic graduate students were almost twice as likely as international graduate students to indicate
that they had been treated disrespectfully by faculty (see Figure 25). Graduate students of another
gender were nearly four times as likely as men graduate students, and more than twice as likely as
women graduate students, to report being treated disrespectfully by faculty. Percentages of graduate
students who reported having been treated disrespectfully by faculty vary modestly by college/school.
The pattern of responses pertaining to disrespectful treatment by other graduate students (see Figure
26) is very similar to the pattern of responses pertaining to disrespectful treatment by faculty.
Overall, 11 percent of graduate students indicated that their scholarly expertise had been challenged by
faculty (see Figure 27), and an identical percentage indicated that their scholarly expertise had been
challenged by other graduate students (see Figure 28). Graduate students of another gender were more
likely than men or women to report having been challenged by faculty and by other graduate students.
There was little variation in responses by college/school.
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Forms of Mistreatment (10% or more)
Figure 24: Treated with disrespect by
Undergraduate students (15%)

Figure 25: Treated with disrespect by faculty
(13%)
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Figure 26: Treated with disrespect by other
graduate students (12%)
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Forms of Mistreatment (cont.)
Figure 27: Scholarly expertise challenged by
faculty (11%)

Figure 28: Scholarly expertise challenged by
other graduate students (11%)
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Assessing the Needs of Particular Social Identity Groups
The graduate student version of the Campus Climate Survey included sets of items designed to assess
the extent to which current university services, procedures, and facilities meet the particular needs of
specific social identity groups. Needs assessment item sets were developed for each of the following:
graduate students who self-identified as transgender or gender nonconforming, international students,
students who identified as having a disability, and students who indicated that they practice a religion.
Transgender and Gender-Nonconforming Students
Among graduate students, the social identity group with the highest levels of unmet needs is
transgender and gender-nonconforming students (n≈60). Figure 29 shows that one-third or more of
graduate students who identified as transgender or gender-nonconforming indicated that each
university service/procedure does not meet their needs. Nearly one-half indicated that access to toilet
facilities does not meet their needs, and three-fifths indicated that options for on-campus living do not
meet their needs.
Figure 29: Needs assessment for transgender and gender-nonconforming graduate students
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International Students
Figure 30 shows that among international graduate students, transportation to and from airports is the
area of greatest unmet need: only one-fifth indicated that it meets their needs. Slightly more than onethird reported that university move-in procedures meet their needs.
Approximately one-half of graduate students indicated that dining options, campus holidays, academic
advising, and New Students Orientation programs meet their needs. However, more than one-third
indicated that these things meet their needs only somewhat. Slightly more than two-fifths indicated that
buses/shuttles meet their needs.
Figure 30: Needs assessment for international graduate students
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Students with Disabilities
Graduate students who identified as a person with a disability (n≈200) were asked about the extent to
which nine different campus resources and services meet their needs. Figure 31 shows that accessible
parking and on-campus social life opportunities are the greatest areas of unmet needs. More than onethird indicated that accessible parking does not meet their needs, and one-quarter indicated that oncampus social life opportunities do not meet their needs.
Nearly one-fifth indicated that course-related accommodations do not meet their needs, and an
additional 29 percent indicated that course accommodations meet their needs only somewhat. Vast
majorities indicated that other services and resources meet their needs
Figure 31: Needs assessment for graduate students with disabilities
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Students who Practice a Religion
Graduate students who practice a religion were asked about the extent to which five campus resources
and services meet their needs. Figure 32 shows that the areas of greatest unmet need are physical
spaces on campus for individual religious practice and advising for religious organizations. Nearly twofifths of graduate students who practice a religion indicated that on-campus physical spaces do not meet
their individual practice needs, and an additional one-fifth indicated that spaces meet their needs only
somewhat. One-third indicated that advising for religious organizations does not meet their needs, and
an additional 31 percent indicated that their advising needs are met only somewhat.
Less than one-half of graduate students who practice a religion reported that availability of spaces for
organized religious activities meet their needs, and less than one-half indicate that accommodations for
religious observance meet their needs. Slightly more than one-half indicated that on-campus dining
options meet their needs.
Figure 32: Needs assessment for graduate students who practice a religion
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Experiences with Unfair Treatment: Additional Insights
Up to this point, the report has focused mainly on Campus Climate Survey questions particular to
graduate students. The last four sections of this report highlight graduate students’ responses to
questions that were part of the survey’s “common core” items directed to all four main campus
populations, including open-ended questions about experiences with unfair treatment and suggestions
for change.
The climate survey queried graduate students about their experiences with unfair treatment during the
fall 2016 semester based on 12 specific aspects of social identity (see Abridged Report, p. 44). Figure 33
shows that, overall, nearly three-fifths of graduate students did not report experiencing any type of
social identity-based unfair treatment during fall 2016. Approximately one-tenth reported having
experienced four or more different types. Figure 34 shows that mean campus climate ratings are highest
for those who did not experience social-identity-based unfair treatment and lowest for those who
experienced four or more different types.
Figure 33: Cumulative types of unfair
treatment experienced during fall 2016
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The Abridged Report revealed that the most prevalent types of unfair treatment reported by graduate
students were unfair treatment on the basis of gender, unfair treatment on the basis of race or
ethnicity, and unfair treatment on the basis of perceived English language skills. Here, we focus on these
three specific types of unfair treatment and intersections by gender, race/ethnicity, and domestic or
international status.
Figure 35 shows percentages of graduate students who reported experiencing unfair treatment on the
basis of gender during the fall 2016 semester, broken down by gender (women and men only) and
international status. As illustrated, women graduate students were much more likely than men graduate
students to report having experienced unfair treatment on the basis of gender. Domestic women
graduate students were twice as likely as international women graduate students to indicate that they
had been treated unfairly on the basis of gender. This pattern was similar for men graduate students.
Figure 35: Experienced unfair treatment on the basis of gender, by gender and international status
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Figure 36 shows percentages of graduate students who reported experiencing unfair treatment on the
basis of race/ethnicity during the fall 2016 semester, broken down by international status, gender
(women and men only), and race/ethnicity. Among Asian, Black, and domestic Latino/a graduate
students, women were more likely than men to report that they experienced unfair treatment on the
basis of race/ethnicity. About one-half of domestic Black graduate students and international multiracial
graduate students reported experiencing unfair treatment on the basis of race/ethnicity.
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Figure 36: Experienced unfair treatment on the basis of race/ethnicity, by race/ethnicity, international
status, and gender
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Figure 37 illustrates percentages of graduate students who reported experiencing unfair treatment on
the basis of perceived English language skills during fall 2016, broken down by international status and
race/ethnicity. Across all racial/ethnic groups, international graduate students were much more likely
than their domestic counterparts to indicate having experienced this type of unfair treatment.
International multiracial graduate students were nearly 10 times more likely than their domestic
counterparts to report having experienced unfair treatment on the basis of perceived English language
skills. International Latino/a and White graduate students were four times as likely, and international
Asian and Black graduate students were about twice as likely as their domestic counterparts to report
having experienced this type of unfair treatment.
Figure 37: Experienced unfair treatment on the basis of perceived English language skills, by
international status and race
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Negative Remarks Related to Social Identity
The Campus Climate Survey asked participants to indicate how often they hear (or see) negative
remarks or comments related to social identity in a wide variety of settings. Figure 38 shows that
negligible percentages of graduate students reported that they hear negative remarks “often.”
