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PHILOSOPHY AND GENERAL REQUIREMENTS

I GENERAL EDUCATION: INTRODUCTORY STATEMENT

The goals of a General Education curriculum for college studentsin this century have been the subject of extensive
discussion. Modest proposalsin faculty meetings and imposing statements by prestigious foundations all reflect a desire to
know what the" common learning" should be and how that lear ning should best be imparted.

The Faculty Senate recognizes that students cometo this campuswith diver se backgrounds and interests. We also are
aware that no firm consensus exists on what a well-educated person should know. Finally, we recognize that the state of
human knowledge perpetually evolves. While these facts make it difficult-maybe impossible--to prescribe a detailed cour se of
study for commonalities we think appropriate for all.

We believe that General Education cour ses should encompass some reasonable fraction of the totality of human
knowledge, insight, and interpretation. We believe that a person’'s General Education should include some knowledge of the
historical development of society, and some awar eness both of one's own society asit existstoday and of societies other than
one'sown. We believethat an appreciation of science and the scientific method is advantageous for survival and participation
in the modern world. We believe that the ability to reason mathematically and quantitatively and the ability to express one's
thoughtsin writing are essential and basic skills. Finally, we believe that every reasonably well-educated person must have
some appreciation of literature and the arts--fields of activity that explore, interpret, and evaluate thelife of the imagination.

Breadth of knowledge asreflected in General Education is not the only goal of a University education. Depth of
knowl edge in selected fieldsis equally important, and to acquirethis, students choose major fields of study, and in some cases,
minor fieldsaswell. It isour intent that a student's major coupled with General Education cour ses and electives will provide
both breadth and depth within an entire undergraduate program.

Finally, no combination of General Education, major, and elective courseswill, in and of itself, produce a fully and
finally educated person. Learningisa life-long process; the best a student can expect from an under graduate cour se of study
isto learn how to learn and appreciate the value of learning. Students who leave our University with the feeling that their
education is somehow complete do themselves a great disservice.

. PROBLEMSWITH CURRENT GENERAL EDUCATION PROGRAM

A major problem with the present distribution requirementsisthe proliferation of coursesthat can fulfill
theserequirements (distribution courses exceed 1,000.) Thisproliferation reflectsthelack of clear goals, objectives,
and rationales for what we mean by General Education. It iscurrently possible for studentsto fulfill their
requirements without ever reading fiction, plays, or poems; without engaging in a scientific laboratory experience;
without any understanding of history, gover nment, society; and without knowing about non-western culturesor the
problems faced by groups other than white, male North Americans or Europeans. Although no set of requirements
will remedy all these deficienciesfor all students, a General Education program should at least address the problem
by assuring exposure to many of these areas.

Another major problem with the present system isadvising. While advising problems are not unique to the
lower division, the present distribution requirements exacer bate such problems because they lack coherence and
clearly articulated rationales. It isatelling point that the official undergraduate catalogue, which should be an
important resource for advising, does not even offer an explanation or rationale for the distribution requirements. It
isnow wonder that many students and faculty regard them as meaningless obligations to be satisfied or avoided with
theleast effort possible.

Yet, the publication of a General Education program and itsjustification in the official undergraduate
catalogueisnot enough. The Faculty Senate recognizesthe vital importance of advising to General Education and
urges departments, colleges, and schoolsto play a moredirect rolein helping students choose from the General
Education offerings courses that will expand their knowledge and enrich their understanding and appreciation of the
world in which they live.
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I1. GENERAL PRINCIPLES

A. Areas of Knowledge

General Education should enable studentsto lear n how natural scientists, social scientists, humanists, and
performing artiststhink about their disciplines and how they view their work in relation to both history and
contemporary society. While most General Education cour seswill probably come from departmentsin the colleges of
Artsand Sciences, scholarsin the natural sciences, social and behavioral sciences, humanities, and the performing
artsexist across disciplines and administrative divisions.

B. Instructional Quality

General Education cour ses should do morethan impart information and provide the skills deemed necessary
to social or economic success. They should involve critical or analytic thinking and should provide contexts for
questioning the larger society and the student'srelation toit. The capacity for critical thought also includes the ability
to imagine the consequences of one's choices, to articulate those consequences, and to increase under standing of one's
relation to the world of nature, work, and palitics. Thisrelatesto a basic goal of all General Education Programs:

i.e., the development of an intelligent citizenry.

