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1.
INTRODUCTION: PROJECT PURPOSE AND OBJECTIVES
Insurrection, war and the decrees of the Taliban deprived Afghan women of the most basic access to education and health services. REACH is working to build a cadre of women to meet the urgent need for skilled female health workers and midwives in an environment where the national female literacy rate is 14 percent and, for rural women, only 8 percent (UNICEF MICS 2003).  Organizations that train women as community health workers and community midwives have difficulty finding and recruiting women with even a minimal level of reading and writing skills.  

Learning for Life (LfL) is an accelerated two year adult literacy and learning project to create a pool of women and older girls in rural areas of 12 USAID priority provinces
 qualified for Community Health Worker (CHW) and Community Midwifery training.  Learning for Life contributes to improving the health of women of reproductive age and young children in rural areas through health education and literacy activities that support the key priorities of the Ministry of Public Health.  

REACH contracted the University of Massachusetts to design and manage LfL. UMass  subcontracted International Rescue Committee (IRC) to implement LfL activities in 12 Provinces, and IRC in turn provided grants to implementing partners (NGOs) to manage project implementation in 9 provinces. Two tiers of classes were made available to women: 1) the Foundations Program - multi-grade classes covering reading, writing and numeracy skills at the 1st through 6th grade levels and 2) a Bridging Program covering skills at a post grade 6 level required for eligibility to the community midwifery training program.  

LFL began in May 2004 and closed on April 30, 2006.  This document reports on the final year and closing months of LFL, covering the period from January 2005 to April 2006.

Specific targets of the LfL Project were that 5,304 women participants would gain additional skills to become more eligible to be selected for training as Community Health Workers, with a minimum of 337 women completing the post 6th grade equivalency to become eligible for training as Community Midwives.  
The Foundations Program consisted of two-levels of multi-grade classes covering reading, writing and numeracy skills.  The Foundations Level One program is at the 1st-3rd grade level while the Level Two program is at the 4th-6th grade level.  The Bridging Program focused on the language, math, health, and communication and analytical skills needed for success in community midwifery training.
The report highlights accomplishments during this period and summarizes challenges and lessons learned.  In the face of significant challenges including a short two-year time frame, delayed start-up, security and weather constraints, difficult travel conditions, and an unsuccessful attempt to obtain a no-cost extension so as to provide learners in 10 Provinces with two additional months of Foundations classes, much has been accomplished in 2005/2006.  In summary:
· 8,597 rural women in 12 provinces participated in LFL classes; 8,061 in 361 Foundations classes and 536 in 28 Bridging Program classes.  These enrollment numbers exceeded the Project targets by 52% for Foundations classes, and 59% for the Bridging Program.  

· Learning Achievement:  Tests to assess participant learning were developed and approximately 7,500 Foundation learners were tested.  Of the learners tested for Level One certification, 90% received certificates of completion, indicating they achieved Grade 3 equivalency.  The remaining 10% received certificates of attendance.  For Level Two learners tested, about the same percentage received completion and attendance certificates as for Level One.  

· Curriculum Certification:  The Foundations Level One grades 1-3 equivalency curriculum was certified by the Department of Vital Literacy, Ministry of Education.  LFL Foundations Level One learners were thus provided the opportunity to achieve certified 3rd grade equivalency and move to 4th grade Functional Literacy studies without further testing. This is the first time the Ministry of Education has certified a non-governmental literacy program. 
· Learner Achievement - Milestones.  Milestone reports, measuring learner progress and achievement, were developed and continuously utilized.  The analysis at the last month of class milestone results indicate:  





Foundations results show that the first three milestones in each learning domain were completed by close to 95% of all Foundation Level One learners.  About one-half of all milestones were achieved by 70-80% of all Level One learners.  

Bridging results show the first four milestones in each learning domain were completed by over 95% of all Bridging learners. For language, one-half of the milestones were achieved by around 85% of all learners.  For math, about one-half of the milestones were achieved by 70% of all learners.  For communications and analytical skills, one-half of milestones were achieved by 90% of learners.  Health results in Bridging classes show the first six milestones were completed by 70% of all learners

· Instructional Design:  LfL initially expected to use existing curricular materials, adapting these for the program, and only providing facilitator guides.   This proved unworkable, since there was little appropriate material available.  An unanticipated and major effort was put into the development, production and distribution of a new curriculum at three levels in four subjects and in three languages.  Over 2,500 pages of Foundations and Bridging curriculum materials—in three languages (English, Dari, and Pashto)—have been designed, edited, produced, and delivered.  

· Program Staffing & Staff Development:  Additional Instructional Design (ID) and other staff were brought on-board and they, as well as Training/Implementation LFL staff, participated in 12 external in-service and in numerous in-house in-service trainings to further develop their job-related skills and competencies. 
· Grants:  A competitive grants process, to support seven provincial-level Implementing Partners (IP) in nine districts (IRC implemented the project in three provinces), was applied and funds accounted for and disbursed.  Field visits were made to six provinces to monitor IP management and grant implementation
.

· Training:  Fifty-five separate training events, sponsored and/or delivered directly by LFL Kabul-based staff, were developed and delivered at Kabul, provincial, district, or village-levels for provincial Implementing Partner (IP) staff including provincial managers, trainers, community mobilizers, and village facilitators.

· Field based Monitoring & Evaluation:  Twenty-four visits were made to provinces by LFL Kabul-based monitoring and/or training staff to monitor the teaching/learning process in village classrooms and provide feedback to village facilitators and provincial trainers to strengthen participant learning. 
· Evaluation:  A summative evaluation of the LFL project was carried-out in six provinces with in-depth individual and focus group interviews, analyzing the impact that the Project has had on the lives of women learners, facilitators, and their communities. Both Bridging and Foundation classes were evaluated.
· Comments from women participants: 
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These and other accomplishments are further discussed below.  Challenges faced and lessons learned in reaching these accomplishments are highlighted. 

2
ENROLLMENT AND LEARNING ACHIEVEMENT
2.1
Enrollment: Foundations

Excepting Kabul and Herat, which began in December 2004, all other Foundation classes began in early June and July 2005.  Final available data show there were 361 Foundations classes in 361 villages distributed among 12 provinces.  Across provinces, almost 400 Community Health Workers (CHW) and Traditional Birth Attendants (TBA) participated in Foundation classes. Over three-fourths of Foundation class participants entered as illiterates.  The very large majority, over nine-tenths of all Foundations learners, participated in Level One classes with the remaining less than one-tenth of learners enrolled in Level Two classes.  Enrollment data by province are tabled below with details provided in Appendix 7.

Table 3.  Profile of LFL Foundations Classes
	No.
	Province
	Total Learners
	Total Classes/Villages
	Implementing Partner

	1
	Kabul
	684
	32
	IRC

	2
	Paktya
	581
	27
	IRC

	3
	Khost
	748
	35
	AHDO

	4
	Jawzjan
	722
	30
	CoAR

	5
	Ghazni
	1029
	38
	SDF

	6
	Heart
	608
	29
	IRC

	7
	Takhar
	640
	32
	JACK

	8
	Faryab
	735
	29
	PSD

	9
	Badakhshan
	503
	25
	JACK

	10
	Bamyan
	589
	24
	FG

	11
	Paktika
	597
	30
	AWEC

	12
	Baghlan
	625
	30
	JACK

	Total
	8061
	361
	


Note:  Table based on data submitted by IPs.

2.2
Enrollment: Bridging

Bridging classes were established in six provinces.  All began in late July, excepting Jawzjan which began classes in late August 2005.  Paktya experienced difficulties in identifying facilitators with appropriate levels of education and were able to establish three, rather than five, classes.  Enrollment data, tabled below, show 536 learners participated in a total of 28 Bridging classes.
Table 4.  Profile of LFL Bridging Classes
	No.
	Province
	Total Learners
	Total Classes
	Implementing Partner

	1
	Takhar
	100
	5
	JACK

	2
	Paktya
	49
	3
	IRC

	3
	Bamyan
	91
	5
	FG

	4
	Jawzjan
	98
	5
	CoAR

	5
	Khost
	98
	5
	AHDO

	6
	Badakhshan
	100
	5
	JACK

	Total
	536
	28
	


Note:  Table based on data submitted by IPs.

2.3   Learner Achievement  
Milestones
LfL based the continuous assessment of learner performance on learning milestones (MS).  This approach required the analysis of curriculum objectives for the core subject areas of Language, Health, Math and Social Studies/Religion for the Foundations level 1 (to grade 3), Foundations 2 (to grade 6) and Bridging (post Grade 6), and the translation of these into observable milestones that defined the organizing framework for the LfL curriculum.  (see pp.15-16 for the listing of milestones for each level). When learners have mastered the skill or knowledge required by the milestone, they demonstrate this to the facilitator. Provincial trainers review facilitator milestone reports, and verify their accuracy.  The following describes and analyzes the final month of class milestone reports by province.
Each LFL province submits a monthly Milestone Report.  These reports give the placement of learners by Milestone for each subject area.  They indicate how many learners have accomplished
 which milestones, and how many learners are studying which milestones at the end of the reporting month.  Milestone Reports begin at the village level and are completed by facilitators and/or learners.  These reports are aggregated at the provincial-level by provincial-level staff.  The reports are then forwarded to the Kabul headquarters of the IP for the province.  Finally, IP headquarter staff forward aggregated reports to the LFL Kabul office.  

The analysis of milestone reports should be treated with caution.  Learning materials were delivered late in some provinces and training delivery was constrained by security and weather conditions.  As well, the reliability of the data may be questioned as it passed through various hands from the field to Kabul.  Nonetheless, the quantitative milestone data indicates learner progress and suggests how many of the milestones were completed or studied by learners.

2.3.1   Milestones: Foundations Classes
92% of Foundation learners studied at Level One with the remainder studying in Level Two
.  The following discussion focuses on Level One learner achievement . 

Foundations Level One classes started and ended at different times in different provinces.  As well, different provinces submitted more or less complete milestone reports.  For this report we report the results from six provinces—Baghlan, Ghazni, Bamyan, Khost, Jawzjan, and Faryab—where learners had just over seven months of classes, and where IPs provided final milestone reports for all classes.  These provinces are the primary focus of the Foundations Level One milestone analysis.  Takhar and Badakhshan province reports were incomplete, covering only six months and data from Paktika and Paktya were incomplete and unuseable.  Finally, Herat and Kabul are special cases.  As the first two provinces starting classes, six months earlier than the other areas, they studied a somewhat different curriculum.  Their results are presented separately.

