Multimodal Analysis of Recess Text
Tex taken  from ENGLISH LANGUAGE LEARNERS, CRITICAL LITERACY, AND HIGH STAKES SCHOOL REFORM 
Meg Gebhard, Ruth Harman, Wendy Seger
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Excerpts from ENGLISH LANGUAGE LEARNERS, CRITICAL LITERACY, AND HIGH-STAKES SCHOOL REFORM Meg Gebhard, Ruth Harman, Wendy Seger

In Julia’s final copy, the structure of her letter reflects the genre features Wendy explicitly taught: it has an opening statement, a thesis, arguments, evaluation, and a concluding request.  In very clear handwriting, Julia uses a variety of sentence structures (e.g., adverbial, conditional, simple, and noun clauses) and ends with a very short plea to the principal, “Please think about it” – a forceful, yet civil way of demanding attention to the matter at hand.  
…We believe all students, but ELLs in particular, must have space within any curriculum to discover how they can appropriate academic genres to accomplish social and political work that matters to them and their families. Also, that scaffolding academic literacy practices with ELLs involves more than allowing them to select their own topics, introducing them to the writing process, and providing them time to collaborate with peers and adults. It means showing them how to analyze the linguistic features/demands associated with subject matter knowledge and then teaching them how to use these language practices explicitly. Last, without enlisting the support of school and district administrators in this work, teachers and their students often do not have any space in the curriculum to play with language and to infuse it with their own burning issues.  

Analysis of Text by J. Andres Ramirez

Context of Ideas�Students’ perceived rights influence the production of text. Responds to burning issue of students interest. Teacher assumes responsibility for taking text to next level. Teacher and students assume real material consequences of texts (doing things with words). Overall purpose is to produce ideas about the topic. 


Context of Culture


Social Purpose: To serve as illustration for text. To illustrate point further. To argue�Text Type: Multimodal (part of Freewrite)�Structure: Messages organized around Ideal / real with real being more down to earth, practical information (e.g., hate you, creative people), and ideal more out of the control of writers (e.g., we have you school, we’re going on strike). Also organized around center / margin principle with the center as the nucleus of information on which marginal elements depend (e.g., we’re going on strike = suggests action while marginal elements suggest reasons, feelings, understandings (e.g., it is no fun with no recess, we need recess, creative people; hate you; we have you school). 


Context of Situation�                                                                                   Field�Participants: Children, Recess, School, Strike, People, you. Invisible –Principal, you (hate you). �Processes: Full range of processes. Material (are going), Relational (It is no fun…, we have you school), Behavioral (we need recess), mental (hate you). Strong involvement as suggested by choice of processes.�Circumstances: indicated by attitudinal value (energetically/ with strength)�Causations: Agency is assumed by text developers, action/reaction, position themselves as victimized and outraged. Also as accusers. �                                                                                   Tenor


Person: Preference for we suggesting inclusion and unity. The you is assumed to be school personnel. �Mood: Declarative. Modality: No use of Modality indicating high degree of certainty. �Appraisal: Strong involvement as suggested by graphics depicting body as text (anger), and strong lines. choice of strong nouns (strike) also amplify intensity. �                                                                                   Mode (see also structure)�Language is functioning to complement body as text. Drawing circles around related topics that create generic coherence. Individual graphics complement each other. Participants are in logical range given the topics. 








