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     A Letter from the Artistic Director 
 

Thank you for inviting us to perform Spirit Horse at your school or theatre.  What you will experience 

in this production is an international collaboration of award-winning professional theatre artists that 

is highly theatrical, entertaining and holds up a mirror to the contemporary lives of a First Nations 

family living both traditional and urban lives.    

  

I first saw this play - then titled “Tir Na N’Og” at an international theatre festival in the United States 

and was blown away.  The combination of imaginative staging, live music, spiritual and realistic 

elements in the narrative all woven into a terrific adventure was thrilling.  I wanted to bring this 

amazing piece of theatre to Canada; however, I wanted the story to have a more direct relevance 

for Canadian audiences and particularly Canadian young people. I contacted Ojibway playwright 

Drew Hayden Taylor (Toronto At Dreamer's Rock, Girl Who Loved Her Horses, Raven Stole the Sun) 

and he immediately saw the connections to the experience of First Nations people. I approached 

him to transpose the original Irish play to a Canadian context. In doing so, he has used an authentic 

Stoney (Sioux Nation) belief as the inspiration for his own original adaptation giving it a backdrop of 

the Canadian Rockies.  However, the project became even more exciting when the Olivier Award-

winning writer and director of Tir Na N’Og (the original Irish play) Greg Banks, agreed to come to 

Toronto and direct our all First Nations cast in this wonderful project. Greg will be joined by 

recording artist Ann Lederman, a Métis style fiddler, who will be composing and performing original 

live music in the show and Dora-Award winning designer Glenn Davidson, whose innovative set 

design will bring the spirit horse story to life. 

  
Spirit Horse is a about a First Nations family but it also reflects the experience of new Canadian 

families where parents or grandparents come from another tradition.  It is a perfect example of 

something very specific representing the universal.  I hope you will enjoy the play as much as we 

have enjoyed creating the experience for you and your students. I invite you to use our Study Guide 

for teachers created by Toronto arts education consultant, Pat McCarthy to help you expand on the 

themes and issues in the play with your students while building links to the Ontario curriculum.   

  

David S. Craig, Artistic Director, Roseneath Theatre 
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Introduction to the Study Guide 
In this guide you will find information that will help make a presentation of Spirit Horse a total education 
experience for your students. The guide includes discussion topics and classroom activities, links to the 
curriculum, background information, and reproducible student activity pages.  
 
The Guide suggests three points of entry for exploring the production Spirit Horse 

 Spirit Horse: Focusing on the Story (Language Arts) 
 Spirit Horse: Focusing on the First Nations Connections (Social Studies) 
 Spirit Horse: As Theatre – Focusing on the Art Form (the Arts)  

In each section there are Pre-show and Post-show activities and specific Curriculum Expectations 
relevant to the suggested activities. You may choose the section that best suits the interests of you and 
your students or select a few activities from each section.   
 
In the Teacher Pages section you will find letters from the playwright, director, and designers, which give 
you further insight into the making of this show. You can read the letters to the students or use them for 
your own reference, when discussing the different artistic elements of the play and the production. The 
Performers’ Biographies section can be used to investigate the First Nations backgrounds of the 
artists involved in the show.  
 
The last section has reproducible activity sheets which the students can use to respond to the 
performance through various writing and drawing exercises. 
 

Themes introduced in the play 
 First Nations myths, legends and storytelling 
 Stoney Nation heritage: Traditional vs. contemporary 
 Taking pride in one’s cultural roots & identity 
 Dealing with loss and separation 
 Animal heroes 
 Adapting a story for the stage / for different media 

 
Table of Contents:  

Themes explored in Show…………………………………………………............................4 
Synopsis of the play………………………………………………………………....................5                             
Spirit Horse: Focusing on the Story……………………………………………................…7 
Spirit Horse: Focusing on the First Nations Connections……………………...………11 
Spirit Horse:  As Theatre – Focusing on the Art Form……..…….……..………...…….14 
Teacher Pages: Artists’ Statements, Additional Information, and Resources……...19 
Artists’ Biographies ………………………………………………………………………..….24              
Student Pages: Reproducible Student Activity sheets………………………..……...…27 
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Synopsis of the Play  

 

As the play opens, we meet Jesse and Angelina, 

two adventurous children who are members of the 

Stoney Nation and live with their father in a high 

rise apartment in Calgary, Alberta.  Both girls were 

born on the Stoney Nation reserve in the foothills 

of the Rockies. Jesse, the eldest, lived at the 

reserve until her sister was born. She learned her 

Native language and had a taste of the traditional 

way of life.  

Angelina was raised in the city and knows little of 

her people. She wishes desperately that she had a 

mother. She is always asking questions about her 

because she hasn’t any memories of her at all. 

She longs to hear whatever Jesse remembers.  

We learn that their father had turned his back on 

his First Nation community and moved to Calgary 

after blaming his wife’s death on the traditional 

ways. He has convinced himself that his wife 

would still be alive today if he had taken her to a 

modern hospital to deliver her baby – which he had 

been insisting on – rather than staying on the 

reserve. After seven years, he is still struggling 

with guilt and depression and has neither dealt 

with his own grief or helped the children to come to 

terms with their loss. The father has also given up 

his life as a rodeo star, further alienating himself 

from his roots and heritage.  

The two girls seem happy enough looking out for 

each other living in an urban mainstream 

community, though it is obvious they get little 

attention from their dad and school is a challenge. 

The children do however have one connection to 

their heritage in the person of their grandfather 

who lives on Stoney Nation land with his people.  

One day at the reserve, Grandfather discovers a 

Spirit Horse that mysteriously appears from under 

the lake near Wildwind Mountain. Knowing the 

spiritual significance of this mystical appearance, 

Grandfather decides to follow it in his truck. 

Remarkably, the horse leads him all the way to the 

city and right to the apartment where Jesse and 

Angelina live. It is as if it knew all along where to 

go. The children, who are playing outside, run to 

their Grandfather amazed at the sight of the horse. 

Grandfather tells them what has happened and 

lets them know he has named the horse Wildwind, 

after their mountain on the reserve where their 

mother is buried. He tells them that the Stoney 

Nation people believe to this day that below the 

surface of the lake by Wildwind Mountain, Spirit 

Horses run. Very, very rarely, one will come to the 

surface. Legend has it that if some person is lucky 

or strong enough to ride this Spirit Horse, the 

horse will return to the lake, giving up its power to 

who ever catches and rides it.  

 Angelina and Wildwind bond immediately and 

when the little girl climbs up onto the graceful 

horse, they ride around the grounds of the 

apartment as if they had ridden together forever. 

The girls beg grandfather to leave the horse with 

them and there is no question the horse wants to 

be with Angelina. In a very funny scene the two 

girls smuggle the horse up the elevator and into 

their apartment determined to have the horse live 

with them. Dad gives in with a shrug and leaves 

everything up to the girls who find inventive ways 

of feeding and looking after Wildwind.  
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It isn’t long however before snoopy neighbours 

report the horse to the authorities and city officials 

come and take the horse away. The children are 

heartbroken. Father promises to get the horse 

back. When he goes to the Police Station with the 

$500 needed to recover the horse, he learns that 

the Wildwind has been sold. Jesse and Angelina 

are more determined than ever to get Wildwind 

back.  

On a day soon after, the kids see Wildwind on TV. 

It turns out a wealthy race-horse owner has bought 

the horse underhandedly – their horse. They hear 

this pompous wind bag claim that he raised the 

horse in his stables. He announces that the horse 

is to compete in an up-coming race at the Calgary 

Stampede and is a sure winner. 

The children vow to find the stable and take 

Wildwind back and this they manage to do. They 

know they need to get out of town before the 

missing horse is discovered and they decide to 

ride west to the mountains to the land of their 

people.  Thus begins an extraordinary and often 

hilarious adventure as they ride, walk, and even 

take a freight train in an effort to get to the 

mountains while evading police, dogs, and even 

helicopters that are after them as horse thieves. 

In the meantime, the police arrive at the apartment 

to question the father just as a news report comes 

on the television announcing a $5000 reward for 

Jesse and Angelina and the return of the horse. 

The two girls are wanted for stealing the horse. 

The worried father takes off on a quest of his own 

to find the children, hoping to bring them back 

safely and prove that they are not horse thieves.  

After a series of misadventures, the girl’s learn that 

they are being pursued by the police.  Eventually 

they make it to the reserve. Wildwind takes them 

right to the lake at the foot of Wildwind Mountain – 

their family’s mountain, and stops right at their 

mother’s grave. Angelina reads the stone and is 

surprised to find out that her mother died on her 

birthday. She is told the family secret for the very 

first time; her mother died in childbirth having her. 