However, one-third or more of graduate students indicated that they hear negative remarks (either
sometimes or often) in public spaces outdoors on campus; on the bus; in class, lecture, or lab; and on
social media related to people at UMass. More than one-half of graduate students reported that they
hear (or see) negative remarks in downtown Amherst.
Figure 38: How often graduate students hear or see negative remarks or comments related to social
identities in the following locations
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Graduate students were asked a follow-up question about the aspects of social identity that are the
targets of the negative remarks that they hear (or see). Figure 39 shows that the three most common
targets are racial/ethnic identity, gender identity, and political view, followed closely by national origin.
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Figure 39: Social identity aspects that are targets of the negative remarks
graduate students hear (or see)
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Graduate students were asked how often they hear particular categories of people making negative
remarks or comments related to social identity. Figure 40 shows that graduate students are most likely
to hear remarks from non-employee students, followed closely by individuals not perceived to have a
university affiliation.
Figure 40: How often graduate students hear or see negative remarks or comments made by the
following groups
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Perceived Impact of Campus Interactions across Social Identity
Differences
One set of survey items asked participants to reflect on the interactions they have had at UMass
Amherst with people whose social identities are different from their own – and to report their
perceptions of how much these interactions have impacted them in particular ways. In this section, we
focus on responses to four of these six items, broken down by college/school. Each of the figures in this
section is comprised of a main chart and a supplementary chart that shows percentages of graduate
students who indicated “no basis for judgment.”
Figure 41 shows that, overall, nearly one-third of graduate students perceived that their campus-based
interactions across difference enhanced their understanding of course content “quite a bit.” Differences
by college/school are modest, with ENG students and CICS students more likely than students in other
colleges/schools to have said “very little” or “not at all” (37 percent and 34 percent, respectively).
Figure 41: How much interactions increased their understanding of course content
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Figure 42 shows that, overall, 40 percent of graduate students perceived that their campus interactions
across difference increased their ability to work effectively with other people “quite a bit.” An additional
44 percent said that such interactions increased their ability to work effectively with other people
“some.” Differences by college/school are modest, with graduate students in NUR and SBS most likely to
say “quite a bit.” Graduate students in SBS and HFA were least likely to indicate “no basis for judgment.”
Figure 42: How much interactions increased their ability to work effectively with others who are
different from them
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Figure 43 shows that the vast majority of graduate students reported that their campus interactions
across difference helped them recognize biases that affect their own thinking “quite a bit” or “some.”
CICS and ENG graduate students were least likely to say “quite a bit,” whereas SBS and HFA graduate
students were most likely to say “quite a bit.” Graduate students in ENG and NUR were more likely than
graduate students in other colleges/schools to indicate that they had “no basis for judgment.”
Figure 43: How much interactions helped them recognize biases that affect their own thinking
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A vast majority of graduate students perceived that their campus interactions across difference helped
them be more thoughtful about their use of language pertaining to social identity either “quite a bit” or
“some” (see Figure 44). Graduate students in CICS and ENG were less likely than graduate students in
other colleges/schools to indicate that interactions across difference helped them in this way.
Figure 44: How much interactions helped them be more thoughtful about language useNo Basis for Judgment
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Perceptions of Institutional Commitment to Inclusion
Graduate students were asked to report their perceptions of institutional commitment to inclusion –
both at the level of their own college/school (see Figure 45) and at the broader institutional level (see
Figure 46).
Overall, a majority of graduate students across domestic/international status, gender identities, and
college/school affiliations perceived that administrators in their college/school are either somewhat or
very committed to inclusion (see Figure 45). Perceptions varied minimally by domestic/international
status. However, graduate students of another gender were much more likely than men or women
graduate students to perceive administrators to be somewhat or very uncommitted. Perceptions varied
modestly by college/school, with SBS graduate students most likely, and NUR graduate students least
likely, to perceive administrators as somewhat or very uncommitted to inclusion.
Figure 45: How committed or uncommitted to inclusion are administrators in your college/school?
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Figure 46 shows that, overall, a majority of graduate students across social identity categories perceive
that UMass Amherst as an institution is either somewhat or very committed to inclusion. That said,
there is some variation in responses across social identity groups. International graduate students were
slightly more likely than domestic students to perceive that the institution is somewhat or very
committed to inclusion. Cisgender graduate students were much more likely than graduate students of
another gender to perceive that the institution is “very committed” to inclusion. Only one-quarter of
HFA, SBS, and EDUC graduate students perceived that UMass Amherst is “very committed” to inclusion,
compared to two-fifths or more of graduate students in other colleges/schools.
Figure 46: How committed or uncommitted to inclusion is UMass Amherst as an institution?
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Part Two: Qualitative Analyses
Background and Methods
This section presents results of a qualitative analysis of graduate student survey participants’ responses
to the climate survey’s open-ended questions. Analysis of these rich and extensive comments (1,742
total comments from 685 graduate students) provides a nuanced description and understanding of the
experiences of graduate students at the university and reveals common themes in their suggestions for
how to make UMass Amherst more welcoming and inclusive.
The qualitative data analysis team was comprised of three researchers from the sociology department
(one faculty member and two doctoral students). Each assumed primary responsibility for coding the
data of a specific population or populations (undergraduates, graduate students, staff, and faculty). The
team used NVivo™ software to code and analyze the four sets of open-ended data. Initially, each team
member read through their entire set(s) of comments and identified key themes question by question.
The team worked together as a group to develop an initial set of codes/themes. For example,
insensitivity surfaced in survey participants’ descriptions of unfair treatment, and this was designated as
a code.
Next, each researcher coded all of the comments in their assigned data set(s). The data coding and
analysis process was both iterative and comprehensive. The team revised the initial data coding scheme,
adding specificity to or combining similar themes. Ultimately, all comments across the four data sets
were coded completely. In addition, data pertaining to survey participants’ social identity characteristics
(e.g. gender, race/ethnicity) were linked to the comments and used to run “matrix coding” to explore
and identify patterns within and among subgroups. Once all of the data were coded, each team member
crafted a set of question-specific memos that summarized the themes present in the set(s) of comments
they analyzed. The research team discussed each of these memos, and one team member initially
crafted four separate narratives that each communicated the findings for a specific campus population.
Thereafter, the report was reviewed by another research team, who revisited the original data and
coding memos, iteratively editing the report, to ensure clarity for a broader audience.
The graduate student version of the climate survey included two open-ended questions that were part
of the survey’s “common core” of items, one question that was asked of graduate students and faculty
only, and one question that was asked of graduate students and undergraduate students.
The first of these questions is a follow-up posed to survey participants who reported experiencing unfair
treatment on the basis of social identity during fall 2016. The wording is as follows: You indicated that
you have personally experienced unfair treatment based on social identity. Please describe your
experience(s) with unfair treatment – for example, the context(s) and impact on you. Note: your
anonymous comments may appear in public reports exactly as worded. Of the 595 graduate students
who received this follow-up question, 284 (48 percent) provided a comment (18 percent of all graduate
student survey participants).
The second open-ended question, which was asked of all survey participants, solicited suggestions for
change. The wording of this question is as follows: From your perspective, what specific things need to
change to make UMass Amherst a more welcoming and inclusive place for all? This question yielded 488
comments from graduate students (31 percent of all graduate student survey participants).