(AVA GUIDELINES
Consistent with these principles, all General Education cour ses should adhere to the following guidelines:

A. Coursesshould emphasize critical thinking. This meansthat writing and problem solving would be the norm
rather than the exception and would be reflected in the evaluation and examination procedures.

B. To promote the goals set in the preceding paragraph, faculty offering large General Education cour ses of more
than fifty students should be provided with teaching assistantsto help with the grading of essays and papers and/or
the teaching of laboratories or discussion sections.

C. Coursesused to satisfy general education requirements may not be taken passfail.

D. Inorder tolimit the number of General Education courses, no more than 25% of theregularly taught courses of a
department/program may have General Education designations. " Regularly taught courses' shall be defined as
cour ses from the approved master course list taught at least once every three years excluding seminars,
independent study, internships, practica, and laboratory courses. Sincethislimitation may pose problems for
some departments/programs (especially small ones) because of the number or type of course offerings, it may be
appealed to the Council by departments seeking justified exceptions.

E. Both major and non-major introductory cour ses may be accepted as General Education requirements.

F. Selected upper level courses may be allowed to fulfill General Education requirements. Students may count no
mor e than one coursein the major (asrecorded at graduation) toward General Education requirements.

COURSE REQUIREMENTS

The General Education Curriculum hasthree principal divisions: the Social World, Biological and Physical World,
and Analytic Reasoning. These are general titles and reflect theidea that cour ses should be assigned to a category because of
its content rather than becauseit istaught by a particular department. Thus departments may have cour se designationsin
mor e than one ar ea.

The Social World hasthree major subdivisions: The Arts, Historical Studies, and Social and Behavioral Sciences.
Students must take two coursesin each of these subdivisions. 1n addition, thereisa Human and Cultural Diversity component
to the Social World requirement. All students must take two coursesin the Social World that also have a Human and Cultural
Diversity designation.
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The Biological and Physical World hastwo major subdivisions: Biological Sciences and Physical Sciences. Students
must takethree coursesin thisarea, with at least one cour se being taken in each subdivision. At least one of the three cour ses
taken to satisfy the requirement in this area must have a laboratory component associated with it.

The Analytic Reasoning hastwo major subdivisions. Tier | and Tier II. Tier | isabasic competency requirement.
Tier 11 requires studentsto take at least one coursein mathematical, quantitative, numerical, analytical or formal reasoning.

In addition to thethree principal division, thereisan Experimental/l nterdisciplinary category. Its purposeisto
provide an incentive and astructure for faculty to develop alternate curriculum approachesto General Education. These

courses may carry one or more major area designations. The student may satisfy up to three General Education cour ses
through the Experimental/l nterdisciplinary category.

To summarize, the proposed requirementsfor General Education courses arein three principal divisions:

(1) The Social World

(2 TheBiological and Physical World

(3) Analytic Reasoning

l. THE SOCIAL WORLD

A major goal of the General Education Program isto broaden students' under standing of humanity. Asa step toward
that goal, the Social World category probably representsthe most far reaching changein thecurriculum. Thereisvirtually a
universal consensus on the scope and meaning of the Natural Wor | d--our attempt to under stand the phenomena of the natural
universe. The Social World category is an attempt to combine in new ways fields which were once separated. The unifying
theme of the Social World isthe focus on human beings and the fields of knowledge devoted to gaining insight into a world
created by human beings with important consequencesfor their activities asindividuals and as member s of larger groups.

Theclassical Aristotelian doctrine that an intellectual activity is scientific when i tsaim isto ascertain the truth, and
aesthetic when its goal is poetic creation, isvery difficult to sustain today. Social scientific theories often involve an act of
creation and are sometimes described as elegant if not beautiful. Thearts, literature, and history are not simple flights of
imagination, but derive from life, and are meant to teach us something lasting and profound about human behavior.

The Social World category, then, combines the previous Humanities (" C") and Social Sciences (" D") di stribution
areasinto a new generic category that isinclusive yet coherent. Thearts, history, and the social sciences use diverse
paradigms and per spectives but share the common aim of under standing the Social World that we have created and which
constitutes our own social reality.