Moments later Father arrives on the scene and not 

far behind him are several police cars from the 

chase. Afraid that the police are going to take the 

horse away from her again, Angelina mounts 

Wildwind and rides madly.  In the distance Jesse 

and her dad see Wildwind ride right into frigid 

water of the mountain lake with Angelina on its 

back. They both disappear under the waves. Panic 

arises as we learn that Angelina doesn’t know how 

to swim. In an emotionally charged scene, Dad 

dives into the water and swims out to rescue his 

daughter; the Spirit Horse however, never 

emerges from the lake.  

As she is carried out of the water in her father’s 

arms, Angelina is at peace. She tells her father 

about the vision she had while beneath the surface 

of the lake. She saw her mother who told her she 

loved her and that everything was going to be all 

right. Truths of Stoney beliefs are revealed as we 

discover that the Spirit Horse was in fact, the spirit 

of the little girls’ mother. 

So thankful that his daughters are safe, Dad hugs 

them and pours out his love, something he has not 

been able to do for a long, long time. The Spirit 

Horse has brought the family together in a sacred 

place on the reserve. We are left with a feeling of 

hope that they are in a place where they can 

reconnect with each other, their people, and their 

culture. The process of healing has begun - the 

power Spirit Horse has been passed on.  

.
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Spirit Horse: 
FOCUSING ON THE STORY 
 
As an Ojibway, I’ve always believed that stories were memories of the universe, 
and if they aren’t told and shared, the universe becomes a much smaller place.  
So start sharing.        Drew Hayden Taylor, playwright 
 
Spirit Horse is a ‘Quest story’. In a typical Quest, the characters set out in search of an 
object or a place that they believe will bring them happiness or security. The characters 
might be spurred to their quest by a legend or a secret map that has been handed down 
from generation to generation. These stories are generally full of acts of bravery, near 
mishaps, and magical persons or objects that help or hinder them along the way. There 
are also elements of ‘Magic Realism’, i.e. people and situations that seem like very 
realistic, everyday events, are interwoven with elements of the fantastical and 
impossible. Through a suspension of disbelief, we accept these magical elements as 
real. (e.g. Harry Potter, the TV show Heroes) 
 
There is also a story-within-a-story as the Grandfather relates the Stoney Nation 
Legend of the Spirit Horse to the children. 
 
Pre-show Activities 

 
JUNIOR 

   Discuss the following: 
 What quest stories are they already familiar with?  
 What are the elements of a quest story? 
 What are the common obstacles that the characters face? 
 What are some common resolutions of these stories? 

INTERMEDIATE 

Discuss the above, plus the following… 
 Are these stories usually based in reality or are they more likely to be myths or folktales?  
 Are there spiritual elements to these stories?  
 Are happy endings essential in Quest stories?  
 What popular books, movies, and video games are based on the idea of going on a 

Quest? (King Arthur, Harry Potter, etc) 

Introducing the Play 
 Tell the students that they are going to see a play about children who, led by a magical 

horse, go on a quest to find their roots as members of one of Canada’s First Nations.  
 Read the first section of the Synopsis of the Play and introduce the characters, without 

giving away the ending. Have students speculate as to what happens in rest of the play. 
 Ask the students to predict where this Quest may lead the children in the story, what 

obstacles they might face, and what magic they might encounter? 
 Record their answers for comparison after the performance. 

TEACHER TALK 
Engaging the students in pre-show activities provides you 
with information regarding students’ prior knowledge about 
the themes of the show, and prepares the students to be a 
more focused audience, open to what the experience has to 
offer. 

  
Talk 
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Talk 

 
 
 

 

What to Watch for During the Performance (one topic per group) 
 What elements of a quest do you see in the play? 
 Which parts of the story seem realistic and which magical? 
 What is the Legend* of the Spirit Horse, as told by the Grandfather?  
 Why do the father and the children not live in the native community and 

celebrate their culture?  
 What part does the Spirit Horse play in bringing the family back together?  

 
*Note on the use of the word legend:  In this case we mean a story, used to pass down a deeply 
held belief. It in no way implies that these are a myths or folktales, which are more symbolic and 
used as parables or cautionary tales.   

 
Post Show Activities 
 
 
 
Exploring the Story (Language Arts) 

 
Talk about:  

JUNIOR  

 The sequence of events in the story  
 Parts of the story that seem realistic and those that seem unreal and how the 

actors help us to believe the fantastical parts. Develop a chart with both 
elements.  

 The relationship of the family members to each other and to the First Nation’s 
culture (grandfather embraces the beliefs, father rejects, etc.)  

 Why the family is living away from the community, and why the father gave up 
the Rodeo 

 What are the “old ways” that the father blames for the death of his wife?  
 How each of the family members is dealing with the mother’s death 
 Why the grandfather brought the Spirit Horse to the city 
 The legend that the Grandfather tells, and how it relates to this family 
 The attitude of the minor characters to the family and their culture (the police, 

the apartment dwellers, the passers-by etc.)  
 How the Spirit Horse leads the children on a quest and where it takes them 
 How the Spirit Horse helps the family to get back together and to heal.  
 Who you think was the bravest character in the story and why  
 The Spirit Horse gives its power to whoever captures and rides it. What power 

do you think the father received from Wildwind? Do you think Angelina received 
any gift from Wildwind?  

 

TEACHER TALK 
Giving the students one or two specific things to watch for 
during the performance encourages active listening and 
watching. It also provides a starting place for meaningful follow-
up discussion and activities. Divide children into small groups 
and have each group responsible for reporting on one aspect. 
 

TEACHER TALK 
Follow-up activities provide opportunities for the 
students to reflect on, and express the meaning the 
play for them. This section gives suggestions for 
exploring the story through Language Arts, Drama, 
and Social Studies activities. Be sure to revisit any 
questions posed in the pre-show and “What to 
Watch For” sections.  
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INTERMEDIATE - the above plus… 

  The journey to the mountain as a symbol of the family’s quest to heal their pain 
and reconnect to their roots. 

  Why no one told Angelina about the death of her mother. Do you agree or 
disagree with this decision?  

 Literary devices found in the telling of the story (narrative and dialogue, going 
back and forth in time, characters talking to audience while acting out parts of 
the story, the story-with-in a story)   

 In what ways do the main characters change by the end of the story? Give 
specific examples.  

 The director tells us that this story was inspired by an Irish tale of a horse with 
magic powers.  Read the Letter from the Playwright (see Teachers’ Pages) 
and discuss what Drew says about the importance of stories to the First 
Nations people. Make the connection to the children’s own family stories. 

 
Language Arts and Social Studies Activities 

 Individually: Create poems about Wildwind, using images you remember from 
the play.  

 List the elements of a Quest story and tell how they apply to the story of Spirit 
Horse. (see Student Handout Pages)  

 Find quest stories in the library and give an oral or written report to the class.  
 Research the Legend of the Spirit Horse or another story from Canada’s First 

Nations’ traditions, and present with text and illustrations. 
 Find out about rodeos, and present a report with pictures and stories. 
 Complete the Character Change student page for one of the characters in the 

story (see Student Handout Pages).  
 
 

Drama Activities 
 Individually: write a news report on the events of the story. Be sure to take a 

point of view. Present as a newspaper article or an on-the-spot television 
report.  

 In pairs: plan and present an interview with the police and one character from 
the play, explaining a part of the story (the main characters, the landlord, the 
manager of the movie theatre, the store clerk etc.)  

 Whole class: act out a meeting in which the residents of the apartment decide 
whether or not the horse can stay in the apartment. (use invented characters 
as well as those mentioned in the play.)  

 In small groups: Act out a part of the story, using dialogue, action and narration  
(E.g. as they mime running away from the dogs, they talk to the audience,  
telling where they are going, what they see and hear, and what they are 
feeling.)  
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Curriculum Links    In this section students will: 

 
 

 
 
 
 

 

 Language Arts 
• Answer questions about events in a story  
• Relate material from a story to events in their own lives  
• Write material in different voices and for specific purposes  
• Research elements of a specific literary genre (Quest Story, legend)  
• Retell a story with text and illustrations  
• Respond to a story through poetry and visual art 
• Examine literary devices such as flash backs, narration direct to audience  

 

 Social Studies/Life Skills 
• Research stories from the Stoney Nation  
• Examine the relationship of family members to each other and to their culture 

 

 Drama 
• Write and speak in role as characters from the story  
• Create and present monologues based on characters from a story 
• Prepare open-ended questions and conduct interviews  
• Take part in a role-play to find solutions to a problem  
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Spirit Horse: 
FOCUSING ON THE FIRST NATIONS CONNECTIONS 

 
I have been to the Stoney Reserve many times, in the foothills of the Rockies.  It’s 
a beautiful part of the country, and they are truly a beautiful people with beautiful 
stories.                                                                                       Drew Hayden Taylor 
Like the playwright and the actors, the family in this story comes from a First Nations 
background – they are from the Stoney Nation.  Read the artists’ biographies included in this 
guide and learn more about the different First Nations that are represented and the 
communities across Canada where the artists are from. Take some time to introduce the 
students to the history, geography, and rich cultural diversity of these various Nations. 
 