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In addition, two open-ended questions were asked of specific subgroups. Graduate and undergraduate
students who reported a lack of confidence in the university’s ability to respond effectively to specific
incidents of unfair treatment, harassment, and/or assault were asked a follow-up question: What
suggestions do you have for how the university can respond more effectively? Of the 635 graduate
students who received this follow-up question, 283 (45 percent) provided a comment (18 percent of all
graduate student survey participants). Graduate students and faculty who reported that they felt
excluded or marginalized on campus were asked: You indicated you are personally excluded or
marginalized here at UMass on the basis of social identity. Please use the space below to describe your
experiences. Of the 632 graduate students who received this follow-up question, 229 (36 percent)
provided a comment (14 percent of all graduate student survey participants).
We also note that in all cases, quotations are taken from the survey. If a student used all capitals or
lower-cases, we left the wording as written by the student. Where a particularly long quotation was
truncated, ellipses (…) are used to signify that gap in the quotation. Finally, if within a quotation, a
particular name or phrase could possibly identify the speaker or someone named in the quotation, and a
step was taken to disguise the identity(ies), any adaptation to the quotation is marked by brackets to
signify [replacement text] that differs from the student’s original text.
A note on intersectional identity. Intersections of identity were emphasized by graduate students.
Although the quantitative data presented unfair treatment by social identity singularly (e.g., race,
gender, disability, etc.), in the open-ended comments, graduate students described layered experiences
of unfair treatment. All graduate students possesses multiple social identities, across intersections of
race, gender, class background, sexuality, age, English language, political affiliation, and religion.
However, graduate students who possess multiple marginalized identities described experiences of
unfair treatment of a stronger degree or intensity because their experiences represented an
accumulation of unfair treatment stemming, for instance, from race, gender, and sexual orientation.
Illustrating the Nature of Unfair Treatment
The primary themes that illustrate the nature of unfair treatment experienced by graduate students
include: 1) disrespect, 2) insensitivity and stereotyping, 3) exclusion, marginalization, and isolation, and
4) hostility. It is notable that many instances of unfair treatment were described in the classroom and
advising context, either stemming from faculty, colleagues, and/or undergraduate students.
Disrespect. One primary way that graduate students described unfair treatment was in terms of
disrespect. Graduate students experienced disrespect from their peers, faculty (particularly advisors),
and in some cases, staff or undergraduates. These experiences took place across contexts including the
campus grounds and classroom spaces. Disrespect included instances of being dismissed, not receiving
credit for ideas, or having one’s ideas devalued. Graduate students also conveyed feeling disrespected
when others lacked an understanding or trivialized the resources (e.g., financial support, advising, work
conditions) needed to successfully navigate the university through degree completion. Experiences of
disrespect crossed a wide variety of social identities, although there was a particular emphasis on
gender, race, and the intersection of gender and race, as well as socioeconomic status.
Graduate students described being disrespected when their contributions were overlooked or ignored
within the classroom and when they were subjected to demeaning assumptions about their capability.
In certain cases, the disrespect was experienced during a research group meeting involving one’s
advisor, while in others, graduate students experienced disrespect in the classroom from undergraduate
students.
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I have an advisor that is fairly sexist, though I do not think the advisor is aware of it. My ideas
and thoughts are ignored or argued against, but if a male in the lab group repeats the idea, the
advisor seems to then be interested in hearing the idea.
My ideas are credited to my male colleagues in research group meetings.
I have been talked down to, I have been faced with incredulity at occupying the space I occupy,
and I have had my pedagogy and skill sets interrogated in public.
[I have had students] question my training as a scholar… I feel this is disrespectful to me…and
reinforces sexism in the classroom. I have received zero training as to how to handle students
who would abrasively respond to certain materials.
Although the experience of disrespect was referenced across all student identities, the experience of
being dismissed or overlooked was more prevalent among women. Women also shared family and
childbearing being introduced to discussions with advisors in disrespectful ways that communicated
diminished expectations for their career plans.
I have had comments and negative interactions because I am a woman. I have had men indicate
that I should consider children/family (ex. when will you have children, when do you plan on
getting married) in my academic plans for my future. I felt like no one would say that to a man in
the same position, and I felt like my career goals, which don't include children right now, were
not taken seriously.
During the first 20 minutes of my first advising meeting with my new PhD adviser (also a
woman), she told me that there was a chance I'd drop out of the program because of meeting
my future husband or because I wanted to start a family. If I did have a baby, I'd need to "pop it
out and get back to work" because I need to finish my program. She told me how attrition looks
bad for individual faculty and for the college. All this happened before she asked me about my
research interests, my courses, my assistantships, and my career goals.
Politically conservative students felt disrespect when interacting with others on campus, particularly in
the classroom, where they felt put down, mocked, and scorned. These experiences of disrespect
inhibited participation in class and discussions more generally.
I am of a minority political belief here at UMass. People are not afraid to tell me how much they
hate my beliefs and that I am a terrible person for believing in what I do. It is very hurtful
because I never tell people not to believe in what they believe in, and yet they think it is okay to
put me down because my beliefs are of the opposite of theirs.
I am a straight, white male from an upper middle class family. I am also a libertarian, I hold
mainly socially liberal beliefs and believe in fiscal conservatism and personal responsibility. I have
been mocked in class by students for giving a personal opinion. The environment at the school
truly does not allow students to feel comfortable expressing their personal opinions or
encouraging dialogue or diverse opinions…I have been scorned by a professor because of the
way I was born (a white male), something I have no control over, singled out as an example of
white-privilege.
International students describe being disrespected by faculty members, staff, and students based on
their perceived language skills or background, particularly when interacting with staff members on
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campus and undergraduates. Students of color also voiced that disrespect exacted a toll over time and
was associated with leaving their program of study.
Simple requests I put forth verbally have sometimes been dismissed or ignored in public places
(the dining commons, for example) for lack of understanding my accent or wording. There is little
effort on the part of local people to understand cultural or linguistic diversity, or deal with it in a
respectful manner.
A lot of minority students from my program end up leaving because there really isn't a network
to lift them up when they feel disrespected and not cared for.
Graduate students described being disrespected when faculty did not understand or trivialized their
socioeconomic background and the financial barriers they need to overcome to stay in school. These
experiences also intersected with race in some cases.
During a lecture a video was shown that implied that middle class black people prefer to live in
all black neighborhoods with other middle class blacks, but not with white people and not with
working class black people. It reinforced the notion that what we all want is money to live in a
fancy segregated neighborhood to get away from all the crime and danger in "poor"
neighborhoods.
Will professors ever understand that a lot of graduate students don't come from wealthy
families? I was scolded--publicly, and very, very harshly--by a tenured professor for working a
part-time job during the summer. He told me I should've been spending my time reading and not
"getting distracted" with work. Umm, get out of your Ivory Tower, dude. I had bills to pay.
It's easy to discuss money when you have it. I make ~$8000 to do embryonic stem cell research. I
cannot afford nice things. I cannot afford trivial things. Plenty of students, staff, and faculty
seem to forget the value of a dollar and ultimately trivialize it to my face. I went to college to
break the cycle of poverty in my family; however, I am not only still trapped in it, but somehow
mocked along the way.
Overall, the open-ended responses included a strong theme pertaining to being disrespected whether
by professors or peers. While graduate students from all social identities mentioned some form of
disrespect in their responses, the threads of gender, political beliefs, and race, as well as socioeconomic
status and national origin, are particularly notable. The behaviors associated with this form of unfair
treatment includes being overlooked, discounted, or dismissed and with negative emotional, academic,
and social impacts. Graduate students also described experiences of disrespect that underscored the
impact that socioeconomic status and access to resources has on their relationship with faculty and
influences degree completion.
