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Goals for Session

oublished in the past

Review school counseling outcome research

2 years

~ocus on 3 articles and 2 related studies (in
oress) that provide particularly relevant

Information or a unique perspective on the
Impact of school counseling
Provide resources that will help you advocate

for your work as a sc
educator with key po
makers, and public o

nool counselor/counselor
icy makers, decision

ninion makers



CSCORE: www.cscor.org

Center for School Counseling Outcome
Research and Evaluation

Was CSCOR until 2010

Founded in 2002 by Jay Carey, current
Director

Carey Dimmitt is Associate Director

Karen Harrington is Assistant Director
Housed at the University of Massachusetts
Amherst



CSCORE www.cscor.org

The Center for School Counseling Outcome
Research and Evaluation (CSCORE) is dedicated
to improving the practice of school counseling by
developing and disseminating the research base
that is necessary for responsible and effective
practice. CSCORE provides national leadership in
the measurement and evaluation of the outcomes
of school counseling interventions and programs,
and helps K12 leaders and practitioners improve
school counseling practice by providing
Information about implementing evidenceased
Interventions, measuring student outcomes, and
evaluating program effectiveness.



Recent Outcome Research

Published in peereviewed journals, with
rigorous guasexperimental design

Handout with references and abstracts
Summaries of outcome research and many
other resources are also on the CSCORE
website, at www.cscor.org



Study 1: Reference
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behavior, and learninglournal of Policy
Analysis and Management, @9, 698725.
Documents benefits of having elementary
school counselors on key student outcomes



Reback, 2010: Rationale for study

Why invest in mental health interventions with
elementary school children?

Cost effective

Non-cognitive skills are crucial for success

Early behavioral and mental health difficulties can
negatively impact academic achievement
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achievement

Up to 20% of young children estimated to have mental
disorders, with related impairment
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Schools are a convenient location to reach these children



Reback, 2010: Major Findings

After controlling for initial test scores and other
factors, greater availability of elementary school
counselors is associated with:

Higher student test scores

Better mental health (student selfeport measures)

Fewer problem behaviors (student sedport measures)

Less classroom disruption due to student misbehavior
(teacher report)

Less student fighting, truancy, stealing, and drug use
(teacher report)



Reback, 2010: Methods

Combined statelevel policy data sets to create
a national data set about the provision,
financing, and effects of elementary school
counselors.

There are 40,000+ elementary school
counselors in the US (2002)
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elementary school counselors (especially In
California, lllinois, Minnesota and New York)



Reback, 2010: Methods

Researchers contacted state department of
education financial officers and asked:

Do school districts in that state receive state funding
targeted for the use of counselors or school

psychologists (distinct from specraiducation
funding)?

Are districts or schools required to employ a minimum
number of counselor per elementary school student?
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policies?



Results: Policy Data

5 states provide aid specifically for elementary SC
(Alabama, Delaware, Nevada, Georgia, Texas)

4 states required distrietvide minimum ratios K12
(Arkansas, North Carolina, North Dakota, Oklahoma)
1 state had districivide minimum ratios elementary
(Louisiana)

/ states had minimum ratio requirements at the
elementary school level ( Idaho, Missouri, Montana,
New Hampshire, South Caroline, Vermont, and
Virginia)

/ states had nomandated/nonfunded
recommendations (CT, IA, WI, MI,ME, IN, TN)



Reback, 2010: Methods

National sample of 9,000+%yrade students

In the Early Childhood Longitudinal Survey
Kindergarten Cohort (ECI:K)

ECLSK Is a panel data set begun in 1998,
with follow up in 2000 and 2002.

ECLSK used stratified sampling, with
classrooms randomly selected from counties,
and students randomly selected from those
schools.



Reback, 2010: Measures

ECLSK data set has teacher responses to a
question askingvhether their 3'd grade
students received individual or group
counseling from a trained professional In
school during the school day

9,200 students

3880 classrooms

1610 schools



Results: ECLS-K Data

An estimated13%of all U.S. 8 graders receive
schoolsite counseling services

Children are much more likely to receive
counseling If their state recommends a
minimum counselor-student ratio

(17.7%) or subsidizes counseling (20.4%)
(p< .01)



Reback 2010: Results ECLS-K

Children are significantly more likely to
receive counseling if they are

male

non-Asian

live with one parent

have recently separated or divorced parents.

26.4% of students with IEPs receive counseling
62.7% of students with an IEP requiring behavioral
change receive counseling



Reback, 2010: Analysis

Using the ECLE, Rebackanalyzed the changes
In key student outcomes with a 5% increase In
students receiving counseling

math score

reading score

% of students with IEPs

externalizing problem behaviors

Internalizing problem behaviors

Interest/confidence In peer relations, reading, math,
and academic subjects in general



Results: Student Outcomes

Used 2stage least squares model
Greater counseling availability was
associated with higher 3 grade tests
scores In math with.11 standard
deviation improvement and reading

with .07 SD improvement ( both p<.05)
Greater counseling availability was not
significantly associated with IEP use



Results: Student Outcomes

Increased counseling availability :

Externalizing problem behaviors improve
oy .12 SD (p< .05)

nternalizing problem behaviors improve

oy .13 SD (p<.05)

Moderate but not statistically significant increase
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Not significantly associated with other interest

and confidence in reading, general academics, or
peer relations




Reback, 2010: Methods

Used the Schools and Staffing Survey (SASS)
to look at how policy differences related to
outcomes over time

SASS has teacher responses to school climat
guestions at the school and classroom level
Representative samples, with 30,000 public
school teachers each time

Used data from 1982003 (5 waves)



Reback, 2010: Analysis with SASS

Created linear probability models based on
SASS data to determine the additional effect
of having an elementary school counselor
policy (subsidized or mandated ratios distAct
level or schooclevel)




Results: School Climate

In states with elementary SC policies, teachers
are significantly (<.05) less likely to report that
student misbehavior interferes with teaching
Teachers also have significantly (.05 or lower)
fewer concerns about

Physical conflicts with students

Students cutting class

Robbery and theft

Student drug use



Results: School Climate

Elementary SC policies also impact (to a
lesser degree) teacher concerns about
Vandalism
Student absenteeism

Teacher absenteeism
SASS asks Q about resource allocation:
Having SC policies was not associated with
lacking materials



Results: Impact Over Time

Reback examined differences over time

based on when SC policies were

iImplemented, using the SASS data and

outcomes In high schools.