Pre-show Activities 

JUNIOR 
Discuss the following: 

 What the students already know about First Nations (names, places, traditions 
etc.) 

 What assumptions they make about First Nations people (e.g. they live in rural 
settings, they are only fishermen or hunters etc.) Record for comparison after 
the play. 

 Introduce the Nations represented in the production of Spirit Horse and some 
of the main features of each culture. (see Teacher’s Pages) 

 Read the Letter from the Playwright  (see Teacher’s Pages) and discuss  
what it tells about the Stoney Nation.  

 Locate Alberta, Calgary, and the Rocky Mountains on a map of Canada. 
 Discuss the importance of the oral tradition in First Nations’ culture and history. 

INTERMEDIATE 
Discuss the above, plus the following:  

 Talk about First Nations People who are not living on the reserves and why they may 
have left. (need jobs, schooling, poor living conditions, personal choice etc.)  

Introducing the Play 

 Tell the children that they are going to see a play about members of a Stoney Nation 
family who have been living in Calgary, Alberta and have lost their connection to their 
community and their heritage. The children in the play are led by a magical horse, on  
a quest to reconnect with their community and its traditions.  

 Read the first section of the Synopsis of the Play together. Don’t give away the ending. 

What to watch and listen for during the performance  

While waiting for the play to begin:  
 Examine the set and look for any shapes that remind you of First Nations’ culture  

(a tepee, a boat, birch bark etc.). Think about how the actors might use the set to 
represent places in the story. 

 
During the play:  

 The relationship of each of the characters to the Stoney Nation and its traditions. Listen 
for both positive and negative comments about First Nations people and culture.  

 How First Nation’s culture is woven into the set, costume, and music. 

  
Talk About 
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Post-Show Activities 
 
First Nations (Social Studies)  

          Talk about: 
 The Stoney Nation and what we learn about the beliefs of its people  
 The negative stereotypes of First Nations people that are presented in the play  

and how the playwright depicts these attitudes.  
 What Angelina means when she says, “I was cheering for the cowboys, but we look like 

Indians.”  What does this say about her concept of Identity? Discuss identity. 
 Jesse says, “We are Indians, we are supposed to live off the land”. Discuss what this 

means.  Discuss the use of the term ‘Indian’ as an out-dated name for First Nations 
people.  

 The difference between the father’s and the grandfather’s feelings about their First 
Nations’ Culture and the effect this has on the children. 

 Research to find out more about the Stoney Nation people’s connection to horses. 
   

Character Education (responsibility, empathy, ethical decision-making)  

 Responsibilities within a family: (e.g. the role of the father in raising the kids; Jesse and 
her care for her sister)  

 The positive or negative examples set by the adults in the play regarding honesty, 
integrity, and good citizenship (police, stable owner, pawnshop owner, the passers-by 
who give money)  

 The means that the children use to survive on the journey. Do they always choose the 
best way? Do they really have a choice? (begging for money, breaking into the movie 
theatre, running away with Wildwind) 

 Discuss the Father’s parenting skills. Is he a good father? Why or why not? Do you think 
the father is going to change as a result of the Spirit Horse adventure?  

 How the characters change during the course of the play, and what caused the change. 
(See Student Pages) 

 
Language Arts and Social Studies Activities 

 Whole Group: Mark a map of the Canadian West, showing the Rocky Mountains, 
Calgary, the land belonging to the Stoney Nation. Mark where you think Wildwood 
Mountain and the Spirit Horse Lake might be.   

 In pairs: Research a member of a First Nation who has made a difference in his/her 
community or in mainstream Canada, and present a report to the class. Don’t forget 
those in the Arts.  

 Small groups: Research some of the issues facing the First Nations people today  
and report your findings to the class (E.g. land claims, employment opportunities, clean 
water, education etc.)  

 In pairs: Research services available to Native People in your community. Create a 
brochure explaining these services. 

 In teams: Prepare a debate on one of the issues presented in the play  
(e.g. 1. The children had the right to take the horse, which was rightfully theirs.  
2. It is better to live a simple life in the country than to take advantage of modern 
conveniences of the city.  
3. People should not hang on to their old ways, when they move to a new country or 
community. Be sure to assign students to both sides of the issues. 

 The Stoney, Cree, Ojibwa and Métis Nations are represented by artists in the play. 
Locate each of these Nations on a Map of North America, and research elements of their 
culture.  

  
Talk 
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 Read the Performers’ Biographies in this guide and make a list of all the places where 
the First Nations artists are from or have worked; include reserves that are mentioned. 
Locate these places on a map of Canada. 

 The Stoney people are the descendants of the Dakota, Lakota and Nakoda peoples. 
Using a map of North America, locate and label the areas in which they lived. 

 The Stoney people often came together as a Nation to discuss important matters as well 
as to renew spiritual, social and cultural ties. Research information about these meetings 
and role-play what such a meeting might have been like a) a hundred years ago or  
b) today. How have the issues and the format of the exchange changed over time? 

 Long ago Stoney people lived in teepees. Research how a teepee was made and why  
it was a good shelter for nomadic people. Then create a model of a teepee. 

 Research to find out what the way of life is like on a Stoney Nation reserve today, 

Drama Activities 
 Individually: Interview a member of a First Nations group (or read an account). Ask about 

that person’s relationship to their original culture. Find out if there is any conflict among 
different generations of their family around cultural identity and way of life today. Present 
your findings as a monologue, in role, as the person you interviewed. 

 Learn and present a story from Stoney or other First Nation culture. 
 In the past, the Stoney people lived in nomadic family groups on the Great Plains of 

Western Canada and the USA. Make a list of the items they might need to carry with 
them, and a list of the items they would need to gather. In role, have a community 
meeting to arrange for these supplies.  

Curriculum Links         In this section students will: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Social Studies/Life Skills 
• use media works, oral presentations, written notes, descriptions, and drawings to 

communicate information 
• use graphic organizers to present information 
• compare and respond to myths and legends from First Nations  
• describe the attitude to the environment of various First Nation groups 
• identify some present-day issues concerning First Nation peoples that relate to results of 

early contact 
• identify achievements and contributions of First Nations people in present-day Canada 
• create maps using shading/colour to show details of the physical characteristics of regions  

 Drama 
• Interview in and out of role 
• Write and present monologues and dialogues 
• Debate issues, taking opposing views 

 Character Education (Guidance)  
• Discuss rights and responsibilities of members of a community 
• Point out examples of empathy in the story 
• Sight examples of racism and prejudice in the story, and explain how it affects the characters 
• Use examples from the play to discuss ethical decision-making 
• Examine how life experiences can cause people to change in both positive and negative 

ways.  
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Spirit Horse: 
AS THEATRE - Taking a look at the art form 

 
The story telling is fast moving and very physical, the actors change character in front 
of our eyes… There are only three actors but they play some 60 characters, from a dog 
to a helicopter, with almost no costume changes, and no changes in the set.   
                                                                                                            Greg Banks, Director                                  

 
Spirit Horse is performed in a highly theatrical style that may be unfamiliar to you and 
your students. There are only three actors and they play as many as sixty characters, 
including people, animals, and even inanimate objects. This is physically demanding 
work. The story is told through narrative and dialogue on a very simple set, with the 
actors sometimes telling, sometimes acting out the action of the play. The Letters from 
the Creative Team (Teacher Pages) in this guide will give you more information about 
the artistic elements of the show. You can use this resource with your students before or 
after the performance.  

Pre-show Activities 

JUNIOR 
Discuss the following: 
          

 Explain that the playwright, Drew Hayden Taylor is a member of Ojibwa First 
Nation, from the Curve Lake reserve near Peterborough, Ontario. The three 
actors are also from the First Nations. They are professional actors who have 
chosen to do this kind of work for their careers.  