Insensitivity and Stereotyping. A second prominent theme of unfair treatment pertained to
insensitivity and stereotyping. Insensitivity referred to instances when graduate students encountered
negative assumptions or mistreatment by others based on their social identity. Stereotyping referred to
a particular form of insensitive treatment where a peer or faculty member evoked a negative stereotype
or treated a student in a stereotypical manner; stereotypes were based on gender, race, age, or English
language skills. Students reacted to insensitive treatment in a variety of ways, including sense of
frustration, discomfort, and withdrawal. When students experienced this form of unfair treatment, they
also described the campus as less inclusive.
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Graduate students described being stereotyped in ways that communicated limited perceptions
of their competence. For example, students encountered faculty members who made comments about
women’s likeliness to complete their programs based on gender. In addition, gender and age intersected
in important ways for graduate student instructors.
Some professors make assumptions about my ability to finish my program based on my gender
as a woman.
I frequently experience disrespect for being a young-looking woman who has held directorial,
consultant, and instructor positions on campus…I know I am not less than, but it's difficult when I
am still treated that way.
Transgender students also acknowledge insensitivity experienced in the classroom and more broadly on
campus. They experienced this when faculty failed to acknowledge their pronoun preference or
consistently referred to them by a different pronoun. Transgender students pointed to the lack of
responsibility taken by faculty members, placing the burden on the graduate students, as well as their
loss of individual identity when they felt stereotyped.
I get reduced down to my social identity in everyday conversations. I get known as just the
"transguy" in the department and my achievements are overlooked.
As a nonbinary student, I have been regularly misgendered and told to just use the binary
restroom despite feeling uncomfortable.
One instance occurred at orientation, the coordinators asked people to go around and say their
preferred pronouns, and one person in my group did not like that and made that very clear. And
this made me feel uncomfortable. I also find that many instructors are accepting of noncisgendered identities but that they tend to put the onus of that on their students (meaning you
have to advocate for yourself) rather than having a classroom culture that is already set-up to
welcome students of those identities.
In addition, graduate students note how uncomfortable they are because of the stereotypical or
otherwise insensitive assumptions faculty, staff, and peers make about their nationality or racial-ethnic
background. English language featured prominently in these discussions.
I have been told that my English is not good enough, even after bringing my text to the writing
center, and forced to hire an english editor. All this under threat, i.e. I will fail my comps if I do
not do this. I have been told that my Spanish, which is my first language, is rough and my
fieldwork has been delayed because of this. This happened because I speak working class
Spanish, and my advisor found it was not adequate.
There are "innocent" comments made on how surprised people are to know we speak English "so
well". It makes me feel as if I come from some remote unknown country. Why are people so
surprised in this day and age that other nationalities can speak English as well as "native
speakers"?
In other comments, graduate students described insensitivity playing out with assumptions about their
country of origin or the use of outdated terms to describe racial or ethnic groups.
Common assumptions about my country of origin and its politics, history and religion are usually
thrown back at me as a way of criticizing this country, I believe, unfairly and emphasizing how
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the US is better...shouldn't I be thankful that they've taken me onboard and I don't have to
endure any longer the strict, censoring and backwards society I come from?
Some instructors do not seem aware of the fact that "oriental" is an outdated term with negative
connotations. Also, some instructors do not seem to realize that using the term "Asian" refers to
many different and regional, geographic, ethnic and cultural peoples spread over a gigantic
distance. For instance, I have heard that a student role-playing activity designed to enhance
cultural awareness in healthcare, based upon some beliefs of a hypothetical Chinese immigrant
might be referred to by faculty and staff as "the Asian culture simulation…"
In addition, insensitive behavior also pertained to perceived race and national origin, and graduate
students explained that assumptions made by others intersected with students’ skin color.
Being told that I can take my time to express myself since English isn’t my first language when it
is. Being asked what my "real" name is, since [it is] inconceivable that an African can have an
English name. Being asked how long I've been in the US since my English is so good. Being told "I
don’t know how they do things in Africa, but here in the US...”
People always make fun of me because of how I speak in English. It makes me insecure, and it
usually discourages me from talking, especially when it comes to participating in class. I've had
people say I am too light skin to consider myself black.
Overall, insensitivity and stereotypical behavior were experienced by graduate students, particularly in
relation to their gender identity, racial identity, national origin, and perceived/demonstrated English
language skills. Students who endured these types of unfair treatment conveyed that they observed a
link to one of the multiple social identity categories they possess that were misunderstood. The primary
messengers of insensitive and stereotypical treatment were faculty and advisors who have an important
role in shaping the educational experiences of graduate students.
Exclusion, Marginalization, and Isolation. A third theme from the open-ended comments
pertained to exclusion, marginalization, and isolation. Exclusion referred to a lack of access or
consideration, or being outside of the community, including social or informational networks.
Marginalization referred to situations where students felt they existed on the fringes of the university
community, or where their contributions were not as valuable. Isolation was a lack of belonging, or in
some cases, the impact of exclusion. Because these terms were used in close connection to one another,
they were combined into one theme.
A sense of exclusion was described by a range of graduate students across identities. Students
who identified as LGBT expressed a sense of exclusion during attempts to interact socially and also with
perceptions of access to resources.
My same sex partner is ignored/not invited to group functions while other members opposite sex
partners are fully included.
There are very few opportunities of funding or resources for LGBT students in male-dominated
STEM fields.
Graduate students referred to being excluded based on their age, whether as a younger or older
student. Whether feeling excluded from social interaction or out of informational loops, graduate
students left the interactions feeling isolated and that their educational experience was diminished.
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I have felt excluded from some conversations and interactions because I am one of the younger
graduate students in my program.
As an older doctoral student it is easy to be left out of the loop, or not included. Many of the
programs are designed for and populated by individuals under 40. As a result, those of us 40+
tend to be out of the community and gravitate toward each other.
In whatever context, I consider it unfair and unacceptable for a faculty member to keep telling
me not once or twice to finish my degree before I retire or so that I can be able to use my degree
insinuating that age is not on my side.
Race was also a basis for exclusion and isolation. At times race intersected with disability and was salient
in contexts where graduate students were the only or one of a few racial/ethnic minorities in that
context. Not only did graduate students in these examples feel the burden of isolation, they also came
away feeling marginalized.
As a black man, I have persistently felt as I was one of two things to my staffs, peers, supervisors,
teachers, classmates, etc. I am either a threat or threatening, unable to be honest or blunt or
frustrated too much because even a little frustration is marked as "anger"...I'm either a threat,
or I'm infantilized. This is also impacted once people find out I have mental disabilities. I always
feels as if I'm not good enough, and as if the people around me would rather not have me
around, unless I'm working with other black people, and even in those cases sometimes as well.
My professor used me as the example for explaining a defining racial profiling and said that I
would be pulled over if I was driving. Not only was it a horrible explanation, I was singled out for
being the only person of color in the class. Both students and professors have told me that if I
want to talk about race, then I have to bring it up in class. "The other students have different life
experiences. If you want to talk about race, you have to bring it up yourself."…After finally
getting the courage to ask questions and request to talk about race, the professor ignored my
questions and changed the conversation.
Graduate students also described their religious identity as a basis for exclusion. Students who were
religious or spiritual described being treated as if such practices are illegitimate by their peers or not
feeling comfortable voicing their beliefs. Others cite the lack of recognition of holidays as a particular
way of being isolated or marginalized.
When several graduate students found out I was a religious person I immediately felt ostracized.