Within the Social World category, studentswill berequired to take six 3 credit cour ses, with two coursesin each of
threeareas. (1) TheArts, (2) Historical Studies, (3) Social and Behavioral Sciences. A requirement in Human and Cultural
Diversity will beimbedded in the Social World category.

In keeping with the Faculty Senate's commitment to incorporate writing into parts of the under graduate curriculum
other than the Writing Program (Sen. Doc. 82-057), all caursesin the Social World area of the General Education program
should include a writing requirement because regular practicein writing encourages clear thinking and clear expression.
Preferably, paper assignmentswill be included in Social World cour ses, but essay examinations will be consider ed acceptable
if theinstructor respondsto them with written comments on both content and composition.

TheArts

The artsdo more than imitate life; they interpret and explain it. The arts area of General Education is made up of
cour ses which consider the production, performance, function, and aesthetic evaluation of the arts--visual, aural, verbal, and
plastic--in relation to one another and to the societies that have and will produce them. Although departments in Humanities
and Fine Artstraditionally teach cour ses satisfying this definition, so do some other units of the University.
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The courses shall berequired in the Arts. One must bein literature, and the other may bein literatureor in one of
the visual and performing arts. Coursesin the arts area of the General Education curriculum should follow these guidelines:
(1) they should be designed to provoke comparison and critical acuity; (2) they may provide participatory experiences such
as projects, performances, and attendance at plays, concerts, galleries, etc., but courses aimed primarily at the learning of a
skill or performance do not qualify; (3) they may treat foreign literatures, either in translation or in the original language;
(4) they should encourage verbal expression through writing exer cises.

Historical Studies

Welearn from the past. All aspects of human existence, including our social, political, and economic systems, have
evolved from the past and help to illuminate and shape our present and future lives.

Coursesin Historical Studies should enable studentsto learn about significant historical developments and processes
and to gain an awareness of and appreciation of an historical perspective. They will necessarily focus on human interaction in
specific situations developing through time. Such cour ses should cover a sufficient breadth of scope and timeto consider the
development of significant social, political, or economic institutionsor ideologies. While a broad, historical survey course
would meet thiscriterion, a course on a particular historical event or a narrow period of time might beincluded if it had a
sufficiently broad perspective. For example, a course on the Civil Wa might be appropriateif it considered pre-war causes
and conditions as well as post-war ramifications; it would not be appropriateif it analyzed only the military strategies of
particular battles. Some Historical Studies courses might also encourage studentsto " do" history by enabling them to
consider their personal, family, or community histories as an introduction to broader historical events and processes.

In general, a course shall satisfy the Historical Studiesrequirement if itsprimary purposeisto expose studentsto
historically important events, developments, or processes as a way of teaching them to understand the present and direct their
futures. The History department, obviously, offers many courses that meet the intent of the Historical Studies requirement.
Other departments, however, offer coursesthat may satisfy the requirement.

Social and Behavior al Sciences

Scholars and practitionersin the Social and Behavioral Sciences attempt to interpret and under stand human behavior
and the evolution, structure, and functions of human social or ganizations, institutions, and cultures. Their work investigates
the behavior of individuals, the relationships among individuals, and the larger social environmentsin which humanslive.

The Social and Behavioral Sciences have taught usthat people are both creatures and creators of their own societies.
Educated individuals should have some under standing of thisreciprocity, and they should appreciate the diversity that exists
in human societies. When we fail to grasp the variations among human cultures and social arrangements, we often perceive
our own social milieu asboth " natural" and “fundamentally right." Insights about the explanationsfor and causes of human
behavior, the nature of human societies, the structure of social relationships, and the waysin which people and societies
change should help studentsthink more clearly about their own human nature and the social worldsin which they live. These
insights may help them plan mor e effectively for their futures, and may help shape the future of our own society in positive
ways.

Coursesin the Social and Behavioral Sciences should meet the following guidelines: (1) they should introduce
studentsto theory, methods, and results of systematic and critical inquiry about individual and social life; (2) they should
demonstrate the dynamic nature of both individuals and societies, leading to an under standing of change as a natural process;
(3) they should stressthe systematic quality of indvidual and social life, leading to an under standing of the complex
relationships among individual behaviors, human situations, and social institutions.