 Tell them the play is an adaptation of an Irish play which Drew Hayden Taylor 
changed to a Canadian First Nations context by using a similar story from the 
Stoney Nation. Both the original play and his version center on a magical horse 
and groups of people with distinct spiritual beliefs. To learn more about the 
artistic process read the Letter from the Artistic Director, David S. Craig, the 
Story of the Spirit Horse and Notes from the Playwright sections of this 
guide.  

 Ask what the students expect to see when they go to a play. How might First 
Nation’s culture inspire the choices made by the set and costume designers? 
(set design, style and material for costumes, colours, ) 

 Talk about what the actors might do in this play to make the audience believe in 
the characters and the story and to hold their interest. What skills do the actors 
need?  

 What other artistic elements might they see in the production and the purpose of 
these elements (E.g. sound effects,  music, the staging) 

 Explain that they are going to see a play, called Spirit Horse, in which three 
actors are going to tell a story through narration and action. The actors are going 
to change right before their eyes, to play many different characters. Each of the 
actors is going to have a chance to play the horse during the course of the show.  

 Read the first section of the Synopsis of the Play together. Don’t give away the 
ending. 

  
Talk 
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INTERMEDIATE 
Discuss the above - plus the following…  

 What elements of the show might be symbolic (E.g. colours or shapes that 
      signify specific feelings, moods or First Nations relevance)  

 Discuss how elements of a theatre producton might express a metaphor for the 
themes of the show. (E.g. a dilapidated house may be to show that the family is 
falling apart.)  

 Explain that the set for the show is ‘representational’ rather than ‘realistic’. The 
structure in the performance space  will be used creatively to suggest the many 
different places required in telling the story. The actors’ skill and the power of 
your imagination are essential  ingredients in this kind of theatrical story telling. 
The set will also contain some symbolism based around First Nations culture.  

  
What to Watch for During the Performance 

 
While waiting for the play to begin:  

Ask the students to look carefully at the set and see what shapes they see in it.  
(a tepee, a boat, etc.) Then imagine how the actors might use the set to represent 
all the places mentioned in the synopsis of the story. 

 
During the play:   

 How do the actors change from one character to another?   
 How do the actors use the set to represent the various places in the story? 
 How is music used to support the story, to suggest different locations, 

and to create mood and atmosphere?  
 Do the music and the choice of instruments connect to First Nation’s culture?  
 How have ‘musical themes’ been used for different characters in the play? 

Post–show Activities    

Exploring the Theatrical Elements (the Arts) 

Talk about:  

JUNIOR  

       Characters (Read the Letter from the Director in the Teacher Pages) 
 The different characters portrayed by the three actors. Don’t forget the non-

human characters.  
 The acting techniques that the actors used to change from one character to 

another, without changing costume or going off stage (E.g. voice, body language, 
gesture, facial expression, physicality). Give some specific examples from the 
play. 

 The different ways in which the actors portrayed the Spirit Horse 
 The combination of narration, dialogue and acting used to tell the story 
 How the actors showed various emotions, (sad, afraid, happy, confused etc.)  
 How the dramatic ending of the story is told through narration and what the 

students imagined as they listened to that part of the story.  

 

  
Talk 
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 The parts of the play that were funny, exciting or scary, and how the acting, 
staging and music helped to create these moods. 

 The set design for the show and how well it worked in this style of theatre.  
(Read Letter from the Set Designer - in the Teacher Pages)  

 The different places that the set represents. (an apartment, street, mountains, 
movie theatre, etc.) and the various ways the actors used the set (E.g. climbing 
around, through, over etc.) 

 The way the set represents elements of Native culture. (Look for shapes that 
suggest a tepee, a boat, a longhouse)  

 How the set resembles a playground climber. How the designer has modified the 
look of the climbing structure that he has designed for the show (looks like 
branches, rather than lumber or metal; paint treatment -iridescent metallic 
colours, etc.)  

  
 Music (Read the Letter from the Composer and On-stage Musician  
               - see Teacher Pages)  

 The instruments used to create the music 
 How the musician suggested First Nations’ music through her composition and 

her choice of instruments (See Teacher’s Pages for Letter from the Composer 
and On-stage Musician) 

 How the composer created specific themes for various characters and how that 
helped to tell the story 

 When the music made you feel excited, afraid, calm, etc. and the musical 
elements that helped to create the required effects needed in the show (use of 
loud or soft; fast or slow; crescendo etc.)  

 How the actors created sound effects with their vocal sounds, body percussion, 
etc. (E.g. police sirens, dogs, helicopters etc.) 

 Why is live music (rather than recorded) needed in this style of theatre? How 
does it contribute? 

 
INTERMEDIATE - the above plus… 
 What we learn about the emotions and attitudes of the different characters from 

their dialogue and actions. Give some specific examples. ( e.g. The father would 
lie down and turn away from the audience when he didn’t want to face a problem)  

 What elements of ‘Magic Realism’ you can identify in the play Spirit Horse? 
(realistic characters and events mixed with magical elements; going back and 
forth in time, actors changing to inanimate objects; the horse leading the family  
to the mountain and the grave; the horse swimming under water) (See Teacher 
Pages) 

 How this play is different from others that you have seen (E.g. few actors playing 
many parts; actors playing inanimate objects; characters narrating while acting 
out parts of the story, one set representing many places, etc.)  

 The symbolism in the set design (E.g. The shapes and what aspects of First 
Nation’s culture they represent, the colours etc. (see Letter form the Designer)  

 The practical aspects of this set given that this is a touring show and it must be 
packed up and loaded into a van twice a day. (Light-weight, easy to assemble, 
sturdy, built to last, etc.) 
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Activities:  

Drama 
 Whole group: Express different emotions suggested by the teacher, using body 

language, facial expression, sound, and gesture. 
 Whole group: Find ways to become the Spirit Horse individually, with a partner, 

and with a small group.  
 Small group: Choose a part of the story to re-enact. Explore changing from one 

character to another by using body language, movement, facial expression, 
sound and gesture. Try creating inanimate objects as well as human characters.  

 
INTERMEDIATE 

 In pairs: Recreate the ending of Spirit Horse as you imagined it, using either 
drama or visual art (e.g. tableau, mime and movement, story board, diorama.)  

 Individually, write monologues from the point of view of two different characters in 
the story. Present them together, changing your voice and body language to 
differentiate the characters. 

 In pairs: retell a story, (a folktale, a legend etc.) using only a few simple carefully 
arranged set  pieces (a table, a couple of chairs, some large blocks, etc.) to 
represent all the different places in the story. 

 
Music and Sound   
 Whole or Small Groups: Recreate one of the environments in the story, using 

only sounds. ( E.g. city streets, the mountain lake, the woods during the police 
chase)  

 Choose an instrument, a specific sound or a piece of music that you think 
represents each of the main characters. Retell a part of the story, incorporating 
each character’s musical theme.  

 Select some music to accompany the retelling of a legend or folktale. Consider 
the mood you want to create with the music.  

 Small group: Retell an action segment from the play, using narration and sound 
effects. (E.g. the flight from the police; escaping from the dogs, etc.) Have your 
audience close their eyes and use their imaginations to follow the action. 

 Small Groups: Retell the legend of the Spirit Horse or another legend from the 
First Nations’ culture. Incorporate sound effects and music. 

 
Visual Art 
 In pairs: Build a model of the set (known as a ‘maquette’) and place cut-outs of 

the characters according to the way they appeared in one scene from the play. 
Label your model with a title that tells us what scene you are re-creating.  

 Whole group: Create a mural depicting the journey of the children and the Spirit 
Horse 

 Create a WANTED poster for the children or a Rodeo flyer for the Spirit Horse 
(see Student Pages)  

 Create a flipbook of the Spirit Horse with or without a rider or animate another 
character in the story using this technique. (see Teacher pages) 

 Lighting can be used in theatre to suggest time, place and mood. Imagine that 
you are the lighting designer of a fully staged version of Spirit Horse in a theatre 
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(rather than a gym). Describe how you would use lighting in different scenes to 
enhance the audience’s understanding of specific moments in the story, suggest 
different locations or create drama and atmosphere. Consider the use of colour, 
intensity, light movement, contrast in light and darkness and spot lighting. 

 

Curriculum Links    In this section students will: 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Language Arts 

• Write in specific voice, expressing a particular point of view 
• Write in different genres and for specific purposes (dialogues, monologues, narrations etc)  
• Read and retell folktales and legends 
• Present oral reports  

 Drama 

• Represent and interpret main characters by speaking, moving, and writing in role 
• Demonstrate control of voice and movement by using appropriate acting techniques 
• Identify the significance of symbols in dramatic explorations 
• Describe the overall effects of various aspects of drama (action, set, music, sound) 
• Evaluate drama performances, with reference to their own experiences in daily life 
• Rehearse and perform small-group drama presentations selecting and using a variety of 

techniques (movement, tableau, sound effect, narration and dialogue) 
• Demonstrate understanding of the motives of the characters that they interpret through drama 

 Music 

• Describe how the various elements of music are used to create mood and atmosphere (choice of 
instrument, style, tone colour, tempo, etc.)  