Ghazni, Bamyan, Khost, Zawzjan, Faryab, Baghlan: Learner Achievement
Foundations, Level 1 (July 2005 – Jan/Feb 2006)
There were 8 milestones defined for Foundations Level 1 Language, 10 milestones for Health, 7 milestones for Math and 5 for Religion.  
As the following graphs demonstrate, virtually all learners mastered the first three or four milestones in each curriculum area.  In Language this means that learners can read and write familiar words and short sentences. In Health the 1st three milestones explore the dimensions of personal and family health, provide an overview of BPHS, the basic public health services, and present the fundamentals of infection: what makes us sick and how to prevent it. In Math learners mastery of the 1st three milestones means they can read numbers, add and subtract up to 100.  In Religion, the milestones include understanding practicing ablutions and prayers, the recitation of chapters in the Koran, and knowledge of the pillars of Islam. 
After seven months of classes, most learners were still working on mastering milestones 5 to 7 in Language, Math and Health, and very few classes and learners had reached the final milestones with the exception of Religion (where there were fewer milestones).  This was the rationale behind a concerted attempt to obtain a no-cost extension of the project, so as to provide two more months of classes.  That extension was not approved
 with the result that learners were not able to complete the curriculum. 
For the first graph, there is a textual explanation of what was achieved.  
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There are eight milestones for Foundations Level 1 in Language. Almost all learners have achieved MS 1-3.  Around 80% have achieved MS 4 and over 10% are studying MS 4.  While about 65% of learners have achieved MS 5, about 15% continue to study MS 5.  The percent of learners having achieved and studying MS 6 is roughly the same—about 30% each.  Around 25% of learners have achieved MS 7 and almost 10% study MS 7.  MS 8 has been achieved by about 15% of learners and about 10% continue to study the MS.  
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Six Province Summary.  

Table 6 summarizes the overall level of participants’ achievement on the milestones for the six Provinces. For these provinces and by learning domain, the average point reached in Language is 5.4 for 8 milestones, in Health 6.2 for 10, in Math 5.1 for 7, and in Religion/Social Studies, 4.4 for 5.  Data for individual provinces are tabled below.  

The length of classes in the six provinces varies as shown in the table below.  While length of time in class typically influences learner achievement, discussion suggests the entrance level of LFL learners, quality of the village-level facilitator, the timeliness of the arrival of learning materials, and the timely delivery of technical backstopping training are all factors influencing learner achievement.

Table 6.  Summary of Foundation Level One Learner Achievement by Province

	
	
	Average Point Reached in MS by Domain
	
	
	
	

	#
	Province


	Language

(8 MS)
	Health

(10 MS)
	Math

(7 MS)
	Religion/ Social Studies

(5 MS)
	Class Start
	Class Close
	Approx-imate Length of Classes
	Data from Last Month MS Report

	1
	Ghazni


	5.2
	5.8
	4.6
	4.1
	June 20, 2005
	Feb 27, 2006
	8 mo
	February 2006

	2
	Bamyan


	7.3
	8.1
	6.7
	4.9
	July 9, 2005
	Feb 27, 2006
	7.5 mo
	February 2006

	3
	Khost
	6.0
	7.3
	6.3
	5
	July 16, 2005
	Feb 27, 2006
	7 mo
	February 2006

	4
	Jawzjan
	4.5
	4.9
	4.3
	4.6
	July 29, 2005
	Feb 27, 2006
	7 mo
	February 2006

	5
	Faryab
	5.4
	5.7
	5.1
	4.6
	July 21, 2005
	Feb 27, 2006
	7 mo
	February 2006

	6
	Baghlan
	4.1
	5.3
	4.3
	4.3
	June 25, 2005
	January 27, 2005
	7 mo
	January 2006

	
	Aggregate of above Six Provinces
	5.4
	6.2
	5.1
	4.4
	
	
	
	

	7
	Takhar
	5.2
	5.2
	5.2
	4.9
	July 1, 2005
	Feb 27, 2005
	8 mo

(reported on 6 mo)
	December 2005

	8
	Badakhshan
	6.9
	7.1
	5.7
	5.0
	July 29, 2005
	Feb 27, 2006
	7 mo (reported on 6 mo)
	January 2005

	9
	Paktiya


	5.7
	6.0
	5.6
	4.6
	May 22, 2005
	Feb 27, 2006
	9 mo
	February 2006


Note:
  
Paktika milestone data were not useable.
Kabul and Herat Learner Achievement (Dec 2004 – Sep 2005)
Kabul and Herat learners participated in literacy classes for a period of nine months, beginning mid-December 2004 through mid-September 2005.  The curriculum studied by Kabul and Herat Learners consisted of 10 Milestones in each of the four learning domains.  Learning materials for Milestones 1-3 were sent to Kabul and Herat and additional materials were sent towards the end of their classes.  Because of the time-lag between the time of receiving learning materials for Milestones 1-3 and the later Milestones, facilitators in these two provinces only used the description of milestones to inform their teaching. They did not have the detailed instructional materials provided to Phase II and III provinces.
For Kabul, analysis shows the average point reached in Language is 6.8, in Health 6.1, in Math 7.0, and in Religion/Social Studies, 5.9.  For Herat, the figures are: Language 5.5, Health 6.2, Math 4.7, and Religion/Social Studies 4.9.  These figures suggest Kabul learners studied and achieved more milestones than Herat learners.  As discussed above, this may be partially due to the differences in teaching strategies adopted by facilitators in the absence of project created and delivered learning materials.

2.3.2   Milestones: Bridging Classes
The six-month Bridging Program covers the various skills required for eligibility in the community midwifery program and is designed as a pre-vocational training course for Community Midwife Education.  The Bridging curriculum consists of 10 Milestones in Language, 14 in Health, 12 in Math, and 10 in Communication and Analytical Skills.  Women completing the six-month Bridging Program will be better qualified candidates for training as Community Midwives.   There were a total of 28 Bridging classes, implemented in six provinces, with a total reported enrollment of 536 women.  The results of Bridging learner achievement are presented below.
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Of the 10 Language milestones, almost all learners completed MS 1-4 with almost 90% and 70% completing MS 5 and 6 respectively.  For MS 7, about 35% of learners completed the milestone and 35% continue its study.  Learners have yet to study MS 8 and 9.  
Most learners achieved almost three-fifths of the Language Milestones.   

           

The Health milestone achievement results are unusual in that there was considerable variation by Province. Bamyan learners achieved all 14 milestones and 75% of Khost learners completed the first five health milestones with all completing Milestone 13:  Safe Motherhood.  The Health graph above excludes Bamyan and Khost from the analysis and indicates that for the other four provinces all learners completed MS 1-4 with 90% and 70% completing MS 5 and 6 respectively.  
 
..   

The average number of milestones reached by Bridge participants by domain are shown in table 7 below.
Table 7.  Summary of Bridging Learner Achievement by Province
	
	
	Average Point Reached in MS by Domain
	
	
	
	

	#
	Province


	Language

(10 MS)
	Health

(14 MS)
	Math

(12 MS)
	Communication and Analytical Skills
(10 MS)
	Class Start
	Class Close
	Approx-imate Length of Classes
	Data from Last Month MS Report:  Reporting Period 

	1
	Badakhshan


	6.5
	6.4
	6.2
	6.5
	July 30, 2005
	Jan 30, 2006
	6 mo
	6 mo

	2
	Bamyan


	7.8
	14.0
	9.8
	8.0
	July 30, 2005
	Jan 30, 2006
	6 mo
	6 mo

	3
	Jawzjan
	7.4
	8.2
	7.5
	6.6
	Aug 30, 2005
	Feb 27, 2006
	6 mo
	6 mo

	4
	Khost
	6.1
	5.4 Plus All Finished MS 13
	6.1
	6.1
	July 30, 2005
	Jan 30, 2006
	6 mo
	6 mo

	5
	Paktya
	6.6
	7.3
	7.4
	6.7
	July 30, 2005
	Jan 30, 2006
	6 mo
	6 mo

	6
	Takhar
	6.7
	6.6
	6.1
	6.9
	July 30, 2005
	Jan 30, 2005
	6 mo


	5 mo

	
	Aggregate of above Six Provinces
	6.8
	7.1 (Excludes Khost and Bamyan)
	7.2
	6.8
	
	
	
	


2.3.3
Foundation Learner Achievement:  Testing
The Test and Its Administration

To evaluate LFL participant learning for the purposes of certification, and to validate the milestone learning reports, a test was developed for Foundation program learners
. Although many attempts were made to refer to this process as an assessment, it was consistently called a “test”.  The purpose of the test was:

· To indicate the extent to which the project facilitates participant learning of the health-focused literacy curriculum as measured by participant test scores. 

· To identify participants who have learned the equivalent content of formal school grades 1-3 curriculum and certify this learning by the Ministry of Education, Department of Vital Literacy.  This certification allows for application, without further testing, to 4th grade Ministry of Education Vital Literacy classes.  

· To identify participants who have learned the equivalent content of formal school grades 4-6 curriculum.  These learners will be eligible to take the entrance examinations for Ministry of Education Vital Literacy classes 5, 6, or 7. 

The LFL learner test and testing procedures are in-line with those used in other literacy programs, as well as in the formal education system at the Grade 1-3 level, in Afghanistan.  Currently, there is no standard test for literacy programs to determine achievement of equivalent Grades 1-6 education.
  In discussion, the Department of Vital Literacy advised LFL to develop the test questions and administer the LFL test.  A copy of sample questions was given to the Department and testing procedures were discussed.  The Department agreed to certify as Grade 1-3 equivalent, those learners who successfully completed the LFL Foundations Level One test.  

A set of questions in each learning domain, for Foundations Level One and for Foundations Level Two learners, were developed for pre-testing with Kabul classes in August 2005.  The questions in the test addressed content in the Milestones in each of the four learning domains.  Based on the pre-test, the questions were modified and the test was administered to Kabul and Herat classes, at the close of their classes in September 2005.  The test questions were again modified for administration in the remaining ten provinces.  Written Testing Guidelines, attached as Appendix 10, were developed and LFL headquarters and provincial staff were trained in test administration.  Tests were administered in the ten provinces at the close of classes in February 2006.  LFL training and implementation staff visited provinces and backstopped the first several tests in each province. 

Test Results
Based on test results, two types of certificates were awarded to learners.  Foundation Level One and Two learners who successfully passed the test were given “Certificates of Completion” while Level One and Two learners who did not pass the test received “Certificates of Attendance”.  Both Level One and Level Two learners took the Level One test.  This was done so Level Two learners had the opportunity to receive certification in grades 1-3.  Only Level Two learners took the Level Two test.
The test results should be interpreted with caution.  There were problems with test administration and scoring. The test results presented below are aggregated.  At the aggregate level it is not possible to determine how many of the learners who failed in one learning domain, also failed in other learning domains.  For those provinces evaluated, a more detailed analysis of test scores is presented in the LfL Project Summative Evaluation Report.  

Kabul and Heart, Level One.  Of the 1,236 Level One learners who took the test, 91% passed the test, the remaining 9% did not pass.  Language was by far the most difficult learning domain for learners:  107 learners failed to pass the Language test.  Virtually all learners passed the Health, Math and Religion domains 
Kabul and Heart, Level Two.  Of the 484 Level Two learners tested, 93% passed and the remaining 7% failed.  The most difficult domain for learners was Religion/Social Studies, followed by Language, Math and Health.  Still, the very large majority of learners passed these subjects with between three and four percent failing.
The Ten Provinces:  Baghlan, Paktika, Paktia, Khost, Takhar, Jawzjan, Badakhshan, Faryab, Ghazni, and Bamyan.  Level One.  The total number of learners tested in these provinces was 6,347 or 94% of registered learners.  Facilitators advised that some learners were absent on the day of the test and some preferred not to take the test.  Of those taking the test, 89% passed and 11% failed.  Language proved to be the most difficult domain:  389 learners did not pass the test.  As in Kabul and Heart, virtually all learners passed Health, Math and Religion.   
Level Two.  Paktiya and Paktika did not report having any Level Two learners.  In the eight other provinces, a total of 429 Level Two learners were tested.  Of these, 89% passed and 11% failed.  As for Level One, the most difficult domain was Language, followed by Health, Math, and Religion/Social Studies.  For Language and Health, 33 and 23 learners did not pass while for Math and Religion/Social Studies all but one to two percent of learners passed.