Large standard errors, not quite statistically

significant outcomes, but trends:
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misbehavior interferes with instruction (p=.102)



Summary

State-wide elementary SC policies have a
consistently significant impact on the
avallablility of counseling for students
Greater counseling availabllity is significantly
related to increased academic success and
decreases In problem behaviors

For these reasons, Reback argues that
counselor coseffectiveness is considerable



A 5% Increase Iin counseling
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effective than other policies that have
been shown to improve student
achievement, such as reducing class
sizes, hiring teachers with better
cognitive abilities, or hiring fewer
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Research Into Practice

Need for advocacy work at the state level for
state-level funding
SC district or schodkvel ratio mandates

Share evidence that these policies are crucial
for student outcomes and are cosfffective
ways for schools to improve



Study 2: Reference

ACarrell, S.E. and Hoekstra, M. (in
press). Are School Counselors a Cost
Effective Education Input?




Research Questions

A Is decreasing the studeftb-counselor ratio a
cost effective way to increase student
achievement?

A Is decreasing the studeftb-counselor ratio a
cost effective way to decrease discipline
Incidents?




Methods

A Statistically controlled for differences among
schools that affect student achievement and
discipline incidence rates.

ACompared school s6 stude
discipline data when elementary schools were

noverstaffedo due t o 1 n
staffed.

A Estimated impact of adding a counselor.

A Compared results to estimates from previous
studies of the impact of teacher professional
development and reducing class size on
student achievement.



Results

A School Counselors had a direct positive effect
on student achievement.

Addingone full time equivalent counselor to a
schoolincreasedstudent readingand math
achievement by 1.1 percentipoints.

This effect was equivalent to raisinige qualityof
everyteacher in the school by 0.4 standard
deviations.

Addinga schookounselor is approximatelynree
times as coseffective ageducing class size by
hiring an additionalteacher.




Results

A School Counselors had a direct positive effect
on student achievement.
Academic and benefits were largest for boys.

Academic benefits were particularly large for
students from highefincome families who attend
school with predominantly lowemcome children.




Results

A School Counselors had a direct positive effect
on reducing discipline rates.

the largest reductions in misbehavior were seen
In boys and in students from leuncome families




Implications

A Counselors are a cost effective way to
Increase student achievement and reduce
disciplinary problems in elementary schools.

A AC
ex
ac

ding an elementary counselor can be
pected to have a bigger impact on

nievement that adding a teacher or

engaging in rigorous teacher professional
development.



Limitations

A Estimates were based on the use of interns
rather than on actually hiring certified
counselors.

The effect may actually be smaller because interns
may be more motivated and active than more
experienced counselors

The effect may actually be larger because interns
may be less impactful than more experienced
counselors.



Studies 3 and 4: Reference

Statewide Evaluations of School Counseling
Programs in Nebraska and Utah

In press, Professional School Counseling

Available on -line through state DOEs

http://schools.utah.gov/cte/documents/guidance/
publications/Research_Utah School
CounselingEvaluation.pdf

http://www.education.ne.gov/CARED/docs/NSCE%20Ful
19620 Report.pdf



CSCORE Statewide Evaluations

What are the characteristics of school
counseling programs that are associated
with enhanced student learning outcomes?

Connecticut, Rhode Island, Missourl,
Nebraska, and Utah

National Model, Ratios, Time Use, Perkins
Program Implementation, Specific
Counselor Activities



Nebraska: Participants

Outcome and demographic data were
obtained from a total of 262 high schools
In Nebraska (236 rural schools, 12
suburban, and 24 urban)

128 counselors and 68 principals
completed the entire survey resulting In
overall response return rates of 48.9% for
counselors and 26.0% for principals



NE: School Counseling Survey

Program Characteristics: The School
Counseling Program Implementation
Survey, (Carey & Elsner, 2005, Clemens,
Carey & Harrington, 2010)

Program Orientation Scale
School Counseling Services Scale
School Counselor Data Use Scale



NE: School Counseling Survey

School Counseling Activities: Collection of
items used previously and across
Nebraska, Missouri and Utah ( Lapan &
Carey, 2009)

State specific items developed In
collaboration with the State Department of
Education



NE: Student Educational
Outcomes NCLB

Graduation rate

Suspension rate

Disciplinary incidence rate

Dropout rate

Attendance rate

Average SAT/ACT score

SAT/ACT verbal average score; SAT/ACT
writing average score

Percentages of students reaching reading
and math proficiency on the state
standardized test.



Nebraska: Student Educational
Outcomes Perkins

Technical skill attainment

Program completion

Nontraditional program participation
Nontraditional program completion




After controlling for demographic
differences among schools, School
Counseling Services were significantly
associated with

|_ower suspension rates

_ower discipline rates

Higher attendance rates

Higher levels of Math proficiency
Higher levels of Reading proficiency