Social and Cultural Diversity Component

Within the six cour ses of the Social World requirement, students must take two cour ses devoted to specific study of
diversity in human cultures and societies. It isimportant that General Education address the complex ways in which societies
and cultures differ from one another. Educated individuals should be guided by attitudes which value cultural differences.
Their perspectives on and communication with people of different cultures, both within their own society and in other
societies, should emanate from an under standing of cultural diversity rather than from applying ethnocentric ster eotypes.

Mor e specifically, the purposes of the requirement are: (1) to emphasize the need for educated citizensto under stand that
different cultures and societies provide unique contexts for human experience; (2) to analyze and appreciate the waysin
which norms and values differ across cultures and societies; and (3) to encourage pluralistic per spectives.
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Courses satisfying this requirement shall reach beyond the per spectives of mainstream American culture and the
Western tradition. They may focus on the peoples of Africa, Asia, Latin America, or the Middle East; the descendants of those
peoplesliving in North America; other minoritiesin Western industrial societies; and Native Americens. Since a sensitivity to
social and cultural diversity is advanced by an understanding of the dynamics of power in modern societies, cour ses that focus
on the differential life experiences of women outside the mainstream of American culture, minorities outside the mainstream
of American culture, and the poor also come within the scope of thisrequirement.

1. BIOLOGICAL AND PHYSICAL WORLD
Rationale

Another major goal of the General Education Program isto insure that students develop an awar eness of theworId
around them. An important component of such a curriculum is exposureto theworld of nature. A well educated person
should have some knowledge of the biological and physical sciences and the theoriesthat have been developed to explain and
understand in a coherent way the great diversity of nature. With therapid advancesin the sciences profoundly influencing all
aspects of our lives, some knowledge of the sciences is advantageous for participation and survival in the modern world.
Thereforein order that each student have some awar eness of the sciences, a Biological and Physical Sciencesrequirement shall
be of the General Education curriculum.

Within the Biological and Physical Sciences category, studentswill berequired to take three courses, with at least one
in a Biological science and onein a Physical science. |n most cases, the category to which a course will be assigned will be
obvious. The Biological science courses are those dealing with living organisms and their functions and activities; the Physical
science cour ses deal with inanimate materials and processes. |n borderline cases, such as some coursesin biochemistry and
molecular biology, assignment will be made after consultation. Each course will be assigned to one area of the other; no
course may be assigned to both.

Sincethe sciences are based on facts from which theories are constructed and tested, theideal isfor each courseto
provide students with the opportunity to do experiments, make observations, record facts, and evaluate and interpret data.
Therefore, at least one of the three cour sestaken to satisfy the Biological and Physical World Requirement must have a
laboratory component associated with it.

Coursesin this category of General Education should meet the following guidelines: (1) they should not require other
coursesasprerequisites or requirefollow-up coursesfor an adequate grasp of the subject; (2) they should include some
historical material showing the evolution of the science and how its fundamental theories were formulated; (3) they should
illustrate the scientific method, giving some indication of the most fundamental facts and observations and how these are used
to build general principles; and (4) they should address the relevance of the science and itsimpact on society.

[r. THE ANALYTIC REASONING REQUIREMENT

A third major goal of the General Education Program isto provide all students with some enhanced capacity for
analytic reasoning. Increasingly, theworld isfull of numerical information that every educated person must learn to process,
evaluate and understand. Without certain basic skillsin quantitative or analytical reasoning, full participation in modern
society isdifficult; indeed, an adequate appreciation of the information cantent of a daily newspaper often requires certain
numeracy skills.

Toinsurethat all students possess these skills, graduation from the University of Massachusetts shall require: (1) the
demonstration of basic competence in college level mathematical reasoning; and (2) one additional cour se in mathematical,
analytic, quantitative, formal, or numerical reasoning. The basic competence requirement will be designated Tier | and the
additional requirement Tier I1.
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Proposed Changesin the R1 Basic M ath Skills Requir ement

Sen. Doc. No. 85-024A “Special Report of the Rules Committee Concerning the Undergraduate General Education
Requirement” will be amended as follows:

Tier |

The Tier | basic math skillsrequirement (the“R1 requirement”) can be satisfied in either of two ways:

(i) By passing the Tier | Exemption Examination offered by the Department of Mathematics and Statistics.