2.4
Challenges and Lessons Learned


The original project plan was to roll-out implementation by provinces in three phases.  Due to various constraints, including the delayed development of instructional materials, classes were started in the Phase II and Phase III provinces almost simultaneously in June and July 2005.  This proved to have knock-on effects that constrained project implementation.  For example, provincial-level training needed to be delivered at approximately the same time and the amount of instructional materials to be printed/delivered at about the same time doubled.

In some provinces, it was not possible to recruit Foundation facilitators with a 9th grade education, and facilitators with lower-levels of education had to be used.  As discussed in the Training section of this Report, the quality of facilitators proved problematic.

The ability of IPs to implement varied.  One important lesson is the need to provide significant and systematic capacity building training for IPs, not only at the headquarters level, but more importantly, at the provincial-level.  Communications between IP headquarters and their provincial base are often constrained by lack of e-mail and unreliable phone connections.  Provincial operations require very close communication and coordination with IPs.  This requires substantial investment in staff and in their mobility.  The LFL monthly meeting was very successful in communicating with IPs at the headquarters level.  However, headquarters staff IP staff did not always communicate onward to the provincial level.

3.



INSTRUCTIONAL DESIGN
3.1
Accomplishments
3.1.1
LFL Curricula
The project proposal articulated a set of principles and operational guidelines for an accelerated adult learning project.  In the words of the proposal: 
Accelerated learning draws on the principles of learning that have emerged from a rich body of research in cognition and learning. It involves drawing on the learner’s abilities, attitudes, emotional expressions and potential. It… creates a socially and psychologically enabling environment for learning…. The teacher’s role is changed from an expert to that of a facilitator. Learning is not limited to within the school building, but is broadened to take place at home, or in the community. The goal of learning is changed from amassing knowledge to using and applying knowledge in the real-world context. Learning is monitored and frequent feedback is given to learners to make corrections and structure learning according to their individual needs. Assessment is on-going and cumulative. 

A second feature in the design proposed for LfL was a startup period of approximately six months, which was to include the design and testing of the instructional program in a few development and demonstration sites.  
Constraints of the first six months of the project made necessary to modify these plans, and this transformed the approach that was taken. These constraints included finding and orienting key staff and bilingual Afghan educators who understood this approach.  Due to lack of staff and leadership, the Project was not able to establish development and demonstration sites in the first six months, and the curriculum approach could not be piloted before going to scale. Thus the principles and practices of accelerated learning, representing a radical departure from formal school teaching and learning, were never adequately demonstrated and understood.
   Further, the assumption that adequate instructional materials could be organized from existing school and literacy programs was wrong.  Another factor on the shift in project focus came from MSH and the REACH Literacy Advisor who put heavy pressure on the Project to produce a full curriculum with a strong emphasis on health.  The Project progressively abandoned the ‘accelerated learning’ principles and moved to the preparation of a full curriculum and materials to guide facilitators and learners, using a cascade training approach.  This was an enormous, and unanticipated, task. 
LFL has designed and developed three health-focused literacy curricula—one for Foundations Level One, one for Foundations Level Two, and one for Bridging.  This has been accomplished in an extremely short-time, given the widely-accepted time-requirements for curriculum development, and took place while classes were underway. While these curricula provide a participative and engaging basis for literacy related to women/family health and wellbeing, they could be much improved with further editing and field-testing. That being said, the literacy classes and supporting curriculum provided a catalyst for rural women to meet, to share, and to form a learning and social group in each village which assisted in providing mutual support and knowledge on health and social issues.  
The LFL Foundation curriculum is comprised of content in four learning domains:  Language, Health, Math, and Religion/Social Studies.  The content of the Bridging Curriculum is in the domains of Language, Health, Math, and Communications and Analytical Skills.  The content in each learning domain is organized by milestones with the number of milestones varying by domain.  The milestones are markers of competencies that indicate stages of progression through the subject matter. Each milestone contains a set of sequential activities which gradually builds the concepts and skills targeted in the milestone. These activities are lessons designed with an active learning approach to make learning more engaging and effective for women who have had little or no formal school experience. Upon completion of the instructional activities of a milestone, each learner completes evaluation activities which demonstrate whether she has achieved the given milestone and can proceed to the next milestone, or if she needs further review of the milestone. 

The first two provinces to engage in LFL literacy classes were Kabul and Herat.  Since the original plan to use selected sites for development and pilot classes was not implemented, the curriculum Kabul and Herat studied may be considered a “first effort”.  It consisted of 10 milestones in each learning domain.  These were later revised.

The final milestones for Foundations and Bridging are tabled below.  The content of the LFL curriculum follows these milestones.

Table 1.  Foundations Milestones

	Level One

	Language
	Health

	Math
	Religion/Social Studies

	1.
Writing Names: Family Names and Names of Friends.
	1.
What Does Healthy Mean?


	1.
Reading, Writing, and Understanding Numbers. Knowing Concepts of the Four Operations.
	1.
Pillars of Islam, Four Friends of the Prophet Mohammad, Divine Books.

	2.
Writing Simple Words.
	2.
Our Health System.


	2.
Addition and Subtraction up to 20.  Simple Calculations with Money.
	2.
Ablution and Prayer.



	3.
Reading and Understanding Short Texts.
	3.
Infection Prevention:  What Makes Us Sick and How to Prevent It.
	3.
Knowing the Numbers from 20-100.  Addition and Subtraction.
	3.
Reciting Short Chapters of the Koran.

	4.
Writing Short Sentences.
	4.
Family First Aid.


	4.
Multiplication and Division.  Time and Calendar.
	4.
Memorization of the Six Holy Creeds.

	5.
Writing Short Sentences about an Event or Incident.
	5.
Birth Spacing and Family Planning.

	5.
Measurement.
	5.
Holy Words (Hadiths) of the Prophet Mohammad (PBUH)

	6.
Writing about Issues According to the Learners’ Choices.
	6.
Managing Pregnancy
	6.
Geometrical Shapes and Mapping Skills.
	

	7.
Reading Poems, Short Texts and Writing Paragraphs and Short Stories.
	7.
Immunization.


	7.
Numbers from 100-1000, Addition, Subtraction, Multiplication.
	

	8.
Reading and Following Written Instructions.
	8.
The Respiratory System and Malaria.
	
	

	
	9.
Eating Healthy.
	
	

	
	10.
Community Action Plan.
	
	


	Level Two

	Language
	Health
	Math
	Religion/Social Studies

	1.
Reading Text, Answering Questions, and Expanding on Text.
	The 10 Health Milestones were designed for both Level 1 and Level 2. 
	1.
Reading, Writing, and Understanding Numbers 1,000 – 10,000.  Addition and Subtraction.
	1.
Information about the Sound Upbringing of Children.

	2.
Understanding Words with Different Written and Verbal Forms.
	
	2.
Multiplication and Division Calculations with Time.


	2.
The Rights of Parents with Respect to their Children.



	3.
Writing Sentences in Proper Sequence.
	
	3.
An Introduction to Different Types of Fractions. 
	3.
The Rights of Neighbors.



	4.
Writing Short Stories.


	
	4.
Percents.  

	4.
Learning about Halal (Permitted) and Haram (Prohibited)

	5.
Punctuation Marks Used when Writing Sentences and Paragraphs.
	
	5.
Advanced Measurement.

	5.
Help and Cooperation.

	6.
Writing Long Paragraphs.


	
	6.
Geometrical Shapes and Mapping Skills.
	6.
Geography.

	7.
Reading and Writing Poems.
	
	7.
Decimal Numbers. 
	7.
The Atmosphere and Climate.

	8.
Discussing Assigned Reading Materials.
	
	
	8.
Mountains and Rivers in Afghanistan.

	9.
Acquiring Skills to be a Good Listener/Speaker.
	
	
	9.
Cultures, Language, and History of the Society.

	
	
	
	10.
Human Needs and Economic Geography.

	
	
	
	11.
The History of Islam in Afghanistan.

	
	
	
	12.
The Role of Women in Society.


Table 2.  Bridging Milestones
	Language
	Health
	Math
	Communication and Analytical Skills

	1.
Understanding the Marks and Rules of Basic Punctuation.
	1.
Conceptualizing the Notion of Health.



	1.
Learning Numbers.
	1.
Knowing Each Other and Working as a Group.

	2.
Reading Aloud and Fluently.
	2.
Infection Prevention-What Makes us Sick and How to Prevent It.
	2.
Addition and Subtraction.


	2.
Listening and Communication.

	3.
Reading Silently.
	3.
Mapping the Body.
	3.
Multiplication and Division.


	3.
Speaking with Self-Confidence.

	4.
Copying Texts.
	4.
What Impacts Women’s Health?
	4.
Measurement of Length – Whole Numbers.
	4.
Problem-Solving and Critical Thinking.

	5.
Writing Correctly.
	5.
Food and Nutrition.
	5.
Weight and Volume.
	5.
Interviews.

	6.
Basic Principles of Grammar.
	6.
Understanding the Digestive System.
	6.
Simple Fractions.
	6.
Reading and Understanding Basic Information Presented in a Table.

	7.
Establishment of Technical Terms Dictionary.
	7.
Understanding the Respiratory System.
	7.
Basic Percent.


	7.
Collecting, Collating, and Understanding Data.

	8. 
Writing Reports.
	8.
Understanding the Circulatory System.
	8. 
Division, Averaging, Rounding, Recognizing Millions.
	8.
Observation.



	9.
Reading and Writing Texts.
	9.
Understanding the Skeletal System.
	9.
Ratios.
	9.
Facilitation and Mediation.



	10.
Reading and Following Instructions.
	10.
The Health Care System and the Role of Health Workers.
	10. Decimals. 


	10.
Making Plans for Activities.



	
	11.
Understanding the Urinary System.
	11. Advance Measurement.


	

	
	12.
Understanding the Reproductive System.
	12. Time and Calendar.
	

	
	13.
Safe Motherhood.
	
	

	
	14.
Creation of a Sound and Healthy Community.
	
	


3.1.2
Curriculum Materials

For each program, the sets of curriculum materials include:

· Facilitator Guide  This guide is developed for use by the classroom facilitator, the person with face-to-face contact with learners.  The Guides introduces the LFL program, its underlying principles, curriculum structure, and instructional methods.  In short, it provides information necessary for facilitators to guide the teaching/ learning process. 

· Facilitator Books  Also for use by facilitators, these are content-oriented books, one for each learning domain.  Each book provides instruction and activities for each milestone in the subject area.  Content-specific information for the Facilitators is also provided.