• Communicate their thoughts and feelings about the music they hear  
• Create an accompaniment for a story, poem, or drama presentation 
• Explain the effects of different musical choices 
• Create and perform music, using a variety of sound sources (found instruments, body percussion, 

vocal sounds, etc.)  
 

 Visual Arts      

• Demonstrate awareness that an artist intentionally uses some of the elements and principles  
of design to convey meaning 

• Describe how artists may use texture to represent or to evoke an emotional response 
• Produce two- and three-dimensional works of art that communicate ideas  
• Create art work using elements of design for specific effect 
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Teacher Pages: Letters from the Creative Team 
 

Playwright: Drew Hayden Taylor 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 

When I was originally contacted by Roseneath Theatre to adapt the Irish play, Tir Na N’Og, I was a little reluctant. I wasn’t sure what 
connection a play about Irish gypsies had with Native Canadians, specifically the Stoney people of Alberta. The two don’t usually sit at the 
same table in the restaurant of people’s minds. But it was a challenge and I love challenges. The surprising thing was, adapting it wasn’t that 
difficult. Both are horse cultures. Both have been marginalized by the larger dominant cultures they exist in. Both have traditions older than 
time itself. And more importantly, both love their children dearly. 
Armed with that, Ireland became Alberta. Having talked with people of the Stoney Nation, specifically a gentleman by the name of Sykes 
Powderface, I found a legend that embraced the same elements, the same need for strength and commitment that the original story had. 
Legends were my Rosetta Stone.  All cultures have stories and legends (do you know yours?). They are the fingerprints of a people. 
Over the phone, Sykes told me a fabulous tale of magical horses, mysterious lakes, and rising to meet challenges. The true irony is that both 
he and I, being First Nations, come from what can be called oral cultures. That is to say, history and education were passed down verbally 
through story.  And here we were, exchanging stories orally, but through this thing called a telephone. And keep in mind, to the Stoney 
people, this isn’t just a story. It’s truth.  Supposedly, there is such a lake, and there is such a horse.  And it does take a very special person to 
ride it.   
This was originally a story about the gypsies in Ireland. It became a story about the Stoney people in Alberta, written by an Ojibway writer 
from Ontario.  What did I learn from this experience? Well what I first thought would be difficult became fun.  I made some good Stoney 
friends; learned more about their ways. I got to tell a fabulous story.  I learned to never look at the differences; look at the similarities. 
As an Ojibway, I’ve always believed that stories are memories of the universe and if they aren’t told and shared, the universe becomes a 
much smaller place. So start sharing. 

Sincerely, Drew Hayden Taylor, Playwright 
 

 

David Craig, Artistic Director of Roseneath Theatre, first saw 'Tir Na Nog' at a theatre festival in Philadelphia. It eventually played 
on Broadway. He loved the style and energy of the piece and was excited at the possibility of the story being adapted to reflect a 
Native Canadian context.  I love the opportunity David has created to breathe new life into my play. 
In its new incarnation, the play has retained its energy and style of performance but there is a legend at the heart of the story that 
has changed. However, both the original Irish legend and the Native Canadian tale revolve around a horse which appears from 
under water and proceeds to help our protagonists, two young children and their father, to come to terms with the death of the 
children’s mother. The horse also reconnects the father with his past life and helps to remind him of his old ties to his community, 
that he has allowed to drift since his wife’s death. The story is about how an ancient legend combines with the harsh realities of an 
oppressed group, Irish Travellers (gypsies) / Native Canadians, to create a story that is both an adventure and a journey of 
emotional discovery for all the characters.   
The story telling is fast moving and very physical; the actors change characters in front of our eyes, sometimes narrating directly to 
the audience, but always emotionally engaged. There are only three actors but they play some 60 characters and inanimate 
objects, from a dog to a helicopter with almost no costume changes and no changes in the set.  Everyone plays the horse at some 
time in the play. The story is an epic; a chase across a vast landscape where the emotional mood of the characters and the nature 
of the countryside is expressed through music which is played live on stage. Music is very important in setting the mood of the 
play.  
The actors need to be fit and very creative; it is not easy to play a horse one minute and the next second to be a dad who 
is devastated at losing his children, and then become a police dog! Importantly we have to believe in all these characters. In the 
past we have received many drawings from people who have seen my version of the play. They often draw pictures of a big white 
horse. We never actually see a real horse on stage, but the actors have managed to make the audience feel that they have seen  
and heard one! This is the magic of theatre!  Enjoy. 

                                                                   Sincerely, Greg Banks, Director 
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Music & Musicial Composition                   The Set and Lighting 

 
 In creating the world of this play, the director and  

I chose to use the materials found in the modern 
world combined with the shapes found in the 
traditional native world.  The main characters of  
the play are living on the fringe of a society where 
many of the structures are made of metal and 
concrete, while their heritage lies in structures that 
were made of wood, bark and animal skins.  I have 
tried to echo the shapes of the tipi, of the prow of the 
canoe and of the longhouse while combining these 
with a kind of modern scrap yard jungle gym.  In 
practical terms, this allows the actors to climb  
on, through and around the structure and allows the 
many scenes and locations of the play to occur within 
one world, without elaborate scene changes.  
Transitions are made simply using the performers’ 
and the audiences’ imaginations.  The paint treatment 
is meant to enhance the magical element of the play, 
using iridescent metallic colours which can represent 
natural as well as mystical places. As the play will be 
performed frequently without stage lighting, it was 
important to me to use reflective paint which will have 
sheen and sparkle under different lighting conditions.   
The Spirit Horse itself will be represented in many 
different ways. The performers will use their bodies 
and imaginations to find many ways of representing 
the horse through their positions upon the structure. 
Props will be extremely simple and in some cases 
completely imaginary.   
When I entered into discussion with the director Greg 
Banks about designing this play, he was most 
interested in providing many different ways the set 
could be climbed upon, stood upon and interacted 
with that would encourage a high level of imagination 
on the part of the audience.  When children play, they 
frequently transform the most ordinary and unlikely 
objects and shapes into their own magical world.  We 
have attempted to embrace that idea with the set for 
Spirit Horse. 

Sincerely, Glen Davidson, 
Set and Lighting Designer 

Hello, I am Anne Lederman, the on stage musician/composer for 
Spirit Horse.  I am mainly a fiddle player, but I play several other 
instruments as well in the play.  I am involved with Spirit Horse 
because of my work with First Nations fiddle music. I come from 
Manitoba where there is a strong tradition of First Nations fiddling, 
as there is all across the prairies and right up into Northern 
Canada.  It is a really energetic style of fiddling that uses the feet 
a lot, as you will see in the play.  The fiddle also reminds us of the 
Celtic roots of the original play.  I am also playing several 
percussion instruments–drums and rattles, an accordion, various 
kinds of flutes and a special mandolin. The drums and rattles are 
important because of First Nations tradition, and the accordion is 
just a great all round portable orchestra.  
 Because we can only travel with one musician, the play also 
demands a lot of special technology so that the audience can hear 
more than one instrument at once. We wanted you to be able to 
see how all the sounds are being made, so often I am playing into 
what’s called a ‘looper’.  That means I can play a sound and the 
machine captures it and repeats it as long as we want, so that I 
can add other sounds to it. I start and stop the looper with my foot.  
Sometimes, we have certain sounds pre-recorded that are being 
triggered by the sound person at the computer in the back, but 
they are all sounds that I created on the instruments you see here.  
I composed some of the music ahead of time, but it all had to be 
adapted and worked out through the rehearsal process. That 
meant a lot of late nights for me as we sorted it out and I would go 
home and record new bits. I created themes for different parts of 
the play and for different characters.  Sometimes different 
instruments are associated with different characters –the fiddle 
kind of goes with the horse, for example, while the flute and voice 
are more for the mother’s spirit and the old ways. The accordion is 
for the dad, and his life in the outside world and the pressures he 
has to deal with.  Creating the music for this show is a very much 
a collaborative process with the actors and the director. The music 
has to reflect what is going on in the characters emotions, so a lot 
of it had to be worked out as we went along. It’s like creating 
another voice for each of the actors that will help them express 
themselves. That’s what makes it so exciting and why the music in 
this show has to be live, just like everything else.     