I feel excluded when people do not acknowledge other holidays or festivals but instead only
acknowledge the holidays that are popular such as Easter, Christmas and Hannukah, but there
little indication about other holidays such as Deepavali or Eid. There are typically decorations for
the former types of celebrations.
International students and students from low-income backgrounds also describe a sense of exclusion,
whether in social situations where they do not perceive a sense of belonging or when being joked about
and excluded through that social offense.
I tried to hang out with some American students in my department but it never works.

CAMPUS CLIMATE SURVEY: GRADUATE STUDENT REPORT

42

I feel uncomfortable when the faculty and fellow graduate students can afford to do things
(either personally or professionally) that I can't afford to do and then I feel left out of
conversations or like I don’t fit it. Jokes about uneducated, poor, rural whites offend me and
make me angry. That’s my family.
The expectation to engage in various forms of service was also a form of marginalization described by
graduate students with gendered patterns.
The women in my graduate program participate in a variety of extracurricular activities that
benefit the program and are expected of the program, but the men do not. We take on the
"emotional labor" of setting up new student mentor pairs, of fostering community by planning
events, of expanding the community through outreach and recruitment efforts, etc.
Graduate students described instances of exclusion, marginalization, and isolation that pertained to
their sexuality, race, national origin, religion, and socioeconomic status and intersected with their age
and disability. Whether involving peers or their faculty members, graduate students felt misunderstood
and lacked a sense of belonging that diminished their learning and social experiences. In some cases,
they felt excluded in their social interactions, while in other situations, they felt they were missing out
on information and resources. Marginalization was also felt on the basis of gender with regard to
expectations to engage in additional forms of service.
Hostility. A final theme within the open-ended comments pertained to hostility. Hostility
referred to more overt instances of bias or negative treatment that students saw as happening on the
basis of a particular social identity. Harassment was a particular type of hostility, which included
instances of being targeted with unwanted sexual advances or experiencing derogatory and demeaning
comments based on gender or gender expression. These instances included people on campus in
academic buildings and on the PVTA and involved undergraduates and professors alike.
When I was sexually harassed by one of my male undergraduate students, the University
administration refused to punish the student and therefore put me and my other students in an
unsafe environment in class, even after repeated offenses by that male student. The experience
was a terrible ordeal and I was very disappointed with the University's inaction.
I was sexually harassed by a female professor. When I reported her to the university, she lied
about what had transpired. The university administration made it very clear that they would
always take the word of a female professor over that of a male graduate student, despite the
fact that I have proof she was lying.
I have been sexually harassed while on the PVTA, cat-called while going running, and
experienced unwanted sexual touching while at off campus gatherings…I have gone on multiple
runs which have sometimes resulted in men (other students) honking horns, whistling, and
yelling disgusting comments.
Graduate students emphasized the strong negative impact of harassment long after the experience,
describing lingering fear and changes in behavior. Moreover, those who experienced this behavior also
expressed a distrust in the campus and the systems in place to address harassing behavior.
I was afraid to report her because I didn't know anyone from here yet, and felt that I'd have no
support. I had to let it go because I was afraid of what would happen to me (or my spot in the
graduate program) if I took action through a written complaint.
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If a student is being harassed by their advisor, they should be able to switch groups immediately.
They shouldn't have to wait months before figuring out what is going to happen to them. There
should be some kind of funds put aside for this.
Trans and nonbinary students also note the challenges they face on campus that result in a feeling of
hostility. The lack of sufficient all-gender bathrooms and being misgendered (called by the wrong name
and pronouns), especially by faculty advisors, even after they have made efforts to clarify their gender
identity, was repeatedly described. They also note that they rarely see their experiences reflected in
syllabi and other classroom experiences. Some also describe feeling unsafe on campus because of the
ridicules, threats, and harassment they experience.
As a trans person I do not have access to all-gender bathrooms in the buildings where I teach or
in the buildings where I take classes. I can't change my name on spire or my student ID so folks
often call me by the wrong name and pronouns (often they do not change after I have corrected
them). I have been harassed on campus for my gender presentation and in bathrooms. Gender
identity is rarely (if ever) considered in the basis of making an inclusive classroom environment or
syllabus.
I get to hear the sorts of violent threats straight men find it fun to make about anyone
presenting remotely queer. People actively want to punch me in the face…I'm made to feel
shameful of my body. I come to campus as little as possible now, and leave as quickly as
possible, because I feel miserable most of the time that I am there.
Graduate students also described hostility toward their religion. These instances were particularly
troubling to graduate students when faculty were involved.
During a social gathering within the department, I was surprised when the discussion turned to
poking fun at the beliefs of a particular branch of Christianity. In general, I haven't felt
comfortable being vocal about my own Christian beliefs in my department. I worry that
professors and other students would try to convince me that I'm wrong.
I was once in a class where a student insisted that it was wrong to call the mass extermination of
Jews in WWII "The Holocaust," since there have been other genocide events in history. The
teacher seemed to agree with the student instead of acknowledging differences of opinion and,
of course, that the subject is a sensitive one…As a Jew, I sat for the rest of the class feeling like
there was agreement that the Holocaust was a sensationalized event!
Students with disabilities describe experiencing hostility in interactions across campus,
particularly in engaging with faculty and staff. Graduate students describe a constant struggle to get
faculty members to acknowledge, accept, and/or provide the necessary accommodations needed to
actively and thoroughly engage in their classroom and research experience. Further, many students
noted that accessing disability services and their resources is an arduous process, making it difficult to
receive accommodations. Graduate students highlight the overwhelming feeling of hostility that results
from multiple experiences of insensitivity and disrespect. They describe the emotional impact they
endure, both as they cope with their disability and attempt to have faculty, staff, and peers respect it.
When explaining general anxiety from PTSD after add/drop and an episode... needing
accommodations a professor laughed at me, told me I need to be used to being average…and in
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general was very dismissive and not very accommodating. Took time to get into disability
services pipeline and cannot get retroactive accommodations. It was humiliating and should not
have played out this way.
…Seeing disabled people as something to research, objects for privileged/white people to
interpret is a part of the history of the oppression of disabled people. And, I'm saying "disabled"
pointedly--disability is a social construction, not an innate problem.
I have had to continuously fight with many professors to get them to comply with the Americans
with Disabilities Act and the accommodations I am legally entitled too; sometimes with
comments that suggesting that my need for accommodation would make me unemployable
because it was "annoying to treat someone special".
As instructors, students of color describe experiencing racial hostility from undergraduate students;
within graduate classrooms, they feel faculty are more likely to listen to and engage with their white
peers or ignore race. While white students also suggest that they can be stereotyped based on their
race, students of color provide more detailed accounts of how they experience these issues.
Undergraduate students have been hostile in conversations about race and at times have had
violent interactions with students who do not respect me as a teacher based on my racial and
gender identity.
How do you talk about race in a setting where there is only one other student of color in the
room and everyone else wants to talk around race because they are completely incompetent on
the subject?
Regularly, in teaching situations when undergraduate students make very inappropriate
comments and rude remarks during teaching encounters the department has been unwilling to
engage with and strategize on teaching support non-white, foreign, female instructors.
Students of color, immigrants, and politically conservative students also voiced concerns about hostile
behavior, whether taking the form of graffiti or hostile sentiments in the form of verbal insults.
The incidents of graffiti scrawled on UMass campus walls . . . serve to enhance this feeling that
people of color, or not from this country are not welcome to some students.