· Learner Books  Designed to provide learners with additional learning materials, these give individual learners supplemental materials in selected learning domains.  
· Progress Card  This provides a list of all milestones in the four learning domains.  Progress through milestones is tracked on each learner’s individual Progress Card by noting her successful completion of each milestone’s evaluation activities in each learning domain. 
As a result of exceptionally intensive work, LFL developed an extensive curriculum.  Over 2,500 pages of teaching/learning material were developed for use in the classroom.  The Bridging curriculum is about 1,000 pages in total while Foundations Health, Level One, and Level Two are each about 500 pages (details in Appendix 5). 

Due to time constraints, the Instructional Design team phased the design and production of curriculum materials.  A given package of materials was designed to be used in the classroom for a period of two months.  Thus, for Foundations, four packages of materials, and for Bridging three packages of materials, were developed, produced and distributed in phases to Implementing Partners.  
All curriculum materials remain as drafts.  Although since the first distribution of materials all materials have again been edited, the curriculum will benefit from further review and revision.  In particular, as mentioned above, there is need to carry-out further field-testing and incorporate results of that review into curriculum revision.  Recommendations for revision have been developed and summary recommendations are attached as Appendix 6.  These recommendations need to be supported by additional field-testing in any subsequent project. 
3.1.3
Curriculum Certification
Discussions with the Deputy Minister and the Head of Vital Literacy took place periodically in 2005/2006.  These officials were provided with LFL program documentation, samples of Foundation curriculum materials, and drafts of Foundations Level One test questions.  To realize the certification of the Foundations Level One curriculum, equivalent to grades 1-3, Vital Literacy officials agreed to sign the Level One program Certificates of Completion, attached as Appendix 3, for learners who successfully completed Level One.  Further, the Deputy Minister advised provincial-level Vital Literacy officials to collaborate with LFL IPs in their province (see Appendix 4).  For learners who complete the LFL Foundations Level One program, in addition to certifying they have completed a literacy program equivalent to grades 1-3, Ministry certification of the program means they are automatically eligible for 4th grade level Functional Literacy classes.  They need not take further testing for entrance into this level of classes.

The assistance and support provided by these officials contributed significantly to the success of the LFL project.  They continue to express their very strong support of the LFL project and their desire to continue and expand such health-related, as well as other vocationally-oriented, literacy projects.  The certification of the LFL Foundations Level One curriculum by the Ministry of Education’s Vital Literacy Department represents a major step forward, providing the first case to our knowledge where the Ministry has certified a program developed by a non-governmental organization. 

3.2



Challenges and Lessons Learned
The major challenges faced by the Instructional Design Team were the short time available and the growing expectations for a full curriculum, focused on health.  Initial plans were to develop curriculum based on available literacy teaching/learning materials.  While efforts were made to utilize this strategy, available materials were found to be weak in health-related material and/or primarily developed for children rather than adults.  Thus, new curriculum materials were developed for all subject areas in both Foundations and Bridging programs in Dari, Pashtoon and English. 
The translation of materials presented additional challenges.  High-quality translators are in short supply and very high demand in Kabul and it was initially difficult for LFL to identify such translators.  The reproduction of the curriculum materials also proved to be a major challenge due to lack of coordination, the quality of local printers, number of copies required, and the short turn-around time given for materials to be in the field.  Distribution to the provinces was difficult and often constrained by security and/or weather conditions.

The curriculum grew larger as writers became increasingly proficient in developing instructional materials.  For future use, it is likely the curriculum will either need to be pared-down and streamlined or significantly more time allocated for its study.  As well, the reproduction of materials requires significant attention.  Projects which expect to produce large quantities of copies should consider in-house production facilities.  LFL learned that there is need for a well-defined materials distribution, delivery and tracking system.  Overall the logistical and administrative demands for producing, distributing and tracking instructional materials through four phases, in twelve subject areas (four subjects each for Foundations One, Two and Bridging), in two languages, for 389 sites in 12 provinces was seriously underestimated. 
4.
PROJECT 



MANAGEMENT
4.1
Accomplishments

During 2005 and the beginning months of 2006, management supported the development of working relationships with stakeholders; development of Foundations and Bridging curriculum; implementation and monitoring of literacy classes in Phase I provinces (Herat and Kabul); finalization of selection and grants to implementing partners; start-up, implementation, and monitoring for Phase II and Phase III class implementation
; and planning and delivery of training to support project implementation.  
4.1.1
Program Staffing and Staff Development
The major challenge for the Project was recruiting and integrating capable and committed staff for management, curriculum materials development, training, and grants management, who could work with in a multi-lingual environment under conditions of security threats.  Over the course of the project there were changes of all key personnel, including the Project Director, the Technical Coordinator (responsible for curriculum design and materials), and the Grants Manager.  These changes and gaps in key leadership positions frustrated the proposed plans for implementing the Project.  That said, under the leadership of the Project Director over the final year, the staff formed a highly committed, capable and dedicated team, who in some cases risked their safety and wellbeing to carry out field work in dangerous areas.

The international Technical Coordinator for Instructional Design (the second coordinator since the project began) left the project in February 2005.  After an unsuccessful attempt to replace the Technical Coordinator, it was decided to fill this position with two international advisors, one for the Foundations and one for the Bridging Program.  Recruitment resulted in bringing two international curriculum specialists (both of whom could understand and work in Dari and English) on board the end of April 2005.  They focused attention on finalization of the curriculum framework, on building the instructional design team, and on producing curriculum materials. 
The Chief of Party left in May 2005 and a new Project Director
 came on board at the end of June 2005
.  The Project Director focused on supporting the curriculum development and certification process and on enhancing the quality of training and monitoring activities 

 In May 2005 the international Grants Manager left the project.  The decision was made to nationalize this post.  A new Manager was brought on board in August and left shortly thereafter.  Subsequently, the post was again internationalized and a new Grants Manager came on board in December 2005, after a gap of essentially six months. National staff positions in the Grants Department and almost the entire Operations Department staff experienced turn-over during 2005/2006.  

A series of technical backstopping missions occurred during the first half of 2005.  In January 2005, on-site technical input to review project direction was provided by the University of Massachusetts (UMASS) Principal Investigator and LFL Campus Coordinator.  In February, an independent consultant trained LFL staff on instructional design and competency-based learning.  A follow-on to this consultancy, in March, focused on finalizing the Foundations Program curriculum framework.  As well in March, a second independent consultant came to finalize the Bridging Program curriculum framework.  In April, technical consulting support was given to review of project-developed instructional design materials and training was provided in the creation of participative action-oriented learning materials.  In June, the Co-Principal Investigator from UMASS arrived to further review project direction and provide technical input.  As well, the Bridging program consultant returned to further support the development of Bridging program curriculum, particularly in the area of health.
Throughout the latter part of 2005, numerous in-house staff development activities were realized.  For example, in-house one to three day workshops were held on topics ranging from Training Design to Strengthening Classroom Monitoring.  Appendix 2 lists the 12 staff development trainings in which staff participated from January 2005 to February 2006. 
It is remarkable how much was accomplished under tight time constraints, staff turnover, and the fact that, in response to very strong local demand, far more sites and learners were reached than anticipated by the Project contract.  No additional staff were appointed at the national or provincial levels to service these additional field sites. The consequence of this was that facilitators did not receive the level of training, support and supervision that the Project proposed, and which was necessary to assure high quality teaching and the implementation of accelerated learning methodology. 
4.1.2 Grants 

LFL worked with eight implementing partners who were responsible for the field-based implementation of the project.  The IPs were: (1) Afghan Women Education Center (AWEC), (2) Agriculture and Health Development Organization (AHDO), (3) Coordination of Afghan Relief (CoAR), (4) Future Generations (FG), (5) International Rescue Committee (IRC), (6) Just for Afghan Capacity and Knowledge (JACK), (7) Partners for Social Development (PSD), and (8) Sanayee Development Foundation (SDF).  

By the beginning of the second quarter of 2005, all IP grants were awarded and initial orientation and capacity building training for IPs to prepare them to implement LFL had been delivered.  As a standard, each of the 13 provinces were to have 30 Foundation classes with a maximum of 25 participants per class.  This standard was altered as classes originally allocated for Kandahar were reallocated to other provinces.  Each of the six Bridging class provinces were to have five classes with a maximum of 20 participants per class.  

Bringing the new Grants Manager on board in December 2005 represented a major accomplishment and did much to resolve significant problems with regards to sub-grantee disbursements.  As of late December 2005, three months before the end of the program, the release of IP payments was severely behind schedule.  Payments originally planned for September and October were in many cases released in December, January, and even February.  This was due in part to the LFL office receiving expenditures late and a serious backlog within the LFL Grants and IRC Finance offices, reflecting the absence of a Grants Manager at LFL. The new Grants Manager focused on developing the financial management capacity of the implementing partner organizations and substantial headway was made in this regard.  
By March 2006, after working diligently with IPs who were struggling to turn reports in correctly and on time, all IPs were back on the original payment schedule of the project with only the final 10% payment remaining to be released.  By the end of the project, tracking and analysis systems were securely in place to ensure  proper utilization and analysis of the information contained within the monthly reports that the IPs were required to submit.  

Grants: 

Challenges and Alternatives
Primary challenges included the delayed release of IP payments and lack of a Grants Manger for nearly six months during a crucial period of 2005.  The grants were structured such that expenditures reports were due on a fixed schedule and in theory, 100% of funds received were to have been spent and accounted for prior to submitting expenditure reports.  A better system, whereby IPs submit expenditures reports when they have 20-25% of their liquid funds remaining, is adviseable.  The final payment, 10% of the grant, was to be paid at the end of the grant period, after all reports and required documentation were received.  This was done so there would be some leverage to receive final reports and documentation.  To receive the final payment, the IP was required to clear the final 10%.  In practice, this means IPs would have to go into debt.  An alternative to this practice is needed.  An option is to include pre-defined overhead costs within the final payment.

4.2  Management: 
Challenges and Lessons Learned
Several institutions were contractually involved with LFL.  The institutional arrangements among stakeholders proved challenging as the organizational culture in the mix of institutions varies.  The authority to manage LFL direction, curriculum development, field program implementation and grant management, procurement, logistics, security, training and monitoring and evaluation was vested in different institutions, making it difficult to coordinate plans and activities.  Some staff were employed by one institution, others by another.  While all efforts were made to build all staff into one team, differences in staff supervisors, salaries, and entitlements created tensions. Within the framework of contracting and sub-contracting, one lesson learned is the importance of having a unified management structure having the responsibility and authority required to influence and achieve project outputs and outcomes.
Initiall plans to establish a senior-level advisory committee composed of Ministry stakeholders
 was not realized. However,  the LFL project was able to expedite the certification of the Foundations Level One curriculum.  The Ministry of Education’s Deputy Minister of Vital Literacy consistently expressed interest in closer and further collaboration with future literacy projects.  As a lesson learned, it is advisable for future programs to carefully consider the level and nature of their involvement with Afghanistan’s Ministries and to develop a mutually-agreed upon practical framework for collaboration.
5.
TRAINING
5.1
Accomplishments

The LFL Kabul training team was exceptionally busy in 2005 and trainers did a tremendous job of implementing training in the provinces, often under very difficult and strenuous conditions.  Fifty-five separate training events, sponsored and/or delivered directly by LFL Kabul-based staff, were developed and delivered at Kabul, provincial, district, or village-levels for IP staff including headquarter and provincial managers and provincial trainers, community mobilizers, and village facilitators.