(if) By passing a course bearinga Tier | (=R1) or Tier I/Tier 11 (R1L/R2) designation.
A course bearing the Tier I/Tier Il designation can be used to satisfy both the Tier | and Tier Il requirements simultaneously.

Courses eligible for the Tier | designation (either alone or in combination with the Tier Il designation) arethose that
offer instruction in or presuppose prior knowledge of basic math skills. Advanced coursesin mathematicsor statisticsare
usually eligible for Tier | designation upon application to the General Education Council.

Entering students (transfer studentsincluded) arerequired encouraged to take the M athematics Placement
Examination or an equivalent examination approved by the General Education Council. On the basis of the examination,

students will be assigned to one of five levels of entering mathematical ability, with Level | indicating the highest level of
entering mathematical ability and Level V the lowest.

For studentswho score at level 1V or V on the Mathematics Placement Examination, the Department of M athematics
and Statistics recommends that they take either MATH 100 or MATH 101-102. Studentswho score at level 111 areready for
MATH 104, the one-semester version of MATH 101-102. Studentswho score at levels| or |l areready for calculus, and more
detailed placement recommendations ar e available from the Department. Completion of any of these courses will satisfy the
Tier | requirement.

The annual design, evaluation, scoring, and minimal competency criteria will be the responsibility of the General
Education Council's Standing Subcommittee on the Analytical Reasoning Requirement.
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Rationale

These proposed changes to the language describing the Tier | (now called R1) basic math skills requirement were
initiated by the Department of Mathematics and Statistics and approved after extensive discussion and consultation by the
General Education Council. The changes have three main components:

(i) The Mathematics Placement Examination will no longer be used to satisfy the R1 requirement. This changeis
necessary because the Department of Mathematics and Statistics, which hasresponsibility for this exam, is moving to
a placement test that is self-administered over the I nternet. Because the I nter net-based test isnot proctored, it isfine
for placement purposes but cannot be used to satisfy the R1 requirement.

The Department has offered and will continue to offer a R1 Exemption Examination. Currently, thisexam is
administered several times each semester in a proctored setting. In the future, the Department hopes to offer an on-
demand computer -based exam in a proctored computer lab.

(ii) The range of coursesthat can be used to satisfy the R1 requirement is expanded. Knowledge of mathematicsis
cumulative, and a student who passes a cour se in calculus does not need to take an exam todemonstrate familiarity
with basic math skillslike computing ar ea, solving linear equations, or manipulating fractions. Under the new rubric,
courses will be eligible for R1 designation if they offer instruction in basic math skills or if they presuppose prior
acquaintance with and facility in using these skills. Since many cour ses with a current R2 designation also presuppose
these skills, the Council proposesto introduce a R1/R2 designation for courses that simultaneously satisfy both
requirements.

Appendices A and B contain alist of coursesin the Department of Mathematics and Statistics that are proposed for
R1 or R1/R2 designation. Coursesin other departments may also be eligible for one of these designations upon
application to the Council. It should be noted, however, that not all R2 courses are eligible for the added R1
designation, since many R2 courses deal primarily with symbolic rather than numerical applications of analytic
reasoning.

(iii) The remaining changes deal with cour se recommendations based on performance on the Placement Examination.
The Department of Mathematics and Statistics hasreorganized its coursesin the years since 1985. These changes
reflect current practicein placing students.

Appendix A: Courses Recommended for R1/R2 Designation

These cour ses have current R2 designation and presuppose knowledge of basic math skills.
MATH 113
MATH 121
MATH 127
MATH 128
MATH 131
MATH 132
MATH 135
MATH 136
MATH 233
MATH 235
MATH 236
MATH 456

STATISTC 111
STATISTC 140
STATISTC 501
STATISTC 515
STATISTC 516
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Appendix B: Courses Recommended for R1 Designation

These cour ses presuppose knowledge of basic math skills.
MATH 114
MATH 245
MATH 246
MATH 300
MATH 331

In addition to the demonstration of basic competence, as outlined above, graduation from the University requiresan
additional three-credit course at the 100-level or above in mathematical, quantitative, numerical, analytical, or formal
reasoning.