Sincerely, Anne Ledermen  
Composer and On-stage Musician 
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The family in Spirit Horse belong to the Stoney Nation. The playwright and actors represent the 
Cree, Ojibwe, and Métis people. The following information comes from Government of Canada.

The Style of the Play: Magic Realism 
In his notes, David Craig says that the genre of theatre that best describes Spirit Horse is known as ‘Magic Realism’ (or Magical 
Realism), an artistic genre in which magical elements appear in an otherwise realistic setting. The term, originating in visual art, is 
also used to describe literary and theatrical works.  

The following elements are found in many magical realist works. Discuss these elements with the students and have 
them give examples from the play. 

 The play contains fantastical elements presented as naturally as the realistic elements, and never explained 
 Characters accept rather than question the logic of the magical element  
 Exhibits a richness of sensory details and uses symbols and imagery extensively.  
 Time is distorted so that it is cyclical or so that it appears absent. Another technique is to collapse time in order to create a 

setting in which the present repeats or resembles the past  
 The story incorporates legend or folklore  
 The plot presents events from multiple standpoints - often shifts between characters' viewpoints and internal narration on 

shared relationships or memories.  
 There is an open-ended conclusion which leaves the reader to determine whether the magical and or ordinary events are 

more “real”.  

The Métis people emerged out of the relations of Indian women and 
European men. While the initial offspring of these Indian and European 
unions were individuals who possessed mixed ancestry, the gradual 
establishment of distinct Métis communities, outside of Indian and 
European cultures and settlements, as well as, the subsequent 
intermarriages between Métis women and Métis men, resulted in the 
genesis of a new Aboriginal people - the Métis. 
Distinct Métis communities emerged, as an outgrowth of the fur trade, 
along some parts of the freighting waterways and Great Lakes of Ontario, 
throughout the Northwest and as far north as the McKenzie river. The Métis 
people and their communities were connected through the highly mobile fur 
trade network, seasonal rounds, extensive kinship connections and a 
collective identity (i.e. common culture, language, way of life, etc.). 
Today, the Métis people are alive and well within Canada; however, they 
continue to push for the respectful recognition and reconciliation for their 
Aboriginal rights and existence within the Canadian federation. 
 

The Stoney or Stony (also known as Nakoda) are a 
First Nation group, indigenous to both Canada and 
the United States. They inhabit large parts of British 
Columbia, Alberta, Saskatchewan, and Montana. 
They are descendants of the Dakota and Lakota 
nations of the Great Plains and the Rocky Mountains, 
part of the large Sioux Nation. They refer to 
themselves in their own language as "Nakoda", 
meaning people. The name "Stoney" was given them 
by white explorers because of their technique of using 
fire-heated rocks to boil broth in rawhide bowls. 

 
Along with the Cree, the Ojibwe are one of 
the most populous and widely distributed 
First  Nation groups in North America, with 
150 bands throughout the north-central 
United States and southern Canada. 
Ojibwe and Chippewa are renderings of 
the same Algonquian word, "puckering," 
probably referring to their characteristic 
moccasin style. "Chippewa" is more 
commonly used in the United States and 
"Ojibway" or "Ojibwe" in Canada, but the 
Ojibwe people themselves use their native 
word Anishinabe (plural: Anishinabeg), 
meaning "original people." Today there are 
200,000 Ojibwe Indians living throughout 
their traditional territories. 
 

The Cree tribe is one of the largest American Indian 
groups in North America. There are 200,000 Cree people 
today living in communities throughout Canada and in 
parts of Northern United States (North Dakota and 
Montana). There are also more than 100,000 Métis 
people in Canada. Many Métis people descend from Cree 
Indians and French Canadian voyageurs. 
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The Story of the Spirit Horse 

As told to Drew Hayden Taylor by a man named Sykes Powderface who is 
from the Stoney Nation and lives on a reserve in Alberta 

 
 
 
 

Information about the First Nations in Canada (Source: Government of Canada) 
 
There are 704,851 First Nations people in Canada.  
Most First Nations people – 403,369 (57%) – live in First Nations communities which are 
also called reserves. The other 301,514 (43%) live mainly in the larger cities. 
 
There are 614 First Nations communities; 126 in Ontario and 44 in Alberta 
 

 
 
A Spirit Horse is a magic horse. It comes from a 
magic place.  A magic mountain.  Our mountain. 
Wildwind Mountain, out there to the west, where 
your mother is buried. You see, the mountain 
belongs to our family. It is said by our elders that 
somewhere below the surface of the lake on its 
slopes, Spirit Horses run.  And very rarely, one 
will come to the surface.  And legend says, if 
some man is lucky or strong enough to ride this 
Spirit Horse, the horse will return to the lake, 
giving up his power to whoever caught and rode 
it. That is the belief or our people. I believe this is 
such a horse. 
                                         Grandfather in Spirit Horse 
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Resources 
 

BOOKS 

Building a Bridge by Lisa Shook Begaye 
 
Jingle Dancer by Cynthia Leitich Smith 
 
Where did you get your Moccasins by Bernelda Wheeler 
 
Rising Voices: Writings of Young Native Americans selected by Arlene Hirschfelder and 
Beverly R. Singer 
 
My Kokum Called Today by Loewen, Iris. Ill. by Gloria Miller 
 
A Name for a Metis by Delaronde, Deborah L.  
 
An Aboriginal Book list for Children by Indian and Northern Affairs Canada 
 
Lessons from Turtle Island: Native Curriculum in Early Childhood Classrooms by Guy 
Jones. 
 
 
 

RELEVANT WEBSITES 

http://www.ainc-inac.gc.ca. This is a government of Canada website with information, 
activities and projects about First Nations.  
 
www.goodminds.com 
A Native-owned clearinghouse for Native resources. Distributes books, videos, CD 
ROMs, etc. that are respectful of First Nations/ Métis/ Inuit people, their history and 
culture. 
 
http://www.sasked.gov.sk.ca/docs/elemsoc/g5u22ess.html  
Lesson plans for Grade Five Social Studies from the Government of Saskatewan 
 
en.wikipedia.org/wiki/Stoney_First_Nation  
 
www.albertasource.ca/alphabet/article.php?article_id=418 
 
www.metisnation.ca/who/index.html 
 
www.geocities.com/bigorrin/cree_kids.htm 
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SSPPIIRRIITT  HHOORRSSEE  

Performers’ Biographies 
  
ANGELINA:  Nadine Jackson 
Nadine Jackson is a member of Bigstone Cree Nation and grew up in Yellowknife, NWT. She 
trained at Dalhousie University and is currently pursuing a career in acting and dance. Since 
moving to Toronto Nadine has had the pleasure of working with great theatre companies like Red 
Sky, Lighthouse Theatre, Native Earth and Roseneath theatre.  She sends thanks to friends and 
family who have supported her on her journey. 
 
JESSE:  Michaela Washburn 
Michaela is delighted to make her debut with Roseneath Theatre in Spirit Horse.  She was born in 
Edmonton and is a Métis artist of English, Irish, French and Cree descent. Michaela is a 
graduate, on scholarship, from Toronto’s Second City’s Conservatory Program and is now based in 
Toronto. Over the years, her many talents have included counseling, workshop facilitation, theatre, 
film, stand-up comedy, hosting, clown and improvisation.  She made her television debut hosting 
and doing stand-up comedy for Rez Blues TV and was the co-host for the West on CBC’s 
Hockeyville. Recent theatre credits include: Chief Big Bear in Saskatchewan Rebellion (Video 
Cabaret), Izzy in Dreary and Izzy  (Native Earth Performing Arts), Loofka in Michael Kennard’s  
The Hollow (Berkeley Street Theatre), and Valerie in Native Earth’s The Unnatural and Accidental 
Women (Buddies in Bad Times Theatre). Upcoming, Michaela will appear on Season 2 of Rez 
Blues TV, and in Native Earth’s Death of a Chief (an adaptation of Shakespeare’s Julius Caesar)  
at the National Arts Center in Ottawa. 
 
PA:  Mike Bernier 
Mike is originally from Blind River, Ontario and is of Métis decent.  He spent several years in 
Sault Ste Marie doing community theatre before moving to North Bay where he became a regular 
performer with the Nipissing Stage Company. Some of his favourite roles include Donny in  
The Foursome, Richard Nixon in Moonrock, Wes in Ladies Night and Caliban in The Tempest. 
Other theatre roles include Exit Eagle Eyes (Weesageechak Festival, Native Earth), Raven Stole 
the Sun, (Red Sky), The Fan (Scaramouche Theatre) and a reading of Hamlet and the Pirates. 
This past year, Mike has appeared in two films, Thirteen and A Windigo Tale. He has also had the 
honour of working with extraordinary talents like Gil Cardinal on the film, Indian Summer: The Oka 
Crisis, a story based on an important piece of Canadian history of deep significance to Native 
people. Mike will also be seen in the upcoming film Killshot - a Quentin Tarantino production based 
on the book by Elmore Leonard, starring Mickey Rourke and directed by John Madden of 
Shakespeare in Love fame. 
 