5.1.1
Kabul and Herat
Two of the original Phase I provinces, Kabul and Herat were the first provinces to receive training to support field-level project start-up and implementation.  All training was delivered by LFL Master Trainers and all was held in Kabul.  Kabul and Herat staff participated in training together.  Following initial orientation training in December 2004 which introduced staff to LFL goals, objectives, educational principles, and classroom practices, Facilitator II training was held in February 2005 with Facilitator III and IV combined and held in April 2005.  Facilitator II training focused on providing facilitators with further information on health education and instructional materials.  Facilitator III and IV provided further instruction on the implementation of LFL, the newly-designed milestone framework, and the newly-developed instructional design learning materials.

5.1.2 
Baghlan, Khost, Jawzjan, Ghazni, Takhar, Faryab, Badakhshan, Bamyan, and Paktika
For training purposes, these ten provinces were considered as one group in that training was delivered to all provinces around the same time.

Initial Orientation and Grants Management Training

As earlier noted, grants were awarded for these provinces in March and April 2005.  The IPs responsible for LFL implementation in these provinces participated in orientation and capacity building training in April/May 2005.   This training focused on introducing IP staff to the LFL program, its background and instructional approach. As well, components of grants management including monitoring and evaluation, financial reporting, project planning and management were included in this training. 

Inception Training:  LFL Roundtable

In August 2005, IPs had been implementing LFL classes for one to two months.  A Roundtable Workshop was held in Kabul in August for IPs to review and reflect on their first months of implementation.  The Roundtable focused on ways to improve the teaching/ learning process and project implementation overall. 
Community Mobilizer Training

Community Mobilizers attended some of the above trainings.  In September 2005, a training designed specifically for mobilizers was held in Kabul.  The purpose of the training was to prepare mobilizers to focus on the community component of their work.  In particular, the training emphasized the characteristics of an effective community mobilizer, the role of community mobilizers and how to link with CHW and CMW training programs, health shuras, and other development programs in their area.  

 Provincial Trainer and Village-Level Facilitator Training 
Following initial orientation, the training plan called for three major training inputs targeting village facilitators and, in cases, provincial trainers.  The table below gives further details of these trainings.
Table 5.  LFL Provincial Trainer and Village-Level Facilitator Training
	Training
	Purpose
	Location
	Trainers
	Dates
	Participants

	Facilitator I Training
	First training to prepare village facilitators to guide the teaching/learning process.  Topics covered:  the LFL program, active learning, literacy and numeracy methods, health education, learner-centered pedagogy, and milestones. 
	Provincial trainers and village facilitators convened at their province center. 
	LFL Kabul-based Master Trainers visited provinces and delivered training.
	During June and July 2005.
	Target:  Village Facilitators; Provincial Trainers also attended.

	Facilitator II TOT Training
	To prepare provincial trainers to assist LFL Master Trainers to deliver Facilitator II training to village facilitators.   Facilitator II training designed to prepare village facilitators to more fully use LFL curriculum learning materials in the classroom to enhance the teaching/learning process.
	Kabul
	LFL Master Trainers.
	October 9-13, 2005
	Provincial Trainers

	Facilitator II Training
	To prepare village facilitators to more fully use LFL curriculum learning materials in the classroom to enhance the teaching/learning process.
	Provincial trainers and village facilitators convened at their province center.  
	LFL Master Trainers visited provinces and co-trained along with Provincial Trainers.
	During November 2005
	Village Facilitators

	Facilitator III Training
	To train village level facilitators in how to implement the last milestones of the curriculum, how to improve classroom management, how to deal with multiple language groups in the classroom, and how to mobilize community to plan for class continuation following close of project.
	Provincial trainers and village facilitators convened at their province center.
	LFL Master Trainers visited provinces, preparing and backstopping provincial trainers for subsequent training of facilitators.
	During December 2005
	Target:  Village Facilitators; Provincial Trainers also attended.


Close-Out Workshop

The final LFL training was held in early February 2006.  The February Close-Out Workshop for IPs detailed procedures and requirements for finalizing and closing down LFL in the provinces.

5.2
Challenges and Lessons Learned
The training schedule was extremely tight due to factors such as inability to hold training in much of August and September due to elections, October Ramadan when scheduled training needed to be postponed, the need to deliver training prior to the winter season  when the weather made it impossible to travel in the mountains, and, in some cases, restriction on travel to areas with high security risks.  These factors delayed training so that there was little time to reflect on training delivered and to learn from field experience in delivering training before it was time to begin a new round of training.
The overall training plan will benefit from prioritizing the skills needed by facilitators and basing training on developing those skills periodically and systematically overtime, so that trainers and facilitators grow into their jobs.  Above all it the need to provide regular training and supervision to facilitators, initially as often as monthly, and to base that training on the experience and challenges that facilitators are having in the classroom.  

While numerous lessons have been learned through the implementation of LFL training, two are outstanding.  The first addresses the capacity of provincial trainers and village facilitators and the second follows in-line with the overall need for training and technical backstopping.

The capacity of trainers and facilitators varied widely. The limited data available show the average level of education for Foundation facilitators was 9.8 years of education, with a very wide range of between 6 and 16 years of education.  Foundations facilitators were required to have a 9th grade education.  For Bridging facilitators, the average years of education was higher, at 11.9 with a range in years of education between 10 and 12.  Both Bridging facilitators and provincial trainers were required to have a 12th grade education.  Discussion suggests the capability of trainers and facilitators was one of the primary factors influencing class delivery and participant learning.  There were relatively fewer problems with the capacity of Bridging facilitators in comparison with the Foundations facilitators.  Training was designed to prepare provincial trainers to support village facilitators in their work of directing the teaching/learning process with learners.  Although LFL engaged Foundations trainers and facilitators in numerous training events, additional technical backstopping would have paid off in terms of building trainer and facilitator skills and participant learning.  Technical backstopping can take various forms, for example, as on-the-job training, peer training, and shorter but more frequent interventions of 1-3 days.  To better serve learners, additional training and backstopping and/or higher standards for trainers and facilitators and/or more rigid adherence to minimum levels of education for trainers and facilitators are adviseable.  
6.
MONITORING & EVALUATION
6.1
Accomplishments
Learning for Life designed and implemented an extensive monitoring and evaluation program, based on information flowing horizontally and upwards regarding registration and daily attendance of learners; learning milestones achieved by learners reported monthly; a terminal test to determine the extent to which participants had mastered key health messages, and had mastered skills and knowledge equivalent to 3rd grade, so as to be certified by the Ministry of Education.  The results of these monitoring and evaluation learner assessments were reported in section 2.3 above.  
In addition to tracking enrollments, attendance and learning, the Project monitored classroom instruction and learning through periodic field visits by senior project staff, such that most provinces were monitored two or more times over the life of the project (see Appendix 7), with each visit lasting 3 to 5 days.  

During the final six weeks of the Project an intensive qualitative evaluation was conducted to assess the degree to which the experience with the classes impacted on participants and facilitators lives through changes in attitudes and behavior, and whether the Project had had any impact on the communities.  This summative evaluation carried out in-depth individual and focus group interviews with learners, facilitators, project staff and community leaders. 
The purpose of the evaluation was to explore and document in selected provinces the following elements:

· The extent to which LFL has reached it stated objectives and targets for the LFL program; 

· The impact of participation in the LFL program on learners, their families and communities, and on facilitators;

· The effectiveness of the LFL provincial-level management system; and

Provinces selected for evaluation were Kabul, Herat, Takhar, Jawzjan, Faryab, and Ghazni.  These provinces were selected as representative, and because they were accessible in consideration of security and winter weather constraints.  Both Foundations and Bridging Programs are evaluated.

These findings are described in detail in a separate Project Evaluation Report. 
6.2
Classroom Monitoring
LFL Master Trainers and Regional Managers with LfL Senior Staff and the REACH LfL Advisor visited the provinces periodically to monitor classroom activities.  Most provinces were monitored two or more times over the life of the project (see Appendix 8).  Visits were typically for 3-5 days, and usually followed provincial training.  The monitoring framework, designed to guide the monitoring process, was revised several times.  During monitoring, LFL Kabul-based staff discussed project problems, progress, and plans with provincial managers.  They interacted closely with provincial trainers, discussing their responsibilities and providing feedback to guide their work.  These activities complemented the primary purpose of monitoring:  to visit and observe LFL literacy classes.  Monitors checked how facilitators interacted with learners in the classroom and their use of instructional design materials, attendance records, and milestone progress reports.  Debriefing discussions were then held with facilitators to review their performance.  Feedback from monitoring visits was used, among others, as input into the development of training.
6.3
Challenges and Lessons Learned
Milestones.  The concept of milestones, as well as the process of reporting milestones, proved to be quite difficult to understand for many provincial managers, trainers, and facilitators.  Despite repeated retraining on the tools used to report milestone achievements, many wide-spread reporting errors were found.  The first several month’s reports were not useable.  Overtime and with significant technical backstopping, progress was made in reporting such that the last reports are indicative of learner achievement.   Appendix 9 gives an example of the type of training materials used to help improve milestone reports.

A major constraint to the effective use of milestones to track learner achievement is the difficulty in physically or digitally moving reports from the village to the headquarter office level.  Not all field offices have e-mail.  Snail mail is seldom used as it is highly ineffective.  Due consideration needs to be given to this constraint when planning to use milestones to measure learner achievement.

Even though participant learning may have been constrained by the newness of the program and the timing of the development and delivery of learning materials, the milestone reports clearly show the period of study given in the LFL program is insufficient for participants to complete all milestones.  For the Foundations program, it was originally expected that not all learners would begin their studies at the Milestone 1 level.  However, over three-quarters of Foundations learners entered classes as illiterates.  Thus, the large majority began their studies at Milestone 1. 
Testing.  Given the dispersed location of LFL classes, it was not possible for Kabul-based staff to backstop all testing sites.  Although training was provided for test administrators, the provincial trainers, based on reviewing individual class score sheets, it is clear there was confusion with regard to how to administer and score the test (see Appendix 10 for testing guidelines).  For example, some questions were answered by the same class more than once whereas instructions were to exclude correctly answered questions from the pool of questions.  In various cases, tests were incompletely scored such that whether or not a person passed or failed the test could be discerned but for those who did not pass it was not clear whether they had failed one or more subjects.  

The test questions, the testing procedures, and the testing guidelines will benefit from further close review and revision.  Training, designed specifically for test administration and scoring, rather than as a component of other training is likely necessary.  Despite all the drawbacks of testing, learners were delighted to receive their certificates and the process of testing seemed to be viewed by them as validating their work and learning. 

Classroom Monitoring.  Effective classroom monitoring requires highly-developed observation and communication skills.  The information obtained through classroom monitoring was limited in describing and understanding the strengths and weaknesses in the teaching/learning process at the classroom level.  Still, classroom monitoring was one of the few methods for communicating directly with the field and learning about field conditions and was invaluable in this context.  The quality of reports and usefulness of the data obtained increased as monitors gained experience and were supported with quality monitoring tools, such as revised monitoring frameworks.  However, an extremely tight implementation schedule resulted in less debriefing, discussion, and follow-up of monitoring results than was desirable. 