Tier 11 courses may, but need not, be a 100-or -higher-level course in mathematicsper se Coursesin formal logic,
formal linguistics, computer programming or applications, statistics, quantitative resear ch methods, data analysis, etc., can
also be used to satisfy the Tier 11 requirement. In general, a courseis deemed adequate to satisfy the Analytic Reasoning, Tier
Il requirement if it isdemonstrably useful in: (1) advancing a student'sformal or mathematical reasoning skills beyond the
level of basic competence, or (2) increasing the student's sophistication asa consumer of numerical information, or (3)
providing computer literacy; or, of course, any combination of these. Normally, Tier Il courseswill also indicate something of
thelimitsof formal, numerical, quantitative, or analytical reasoning, and will also discuss the potential for the abuse of
numerical arguments.

In practice, most courses at the 100 level or higher in the Department of Mathematics and Statistics, and most cour ses
at the 100 level or higher in the Department of Computer and Information Sciences, will satisfy the Tier 11 requirement.
Many cour se offerings in departments other than MATH and COINS will also satisfy the requirement. Cour ses whose
primary purposeisremediation of High School mathematics will not satisfy the Tier 11 Analytic Reasoning Requirement.

Transfer Provision: The Analytic Reasoning Requirement may be satisfied by transfer of creditsfor two or more
courses which, if taken at UMass would satisfy the Tier 11 Requirements, and the Tier | Competency Requirement may be
satisfied by transfer of one course which, if taken at UM ass would satisfy the Tier || Requirement. In thelatter case students
must complete one Tier Il course at UMass.

EXPERIMENTAL/INTERDISCIPLINARY COURSES

The General Education curriculum as described in the foregoing pagesis organized mainly along the existing
departmental structure of the University. Some faculty, however, have interestsin offering entirely different kinds of cour ses,
and some students would be interested in taking them. Many of these courses would be experimental, multi-disciplinary, and
issue focused, and would, by their very nature, speak to the basic integration of (many) fields of human study.

To create a mechanismwher eby such cour ses could be offered and taken on something other than an episodic basis,
an Experimental/Interdisciplinary section has been added to the General Education curriculum. In general, the point of this
mechanism isto encourage pedagogical i nnovation and to provide multi-disciplinary under graduate offerings.

Experimental/Interdisciplinary General Education courses might be of two types. Onewould be an interdisciplinary
course offered and taught by a singleinstructor or by a team of faculty from different disciplines. Another would be a cluster
of courses, which would be offered by faculty from different disciplines and be related to each other by a central topic or issue;
the cour ses might be two or three, each of which would satisfy a dfferent general education requirement.

One example might be a course or cour ses or ganized around the topic of evolution. Scholarsin astronomy, biology,
and sociology with a special interest and expertisein evolution might develop and offer a course or cluster of courseson the
origin and evolution of the univer se, the evolution of life, and social institutions. Another example might be a course or cluster
of courses on the topic of cognitive science where a team of interested faculty in psychology, linguistics, and computer science
would offer a course or cluster of coursesin information processing, the semantics and syntax of language, and artificial
intelligence. A third example might focus on major revolutionary movements of our time: feminism, Marxism, and black
nationalism taught by faculty membersin Women Studies, STPEC and AfroAmerican Studies. Thecourseor cluster of
courseswould explore the similarities and differences among these movements. Clearly, the number of multidisciplinary
topics and issues that might be offered by a faculty member or a team of faculty is boundless and limited only by the creativity
and imagination of the faculty.
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Thedistinguishing characteristic of all the cour ses sketched above isthat they are recognizably different from usual
under graduate cour se offerings; they are focused mainly on issues or topicsrather than on academic disciplines, and are
deliberately interdisciplinary in nature. Coursesof thissort, with theright mix of faculty and students meeting under the
right conditions, could well be highpointsin a student's under graduate experience, and they deserve encour agement.

Students may satisfy up to three of their General Education requirements by taking interdi sciplinary and/or cluster
cour se options. No one course may be used by a student to satisfy more than one requirement. No student isrequired to take
Experimental/Interdisciplinary courses. Students who have already filled their General Education requirements could, of
cour se, take these cour seson an elective basis.

AVA REVIEW PROCEDURES
There will be two review procedures: an initial review of General Education cour se proposals and

aperiodic review of existing General Education courses. To conduct both reviews the General Education Council shall create
six subcommittees, one for each of the core areas and the Experimental/Interdisciplinary area:

1) Quantitative Reasoning

2) Biological and Physical Sciences

3) Historical Studies

4) TheArts

5) Social and Behavior al Sciences

6) Experimental/Interdisciplinary Courses

The member ship of each subcommittee shall include at least two member s of the General Education Council and three faculty
members affiliated with the appropriate core area and selected by the Council.