Since the election and voting for Trump I have felt very unsafe on campus and have not shared
my views with anyone since I was yelled at and attacked the first time I did. I should not be called
a racist, bigot, sexist, and many other names based on who I voted for.
Overall, graduate students described hostility in ways that negatively impacted their academic
experiences. Since professors act as gatekeepers to the implementation of accommodations in the
classroom, unfair treatment by professors also came with a range of negative impacts. Hostility also
took the form of spoken insults and written graffiti. Harassment was a particular form of hostility where
graduate students expressed dissatisfaction with outlets for resolution, particularly when the graduate
advisor or another professor was the one who instigated the harassing behavior.
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Recommendations for Change:
Graduate students shared suggestions for how to make changes that would make UMass more
welcoming and inclusive. The recommendations were wide-ranging and concentrated within five areas:
1) administrative accountability, 2) support diversity and inclusion, 3) encourage tolerance, 4) increase
support for graduate students, and 5) build community. We also acknowledge that a substantial number
of comments suggested that UMass does not need to change and should continue the current efforts to
create an inclusive climate.
Administrative accountability. One theme among graduate students’ recommendations for
change was for the administration to be more accountable. This included sentiments for the university
administration to take a stand on issues, take more action, and demonstrate greater transparency in the
ways they are handling issues, including sexual assault and grievances.
1) Be aware that the problems exist in the first place, 2) Be more transparent about how it is
addressing problems.
Actually take action and penalize those whose verbalized beliefs have traumatic impact. This is
grown up bullying. Not only can these words have mortal consequences, but they stand contrary
to the pure academic pursuit.
Don't try to hide sexual assault cases under the rug. Hold offenders (professors/students/staff)
accountable protect the victims, so they aren't afraid to speak out and no longer have to live in
fear of jeopardizing their career, funding, dignity etc.
The university could acknowledge both current and historic systemic privilege and disadvantage
in their response and in their policies and structures. They could pre-emptively and publicly say
that sexism, racism, homophobia are not welcome here or create a defining "UMass IS" identity
that lifts up the voices of marginalized groups along side those of the majority. I am happy to see
resources invested in supporting and creating space for under-represented groups, but I would
like to see additional resources invested in educating dominant groups about current and
historical oppression.
For some reason, the university feels as if it's better to hush certain things as opposed to facing
them head on, which in turn makes them look worse later on after they've covered up something
they don't want to get out. If something bad happens, face it head on, don't brush something
under the rug, always keep the community in the know no matter how poor the situation is.
Another sentiment was to take students’ concerns seriously. These recommendations spanned the
campus police and required trainings. Graduate students expressed sentiments that training
requirements were not enforced, or resourced appropriately, and that reports were not followed up on
or issues were not stopped soon enough.
Take people seriously the first time they report an incident.
It is my personal belief that all universities need to take verbal harassment a lot more seriously
than they do. Verbal abuse is a gateway to physical abuse and there needs to be a safe
environment on campus for all students.
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When you call campus police to report bigoted or hateful language (or anything else) it would be
great if they didn't laugh, say it was clearly a joke, and leave it at that. UMPD often does not
take homophobic or sexist attacks seriously.
Make grad students take more seriously the supposed training on sexual harassment, especially
for grad student instructors. I do not even know when these workshops are. If I don't personally
think about it, no one will remind me I am supposed to do them.
UMass administration needs to listen to what the community wants to use as tools and support
the work of organizations that are serving the marginalized members of the community. That
means expand and sustaining the budget for these organizations to be able to do a better job,
training their staff appropriately, creating spaces for productive dialogues, and running their
programs and projects.
Emphatically, students emphasized the need for consequences for offenders and to make those
consequences more visible. Improving accountability would also be demonstrated by having recurring
commitments to training and to seeing reports of consequences in the longer run.
Hold perpetrators accountable and stop victim silencing.
There need to be tangible consequences for people who does not behave in a way consistent
with diversity values.
Additionally, when there are racial slurs and death threats carved into campus doors, I believe
the University needs to take a MUCH STRONGER stance both in disciplinary actions (expulsion)
and in discourse around incidents. . . administrators 'don't know' about these horrible issues
happening on their campus, or don't realize how bad they are.
In industry, employees are often required to complete ethics and sexual harassment training on a
bi-yearly or yearly basis…Also, if instances of sexual harassment are reported to department
heads, the instance should also end up in the employees HR file.
Graduate students emphasized there is a need for better protections for graduate students who bring
forward complaints.
The University should commit to a routine audit of the academic departments, publicize and
empower the ombuds office and open up a direct communication channel with the graduate
student, as an avenue to express their feelings and challenges they face as a member of this
academic community.
Graduate students are worried about speaking out because they feel this would ruin their career.
The administration needs to take action against faculty who discriminate (or worse!) against
students on the basis of gender, race, or other social identities. Currently, faculty appear to
receive no punishment and I feel that the university is more protective of faculty than the
students who go here and can have their lives seriously negatively impacted by the actions of
faculty at UMass.
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There need to be better ways of mediating and protecting students from harassment on a
personal level. Many resources I have gone through consist of a lot of talking but no action is
ever put in to place...There need to be protections in place for graduate students to be able to
seek out and pursue funding and professional advancement opportunities without input, threat
of disciplinary action, or discouragement from advisors.
Graduate students also underscored a need for investments in the campus infrastructure to include
safety concerns (e.g., better lighting near the Mullins Center) and accessibility concerns (e.g., more
gender-inclusive restrooms, better accessibility throughout the campus for students with disabilities). In
summary, graduate students called for administrators to make visible the actions they are taking to
follow through on complaints from graduate students by holding people accountable. Whether through
enforcing trainings or visibly supporting graduate students who fear retaliation for filing complaints, the
UMass administration can better demonstrate its seriousness on issues such as sexual assault and
harassment. In addition, they can invest in the infrastructure throughout campus to support campus
safety and accessibility.
Support Diversity and Inclusion. Graduate students recommended supporting diversity
initiatives with a focus on greater demographic diversity across faculty, staff, students, and
administration. Dimensions of diversity included race and ethnicity, gender and gender identity,
sexuality, and ability. Graduate students, for the most part, recognize the importance of diversity
initiatives and want to see the university continue to emphasize diversity and inclusion. One goal they
stated clearly was to recruit more diverse students, staff, and faculty, emphasizing that diversity at every
level helps to promote an inclusive environment. Students see increasing the diversity at the
undergraduate and graduate levels as an important first step, but they emphasize that there needs to be
academic and social support for diverse students in order for the campus to be more inclusive.
Intentional efforts to support inclusion included helping people from diverse backgrounds and with
different values develop skills to interact more effectively. There were also calls to make the campus
more accessible for those with disabilities and from low-income backgrounds.
Don't just bring students of color to this university for numbers sake, accommodate us (all
students, particularly engineering students of color****). Provide additional resources to the
diversity program office…Initiatives to teach students how to study and how to position
themselves at UMass to be successful post graduation. Students should not have exams in the
late evening.
Umass still needs to broaden diversity on campus with intentional methods of recruitment.
Policies need to be examined in order to unpack systemic conditions that limit access to
opportunities (e.g. for prospective college students, new staff and new faculty) for minority
communities.
More diversity in the students and faculty. I think opening a branch of UMass in Springfield will
help. Outreach to community colleges is important. Outreach really needs to start earlier though,
with outreach to young people and communities of color. Scholarship support (as opposed to
loans) is absolutely essential.