7.
LEARNER WORDS

While the above highlights the important achievements, challenges, and lessons learned during 2005/2006, it does not describe nor explain the intense hunger to learn that the women studying in LFL expressed in numerous ways.  First, there were singularly few drop-outs reported, the participant retention rate was very high.  Further, it was difficult to maintain a maximum class size and in some cases up to 40 women and young girls attended class.  Second, at the closing of LFL classes, women repeatedly asked that their classes be continued so they could learn more and grow the “small light” they had seen through their literacy classes into a “big light”.  

Women’s own words best explain the impact of the LFL program on their lives, the lives of their families, and on their communities.  During field visits, formal interviews, informal discussions, over lunch and at graduation ceremonies, women made comments such as:  
· Now when we go to the bazaar we can count our change, we give money, we know what is correct.  
· We can talk to men and storekeepers better now and we tell our brother we are both studying and we are the same!  
· The law is the same for men and women.  
· Yes, we knew how to take care of our children but now we know better.  
· Now we know healthy.  
· We want to learn more.  
· We have made a big change because we know studying is good and we can help our relatives.  I help my oldest son.  
· For awhile I didn’t come to the class because I had a sadness in my home and when I come back to class I forget about my sadness.  
· My mother is CHW and I want to learn more about what she does and help with health and birthing.  
· We use water from the river and pool already.  The facilitator told me don’t use, don’t drink from this water.  Then I told my mother and now we bring the drinking water from our neighbor’s well. 
· It was about hygiene.  And I learned.  One day my father brought apples from the bazaar.  We didn’t wash them and we ate them.  I told my facilitator this.  My facilitator said, why did you eat these apples?  You should wash fruit first, then eat.  I told my father this.  Next time, when my father brought apples, I brought water from the neighbor’s well and I washed them.  I told my children – before eating, you should wash your hands. 
· How much do I want to learn?  I want to learn enough so I can teach others!’  

8.  IN CLOSING

We believe that Learning for Life has been responsive to the needs and demand for improved health and wellbeing in Afghanistan.  It has provided rural women an opportunity to work and learn together on core health concerns for themselves, their children and communities, while gaining literacy skills and certificates. The overwhelming and continuing requests from women and communities for these classes reflects that demand.  

More fundamentally, within an overall strategy for the improvement of health and wellbeing for mothers and children in Afghanistan, we believe that it may be as important to support and develop an informed demand for health services as it is to develop the supply side: the training of health personnel, midwives, and providing clinics to rural areas.  The ability of families to recognize and practice hygiene, have a healthy and nutritional diet; practice effective sanitation; to know the principles and practices for home-based care of common illnesses and injuries; to practice birth spacing and reproductive health; and to know when and why to seek medical help, cannot be taken for granted. The success of LfL in providing such knowledge and awareness within communities, and its positive reception throughout the country, makes a considerable contribution to USAID’s support for the rebuilding of health and education in the country. But it was just a start. 
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Appendix 1 

Statement of Work for Learning for Life

The following text is quoted from the final contract between REACH and UMass

Background

USAID’s Rural Expansion of Afghanistan’s Community-Based Healthcare (REACH) works with the Transitional Islamic State of Afghanistan (TISA USAID/REACH to improve the health of women of reproductive age and children under five (Program Goal), by increasing their use of basic health services (Strategic Objective).  The Training and Education (T&E) Unit is supporting REACH’s initiatives in rural areas aimed at expanding access to quality health services (Intermediate Result 1 or IR1); improving the capacity of individuals, families, and communities to protect their health through improved knowledge and health practices (IR2), and strengthening health systems at national, provincial, and district levels (IR3). 

Women’s access to health care is seriously constrained by the scarcity of female health workers, especially in rural areas.  If women are to receive even basic health care, particularly for delivery care, it is essential to train women to work within their own communities.  However, with female literacy estimated at only 21% nationally 
 and the majority of literate women living in urban areas, thousands of villages lack women who are eligible for training, particularly Community Midwife or Midwife training, which requires completion of Grades 6 and 9 equivalencies, respectively.

There is an urgent need for accelerated literacy and learning programs to prepare rural women for further training as health workers, and this need is the main objective of this initiative.  The REACH Program will support Learning for Life, a health-focused accelerated adult literacy and learning initiative as an integral component of USAID/REACH with an aim of having many participants subsequently eligible to be trained as CHWs, Community Midwives, and Midwives by USAID/REACH and the Ministry of Health.

Responsibilities of University of Massachusetts

*Identify, organize and develop training, teaching and supervisory materials in Dari and Pashto for an accelerated health-focused literacy and learning program, drawing upon organizational experience and materials, and materials that can be obtained locally through literacy and other initiatives, the Ministry of Health, the Ministry of Education and other governmental agencies.

*Develop a pedagogical approach, incorporating learning milestones, accelerated and active learning, adult literacy and learning, and health content relevant to the lives of the participants.  

*Develop competency-based criteria for literacy and grade-level equivalency curricula for participants to reach 3rd, 6th and 9th grade equivalencies that are accepted by the Ministry of Education

*Define the health content of training and teaching materials in close coordination with the Ministry of Health and the IEC, Safe Motherhood, Community Mapping and Community Health Worker Units under Training & Education and other related agencies, such as the Ministry of Rural Reconstruction & Rehabilitation.
*Develop competency based criteria for grade equivalency training to meet entrance requirements for health worker training that will be approved by the Ministry of Health. 
*Develop strategies in the instructional design and implementation to support the transition of the women who complete the program to community health worker training at the lower grade levels and the community midwifery program and the midwifery program at the upper grade levels.

*Collaborate with the Ministry of Education Literacy Department to develop standards for student assessment based on competencies and grade-level equivalency.  

*Collaborate with the USAID/REACH NGO BPHS grantees and/or other organizations who, at the local level, have already established linkages with community councils and are involved in community development, education, and health activities as well as Provincial Health Offices, Provincial Health Directorates, Literacy Departments, and Provincial Women’s Centers to further the objectives of Learning for Life.
*Manage the initiative, including supervision and oversight of IRC activities and its subgrantees, spanning the 13 REACH provinces and multiple partners.  
*Establish a system for on-going evaluation of the initiative that satisfies the need for information for decision-making, supports the documentation of lessons learned, and provides information to the USAID/REACH Program Manager/Monitoring and Evaluation Unit to be used in reports intended for USAID.  

*Document and disseminate lessons learned, with final approval on documentation of lessons learned and on channels for dissemination held by USAID/REACH.
Purpose

The purpose of this work is to contribute towards health outcomes of the overall program and builds toward the success of reaching the goal of improving the health of women of reproductive age and children under the age of 5.  

Results

By the end of the two year implementation period, the USAID/REACH Learning for Life initiative will increase the literacy rate among rural women, enhance their understanding of health messages, and increase the pool of women eligible for training as Community Health Workers (CHWs), Community Midwives, and Midwives in rural areas of selected districts of Afghanistan.

Learning for Life activities will contribute toward achievement of USAID/REACH’s strategic and intermediate results objectives.  In support of IR1, Learning for Life will help women to rapidly acquire 3rd, 6th and 9th grade-equivalencies, and basic training on health, hygiene and reproductive health, making them eligible for subsequent training as Community Health Workers, Community Midwives, and Midwives by USAID/REACH and the Ministry of Health.  

Learning for Life will also provide advocacy and community mobilization.  Learning for Life will provide access to literacy and numeracy training to a selected number of men where needed to garner support for women’s participation and to improve the well-being of their families.  

Under Learning for Life:

· A minimum 75% of the participants will be women and older girls in selected areas of 13 provinces

· Evaluative tools, developed by the subcontractor and approved by USAID/REACH, will measure the acquisition of basic knowledge of health and hygiene and reproductive health by the participants in the Learning for Life program
· A minimum of 5,304 women participants have additional skills to become more eligible to be selected for training as Community Health Workers, with those completing the 6th grade equivalency eligible for training as Community Midwives
· A minimum of 337 women become eligible for training as Community Midwives, with those completing the 9th grade equivalency requirement eligible for Midwifery training

Appendix 2.  LFL Staff Development Activities

	
	
	
	
	Partic-ipants
	
	Number Participant

	Name of the meeting/ training/ workshop
	Workshop Objectives
	Province
	Venue
	
	Date
	No. F
	No. M

	 “Understanding and Implementing a Multi-grade Curriculum"
	To clarify details of a multigrade competency based curriculum and how a facilitator can effectively using this curriculum. 
	Kabul
	LFL Office
	LFL HQ Staff
	February 4-6, 2005
	30
	10

	“Understanding Competency-Based Learning"
	 To better understand how to incorporate what was learned in the field into the process of curriculum and training development. 
	Kabul
	LFL Office
	LFL HQ Staff
	April 10-11, 2005
	22
	3

	Education and Development Management
	To give managers, and individuals with management potential the background training needed to take their management of provinces to a new level. 
	Kabul 
	BRAC Office
	LFL HQ Staff
	Sep 2005, Dec 2005, Feb 2005
	8
	1

	Gender and Development 
	To gain a much deeper and more complete understanding of gender so that this can be incorporated in the curriculum and the training.
	Kabul 
	IRC Main Office
	LFL HQ Staff
	17-Mar-05
	8
	2

	Logistics, Procurement and Vehicle Management 
	To strengthen the understanding of the Operations staff on Logistical support issues.
	Kabul 
	IRC Main Office
	LFL HQ Staff
	Dec 20-22, 2005
	0
	6

	Protection (Human Rights) Workshop.
	To have a basic understanding of human rights so that this can be incorporated in the curriculum and in the training. 
	Kabul
	LFL Office
	LFL HQ Staff
	20-Apr-05
	9
	4

	REACH Health Education Workshop
	Educate all newly hired LFL headquarters staff to important health education messages that must be communicated in the program. 
	Kabul
	REACH office
	LFL HQ Staff
	Jan 30-Feb 1, 2005
	12
	5

	REACH Project Gender Training 
	To raise consciousness of gender issues among LFL headquarters staff so that this information can be better communicated in the curriculum and the training.
	Kabul
	LFL Office
	LFL HQ Staff
	March, 2005
	27
	18

	Report Writing Workshop
	To learn how to better write reports and how to identify what key information needs to be conveyed and how.
	Kabul
	LFL Office
	LFL HQ Staff
	02-May
	15
	6

	Strengthening our Understanding of Numeracy and Implementing it in Nonformal Education Projects
	To assist LFL training staff and curriculum developers to better understand the concept of numeracy and to understand how to create engaging numeracy activities. 
	Kabul
	LCEP Office
	LFL HQ and LCEP Staff
	June 17-20, 2005
	28
	14

	Training in Creation of Learner Generated Literacy Instructional  Materials
	To give curriculum developers and trainers the ability to involve learners in the process of instructional design materials creation 
	Kabul 
	LCEP Office
	LFL HQ Staff
	Jan 2-4, 2006
	16
	1

	Uppingham Seminar on Numeracy and Development 
	To gain further understanding of numeracy and how it relates to women's development in general so that this component of the program may be strengthened.
	London
	Upping-ham Seminar
	LFL HQ Staff
	Oct 20-22, 2005
	1
	0


Appendix 3.  Foundation Program Level 1 Certificate of Completion
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Appendix 4.  Letter from Deputy Minister Vital Literacy to Provincial Departments

(TRANSLATION FROM ORIGINAL DARI)




To: The Education Department of (Kabul, Heart, Takhar, Ghazni, Baghlan, Paktia, Paktika, Bamian, Jawzjan, Fariab, Khost ,Badakhshan) 

Brought to the attention of the Vital Literacy Secretariat of (                                     ) 
   Through this letter, you are kindly informed that Learning For Life project which had started its activities in 12 provinces related to health and Literacy section in accordance with the Deputy of Vital Literacy, right now they have established their classes in the mentioned districts and  provinces and have covered a great number of girls and women in their programs. The Learning for Life  program is going to end in Feb, 2006 and they will begin to give tests to the learners and deliver them Certificates, therefore you are informed to do further cooperation and consideration.