STAGE MANAGER:  Diane Konkin 
Diane has been stage managing professional theatre since 1987 and is a member of both the 
Canadian Actors’ Equity Association and American Actors’ Equity. Diane recently completed a long 
run of Disney's Aladdin Jr. with Silver Mist productions as well as six seasons as the production 
stage manager at Irish Classical Theatre in Buffalo. She has worked with many Canadian 
companies including The Grand Theatre, Factory Theatre and Stage West, as well as with many 
summer festivals and school tours. Diane also spent six years touring internationally with Canada’s 
critically acclaimed mask company, Theatre Beyond Words to festivals in Canada, the U.S. and 
Asia. 
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Biographies: Members of the Spirit Horse Creative Team 
 
PLAYWRIGHT: Drew Haden Taylor 
Drew is an Ojibway from the Curve Lake First Nations. A writer of many disciplines, he has 
produced work for television, movies, theatre, short stories, commentaries and essays. He has also 
taught workshops in scriptwriting/playwriting for Native people and visible minorities. Drew is the 
author of many award-winning plays including the Theatre for Young Audience favorites, Toronto 
At Dreamer's Rock, Girl Who Loved Her Horses and Raven Stole the Sun. Other plays include 
Education is Our Right (1990),  Bootlegger Blues (1991), Someday (1993), Only Drunks and 
Children Tell the Truth (1998), The Baby Blues (1999),The Boy in the Treehouse (2000), 
alterNatives (2000),The Buz'Gem Blues (2002), and Sucker Falls (2002).  He has written 
seventeen books, numerous television scripts and various documentaries, most notably on Native 
humour, including Redskins, Tricksters and Puppy Stew, which he also directed for the National 
Film Board of Canada. His Native humour column appears in newspapers across Canada.  
 

DIRECTOR:  Greg Banks (Playwright of the original Irish version, “Tir Na N’Og”) 
Greg’s work as an actor, writer and director has taken him all over the world from Singapore to 
Seattle via the Arctic Circle. In the UK Greg directs for many companies, among them, The Unicorn 
Children’s Theatre, The Birmingham Stage Company, The Bristol Old Vic (Endgame), Polka 
Children’s Theatre (Just So Stories), Travelling Light (‘Tir Na nN’og’ - winner of the Samuel Beckett 
award, also played on Broadway), Plymouth Theatre (Too Many Cooks), Royal/Theatre Alibi (Why 
The Whales Came), M6 Theatre Co, 1157 Performance Co, and he was lucky enough to direct 
Shakespeare’s Comedy of Errors for Vedogon Theatre in Moscow. Greg has worked with a 
number of theatres in the USA, The New York State Institute (The Tempest, Cards On The Table, 
King of Shadows), The Seattle Children’s Theatre (Into The West), The Minneapolis Children’s 
Theatre (Antigone, Sleeping Beauty and most recently his own adaptation of Huckleberry Finn). 
Last year he wrote and directed an adaptation of Pinocchio for Taurus Voice, Salaam for Fair 
Game Theatre; directed Oz for The Unicorn Theatre, London, and Kensuke’s Kingdom for The 
Birmingham Stage Co. Future projects include Treasure Island for The Birmingham Stage Co. 
Spirit Horse is adapted from Greg’s own play Tir Na n'og and this is his first production for 
Roseneath Theatre. 
 

ASSOCIATE DIRECTOR:  Herbie Barnes 
Herbie Barnes currently lives in Barrie,Ontario but is from the Aundeck omni kaning reserve on 
Manitoulin Island. He works in many fields of entertainment. As an actor he has played on many 
stages across Canada in such plays as: Toronto At Dreamers Rock, The Gap, and The Hobbit. He 
has acted in films such as Hidden in America, Dance Me Outside, and on the two television series, 
Due South and The Rez. As a director he has worked behind the scenes on such plays as The 
Remember, Toronto At Dreamers Rock, and The Boy in the Treehouse, as well as directing the 
film RepREZentin' in Fort Chip. Herbie is also a writer for A.P.T.N.’s Buffalo Tracks, the comedy of 
Painting the Town Red and Arts AlterNative. Herbie teaches at universities, theatre groups and 
community groups, and is an ongoing teacher with Second City and Theatresports. Herbie spends 
his free time writing songs and doing improvisation.  
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ON-STAGE MUSICIAN & COMPOSER:  Anne Lederman  
Originally from Manitoba, fiddler/singer/composer/multi-instrumentalist Anne Lederman is strongly 
rooted in several Canadian musical traditions, old and new – M tis and French-Canadian, Scots-
Irish, Eastern European and African.  Over her 30 year career, she has worked with such artists 
and groups as Harry Hibbs, Muddy York, The Flying Bulgar Klezmer Band, Margaret Christl, Don 
Freed, Holly Cole, Cindy Thompson, Theresa Tova, Tom Leadbeater, Garnet Rogers, Siykha, 
Allison Lupton and Njacko Backo.  She has her own band, Fiddlesong, and currently performs also 
with LOKA, a Celtic-Canadian ensemble with Loretto Reid, October Browne and Kelly Hood.  She 
is especially known for her work with M tis fiddling and has produced archival collections of this 
music for the Canadian Museum of Civilization, as well as a hit play for the Blyth festival called 
Spirit of the Narrows. Anne has done workshops and concerts on Canadian instrumental and song 
traditions at countless schools, libraries, festivals and special events throughout the country and, in 
1998, recorded a unique collection of songs about coming to Canada from all over the world, Come 
From Every Way.  Anne also teaches fiddle to both children and adults at the Royal Conservatory 
of Music in Toronto, and in music camps and Suzuki schools throughout North America. She has 
recorded four CDS under her own name:  Not a Mark in This World (Canadian traditional songs),  
7 Cats (fiddle) Come From Every Way (for children) and Fiddlesong (original). She composes for 
theatre, dance and live performance, most recently two Bravo Fact videos produced by Veronica 
Tennant called “A Pair of Red Shorts”. 
 

SET AND LIGHTING DESIGNER:  Glenn Davidson 
Glenn has had a long association with Roseneath Theatre having designed lighting for Danny King 
of the Basement, Smokescreen, Dib and Dob, and Heart Of Mine, as well as sets and lighting for 
Napalm The Magnificent, Health Class, and One Heart at a Time. Other recent design credits 
include; The Anger In Ernest and Ernestine (Theatre Columbus - Dora award, Outstanding Set 
Design), The Last Days of Judas Iscariot, (Birdland Theatre - Dora award, Outstanding Lighting 
Design), The Story of My Life, Letters From Lehrer (Canstage), Trying (Persephone Theatre) and 
Cinderella (Ballet Jorgen Canada). He is a past recipient of the Pauline McGibbon award.  He lives 
in Toronto with his wife Bonnie Beecher, their two children, Jacob and Oliver, and his son Nick. 
 

COSTUME DESIGNER: Robin Fisher 
Robin is a graduate of the Scenography Program (National Theatre School of Canada) and the 
Costume Studies Program (Dalhousie University).  Selected design credits include: set and 
costumes for What Lies Before Us (Crow’s Theatre), A Number (CanStage), Tiny Dynamite 
(Theatre Smash), Dr. Chekhov – Ward 6 (Theatre Smith-Gilmour), Perfect Pie, Trying, and  
I Claudia (Thousand Islands Playhouse); set design for The Danish Play (Nightwood Theatre), 
Mayhem and the Naked Play (Theatre Columbus) and Girl in the Goldfish Bowl (Thousand Islands 
Playhouse); Costume Design for Hotel Loopy, The Anger in Ernest and Ernestine (Theatre 
Columbus), Not My Story (April Productions), and Get Set for Life Live (CBC Toronto). This spring 
Robin will be designing the costumes for the Actors Repertory Company’s production of 36 Views. 
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SPIRIT HORSE:  Student Handout Page 1  

CCHHAARRAACCTTEERR  CCHHAANNGGEE  CCHHAARRTT  
 

Choose one of the characters from the play Spirit Horse. In the first box, print the character’s 
name and describe him/her at the beginning of the play. In the arrow box, tell the event/s that 
caused a change in the character. In the last box, describe the character by the end of the story. 