The physical landscape needs to be more accommodating for people with disabilities. This would
increase their feeling of belonging and active inclusion. For example, Lot 68 cannot be entered
by pedestrians with mobility issues (bad knee, hip, etc.) without walking in the street outside of a
marked crosswalk. This could be fixed easily but has not which reduces the impaired person's
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sense of belonging and increases the frustration that seems tied to an unresponsive physical
plant.
Graduate students emphasized going beyond hiring diverse faculty and staff and providing supports so
that all faculty and staff can be allies to racial and ethnic minority students. Students note that, while
there are some programs available to students, trainings are not always mandated nor made accessible.
Thus, more programs aimed at allowing the campus at large to recognize their biases and privileges
would go a long way toward creating a more supportive and diverse environment.
Hire and retain more faculty and staff who are people of color. Address racial disparities for
student enrollment in Commonwealth Honors College making it more accessible to students
from underrepresented backgrounds. Train faculty and instructors on how to better teach and
support international and multilingual students.
More funding for students of color; mandatory trainings in race, queer and trans identities, and
disability for all employees as a prerequirement for employment with the university, and
provided on a continual basis BY PEOPLE WHO SHARE THOSE SOCIAL IDENTITIES; more support
for faculty of color; severe repercussions for students who use racist language or commit other
hate crimes; severe repercussions for students who commit sexual assault.
More logistical and financial support from Administration to programs, offices, and departments
who develop programming/curricular to tend the needs of marginalized/underrepresented
populations on campus; On-going training of faculty, student-leaders, and staff on issues of
diversity and inclusiveness from a social justice…Hire more faculty of color - representation of
faculty of color is an important aspect in determining retention.
Further, students also note the importance of including training for faculty and staff to better support
the needs of diverse students, across each of the disciplines.
I think faculty need to get on board with the topic of inclusion, diversity and its importance…As a
STEM student I've seen many of my peers get passed over opportunities such as presenting
research at prominent conferences and meetings simply because they are not the boisterous,
self-aggrandizing traditional American student.
As a graduate student instructor whose class is made up of 87% multilingual learners, many of
whom I experience a palpable language barrier with, it has become difficult to maintain a good
balance of academic and teaching work. I spend many hours grading and responding to papers,
but have to pay extra attention to the tone of the suggestions I make, so as not to provide
feedback for multilingual learners that is callous, or unhelpful, or unproductive.
Some students further suggest that students should be required to take courses that address issues of
sexism, racism, homophobia, and transphobia. In some cases, the students who avoid learning about
diversity are the same students who would benefit most from recognizing the challenges faced by
underrepresented groups.
The University should offer/enforce training on micro aggressions for faculty, staff, and students.
Make people take a mandatory anti bullying or decency course or seminar. I think some people
might not know better. We need to eliminate that excuse.
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I wish more teaching training were REQUIRED for graduate students. We do a lot of teaching,
but are given very little guidance. Although there are opportunities, programs, and events,
teaching is too important to leave them optional.
Undergraduates need to be educated in implicit biases and the huge effects they have on so
many people. They judge me as a female instructor more harshly than my male colleagues, and
they seem very surprised when we discuss implicit bias in classes (but the fact that I am female
makes them question my authority on the issue because they often take me to be biased).
Anti-bullying workshop for employees was really good and it made me feel more confident and
safe on Campus. I wish we had a series of workshops specific to campus employees to improve
comprehension of social identity -- for eg, race/ethnicity, gender, sexual orientation ---, antibullying, and etc.
Graduate students detailed a range of workshops including antibullying, implicit bias, and
microaggressions that would include behavior in and out of the classroom, which they saw as helping a
wide variety of campus members. Rather than encouraging diverse students to come to UMass, and
then leaving it up to them to negotiate the campus, graduate students called for more training for
students, staff, and faculty to ensure that diverse students are treated respectfully.
Encourage Tolerance. Another key recommendation was to create greater space for tolerance
of different perspectives. Graduate students emphasized the hypocrisy they see on campus such that
they are being asked to be tolerant of students whose identities differ from theirs, but their own
political identity is not tolerated. To create a truly inclusive campus requires open discourse on politics,
where certain individuals are not rejected on the basis of their political identity or beliefs. Students also
raised tensions between safe space and free speech, and they may require some support to meet and
discuss these different viewpoints.
While I appreciate and understand the need for "safe spaces" and the like, I do feel a certain
pressure/atmosphere at UMass of walking on eggshells, and I think this prevents students from
sometimes expressing their thoughts (esp. those who disagree with the liberal majority here) and
having honest and open conversations.
I think UMass is an extremely welcoming environment to diverse populations which is wonderful.
Despite this, the UMass community is not welcoming to others who do not share the same
beliefs. For example, the amount of people who were angry because there was to be a
Republican discussion on campus was very upsetting. Our campus community needs to show
more openness and willingness to discuss different opposing ideas rather than say they are
invalid and try to stop people from thinking of these ideas.
Umass is a very safe environment and should strive to protect its students and faculty. However,
Umass, like other universities, seems to have extended its protection to the free exchange of
ideas. It succumbs to 18-20 year olds demands for "safe spaces" and "trigger warnings" not from
physical threats but mental ones that arise through teaching and simply bringing up differing
ideals. The university coddles it student body while severely restricting instructors; I cannot even
introduce concepts for the sake of argument because I fear a teenager may receive it as hurtful
and complain to the administrator, jeopardizing my job.
The environment at UMass is predominantly liberal, which isn't a bad thing. Unfortunately, it
causes individuals to think it’s okay to make negative comments about conservative values.
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Tolerance was encouraged, where a culture of open-mindedness is valued even when others’ views are
not in alignment with one’s own. Particular initiatives could help to foster a culture of tolerance, such as
bringing people together who differ from one another.
Probably the fact that this campus almost has no black people doesn't help. I am a white man
who came to this campus knowing NOTHING about race, gender, sexuality. I had the privilege of
people able to spend so much time with people of color, differently sexuality. From this I learn so
much about sexuality and the racial divide that is so problematic is this nation…EVERYONE will
benefit because interactions with those who are different than us is the number one why we
learn and become more [tolerant].
I have different inclusive events happening all over the campus. However I feel, science
departments are generally untouched. The general conception is our time is too important/ we
are doing real work. It would be helpful if such events/discussions are held in our department
and the attendance is made mandatory. For example, graduate students in my dept. have
generally little to less interaction with people outside sciences. That's why I have heard very
derogatory remarks towards homosexuals in general from my colleagues.
Overall, graduate students want everyone to be treated with greater respect and a willingness to
understand the viewpoints of others. In order to build respectful and open dialogue, students suggested
more public forums to discuss current events. When planning these events, graduate students note the
importance of moderating these dialogues and not condoning hate speech.
I believe having more conversations in class and outside of class, perhaps facilitated by faculty
members who are educated in social justice, would help make UMass Amherst more welcoming
and inclusive. I have a lot of privilege, but the pain of those who do not is very clear. I personally
need to do more to better understand my privilege, but the UMass community has a
responsibility to create spaces in which difficult, but necessary conversations can take place.
In some cases, students ask for greater neutrality, ensuring that faculty do not disclose their own
political leanings or try to indoctrinate students into particular perspectives. There was also a group of
students who called for less emphasis on social identity, equity, and diversity on campus. These students
argue that the university is too “politically correct,” requiring everyone to share the same liberal beliefs
or risk being censured.
Differing political ideologies need to be welcomed. Supporting conservative political figures is not
hate speech. Remove all safe spaces as they are actively detrimental to the main goal of a
university: critical thought and challenging the preconceived notions of society.