In addition you are asked to send us the monthly working report of this NGO to our office, in case they continue their activities. 

With regards,

Syed Mahmood Khalique

Deputy of Vital Literacy for the Ministry of Education

Copy to:  Learning For Life office and USAID  



Appendix 5.  LFL Curriculum Products


[image: image6.emf]Program Product Learning Domain # Pages

A. Bridging 1. Facilitator Guide All  42

Sub-Total 42

2. Facilitator Books Language 154

Health 255

Math 153

Communication 253

Sub-Total 815

3. Learner Books

Language/Math 150

Sub-Total 150

Sub-Tot Bridging 1007

B. Health 1. Facilitator Guide 20

2. Facilitator Book Health 330

3. Learner Book Health 137

Sub-Tot Health 487

C. Foundations Level 1 1. Facilitator Books Language 136

Math 199

Rel/SS 96

Sub-Total 431

2. Learner Books

Lang/Rel/SS 51

Sub-Total 51

Sub-Tot Foundations L1 482

D. Foundations Level 2 1. Facilitator Books Language 191

Math 163

Rel/SS 155

Sub-Total 509

2. Learner Books

Lang/Math/Rel/SS 62

Sub-Total 62

Sub-Tot Foundations L2 571

Total  2547

All (same Guide for 

Foundations Level 1 

and 2)


Appendix 6.  Curriculum Revision:  Summary Recommendations
1.
Further Testing Recommendation
Systematic field-testing to observe and analyze how the curriculum is used in the field by trainers, facilitators, and learners is paramount.  Available data are very weak in describing how the curriculum was used in LFL classes.  Ways to facilitate and improve its use in the classroom need to be explored and explained based on substantial field work.
2
A.  General Recommendations 
· Need to be consistent in all the books with how the Facilitator is addressed. It is probably best to address the Facilitator directly, giving instructions in the imperative rather than in third person:

Write:  “Now give the learners a piece of flipchart paper”
instead of: “The Facilitator should give the learners a piece of flipchart paper.”

· In Foundations Health materials, need to give more concrete references to the CHW manual. (give chapters, page numbers, etc)

· In language materials in both programs, most stories are tragic, sad and negative. It would be good to have stories that are uplifting, inspiring, funny, etc or even merely interesting, without being overly emotional or tragic.

· There are references at times to ‘brainstorming’ sessions. This terms has not been explained, and it is not clear that the Facilitators would know what this means.

· It would be helpful if the activity titles more accurately reflect the nature of the activities themselves. (This is especially a problem in the Language activities of both programs.)

· There should have been more credits given to other authors and sources (especially of poems and stories)

· Very heavy translation issues (between Dari and Pashto) – needed a third cycle of editing, as is being done now at the end of the project.

· Need better coordination with the Learner Books –In the Facilitator. Books, it needs to be stated more clearly when learner books contain texts, materials or work related to a particular activity that a Facilitator is implementing. In addition, need to make sure that activities between the Facilitator and Learner Books match. (especially in Bridging math)

· The correct answers to math problems should be provided for the Facilitator, in both Facilitator Books and Learner Books.
2.
B.  Lessons Learned – What to Do Next Time
· Have a multi-staged editing process, providing plenty of time for multiple editors to read printed versions of originals and translations for syntax as well as conceptual flow and organization.

· Have a standard for a quality of activity: minimum requirements in terms of learner activity, work of the facilitator, relevance, adult-appropriate, conceptual flow logic, etc. This also means ensuring that the writers are well-trained and qualified.

· Establish and enforce formats, structure, requirements, style, voice, etc for activities.

· In the case of non-Dari/Pashto readers on the writing team, oral feedback is not sufficient. Must have solid written English translations to review before finalizing.

· Carefully check the correspondence of learner books with facilitator books.

· Set standards for evaluation activities and criteria.

· Improve the relevance and appropriateness of math materials especially, and broaden the language/literacy aspect. Use language as a vehicle for exploration and learning more about the world and each other.
3.
Milestones Revision Recommendations

Subject/Milestone Recommendations were produced, providing a summary list of ideas for revision for each milestone in each subject.   In the Subject/Milestone Recommendations, a ranking is provided for each milestone to facilitate prioritization of revisions. A rank of 1 through 5 was given to each milestone:

· ‘5’ is the highest rank, given to milestones that require minor, if any, revision. The weaknesses are few, and are easily fixed.  In terms of quality, activities flow, concepts are explained, learner activities are engaging, and language is clear and concise for the Facilitator. 

· ‘3’ means a milestone has weaknesses; a revision of some of the activities would be ideal. The milestone is useable, but the Facilitator will encounter some difficulties.  In terms of quality, activities need revision to be more engaging, more relevant.  There may be some problems with accuracy of information or inconsistencies.  Clarity of language needs to be improved.

· ‘1’ is a ranking assigned to very weak milestones. It would perhaps be best to rewrite the milestone completely, since the amount of revision and correction needed is substantial. The Facilitator would have a difficult time understanding and using the activities and the milestone as a whole.  Milestone is poorly written.  Its language is very unclear and confusing for the facilitator.  

This ranking system is admittedly subjective and informal and represents the judgement of the Learning for Life Instructional Design Team Advisor, but it will hopefully be helpful for others who wish to further develop and use these materials.
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	MS
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Appendix 7.  Profile of Foundations and Bridging Classes

	Profile of LFL Foundations Classes

	No
	Province
	IP
	Total Districts
	Total Classes/ Villages
	Total Learners
	Total Years of Education completed in school
	Levels
	
	

	
	
	
	
	
	
	% ILLITERATE OF TOT
	Illiterate
	1
	2
	3
	4
	5
	6
	Level 1 (1-3)
	Level 2 (4-6)
	Total CHW
	Total TBA

	1
	Kabul
	IRC
	7
	32
	684
	88%
	600
	4
	25
	41
	14
	0
	0
	670
	14
	53
	8

	2
	Paktya
	IRC
	6
	27
	581
	100%
	581
	0
	0
	0
	0
	0
	0
	581
	0
	7
	11

	3
	Khost
	AHDO
	5
	35
	748
	96%
	717
	3
	4
	0
	0
	0
	24
	724
	24
	25
	20

	4
	Jawazjan
	CoAR
	3
	30
	722
	80%
	578
	12
	19
	30
	20
	17
	46
	639
	83
	17
	0

	5
	Ghazni
	SDF
	3
	38
	1029
	69%
	712
	30
	90
	94
	64
	21
	18
	926
	103
	78
	0

	6
	Herat 
	IRC
	7
	29
	608
	22%
	136
	168
	101
	105
	62
	27
	9
	510
	98
	10
	8

	7
	Takhar
	JACK
	5
	32
	640
	65%
	413
	68
	83
	52
	18
	6
	0
	616
	24
	0
	0

	8
	Faryab
	PSD
	6
	29
	735
	94%
	691
	3
	21
	7
	9
	2
	2
	722
	13
	6
	0

	9
	Badakhshan
	JACK
	4
	25
	503
	8%
	42
	142
	58
	63
	42
	59
	97
	305
	198
	0
	0

	10
	Bamyan
	FG
	1
	24
	589
	100%
	589
	0
	0
	0
	0
	0
	0
	589
	0
	14
	3

	11
	Paktika
	AWEC
	3
	30
	597
	95%
	568
	5
	5
	3
	6
	4
	6
	581
	16
	6
	33

	12
	Baghlan
	JACK
	4
	30
	625
	77%
	483
	50
	50
	26
	3
	10
	3
	609
	16
	11
	86

	Total
	
	54
	361
	8061
	76%
	6110
	485
	456
	421
	238
	146
	205
	7472
	589
	227
	169

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Profile of LFL Bridging Classes
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	No
	Province
	Bridging
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	# classes
	# learners
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	1
	Takhar
	5
	100
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	2
	Paktya
	3
	49
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	3
	Bamyan
	5
	91
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	4
	Jowzjan
	5
	98
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	5
	Khost
	5
	98
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	6
	Badakhshan
	5
	100
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Total 
	
	28
	536
	
	
	
	
	
	
	
	
	
	
	
	


Appendix 8.  Classroom Monitoring Visits

	Province 
	Activity 
	Dates of Travel 

	Herat
	Monitoring and Management
	June 21-28, 2005

	Baghlan 
	Monitoring 
	Jul 24-28, 2005 

	Takhar 
	Monitoring and Management 
	July 24-28, 2005

	Paktiya
	Monitoring
	July 24-29, 2005

	Ghazni
	Monitoring 
	Oct 22- Oct 25, 2005  

	Jowjzan
	Monitoring
	Oct 20- Oct 25, 2005

	Badakhshan
	Monitoring
	Oct 20- Oct 25, 2005

	Paktiya 
	Monitoring 
	Oct 23-25, 2005

	Bamiyan 
	Monitoring 
	Oct 20-25, 2005

	Takhar
	Monitoring 
	Nov 27- Dec 1, 2005

	Badakhshan
	Monitoring
	Nov 28- Dec 4, 2005

	Ghazni
	Monitoring and Training  
	Nov 21 – Dec 2, 2005

	Bamiyan 
	Monitoring
	Nov 28- Dec 1, 2005

	Khost 
	Monitoring 
	Nov 23- Wed Nov 30, 2005

	Baghlan 
	Monitoring and Management 
	Dec 5-Dec 8 , 2005

	Khost
	Co-Training of Facilitator III & Monitoring 
	Dec 11 –Dec 14,  2005 

	Paktiya
	Co-Training of Facilitator III, And Monitoring 
	Dec 14-Dec 20, 2005

	Faryab
	Observe Facilitator III Training and Monitoring 
	Dec 28 –Jan 3, 2005

	Faryab
	Monitoring
	Jan 18 – Jan 25, 2005

	Ghazni
	Monitoring
	Jan 18 –Jan 26, 2005

	Khost
	Monitoring
	Jan 18 - Jan 26, 2005

	Baghlan
	Monitoring
	Jan 18 - Jan 26, 2005

	Ghazni
	Monitoring
	Jan 18 - Jan 26, 2005

	Paktika
	Monitoring
	Jan 18- Jan 26, 2005

	Paktiya 
	Monitoring
	Jan 18 –Jan 26, 2005


Times Monitored – June 2005-Jan 2006

Herat, 1

Baghlan, 3


Takhar, 2


Paktiya, 4


Ghazni, 4


Jowzjan, 1




Badakhshan, 2


Bamyan, 2


Khost, 3


Faryab, 2


Paktika, 1

Appendix 9.  Milestone Report Training Materials

The process of reporting milestones is like a chain. How does the chain work and how does the report get analyzed?  Divide the class into 6 groups:

Group One: Provincial Manager 

Group Two: Trainers 

Group Three: IPs 

Group Four: Learners 

Group Five: Facilitators 

Group Six: LFL M&E Staff
Distribute different color flash cards to each group.  Organize a role play of how milestones are reported.           