 
 
 

 
         

Event(s) 

Character ____________________________ 
At end of play / story:  

Character ____________________________ 
At beginning of play/story:  
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SPIRIT HORSE:  Student Handout Page 2 

EElleemmeennttss  ooff  aa  QQuueesstt  SSttoorryy  
List the elements of a ‘Quest Story’ and show which elements are found in Spirit Horse 

 
 
 
 
 
 

 
 
 
 
 
 
 
  

Elements of a ‘Quest Story’ 
 
* 
 
 
* 
 
 
* 
 
 
* 
 
 
* 
 
 
* 

Examples in Spirit Horse 
 
* 
 
 
* 
 
 
* 
 
 
* 
 
 
* 
 
 
* 
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SPIRIT HORSE:  Student Handout Page 3 

Create a “Wanted Poster” for one of the two children in the story. Be sure to give as 
much detail as possible. 

WWAANNTTEEDD  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NN AAMM EE ::   

  
DD EE SS CC RR II PP TT IIOO NN ::   
 
 
 
 
  
WW AANN TT EE DD   FF OORR :: 
 
 
  

RR EE WW AA RR DD::   
  
  

  

WW HH OO   TT OO   CC OONN TTAA CC TT   II FF   YYOO UU   HHAA VV EE   II NNFF OO RR MM AATT II OONN   AA BB OOUU TT   TT HH II SS   PP EE RR SS OONN ::   
  

PICTURE 
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SPIRIT HORSE:  Student Handout Page 4 

WWIILLDDWWIINNDD,,  TThhee  SSppiirriitt  HHoorrssee  
We never actually see the Spirit Horse in the play. What do you imagine Wildwind looked like? 
Draw a picture of Wildwind at the lake near Wildwind Mountain, create a flyer promoting 
Wildwind’s upcoming appearance at the Calgary Stampede, or create a poster for a rodeo that 
features father riding Wildwind at the time when he was star of the show and in his prime. 
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SPIRIT HORSE: Student Handout Page 5.              

SSPPIIRRIITT  HHOORRSSEE  PPOOEEMM 

             

 

 
  

 
 
 
 

Write a poem about a Spirit Horse or what it is like to ride 
a Spirit Horse. Describe how it feels to gallop about… in 
the city, in the mountains, across the plains under the 
lake near Wildwind Mountain. Illustrate your poem.  
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SPIRIT HORSE:  Student Handout Page 6 

CCrreeaattee  aa  FFlliipp  BBooookk  
A Flip Book is a book with a series of pictures that vary gradually from one page 
to the next, so that when the pages are turned rapidly, the pictures appear to 
animate by simulating motion or some other change 

Use the model below to create a flip book that shows Wildwind galloping across 
the country, jumping over a police car or another action sequence in the story. 

 
1. Use a small pad of paper or several pages stapled together (post-it notes 

are great). 

2. Reinforce the top of your pad of paper with tape so the pages won't fall out 
with frequent flipping. 

3. Draw Wildwind in running position (keep it simple so it's easier to animate. 
Draw your first picture on the last page of the booklet. 

4. On the next to last page, draw the horse again, a little further to the right, 
with the legs in a slightly different position. 

5. On each page, continue moving the horse, and changing the leg position 
until you come to the first page.  

6. Add an extra sense of movement by moving the tail and the mane as well 

7. To watch the animation, hold the book in one hand, and flip quickly 
through the pages with your other hand.  

  
 

 
 
 
 

 

 

 

 

       

 

 





 
 
 

NOTICE TO ALL TEACHERS AND CHAPERONES 
 
 

 PERFORMANCES BEGIN PROMPTLY AT 10AM 
Many of our performances sell out. This means we can have up to 1,600 students to 
seat. Please help us by arriving 30 minutes prior to the start of the performance. This 
will allow our ushers to get everyone seated and for you and your students to visit the 
rest rooms and get settled. It is important that we begin our performances on time so 
that all schools can meet their lunch and/or dismissal times. 

 
 PLEASE CHECK LOCATION OF PERFORMANCE WHEN MAKING YOUR BUS 
RESERVATION. 
 

 The staff of the Fine Arts Center needs your help! An increasing number of students are 
coming into the performance space with gum, food, beverages, cell phones and portable 
music players. None of these items is allowed in the halls for performances. Many of 
these items are stowed in backpacks and are not easily noticed. Our goal is to offer high 
quality performances for young people. In order to enhance the experience, we ask for your 
cooperation in preventing these items from entering the hall. 

 
 For the comfort of all concerned, we ask that backpacks, lunches and other gear be left on 
the bus. Our long-standing policy of no cameras or tape recorders still is in effect. 

 
 
 

We hope that you and your students enjoy your theatre experience! 
 



 
PARKING AND DIRECTIONS FOR THE FINE ARTS CENTER’S 

CONCERT HALL and RAND THEATER 
  
 
 

School Bus Parking: Students should be dropped-off at Haigis Mall off of Massachusetts Avenue.  
University Security will direct buses to an appropriate parking lot during the performance 
(typically by the football stadium). PLEASE BE SURE YOUR BUS DRIVER KNOWS THAT ALL 
PERFORMANCES LAST APPROXIMATELY 1 HOUR AND THEY SHOULD RETURN A FEW MINUTES 
BEFORE THE ANTICIPATED END TIME. If drivers are not with the buses, they may miss the 
radio call from security asking them to return for pick-up, resulting in unnecessary delays 
returning to your school. 
 

Individual cars: If necessary, individuals may drop-off students with a chaperone at Haigis Mall (you will be  
directed by security to the mid-point turn of Haigis Mall – see map) prior to parking. We 
recommend parking in the Campus Center Parking Garage to avoid searching 
for a metered space. It is a five-minute walk to the Concert Hall. All other available parking 
during weekdays is at meters. Available lots and pricing (current as of 1/1/07) are listed below: 
 

Parking in the Garage is available to our patrons at a discounted rate of $1. To 
receive this rate you MUST give the Garage attendant a parking pass. To receive your 
pass, please call our office to let us know that you will be arriving by car. Parking passes 
are sent with the invoices. Please call (413) 545-2116 if you didn’t receive one. 
 

Parking meters are enforced Monday – Friday, 7AM – 5PM. Meter rates are  
$1.00 per hour.  

 

Parking Garage – near Campus Center, across from the Mullins Center off  
Commonwealth Avenue 

 Lot 34 – Behind Visitors Center with 3, 5 & 10-hour meters available 
 Haigis Mall – 2 hour maximum on meters 
 Lot 62 - Adjacent to Fernald Hall with 3 hour maximum on meters, limited spaces available. 

 

From the North: (Vermont, Greenfield) I-91 south to Route 116. Follow signs on 116 “To the University of 
Massachusetts.” Exit ramp leads to Massachusetts Avenue. Turn left (east) on to Massachusetts Avenue 
toward the campus. Continue through one light and watch for Lot 34 by the Visitors Center on your right and 
the entrance to Haigis Mall on your left. 
 

From the South: (Springfield, Holyoke) I-91 north to Route 9. Turn right (east) on Route 9 over the Coolidge 
Bridge and through Hadley. Turn left (north) on Route 116 (across from Staples) heading toward campus. 
Turn right at first exit at “University of Massachusetts,” then bear right onto Massachusetts Avenue toward 
campus. Continue through one light and watch for Lot 34 by the Visitors Center on your right and the entrance 
to Haigis Mall on your left. 
 

From the West: (Northampton, Pittsfield) Route 9 east through Northampton and over Coolidge Bridge. 
Follow remaining directions under “From the South”. 
 

From the East: (Belchertown, Ludlow) North on Routes 21, 181 or 202 to Route 9 into Amherst. Right on to 
North Pleasant Street (main downtown intersection), north through center of town. Turn left at Triangle Street 
(Bertucci’s Restaurant on your right), rejoining North Pleasant Street. To reach Lot 34 and Haigis Mall continue 
on main road, which becomes Massachusetts Avenue. Haigis Mall will be on your right, Lot 34 on your left. 



 
 

 
        
For Concert Hall, Rand Theater and Bowker Auditorium – Patrons traveling by car are encouraged to park in 
the parking garage. Discounted parking is available in the garage for $1. A parking permit is required for 
discounted parking in the garage. Please call the Arts & Educational Programs Office if you require permits at 
(413) 545-2116. All other parking on campus is at available meters at the rate of $1 per hour. Parking is 
enforced Monday – Friday, 7AM – 5 PM. 
 
Buses will drop-off students as indicated on map. Buses will be given parking instructions by Campus Security. 
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