Coursesfor the Cultural Diversity requirement will be reviewed by the appropriate subcommittees of the social world
areas— Historical Studies; Literature and the Arts; or Social and Behavioral Sciences.

Review of General Education Courses

1) The General Education Council will develop a course proposal from which will requiretheinclusion of:
cour se syllabus and outline, reading assignments, examination procedures, qualifications of instructors, etc.
Each completed proposal will be submitted to the appropriate subcommittee for review; the subcommittee
will make recommendationsto the Council for ratification.

2) For the Experimental/lnterdisciplinary cour se options there will be a two-step review:

a) Asan “intent to plan,” faculty who want to propose an interdisciplinary courseor cluster of courses shall
submit a preliminary proposal to the General Education Council describing the conception and broad outline
of the course(s) together with the qualifications and interest of the faculty to be involved.

b) If the “intent to plan” statement is approved by the Council, the faculty member (s) would then prepare a
formal course proposal, including a recommendation for which General Education cor e area(s) the cour se(s)
would satisfy. Thisdetailed proposal will then be submitted to the subcommittee on
Experimental/l nterdisciplinary courses. The subcommittee, in reviewing the proposal will consider whether
the courseis of sufficiently wide scope to be offered under the Experimental/Interdisciplinary rubric. The
subcommittee, after meeting with other appropriate subcommittees, will also consider the eligibility of the
courseto satisfy General Education requirementsin one or more of the five core areas. Again, the
recommendation will be brought to the Council for ratification.

3) All courses approved for General Education designation by the General Education Council will be sent to the
Faculty Senate for official confirmation.
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B. Quadrennial Review of Existing Core Cour ses

In order to maintain quality General Education Courses, there will be a“sunset” clause for all General Education
courses. Each coursewill bereviewed and evaluated every four years. In order to stagger the evaluation process, some
courseswill bereviewed year 2, othersyear 3, and theremaining during year 4. In addition to existing guidelines, information
such as student evaluations, grade distributions, how the cour se has been modified and improved, etc., will be solicited.

GENERAL EDUCATION PROPOSAL: An Overview of Requirements

l. Social World —six cour ses, two each in the following subdivisions:

A. Arts—at least onecoursein literature
B. Historical Studies
C. Social and Behavioral Sciences

At least two of the courses must have a Human and Cultural Diversity designation — The requirement of all
students, effective with the freshman class and transfers entering Fall 2002, isto complete one of their two Social
& Cultural Diversity requirementswith a cour se that focuses on diversity in the United States and the other with
a course that focuses on diversity outside the United States.

. Biological and Physical World — Three cour ses, at least one in each of the following subdivisions:

A. Biological Science
B. Physical Science

At least one of the three courses must have a laboratory component associated with it.

[1. Analytic Reasoning— two Tiers

A. Tier | —Basic competency
B. Tier 11 — One additional coursein mathematical, analytical, quantitative, formal or numerical reasoning
V. Experimental/lnterdisciplinary Courses— students may satisfy up to three General Education cour ses through this
approach
V. Studentswill not receive General Education credit for courses taken Pass/Fail.
VI. Students will not be allowed to use a single cour se to satisfy more than one General Education Requirement.
VII. Students may count one and only one course in their major as a General Education Cour se.
MOVED: That the Faculty Senate approve the adoption of the Undergraduate General Education
16-85 Requirements set forth in Sen. Doc. No. 85-024.
MOVED: That the Faculty Senate amend Sen. Doc. No. 85-024 to require all students, effective with the
39-01 freshman class and transfers entering Fall 2002, to complete one of their two Social & Cultural Diversity

requirements with a cour se that focuses on diversity in the United States, and the other with a cour se that
focuses on diversity outside the United States.

(This motion was seconded and carried at the 592" Regular Meeting of the Faculty Senate on

May 10, 2001.)

MOVED: That the Faculty Senate adopt the proposed changesin the Tier | (R1) Basic Math Skills Requirement, as
27-05 presented in Sen. Doc. No. 85-024B.