The Facilitator takes the progress cards and enters the class. Then she greets and distributes the progress cards to all learners. At the end of the class the facilitator collected all progress cards and filled out milestone progress form according to the progress cards. (When she filled the form, she explained to all).
         Then the trainer came and monitored the class. She collected milestone progress form and checked it. The form had a problem. She discussed the problem with the facilitator and made corrections. Then the trainer brought milestone form to the Provincial Manager. 
         The manager checked the milestone form and gave feedback about it to the trainer. After receiving all milestone forms (from all centers), the manager summarized all milestone reports on one milestone form:  the Monthly Provincial Milestone report. Then s/he sent the hard and soft copies of the reports to his/her IP headquarters in Kabul.

          The IP checked and corrected the Milestone Report. Then sent/submitted the report to LFL.
          LFL M&E staff:  checked the report, gave feedback to IP, compared the report with the previews report and asked question about it from IP, filed both the hard copy and soft copy of Milestone Report.
Milestone Report Process/Chain 


[image: image7]
If there are mistakes or problems, LFL will contact/send the report the report to IP. If the IP doesn’t have the information, s/he will contact with the manager. If the manager doesn’t have the information, he will make contact with the trainer. If the trainer doesn’t have the information she will make contact with the facilitator. The facilitator will check/compare the report with progress cards and learners and will solve the problem.


[image: image8]
Following are some comments/questions/issues raised following the above role play.

· The facilitator should prepare Milestone Progress Form and submit it to Trainer. 
· The Trainer should give feedback on Milestone Progress Form and compare it with the level of the learners’ knowledge. 
· The Manager submitted Milestone report to IP, but there was not any activities report.
· How much did the learners know about the progress card when the Facilitators distributed the progress cards at the beginning of the class? 
· Did the Facilitator give correct information on how to fill the progress card or not?
· Do all the learners know how to fill the progress card? 
· The Progress card should be completed every day or at the end of the month? 
· There was no date on the progress card and she didn’t calculate the percentage.
· The progress card of every learner should be in the class and every learner should take her progress card by herself at the beginning of the class. At the end of the class (before leaving) they should put their progress cards in its specific place in the class. 
· The facilitator prepares her lesson plan according to the progress card. 
· The Trainers collect the milestone progress forms and submit them to the manager. 
· The manager should check the forms. If the facilitator or trainer didn’t calculate the percentage, s/he should calculate, summarize and submit the report to central office.
· The Central Office will submit Provincial Monthly Milestone Report to LFL.
· The facilitator should have monthly report.

· For collecting reports, the trainer and community mobilizer should go to the field. 
· The percentage of milestones and attendance should be calculated. 
· During the lesson the learners and the Facilitator were busy with the progress cards. 
	APPENDIX 10 - Learning for Life Senior Staff  2006

	Name
	Position
	Name
	Position

	Project Management
	INSTITUTIONAL HEADQUARTERS

	Vickie Sigman
	Project Director
	UMASS Headquarters

	Katy Anis
	Literacy Program Coordinator
	Anita Anastacio
	UMASS Project Coordinator

	Dr. Adel
	Prog. Coor. Counterpart 
	David Evans
	Principal Investigator

	Regional Implementation Department
	Ash Hartwell
	Co-PI and 

Technical Advisor

	Zakera Rahimi
	Phase II Regional Manager
	Barbara Gravin-Wilbur
	Finance Manager

	Zohra Ahmad
	Phase III Regional Manager
	Jennifer Donais
	UMASS Associate Director (Contracts)

	Amal Din 
	Regional Program Officer
	IRC Headquarters

	Lila Popal
	Regional Master Trainer
	Ciaren Donnelly
	IRC Country Director

	Mary Esar
	Regional Master Trainer
	Nic Lee 
	IRC Deputy Director of Operations 

	Wahida Shahab
	Regional Master Trainer
	Waheed 
	IRC Security Coordinator

	Instructional Design Department
	MSH Headquarters

	Allison Lide
	Instructional Design Advisor
	Iain Aitken
	MSH Education and Training Director 

	Amina Davlatshoeva
	Bridging Program Advisor 
	Lisa Deyo
	Literacy Advisor

	Hasina Mujadadee
	ID Manager 
	
	

	Fatima Hussaini
	ID Specialist
	
	

	Hafiza Rahman 
	Materials Development Specialist
	
	

	Subir Shukla 
	Instructional Design Consultant
	
	

	Malini Ghose 
	Bridging Program Consultant
	
	

	Grants Management Department
	
	

	Natalie Mindrum
	Grants Manager
	
	

	Abdullah Aziz
	Capacity Development Manager
	
	

	 Aziz Joyan
	Monitoring and Evaluation Manager 
	
	

	Administration Department
	
	

	Sayed Azim Shah
	Project Operations Manager
	
	

	Khan Mohammad 
	Logistics Manager
	
	

	Sardar
	Admin/Finance Officer
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Ministry of Education


Deputyship of Vital Literacy


General Department of Vital Literacy


General Secretariat of Plan and statistics.











Certificate of Completion








This is to certify that Ms. ____________ has successfully completed the nine-month Level One (Grades 1-3) Learning for Life health-focused literacy program in four learning domains: Language, Health, Religion and Math.








We wish the graduate much continued success.





تصديـق نامه





تصديق ميگردد که محترمه______________  بعد از به اتمام رساندن موفقانۀ برنامه نه ماهه سويۀ اول صحت و سواد موسسه آموزش برای زندگی در چهار عرصه: صحت، لسان، رياضی و علوم دينی/علوم اجتماعی دانش و مهارت معادل صنوف (۱-۳) را کسب نموده است.





ما برای شخص فارغ اين کورس  آموزشی موفقيت مزيد و مستمر مي خواهيم.


              








تصديـق پاڼـه





تصديق كېږي، چې محترمه _______________ د ( زده كړه د ژوند لپاره) د سواد او روغتياد لومړى سويې په نهه مياشتني پروګرام كې، چې روغتيا، ژبه، رياضى او دينى علوم/ ټولنيز علوم،دمضامينو لرونكى دى  د ( ۱- ۳ ټولګيو) معادل مهارت او پوهه ترلاسه كړې ده.





ستاسې د لا برى په هيله








زده كړه د ژوند لپاره  -  آموزش برای زندگی  -   Learning for Life    
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Project Director 	Literacy Program			Ministry of Education
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Health-focused, Accelerated 


Adult Literacy & Learning











Yes, we knew how to take care of our children but now we know better.











Now we know healthy


We want to learn more








IP





LfL





Now when we go to the bazaar we can count our change, we give money, we know what is correct.














� LfL provinces: Badakshan, Baghlan, Bamyan, Faryab, Ghazni, Herat, Jawzjan, Kabul, Khost, Paktika, Paktya and Takhar


� Not all provinces required field-site visits and several were not visited due to security constraints.


� MS may be achieved in two ways:  One, if a learner is initially placed in a higher-level MS, it is assumed they have already achieved the lower-level MS.  Two, learners are placed in a given MS, study the MS, and achieve the MS based on MS evaluation activities.


� The milestone reports for the small number of Foundation Level Two learners were sporadic and not reported here.  


�  The request for a no-cost extension was discussed in depth with MSH, and while there was no objection to the technical merits of the proposal, apparently USAID was not able to assure availability of funding within the time frame requested. 


� A test was not developed for the Bridging course as pass/fail of the course would not formally affect learners’ opportunities for further study.


�  The Ministry of Education does administer a Grade 6 test, and learners at Level Two can register and take that test, which is given once a year.  We are not able to report on how many LfL participants will take and pass that test. 


�  Senior staff and Master Trainers were introduced to the ‘reconstructive’ curriculum and methodology through a series of workshops during 2004 and 2005. But there was no field demonstration of the approach, and it was poorly understood and applied by facilitators when classes started in Kabul and Herat in December 2004. 


� Names of Milestones are from the final facilitator books printed last month of the project.


� Note:  There is only one Health curriculum for both Foundations Level One and Level Two. 


� Phase II:  Faryab, Baghlan, Paktika, Kandahar, Ghazni.  Phase III.  Badakhshan, Jowzjan, Bamiyan, Takhar, Paktiya, Khost.  An IP for Kandahar was not forthcoming and classes planned for Kandahar were distributed among other provinces.  The original plan was to roll-out provinces in Phases.  Due to various constraints, including the development/availability of instructional materials, classes were started in the Phase II and Phase III almost simultaneously in June and July 2005.  This proved to have knock-on effects that constrained project implementation (e.g., provincial-level training needed to be delivered at approximately the same time; amount of instructional materials to be printed/delivered at about the same time doubled.)


�  IRC provided essential security services for the project staff working at headquarters and in the field. 


� The title, not the responsibilities, of the post changed at request of REACH based on premise that REACH holds the COP post and LFL is part of REACH.


�  During the month of June, 2005, the Project Co-Principal Investigator was in Kabul and acted as Project Director. 


� Ministry of Education/Vital Literacy, Ministry of Women’s Affairs, and Ministry of Public Health.


� Due to security concerns, up until the last months of the project, LFL staff were not allowed to travel to Paktika nor Khost.  Selected staff from these two provinces convened in Kabul for training and returned to their province to provide training for their remaining staff including village facilitators.


� Adult female literacy rate in 2000  � HYPERLINK "http://www.unicef.org/infobycountry/afghanistan_statistics.html" ��http://www.unicef.org/infobycountry/afghanistan_statistics.html� as of 3 August 2003.
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		Appendix X:  LFL Curriculum Products

		Program		Product		Learning Domain		# Pages

		A. Bridging		1. Facilitator Guide		All		42

				Sub-Total						42

				2. Facilitator Books		Language		154

						Health		255

						Math		153

						Communication		253

				Sub-Total						815

				3. Learner Books

						Language/Math		150

				Sub-Total						150

		Sub-Tot Bridging										1007

		B. Health		1. Facilitator Guide		All (same Guide for Foundations Level 1 and 2)		20

				2. Facilitator Book		Health		330

				3. Learner Book		Health		137

		Sub-Tot Health										487

		C. Foundations Level 1		1. Facilitator Books		Language		136

						Math		199

						Rel/SS		96

				Sub-Total						431

				2. Learner Books

						Lang/Rel/SS		51

				Sub-Total						51

		Sub-Tot Foundations L1										482

		D. Foundations Level 2		1. Facilitator Books		Language		191

						Math		163

						Rel/SS		155

				Sub-Total						509

				2. Learner Books

						Lang/Math/Rel/SS		62

				Sub-Total						62

		Sub-Tot Foundations L2										571

		Total										2547
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