Stop believing people who say it is not welcoming for all just because someone has a more
conservative view. This does not mean someone is racist or sexist, as it is commonly viewed as.
UMass is a welcoming and inclusive place for all and I have seen this as I have many friends who
are other races, other ethnicities, other religions, other sexual orientations, etc. and they are all
happy here. The problem is people claiming other students are not welcoming just because they
disagree with someone's views or opinions.
The single type unwelcoming and intolerant behavior I encounter on campus is ironically with
social justice fighters who take only their own opinion as possibility and shun everybody that
voices a different opinion…Usually you are called a racist, a white male supremacist, or else just
because your opinion does not align with them.
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Graduate students emphasized tolerance for different perspectives and viewpoints as an important
theme in what needs to change at the university to promote inclusion. Although tolerance for
differences in political viewpoints featured prominently in this theme, graduate students also described
differences in viewpoints according to race, gender, and sexuality. Recommendations included events
where individuals from different viewpoints are supported in the process of respectful disagreement
and making sure all departments and groups of people are included in this work.
Increase Support for Graduate Students. Graduate students emphasized the need to invest in
the support they need to thrive and complete their education. One recommendation was to invest in
better funding and benefits. Another recommendation was to make the campus more affordable
overall, in terms of the cost of parking and fees.
The living cost (food, on campus living fees and parking) is too high for us to have a happy and
easy life. These force me to get away from campus once I've done my job, how can I feel
included?
Do not fight the graduate student on minor pay increases and benefits. For us to feel valued, we
need to know the University is fully invested in us. Summer funding across the board will alleviate
a number of problems.
Another recommendation was to invest in all programs of study, as graduate students notice buildings
and improvements in some programs and not others. Additional infrastructure costs, such as gaining
access to affordable housing, was noted as a barrier to graduates students. Some students described
financial constraints as leading them to postpone necessary mental and physical health investments due
to the cost.
As an international student, getting accommodation is a major challenge. Better campus
housing is crucial. The housing complex also provides a great way to interact with others. In a
more concrete way, for all of us to fully function, we need to be in good physical and mental
health. Unfortunately, several students have limited healthcare access and postpone treatment
and diagnosis. Please fix this.
1) Provide actual CONCRETE resources for students' mental health: hiring more therapists of
color and transgender health specialists to serve at Mental Health Services; hiring more SANE
nurses. 2) Increase the funds of humanities and social sciences programs. 3) Create incentives for
departments to refrain from adjunctifying their teaching labor, which is not conducive to
students' OR departments' success in the long
run.
Start funding the underrated and underfunded departments and stop inflating the departments
that already have more than enough resources. As a student of [Dept] - it hurts me to see how
poorly maintained our buildings and labs are when millions are invested each year to constantly
inflate the ILS and other departments.
Other recommendations focused on policies such as those that govern leaves of absence.
Support students' returns from a semester of leave more. Two students I know who were victims
of assault this semester felt like they needed to fight for allies to get through classes, and had to
explain their trauma and relive that trauma too many times simply to get through the semester.
They need more support and more advocates.
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Graduate students described investing in supports in a multifaceted way, which started with an
improvement in their basic costs of living, housing, and parking and a request for more consistent and
improved income. They also noted how investing in graduate students also means investing in their
home department’s funding and in the health-care benefits for the university. These investments would
influence their ability to function and thrive at the university.
Build Community. A final theme in the open-ended comments focused on the need to build
community to promote better connections and integration of students. UMass can feel like a very large
university, even for graduate students. Students also talked about connecting groups together, and in
doing so, this could help UMass graduate students create a sense of community.
I like the idea of creating and promoting traditions and events that students can be proud of and
rally behind. For example, I heard that there used to be a tug of war across the campus pond?
Bring things like that back! I look at other schools, such as Smith and Hampshire and see that
they have an abundance of silly traditions that bring the school together. I understand that the
University is much larger than those schools, but maybe try breaking it down by college within
the University. Make the campus feel more like a collection of neighborhoods.
Add more interaction between graduate students, feel like graduate students are in a different
world with undergraduate students (maybe graduate students have more pressure). Add
connections between students and professors.
Another sentiment was to promote community building within departments, whether through social
events, mentoring programs, or group-level advising. Graduate students emphasized they would benefit
from intentional programming.
More regular community building social events per department. This is a huge university and
campus wide events are less attractive because you are less likely to have a friend there.
However, departmental mixers have potential to strengthen relationships of students and faculty
and more are likely to attend.
Creating artifacts that are representative of the global cultures and communities living and
working on campus- murals, paintings, dedicated spaces and celebrations or programs. Also, an
interdepartmental mentor network to help newcomers assimilate into the university; these
happen remotely in some departments but a broader network would reach departments that do
not have mentor programs.
Lab work is very isolating. A graduate program is fractured between each lab. It is difficult to get
to know people who work in the next room. At the same time, a lab group is fractured between
each individual research study. I still haven't spoken to every person in my own lab group. I think
the university/program could afford a monthly pizza party or something to have everyone come
together and socialize. This would require a little bit of advising in itself, it isn't enough to get
everyone in one room. Take attendance, give a small prize or candy for coming (a keychain
even), and assign seats randomly. Help us interact!
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Graduate students also spoke about taking greater steps to integrate students, with a focus on
international students and students of different religions. To create a truly inclusive environment, these
students suggest being more thoughtful about all the ways to proactively support the diversity of
students at UMass.
Another grad student in our department who is from India was called a terrorist by a stranger on
campus after the election. I think the University needs to be really proactive about reiterating
its's commitment to UMass as an inclusive community. I remember from grad student
orientation that 50% of grad students are international.
I think it's fantastic that discussions of race have been such a focus around campus during the
years I've been here, but the conversation needs to be expanded. There are other groups on
campus that are feeling excluded and marginalized, and religion is the force behind it. As a Jew, I
have consistently found a lack of awareness and sensitivity related to relevant holidays, events,
and issues that affect me. Please include religion in the work you are doing and increase
awareness on these subjects!
Graduate students underscored the diversity of the student body and said deliberate efforts need to be
undertaken to integrate groups of students. This means having an academic calendar that reflects
people of different religions and making all programs accessible to a range of individuals.
Conclusion
Graduate students describe the unfair treatment they face, as well as their suggestions for how the
university could become a more inclusive institution. They suggest a wide array of unfair treatment
across social identity groups, such as gender, gender identity, race/ethnicity, religion, socioeconomic,
sexuality, and political perspectives.
There is a subset of students who suggest that UMass cannot be responsible for the larger issues in
society, and, therefore, cannot fully address these issues. A larger group emphasizes that UMass has
created an unusually inclusive community and should be recognized for doing so. Some students really
do appreciate the campus’s efforts that are focused on diversity and inclusion. Yet, many of the students
who are pleased with the diversity and inclusivity of the university note that they do not think all
students have had the same experience they have had and that there is work to be done on all levels.
Overall, graduate students, reflecting on their experiences of unfair treatment, as well as their attempts
to address issues they had experienced, had a number of recommendations for change that would make
the university a more welcoming and inclusive place. Most of the recommendations called for greater
levels of accountability at the administrative level, greater investment in diversity and inclusion, an
increased investment in graduate student resources, efforts to foster greater tolerance of different
perspectives, and, finally, more community-building activities. Their recommendations spanned a wide
array of needs, including policy, infrastructure, and programming changes that could improve the
inclusiveness of the campus and the ability of graduate students to thrive at UMass.
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